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ABSTRACT
An exam ina t ion  o f  th e  e x p e r i e n t i a l  r e a l i t y  o f  s c h o o l in g  f o r  N ig e r i a n  
c h i l d r e n  in  two in n e r  London s i n g l e  sex  comprehensive schoo ls  was c a r r i e d  
o u t .  I n t e r v i e w s  were conducted  w i th  45 ch . i ld ren ,  36 p a r e n t s  and 84 
t e a c h e r s .  I n  a d d i t i o n ,  c l a ss room  o b s e r v a t i o n s  were c a r r i e d  o u t  on over  two 
t h i r d s  o f  th e  c h i l d r e n .
I t  was found t h a t  N ig e r i a n  p a r e n t s  s e n t  t h e i r  c h i l d r e n  t o  B r i t i s h  
schoo ls  i n  th e  b e l i e f  t h a t  t h e i r  c h i l d r e n  w i l l  n o t  only  g e t  a 'good 
e d u c a t i o n 1, b u t  w i l l  a l s o  ach ieve  e d u c a t i o n a l  q u a l i f i c a t i o n s  which w i l l  
g ive  them a cc ess  t o  h igh  l e v e l  p r o f e s s i o n a l  o c c u p a t io n s .  Ra ther  th a n  
encourage c h i l d r e n  t o  pu rsue  t h e s e  ty pes  o f  employment g o a l s ,  t e a c h e r s  
te nded  t o  s o c i a l i z e  c h i l d r e n  t o  adopt  t h e i r  own d e f i n i t i o n  o f  what
th e  c h i l d r e n ' s  a s p i r a t i o n s  should  be .  Through s o c i a l  and academic 
c o u n s e l l i n g  t e a c h e r s  e s s e n t i a l l y  became invo lved  i n  t h e  a t t e m p t  t o  p r e p a r e  
c h i l d r e n  f o r  p a r t i c u l a r  r o l e s  i n  s o c i e t y  c o n s t r a i n e d  by t h e i r  s o c i a l  c l a s s ,  
f am i ly  and e t h n i c  backgrounds .
The l a c k  o f  employment o p p o r t u n i t i e s  f o r  young b l a c k  and w h i te  a d u l t s  
i n  t h i s  c o u n t ry ,  however,  d id  no t  work f u l l y  t o  d i s s u a d e  N ig e r i a n  c h i l d r e n  
from p u rs u in g  th e  a c q u i s i t i o n  o f  schoo l  knowledge.  This  was because
N ig e r i a n  p a r e n t s  s o c i a l i z e d  t h e i r  c h i l d r e n  t o  o r i e n t a t e  towards  an 
o c c u p a t io n a l  f u t u r e ,  no t  i n  B r i t a i n ,  b u t  i n  N i g e r i a .
Although t e a c h e r s  r e f u t e d  t h a t  th e y  engaged i n  s o c i a l  and e t h n i c
d i f f e r e n t i a t i o n ,  i t  was found t h a t  th e  schoo l  c a r e e r s  o f  N ig e r i a n  p u p i l s  
were c h a r a c t e r i z e d  by a need t o  develop s t r a t e g i e s  t o  cope w i th  an
e d u c a t io n  system which was geared  towards enhanc ing  th e  e d u c a t i o n a l  
p ro g r e s s  o f  w h i te  middle c l a s s  c h i l d r e n .
In  terms o f  cu r r i c u lu m  c o n te n t  n e i t h e r  o f  the  two r e s e a r c h  s ch o o ls  
had ta k e n  on board  t h e i r  e d u c a t io n  a u t h o r i t y ' s  i n i t i a t i v e s  f o r  m u l t i - e t h n i c  
e d u c a t io n .  While most t e a c h e r s  were v e ry  c r i t i c a l  o f  t h e  o v e r a l l
management o f  t h e i r  s c h o o l s ,  some o f  them were found t o  be  i n e p t  a t  
o rg a n iz in g  schoo l  l e a r n i n g  programmes.
D e s p i t e  t h e s e  o r g a n i z a t i o n a l  shor tcom ings ,  t h e  i n s t r u m e n t a l  approach  
t o  s c h o o l in g  o f  N ig e r i a n  p a r e n t s ,  t o g e t h e r  w i th  t h e i r  knowledge o f  th e  
p ro c e s s e s  in vo lved  i n  s c h o o l i n g ,  ensured  t h a t  most o f  them cou ld  p e r s u ad e  
t e a c h e r s  ( e i t h e r  d i r e c t l y  th rough c o n f r o n t a t i o n  o r  i n d i r e c t l y  th rough  
t e a c h e r s '  p e r c e p t i o n s  o f  the  c h i l d r e n ' s  homebackground) t o  accommodate 
t h e i r  p a r e n t a l  a m b i t i o n s .  These,  c h a l l e n g e d  th e  s t e r e o t y p e  o f  the  
e d u c a t io n a l  p o t e n t i a l  o f  b l a c k  p u p i l s .  Hence,  r e l a t i v e  t o  c h i l d r e n  i n  
ILEA schoo ls  g e n e r a l l y ,  N ig e r i a n  c h i l d r e n  were found t o  be e d u c a t i o n a l  
a c h i e v e r s .
Aiye o l a j u  lawa 
Eko lo  ngbe omode ga 
Bi ako l i e  ogun,  t a b i  k i  a r a  mqto m e j i l a  papo
l a  i  f i  owo tomo s iw a ju ,  l g b e h m  l o  ma dun wqn j u
A t  • / , \  1 »  \  \  - /  N*Obi t o  ba  b i  omo ko t o .
To my m o th e r , and 
th e  memory o f  my f a t h e r ;
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INTRODUCTION
The f i r s t  major m a n i f e s t a t i o n  o f  p u b l i c  concern  f o r  th e  e d u c a t io n  o f
the  e t h n i c  m i n o r i t y  c h i l d  i n  B r i t a i n  appeared  in  1969, when the  then
House o f  Commons S e l e c t  Committee on Race R e l a t i o n s  and Immigra t ion  
acknowledged th e  r e c e i p t  o f  u n s a t i s f a c t o r y  r e p o r t s  about  t h e  b ehav iou r  o f  
e t h n i c  m i n o r i t y  school  c h i l d r e n .  S ince  then  e d u c a t i o n a l  r e s e a r c h  and 
o f f i c i a l  e n q u i r i e s  on e t h n i c  m i n o r i t y  p u p i l s  have te nded  t o  c o n c e n t r a t e  on 
Asian and A fro -C ar ibbean  (West In d ia n )  p u p i l s  (Swann, 1985; Tomlinson,  
1983; T a y lo r ,  1981; Townsend, 1971; see  a l s o  S ivanandan,  1976) and have 
n e g l e c t e d  o t h e r  e t h n i c  m i n o r i t y  p u p i l s  who may have  had t o t a l l y  d i f f e r e n t  
e d u c a t i o n a l  e x p e r i e n c e s .  Hence,  t h i s  p r e s e n t  r e s e a r c h  s e t  ou t  t o  examine 
th e  s c h o o l in g  o f  N ig e r i a n  c h i l d r e n .
H i t h e r t o ,  s t u d i e s  o f  West A f r i c a n s  i n  B r i t a i n  have been  concerned  
w i th  t h e i r  f a m i l i e s  and t h e i r  way o f  l i f e  i n  B r i t a i n  (Craven ,  1968; Goody 
and G roothues ,  1977, 1979). S tu d i e s  p r i m a r i l y  concerned  w i th  th e  c h i l d
have i n v e s t i g a t e d  the  i n a b i l i t y  o f  t h e  B r i t i s h  system o f  s o c i a l  s e r v i c e s  t o
cope w i th  th e  f o s t e r i n g  o f  West A f r i c a n  c h i l d r e n  (Holman, 1973; E l l i s  e t  
a l .  , 1978). In  c o n t r a s t ,  t h e r e  i s  v e ry  l i t t l e  r e s e a r c h  on th e  A f r i c a n  
c h i l d  in  th e  B r i t i s h  e d u c a t io n  system (Tomlinson,  1984).  A par t  from 
working towards  f i l l i n g  t h i s  gap ,  t h i s  p r e s e n t  r e s e a r c h  sought t o  d i s c o v e r ,  
from a s o c i o l o g i c a l  p e r s p e c t i v e  the  s o c i a l  s i t u a t i o n a l  c o n t e x t  o f  N ig e r i a n s  
l i v i n g  i n  B r i t a i n .  By doing so i t  was hoped t o  p ro v id e  a w ide r  framework 
w i th i n  which t o  examine th e  s c h o o l in g  o f  N ig e r i a n  c h i l d r e n .
Research s t r a t e g i e s  employed in  the  s tudy  o f  e t h n i c  m i n o r i t y  p u p i l s
u s u a l l y  t a k e  the  form o f  psychom et r ic  i n v e s t i g a t i o n s .  These have a
q u a n t i t a t i v e ,  num er ica l  b a s i s  and employ t e s t s ,  t h e  r e s u l t s  o f  which a re  
u s u a l l y  s t a t i s t i c a l l y  q u a n t i f i a b l e .  I n  view o f  th e  r e l a t i v e l y  sm a l l  
numbers o f  N ig e r i a n  c h i l d r e n  in  E ng l i sh  comprehensive sc h o o l s  i t  was
co n s id e re d  i n a p p r o p r i a t e  t o  employ q u a n t i t a t i v e  methods o f  e d u c a t i o n a l  
r e s e a r c h .  Moreover,  when i n v e s t i g a t i n g  th e  s c h o o l in g  o f  e t h n i c  m i n o r i t y
c h i l d r e n  most r e s e a r c h e r s  c o n t in u e  t o  use  a b i l i t y ,  a t t i t u d i n a l  and 
achievement  t e s t s  -  the  v a l i d i t y  o f  which have been p r i m a r i l y  e s t a b l i s h e d  
on a w h i te  p o p u la t i o n  and the  r e l i a b i l i t y  o f  which i s  much q u e s t i o n e d  ( s e e  
S ec t io n  2 . 2 ) .  In  o rd e r  t o  avoid  th e  p i t f a l l s  o f  c u l t u r a l l y  b i a s e d  t e s t s ,  
t h i s  p r e s e n t  r e s e a r c h  sought t o  d i s c o v e r  th e  e x p e r i e n t i a l  r e a l i t y  o f  
s c h o o l in g  fo r  N ig e r i a n  c h i l d r e n  by examining th e  p r o c e s s e s  th rough  which 
they  a r r i v e d  a t  t h e i r  u n d e r s t a n d in g  o f  what i t  means t o  be  a t  schoo l  in  
B r i t a i n .
E d u ca t io n a l  r e s e a r c h  in  B r i t a i n  has  been c a r r i e d  ou t  p r i m a r i l y  from a 
s o c i o l o g i c a l  p e r s p e c t i v e  based  on th e  s t r u c t u r a l - f u n c t i o n a l  t r a d i t i o n  ( s e e
Chapter  2 ) .  With th e  w r i t i n g s  o f  Young (1971) and G orbu t t  (1972) t h e r e  has  
emerged i n  B r i t a i n ,  a 'new'  s o c io lo g y  o f  ed u c a t io n  grounded i n  the  
i n t e r a c t i o n i s t  c o n c e p t u a l i z a t i o n  o f  the  s o c i a l  wor ld  (Karabel  and H a lsey ,
1977). Blumer (1969) a rgues  t h a t  s o c i a l  be ings  ex p e r i e n c e  t h e i r  everyday 
wor ld as a s o c i a l l y  meaningful  r e a l i t y .  SchUtz (1967) emphasizes  t h a t ,  
a p a r t  from s u b j e c t i v e l y  meaningful  b eh a v io u r ,  a c t o r s  o r i e n t a t e  towards an 
i n t e r s u b j e c t i v e  s o c i a l  w or ld .  In  o t h e r  words,  a c t o r s  e x p e r i e n c e  th e  s o c i a l  
world  as  'common1 and ' s h a r e d '  so t h a t  th rough  commonsense knowledge they  
i n t e r p r e t  and make sense  o f  t h e i r  wor ld .  P roceed ing  from an a c c ep tan c e  o f  
t h e s e  b a s i c  t e n e t s ,  t h i s  p r e s e n t  r e s e a r c h  has  been conducted  w i t h i n  the  
framework o f  i n t e r p r e t i v e  s o c io lo g y  (Wilson ,  1971).
In  o rd e r  t o  u n d e r s t a n d ,  a s  Weber (1949) s u g g e s t s ,  th e  b eh a v io u r  o f  
s o c i a l  a c t o r s  th rough  th e  a n a l y s i s  o f  t h e i r  s o c i a l  c o n s t r u c t i o n  o f  
meanings (Berger  and Luckmann, 1967), i t  was n e c e s s a r y  t o  p e r c e i v e  the  
s o c i a l  wor ld  as  i t  e x i s t e d  fo r  the  p a r t i c i p a n t s  invo lved  i n  th e  s i t u a t i o n  
under  exam ina t ion .  The d i s c o v e ry  o f  t h e  a c t o r ' s  i n t e r s u b j e c t i v e  world  
r e q u i r e s  th e  s e n s i t i v e  e l i c i t i n g  o f  i n f o rm a t io n  and t h e  c a r e f u l  o b s e r v a t i o n  
o f  the  a c t o r  i n  h i s / h e r  s o c i a l  m i l i e u .  Hence,  t h i s  p r e s e n t  r e s e a r c h  
adopted  some o f  th e  m e thodo log ica l  r eq u i re m en ts  o f  e th n o g ra p h ic  r e s e a r c h  
( S p ra d le y ,  1979; see  Chapters  3 and 4 ) .  The focused  i n t e r v i e w  (Merton and 
K e n d a l l ,  1956) w i th  N ig e r i a n  c h i l d r e n ,  t h e i r  p a r e n t s  and schoo l  t e a c h e r s  
was the  pr im ary  method o f  d a t a  c o l l e c t i o n .  In  a d d i t i o n ,  everyday schoo l  
a c t i v i t i e s ,  such as  l e s s o n s  and r e g i s t r a t i o n s ,  were observed  i n  o r d e r  t o  
complement t h e  i n t e r v i e w s .  I t  was hoped t o  a r r i v e  a t  an u n d e r s t a n d i n g  and 
e x p l a n a t i o n  o f  the  s u b j e c t i v e l y  meaningful  p e r s o n a l  e x p e r i e n c e s  o f  the  
s o c i a l  a c t o r s ,  n o t  through h y p o th e s i s  t e s t i n g ,  b u t  th rough  an  a n a l y s i s  a t  
th e  micro  l e v e l  o f  th e  i n t e r a c t i v e  p ro c e s s  o f  s c h o o l in g  a s  i t  s p e c i f i c a l l y  
r e l a t e d  t o  N ig e r i a n  c h i l d r e n .
M i c r o - s o c i o l o g i c a l  r e s e a r c h  i s  g e n e r a l l y  c r i t i c i z e d  f o r  i t s  t endency  
t o  n e g l e c t  s t r u c t u r a l  c o n s i d e r a t i o n s  i n  s o c i e t y  a t  l a r g e .  I n  agreement  
w i th  Woods (1983) i t  i s  emphasized t h a t  i n t e r p r e t i v e  e d u c a t i o n a l  r e s e a r c h  
i s  no t  p r i m a r i l y  i n t e r e s t e d  in  th e  t e s t i n g  and development o f  formal  
t h e o r y ,  bu t  i n  the  d i s c o v e ry  o f  s u b s t a n t i v e  th e o ry  grounded i n  the  
r e s e a r c h  d a t a .  However, i n  acknowledgement o f  th e  p o i n t  t h a t  u l t i m a t e l y  
th e  a b i l i t y  o f  a s o c i a l  a c t o r  t o  i n t e r a c t  solely acc o rd in g  t o  h i s / h e r  own 
u n d e r s t a n d in g  i s  h in d e re d  by th e  a c t i o n s  o f  o t h e r  s o c i a l  a c t o r s ,  b o th  
w i t h i n  and o u t s i d e  h i s / h e r  immediate s o c i a l  w or ld ,  t h i s  p r e s e n t  r e s e a r c h  
r e f l e c t s  on th e  m a c r o - s o c i o l o g i c a l  c o n s t r a i n t s  o f  th e  a c t o r ' s  own 
commonsense i n t e r p r e t a t i o n  o f  t h e i r  w or ld .
Chapte r  Con ten ts
In o r d e r  t o  p l a c e  th e  p re s en ce  o f  N ig e r i a n s  in  B r i t a i n  in  a h i s t o r i c a l  
c o n t e x t ,  Chapter  1 o u t l i n e s  the  l i n k s  between th e  two c o u n t r i e s  by 
d i s c u s s i n g  B r i t i s h  c o l o n i a l  a c t i v i t i e s  on th e  west  c o a s t  o f  A f r i c a  from the  
e a r l y  e i g h t e e n t h  c e n t u r y .  Although N i g e r i a  has ga ined  independence  from 
B r i t a i n  i t  i s  p o in t e d  out  t h a t  N i g e r i a ,  a s  w i th  o t h e r  l e s s  t e c h n o l o g i c a l l y  
advanced c o u n t r i e s ,  i s  s t i l l  v e ry  much dependent  on more t e c h n o l o g i c a l l y  
advanced s o c i e t i e s .
P a r t i c u l a r  a t t e n t i o n  i s  p a i d  t o  th e  development o f  t h e  N ig e r i a n  
e d u c a t io n  system and th e  manner i n  which w es te rn  ( B r i t i s h )  e d u c a t io n  has 
worked t o  c r e a t e  a s m a l l ,  b u t  p o l i t i c a l l y  powerfu l  and e l i t i s t  s o c i a l  
g roup .  The N ig e r i a n  s t r a t i f i c a t i o n  system i s  d i f f e r e n t  from t h a t  which 
o p e r a t e s  i n B r i t a i n .  However, i t  i s  argued  t h a t  a s  a r e s u l t  o f  th e
p ro c e s s  o f  c o l o n i z a t i o n  and r a p i d  i n d u s t r i a l i z a t i o n  t h e  s o c i a l  
i n e q u a l i t i e s  i n  N ig e r i a n  s o c i e t y ,  when examined from a M arx is t  
p e r s p e c t i v e ,  r e f l e c t  t o  a more o r  l e s s  s i m i l a r  deg ree  th o s e  i n  B r i t a i n .  
F i n a l l y ,  th e  c h i l d - r e a r i n g  d i f f i c u l t i e s  o f  N ig e r i a n  ma ture  s t u d e n t s  i s  
d i s c u s s e d  i n  o r d e r  t o  g iv e  i n s i g h t  i n t o  th e  s i t u a t i o n a l  c o n t e x t  o f  N ig e r i a n  
p a r e n t s ’ a t t e m p t s  t o  cope w i th  l i v i n g  i n  a d i f f e r e n t  c u l t u r a l  env i ronm en t .
Chapter  2 d i s c u s s e s  th e  d i f f e r e n c e s  between the  
s t r u c t u r a l - f u n c t i o n a l i s t  and th e  i n t e r p r e t i v e  p e r s p e c t i v e s  o f  th e  e d u c a t io n  
system.  In  a d d i t i o n ,  th e  l i t e r a t u r e  on the  e d u c a t io n  o f  b l a c k  e t h n i c
m i n o r i t y  c h i l d r e n  i s  rev iewed.  There i s  an exam ina t ion  o f  t h e  d e b a t e s  on 
th e  n o t i o n s  o f  c u l t u r a l  d e p r i v a t i o n  and n e g a t iv e  s e l f - c o n c e p t .  Th is
c h a p t e r  a rgues  t h a t  i t  i s  q u i t e  app a re n t  t h a t  p a s t  enquiries  have d e a l t  
i n a d e q u a te ly  w i th  t h e  problem o f  th e  e d u c a t io n  o f  th e  e t h n i c  m i n o r i t y  
c h i l d .  I t  a l s o  a rgues  t h a t  t h e  Schools Counci l  Pamphlet  18 (1981) i s
o v e r - o p t i m i s t i c  i n  i t s  hope t h a t  i t s  recommendations w i l l  be a d o p te d .  This  
i s  because  t e a c h e r s  a r e  n o t o r i o u s  f o r  f a i l i n g  t o  a c t  upon e d u c a t i o n a l  
recommendations -  e s p e c i a l l y  t h o s e  which c h a l l e n g e  th e  s t a t u s  quo.
The f i n a l  s e c t i o n  o f  Chapter  2 focuses  on r e s e a r c h  which seeks  t o  
d i s c o v e r  t h e  manner i n  which th e  everyday a c t i v i t i e s ,  o f  s c h o o l i n g  h e l p  t o  
enhance o r  h i n d e r  c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s .  I t  i s  p o in t e d  ou t  t h a t  
r e s e a r c h e r s  who examine th e  ' b l a c k  box '  o f  s c h o o l i n g ,  g e n e r a l l y  concern  
themselves  w i th  working c l a s s  w h i t e  p u p i l s  (Delamont,  1976a; Woods, 1979; 
C o r r ig an ,  1979; W i l l i s ,  1978). A c a l l  was made f o r  more r e s e a r c h ,  s i m i l a r  
t o  th o s e  o f  F ur long  (1976; 1984),  which s p e c i f i c a l l y  focus  on th e
i n t e r a c t i v e  s i t u a t i o n  o f  s c h o o l in g  . a s  i t  d i r e c t l y  r e l a t e s  t o  e t h n i c
m i n o r i t y  p u p i l s .
The background t o  t h i s  p r e s e n t  r e s e a r c h  i s  o u t l i n e d  in  C hap te r  3 .  I t  
was i n i t i a l l y  proposed  t o  measure N ig e r i a n  c h i l d r e n ' s  a t t i t u d e s  t o  
s c h o o l in g .  A f t e r  a c r i t i c a l  exam ina t ion  o f  th e  two s o c i o l o g i c a l
methodologies  ( q u a n t i t a t i v e  and q u a l i t a t i v e ) ,  i t  was dec id ed  t o  abandon
p o s i t i v i s t i c  based r e s e a r c h  in  favour  o f  an i n t e r p r e t i v e  one.  The c e n t r a l  
i d e a s  and concep ts  t o g e t h e r  w i th  th e  t h e o r e t i c a l  und e rp in n in g s  o f  
i n t e r p r e t i v e  so c io lo g y  a r e  d i s c u s s e d .  F i n a l l y ,  t h e r e  i s  a p r e s e n t a t i o n  o f  
th e  f i n d i n g s  o f  an e x p l o r a t o r y  s tudy  c a r r i e d  out  t o  ga in  i n s i g h t  i n t o  the  
contemporary  s i t u a t i o n  o f  N ig e r i a n  c h i l d r e n  in  London s c h o o l s .  I t  was 
found t h a t  th e  i n t e r a c t i v e  n a t u r e  o f  s c h o o l in g  in vo lved  v a r y in g  l e v e l s  o f  
c o n f l i c t ,  p a r t i c u l a r l y  between N ig e r i a n  p a r e n t s  and t h e i r  c h i l d r e n ' s  
t e a c h e r s .  In  view o f  t h e  l a c k  o f  i n fo rm a t io n  about  t h e  e d u c a t i o n a l
e x p e r i e n c e s  o f  A f r i c a n  c h i l d r e n ,  the  e x p l o r a t o r y  s tudy  was p a r t i c u l a r l y
u s e f u l  i n  i d e n t i f y i n g  s p e c i f i c  a r e a s  o f  r e s e a r c h  i n t e r e s t .  For  example,  
a t t e n t i o n  was drawn t o  t h e  p ro - s c h o o l  tendency o f  N ig e r i a n  c h i l d r e n .
Chapter  4 goes on t o  d e s c r i b e  th e  r e s e a r c h  methods employed f o r  d a t a  
c o l l e c t i o n  in  th e  main body o f  the  t h e s i s .  The d i f f i c u l t i e s  i n  co n d u c t in g  
r e s e a r c h  i n  schoo ls  th rough  . t h e  use o f  i n t e r v i e w s  and o b s e r v a t i o n
t e c h n iq u e s  a r e  o u t l i n e d .  D e s p i t e  t a k i n g  measures  t o  l i m i t  t h e
o b t r u s i v e n e s s  o f  the  r e s e a r c h e r ,  a deputy  head asked  me t o  wind up th e  
r e s e a r c h  i n  h i s / h e r  s c h o o l .
Chapte rs  5 and 6 d e a l  w i th  language l e a r n i n g  i s s u e s  a s  th e y  conce rned  
N ig e r i a n  c h i l d r e n  who were l e a r n i n g  E n g l i sh  as  an a d d i t i o n a l  language .  
Chapter  5 c o n c e n t r a t e s  on t e a c h e r s '  management o f  language  l e a r n i n g  
programmes. I t  i s  p o in t e d  o u t  t h a t  th e  o r g a n i z a t i o n a l  i n e p t i t u d e  o f  
some t e a c h e r s  t o g e t h e r  w i th  a l a c k  o f  e f f e c t i v e  l i a i s o n  between th o s e  
invo lved  i n  th e  t e a c h i n g  o f  schoo l  approved E n g l i s h ,  worked t o  l i m i t  th e  
l e a r n i n g  o p p o r t u n i t i e s  o f f e r e d  t o  some N ig e r i a n  c h i l d r e n .
Chapter  6 dem ons t ra te s  t h a t  w h i le  t e a c h e r s  a r e  engaged i n  the  
assessment o f  c h i l d r e n ' s  l e v e l  o f  language ach ievem ent ,  t h e  c h i l d r e n  
themselves  a re  deve lop ing  v a r io u s  s t r a t e g i e s  fo r  cop ing  w i th  what they  
i n t e r p r e t  as  t h e i r  t e a c h e r s '  language  p r o f i c i e n c y  " s t a n d a r d s " .  I t  i s  
emphasized t h a t  c h i l d r e n ' s  i n a b i l i t y  t o  speak i n  a manner approved  by th e  
B r i t i s h  e d u c a t io n  sys tem i s  no t  i n d i c a t i v e  o f  t h e i r  g e n e r a l  e d u c a t i o n a l  
a b i l i t y .
Moving on from th e  exam ina t ion  o f  a s i n g l e  s u b j e c t  a r e a ,  C hap te r  7 
d i s c u s s e s  v a r i o u s  a s p e c t s  o f  t h e  p ro c e s s  o f  e d u c a t i o n a l  c h o i c e . '  P a r t i c u l a r  
a t t e n t i o n  i s  g iven  t o  school  and s u b j e c t  c h o ice  s t r a t e g i e s .  For  example,  
i t  i s  shown t h a t  t h e  s i t u a t i o n a l  c o n te x t  o f  choos ing  s u b j e c t s  i s  
c h a r a c t e r i z e d  by i n t e n s e  c o m p e t i t i o n  between p a r e n t s  and t e a c h e r s .  
Although th e  l a t t e r  were i n  a more powerfu l  p o s i t i o n  t h a n  p a r e n t s  t o  
encourage p a r t i c u l a r  s u b j e c t  c h o i c e s ,  i t  was found t h a t  t e a c h e r s '  
engagement i n  s a l e s  t e c h n iq u e s  sometimes worked t o  de l a y  c h i l d r e n ' s  p u r s u i t  
o f  t h e i r  own academic a m b i t io n s .
In  o r d e r  t o  ga in  i n s i g h t  i n t o  th e  p r o c e s s e s  th rough  which N ig e r i a n  
c h i l d r e n  came t o  adopt  p a r t i c u l a r  s t y l e s  o f  c l a ss ro o m  i n t e r a c t i o n ,  t h e i r  
p e r c e p t i o n s  o f  s c h o o l in g  a r e  d i s c u s s e d  in  Chapter  8 .  N i g e r i a n  c h i l d r e n ' s  
school  based a c t i o n s  a re  d i s c u s s e d  i n  te rms o f  t h r e e  d i f f e r e n t ,  b u t  no t
m u tu a l ly  e x c l u s i v e  r e s p o n s es  t o  be ing  a t  s c h o o l .  J u s t  over  h a l f  o f  the  
c h i l d r e n  s t u d i e d  were found t o  be " l o n e r s " ,  t h a t  i s ,  they  r a r e l y  i n i t i a t e d  
i n t e r a c t i o n  w i th  t h e i r  p e e r  group .  In  c o n t r a s t ,  t h e  "good t im ers"  and 
" t ro u b le m ak e r s "  were popu la r  and n o t o r i o u s ,  r e s p e c t i v e l y .  D e s p i t e  the  
d i f f e r e n c e s  between t h e s e  t h r e e  ty pes  o f  p u p i l s ,  t h e i r  p e r c e p t i o n s  o f  
s c h o o l in g  had much i n  common. They favoured  the  a c q u i s i t i o n  o f  school  
knowledge.
Chapter  9 focuses  on i n t e r - e t h n i c  r e l a t i o n s  w i t h i n  t h e  s c hoo ls  under  
i n v e s t i g a t i o n  and o u t l i n e s  th e  s t r a t e g i e s  t h e  c h i l d r e n  adop ted  f o r  coping  
w i th  b e in g  members o f  a minor e t h n i c  m i n o r i t y  g roup.  I t  i s  shown t h a t  
t e a c h e r s 1 i n a b i l i t y  t o  t a c k l e  a d e q u a te ly  i n t e r - e t h n i c  c o n f l i c t , r e s u l t e d  in  
th e  c h i l d r e n  d eve lop ing  t h e i r  own sometimes s u b t l e  and sometimes ve ry  
a g g r e s s i v e  methods o f  c o n f r o n t i n g  i n t e r - e t h n i c  h o s t i l i t y .  I t  i s  argued 
t h a t  t h e  t e a c h e r s ’ b e l i e f  in  no t  d i f f e r e n t i a t i n g  between c h i l d r e n  i s  based  
on a n a i v e  u n d e r s t a n d in g  o f  what i t  means t o  t r e a t  c h i l d r e n  a l i k e  by g iv i n g  
them s i m i l a r  e d u c a t i o n a l  o p p o r t u n i t i e s .  In  r e a l i t y  some t e a c h e r s  n o t  on ly  
d i f f e r e n t i a t e d  between c h i l d r e n ,  bu t  l a b e l l e d  them acc o rd in g  t o  s t e r e o t y p e s  
o f  p a r t i c u l a r  e t h n i c  g roups .  Hence,  th e  t e a c h e r s  u n l e s s  the y  were
o th e rw is e  in form ed,  g e n e r a l l y  p e r c e i v e d  th e  "go o d t im ers"  and 
" t rou b le m ak e r s"  t o  be  o f  West I n d ia n  o r i g i n .
N ig e r i a n  c h i l d r e n  themselves  ( i n c l u d i n g  th o s e  who had been  bo rn  in  
B r i t a i n )  tended  t o  in c lu d e  b e in g  N ig e r i a n  i n  t h e i r  s e l f - i d e n t i f i c a t i o n .  I t  
i s  s t r e s s e d  t h a t  i n  a m u l t i c u l t u r a l  s o c i e t y  and i n  p a r t i c u l a r ,  i n  an
e d u c a t io n  a u t h o r i t y  which i s  a t  the  vanguard  o f  encou rag ing  r e s p e c t  fo r  
o t h e r  p e o p l e ' s  c u l t u r e s  and c o u n t r i e s  o f  o r i g i n ,  th e  l e v e l  o f  aw areness  o f  
t e a c h e r s  ( e s p e c i a l l y  t h o s e  w i th  d i r e c t  p a s t o r a l  r e s p o n s i b i l i t i e s )  about  t h e  
c o r r e c t  e t h n i c  background o f  th e  c h i l d r e n  i n  t h e i r  c a r e  l e f t  much t o  be 
d e s i r e d .
In  Chap te r  10, N ig e r i a n  p a r e n t s '  p e r c e p t i o n s  o f  s c h o o l i n g ,  th e  fam i ly  
and the  London neighbourhoods  i n  which the y  l i v e  a r e  d i s c u s s e d  i n  r e l a t i o n  
t o  th e  manner i n  which th ey  s o c i a l i z e  t h e i r  c h i l d r e n .  R e l a t i o n s  between
t e a c h e r s ,  p a r e n t s  and c h i l d r e n  a r e  examined i n  o r d e r  t o  p ro v id e  i n s i g h t
i n t o  th e  p e r c e p t i o n s  o f  the  s o c i a l  wor ld  o f  the  school  and th e  home h e l d  by 
the  t h r e e  main p a r t i c i p a n t s  in  the  dynamics o f  s c h o o l i n g .  While N ig e r i a n  
p a r e n t s  were busy s o c i a l i z i n g  t h e i r  c h i l d r e n  away from what th e y  r e g a rd e d  
as  t h e  a n t i - s c h o o l  e t h i c  o f  some o f  the  B r i t i s h  working c l a s s ,  t e a c h e r s  
were found t o  be engaged i n  c o u n s e l l i n g  a c t i v i t i e s  which p a r e n t s  saw as 
undermining  t h e i r  r e l a t i o n s h i p  w i th  t h e i r  c h i l d r e n .
The i n s i s t e n c e  o f  N ig e r i a n  p a r e n t s  on the  p o s s i b i l i t y  o f  r e t u r n i n g  t o  
N ig e r i a  worked t o  ensu re  t h a t  t h e i r  c h i l d r e n  d id  n o t  com p le te ly  r e j e c t  an 
e d u c a t i o n a l / o c c u p a t i o n a l  f u t u r e  i n  N i g e r i a .  I t  i s  a rgued  t h a t  t h i s  " g o in g  
home" syndrome formed th e  framework w i t h i n  which N ig e r i a n  p a r e n t s  and t h e i r  
c h i l d r e n  responded  e i t h e r  c o n f r o n t a t i o n a l l y  o r  s t o i c a l l y  t o  th e  
d i f f i c u l t i e s  expe r i enced  in  l i v i n g  i n  London.
F i n a l l y ,  Chap ter  11 d i s c u s s e s  th e  o v e r a l l  f i n d i n g s  o f  t h i s  p r e s e n t  
r e s e a r c h  by l i n k i n g  th e  m i c r o - s i t u a t i o n a l  wor ld o f  th e  school  t o  th e  
macro-world  o f  the  e d u c a t io n  system as  i t  o p e r a t e s  in  a c l a s s - r i d d e n  
i n d u s t r i a l  s o c i e t y  l i k e  B r i t a i n .  I t  i s  p o in t e d  out  t h a t  l i b e r a l  
e d u c a t i o n i s t s  had a tendency t o  b e l i e v e  i n  the  a b i l i t y  o f  the  e d u c a t io n  
system t o  reduce  s o c i a l  i n e q u a l i t y .  I t  i s  a rgued ,  however,  t h a t  expanded 
e d u c a t i o n a l  p r o v i s i o n  has  no t  n e c e s s a r i l y  produced fundamental  s o c i a l  
change .  R a th e r ,  i t  has  worked t o  i n c r e a s e  and improve th e  la b o u r  s k i l l s  
needed t o  enhance p ro d u c t i o n  w h i le  s im u l ta n e o u s ly  working t o  m a in t a i n  th e  
e s s e n t i a l l y  e x p l o i t a t i v e  r e l a t i o n s h i p  between th o s e  who produce goods and 
th e  owners o f  c a p i t a l .
The e d u c a t i o n a l  am bi t ions  o f  N ig e r i a n  c h i l d r e n  r e f l e c t  t h e i r  wish  t o  
ga in  a cc ess  t o  h igh  s t a t u s  o c c u p a t io n s .  T he i r  o c c u p a t i o n a l  g o a l s  a re  
d e r iv e d  from th e  i n s t r u m e n t a l  manner i n  which th e  N ig e r i a n  f am i ly  a t  home 
and ab road ,  p e r c e iv e  th e  r o l e  o f  s c h o o l in g  i n  s o c i e t y .  I t  i s  emphasised 
t h a t  th e  p ro c e s s  o f  s c h o o l in g  i s  s t i l l  e s s e n t i a l l y  one o f  p r e p a r i n g  
c h i l d r e n  fo r  p a r t i c u l a r  o c c u p a t io n a l  r o l e s ,  t tence,  th e  o c c u r r e n c e  o f  
p a r e n t - t e a c h e r  c o n f l i c t  where p a r e n t s  s t r u g g l e  t o  e n s u re  improved 
e d u c a t i o n a l  o p p o r t u n i t i e s  f o r  t h e i r  c h i l d r e n ,  makes t e a c h e r s  appea r  t a c i t l y  
t o  condone th e  s t a t u s  quo.  Hence,  i t  i s  conc luded t h a t  t e a c h e r s  have  s t i l l  
t o  co n f ro n t  t h e  q u e s t i o n  o f  whether  t h e i r  t e a c h i n g  o b l i g a t i o n  in c lu d e s  
t h e i r  a c t i v e  enhancement ( o r  h in d e ra n c e  ) o f  a p u p i l ' s  s o c i a l  m o b i l i t y ,  
i r r e s p e c t i v e  o f  h i s / h e r  f a m i ly ,  c u l t u r a l  a n d /o r  soc io -economic  background.
CHAPTER ONE: HISTORICAL BACKGROUND
1.1 Introduction
This  c h a p t e r  d i s c u s s e s  t h e  l i n k s  between N ig e r i a  and B r i t a i n  i n  o rd e r  
t o  g iv e  i n s i g h t  i n t o  th e  s o c i o - e d u c a t i o n a l  consequences  o f  B r i t i s h  c o l o n i a l  
r u l e  on th e  west  c o a s t  o f  A f r i c a .  In  p a r t i c u l a r ,  i t  examines t h e  p ro c e s s  
th rough  which N ig e r i a  came t o  depend on B r i t i s h  (and Western European) 
e d u c a t io n  as  a fundamental  p r e r e q u i s i t e  t o  i n d u s t r i a l i z a t i o n .
A f t e r  over  24 y e a r s  o f  independence ,  many N ig e r i a n s  c o n t in u e  t o  come 
to  B r i t a i n  f o r  e d u c a t i o n a l  p u rp o s e s .  I n  N i g e r i a  t h o s e  who have a c q u i r e d  
p o s t - s e c o n d a r y  Western e d u c a t i o n a l  q u a l i f i c a t i o n s  have h ig h  s o c i a l  s t a t u s .  
Many w r i t e r s  have d e s c r ib e d  t h i s  s o c i a l  group as  w e s t e r n  ed u ca ted  e l i t e s  
(Smythe and Smythe, 1960; Lloyd,  1966; see  a l s o  Imoagene,  1976; Osoba, 
1977; Nduka, 1977). The exam ina t ion  o f  s o c i a l  groups i n  Wes te rn  s o c i e t i e s  
u s u a l l y  employs th e  concept  o f  c l a s s  as  an a n a l y t i c a l  t o o l  i n  the  
d e s c r i p t i o n  o f  s o c i a l  s t r a t i f i c a t i o n .  For example,  Marx (1976) d i s c u s s e s  
s o c i a l  c l a s s e s  i n  te rms o f  t h e i r  r e l a t i o n  t o  th e  means o f  p r o d u c t i o n  w h i le  
Weber (1964) concerned  h i m s e l f  w i th  t h e  p r o v i s i o n  o f  wage l a b o u r .
Lloyd (1982) su g g es t s  t h a t  th e  w e s te rn  concept  o f  c l a s s  f a i l s  t o  
a d eq u a te ly  d e s c r i b e  s o c i a l  groups i n  non -w es te rn  s o c i e t i e s .  S u b s e q u e n t ly ,  
w r i t e r s  te n d  t o  use  v a r y in g  a d j e c t i v e s  t o g e t h e r  w i th  t h e  concep t  o f  e l i t e  
t o  home i n  on s p e c i f i c  s o c i a l  g roups .  For example,  Osoba (1977) d i s c u s s e s  
h igh  s t a t u s  groups i n  N i g e r i a  by r e f e r r i n g  t o  them c o l l e c t i v e l y  as  ’power 
e l i t e s ’ ( s e e  a l s o  M i l l s ,  1959a) and th e n  d i f f e r e n t i a t i n g  between ’b u s i n e s s  
e l i t e s '  and ' t e c h n o c r a t s '  ( s e e  a l s o  Lloyd ,  1966).
Apar t  from t h e  g e n e r a l  use o f  t h e  concept  o f  e l i t e  t h e r e  i s  l i t t l e  
consensus  on the  a p p r o p r i a t e  te rm ino logy  t o  employ i n  th e  d e s c r i p t i o n  o f  
s o c i a l  groups i n  N i g e r i a .  I n  c o n t r a s t ,  i n  B r i t a i n ,  t h e r e  i s  l i t t l e  
q u e s t i o n  t h a t  the  s o c i e t y  i s  s t r a t i f i e d  a long  c l a s s  l i n e s  (W este rgaard  and 
R e s l e r ,  1975). Over the  y e a r s  t h e  d i v i d i n g  l i n e s  between c l a s s e s  appea r  
t o  be g e t t i n g  i n c r e a s i n g l y  b l u r r e d .  However, G i n t i s  (1970) p o i n t s  ou t  
t h a t ,  e s s e n t i a l l y ,  new c l a s s  b o u n d a r ie s  a r e  be ing  drawn. Wha tever,  th e  
c a s e ,  N ig e r i a n s  i n  B r i t a i n  f i n d  themselves  no t  only  i n  a c l a s s ,  b u t  " r a c e "  
consc ious  s o c i e t y .  Once th ey  g e t  through im migra t ion  c o n t r o l s ,  t h e  f i n a l  
p a r t  o f  t h i s  c h a p t e r  examines th e  manner i n  which N ig e r i a n s  cope w i th  
l i v i n g  i n  B r i t a i n .
1.2 The Colonial Experience
Among th e  f i r s t  European e x p l o r e r s  on th e  s o u th e r n  c o a s t  o f  West 
A f r i c a  were th e  P o r tu g u ese ,  who came in  th e  f i f t e e n t h  c e n t u r y  (Crowder,
1978). Between 1434 and 1482, t h e s e  e x p l o r e r s  were mainly  i n t e r e s t e d  i n  
e x p e d i t i o n s ,  a l th o u g h  some t r a d e  u s u a l l y  took  p l a c e .  By t h e  b e g in n in g  o f  
th e  s i x t e e n t h  ce n tu ry  t r a d e  i n  commodit ies  such a s  g o ld ,  s a l t  and s p i c e s  
had s h i f t e d  t o  t r a d e  i n  human be ings  (W il l i am s ,  1964).  B r i t i s h  and o t h e r  
Europeans i n  th e  Americas,  s h o r t  o f  t h e  ind igenous  l a b o u r  they  had almost  
a n n i h i l a t e d  ( th rough  c r u e l t y  and th e  t r a n s m i s s i o n  o f  European d i s e a s e s )  
began t o  look f o r  rep lacem en ts  o f  th e  n a t i v e  p o p u l a t i o n  o f  th e  Car ibbean  
who had been engaged t o  h e l p  r a i d  i t s  m i n e r a l  r e s o u r c e s  and e x p l o i t  i t s  
a g r i c u l t u r e  (Gugler  and F lanagan ,  1978). A t t e n t i o n  soon focused  on 
A f r i c a n s  as  s u i t a b l e  rep lacem en ts  and th e  t r a d e  i n  peop le  soon became 
v i a b l e  and l u c r a t i v e  f o r  both  European economic and A f r i c a n  p o l i t i c a l  and 
economic i n t e r e s t s  (Coleman,  1963).
The s l a v e  t r a d e  s t a r t e d  i n  the  e a r l y  s i x t e e n t h  c e n t u r y  and was a t  i t s  
peak between th e  y e a r s  1712 t o  1800 (W il l i am s ,  1964). D e s p i t e  i n i t i a l  and 
ongoing c o n f l i c t  between p r o s p e c t i v e  s l a v e  owners and th e  l o c a l
i n h a b i t a n t s ,  th e  t r a d e  f l o u r i s h e d  and B r i t a i n  e x e r c i s e d  an almost  comple te  
monopoly (Smythe and Smythe, 1960). The s l a v e  t r a d e  r e s u l t e d  i n  t h e
d e s t a b i l i z a t i o n  o f  what had h i t h e r t o  been p a r t  o f  t h e  f o c a l  p o i n t  o f  West 
A f r i c a n  e n t e r p r i s e  and c u l t u r e  (Davidson,  1984). The s o u t h e r n  p a r t s  o f  
what i s  now known as  N i g e r i a  [1]  was p a r t i c u l a r l y  p i l l a g e d  d u r in g  the  
s l a v e  t r a d e  p e r io d  and was a c t u a l l y  known as  t h e  S lave  Coas t  u n t i l  t h e  
middle  o f  the  n i n e t e e n t h  c e n t u ry  (Coleman,  1963). I n  p r i n c i p l e ,  th e  s l a v e  
t r a d e  was a b o l i s h e d  i n  1807 f o r  " h u m an i ta r ia n "  r e a s o n s .  In  r e a l i t y ,  t h e  
s l a v e  t r a d e  was now uneconomical  and B r i t a i n  tu r n e d  t o  t r a d e  i n  palm o i l  
and i v o r y .  However, i t  was n o t  u n t i l  t h e  middle o f  t h e  n i n e t e e n t h  c e n t u r y  
t h a t  th e  s l a v e  t r a d e  com ple te ly  ended (W il l i am s ,  1964).  B r i t i s h  t r a d i n g  
i n t e r e s t s  were so p r o f i t a b l e  t h a t  i t  was though t  n e c e s s a r y  t o  a p p o i n t  a 
Consular  O f f i c e r  i n  1849 t o  o v e r s e e  B r i t i s h  i n t e r e s t s  a long  t h e  B ig h t s  o f  
Benin and B i a f r a  i n  th e  then  N iger D e l t a  r e g io n  o f  w e s t e rn  A f r i c a  ( s e e  Map 
1.1,  see  a l s o  Maps 1.2 and 1.3) (Coleman, 1963). Smythe and Smythe (1960)
p o i n t  ou t  t h a t  th e  o v e r s e e r  s t a t u s  proved in a d e q u a te  f o r  th e  t a s k  a t  hand
because  the  then  B r i t i s h  government wished f o r  minimum i n t e r f e r e n c e  from 
A f r i c a n s .  This  r e s u l t e d  in  t h e  Consula r  O f f i c e r  h av in g  a d d i t i o n a l  
a u t h o r i t y  n o t  only t o  s u p e r v i s e  B r i t i s h  t r a d i n g  i n t e r e s t s ,  b u t  a l s o  t o  levy 
f i n e s  and t a k e  p u n i t i v e  measures  t o  p r o t e c t  B r i t i s h  commerce [ 2 ] .
In  1885, th e  B e r l i n  Conference which p r e s i d e d  over t h e  European 
’scramble f o r  A f r i c a ’ ( B e t t s ,  1972; Webs te r ,  Boahen and T idy ,  1980) 
r e c o g n iz e d  B r i t a i n ’s " r i g h t s "  (by what was termed e f f e c t i v e  ownersh ip )  t o  
the  a r e a  which encompassed th e  R ive r  N ige r  and th e  N iger  D e l t a  i n  the  
s o u th .  B r i t a i n  prompt ly  d e c l a r e d  t h e s e  r e g io n s  as  t h e  O i l  R iv e r s
P r o t e c t o r a t e  (which was s u b se q u e n t ly  renamed th e  Niger  Coast  P r o t e c t o r a t e ) . 
By 1893, B r i t a i n  had c r e a t e d  armed p o l i c e  and n a v a l  f o r c e s  and had 
appo in ted  co n s u l s  and v i c e  c o nsu ls  t o  a s s i s t  the  Consul  G enera l  a t  Old 
Ca labar  (Coleman, 1963; Smythe and Smythe, 1960). The the n  B r i t i s h  
government capped a l l  t h i s  a c t i v i t y  by th e  d e c l a r a t i o n  t h a t  ’h e r '  
p r o t e c t o r a t e  a l s o  ex tended  in l a n d  t o  in c lu d e  th e  n o r t h e r n  p a r t s  o f  what i s  
now N i g e r i a  ( H e u s s l e r ,  1968) [ 3 ] .
Meanwhile i n  1851, B r i t a i n  had c a p t u r e d  Lagos w i th  t h e  a i d  o f  an
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agreement w i th  Akitoye  (a c l a im a n t  t o  t h e  th ro n e  i n  L agos ) .  The two main 
a s p e c t s  o f  t h i s  agreement were the  promises  by B r i t a i n  t o  g iv e  Akitoye  
B r i t i s h  suppor t  i n  h i s  q u e s t  t o  be t h e  r e i g n i n g  monarch i n  Lagos and 
e f f e c t i v e l y  t o  end th e  s l a v e  t r a d e ,  a l though  t h i s  had been  l e g a l l y  
a b o l i s h e d  i n  1807. B r i t a i n  d i d  n o t  honour t h i s  agreement nor  a subsequen t  
agreement in  1854 w i th  Kosoko ( t h i s  t im e ,  A k i t o y e ' s  opponen t ) .  Smythe and 
Smythe (1960) s u gges t  t h a t  B r i t a i n  swi tched  a l l e g i a n c e s  and made f a l s e  
promises  i n  o rd e r  t o  m a in ta in  power i n  Lagos and th u s  e n s u re  u n i n t e r r u p t e d  
t r a d i n g  i n  an a r e a  (N o r th e rn  and Southern  P r o t e c t o r a t e s )  which had  now been 
amalgamated i n t o  th e  Colony and P r o t e c t o r a t e  o f  N i g e r i a .  I n  o r d e r  t o  
a d m i n i s t e r  t h e  eve r  i n c r e a s i n g  a r e a  under  B r i t i s h  r u l e ,  a d u a l  system o f  
government based  on a ' c o l o n i a l  s u p e r s t r u c t u r e '  evolved  (Coleman,  1963).  
This  s t r u c t u r e  c o n s i s t e d  o f  t h e  p o l i c e  f o r c e ,  army, d i s t r i c t  o f f i c e r s ,  
f i e l d  s t a f f  o f  r e s i d e n t s ,  c o l o n i a l  c i v i l  s e r v a n t s ,  l i e u t e n a n t - g o v e r n o r s  and 
a governo r .  A f r i c a n  r u l e r s  were s u b j e c t  t o  s u p e r v i s i o n  by o f f i c e r s  who
were almost  e n t i r e l y  B r i t i s h  (H a i l e y ,  195 1). Thus,  h i t h e r t o  in d e p e n d e n t ,
t r a d i t i o n a l  r u l e r s  who p o s se s s ed  a p r e s t i g i o u s  s t a t u s  among t h e i r  p e o p le s  
became puppets  o f  t h e  th e n  B r i t i s h  government.  At th e  peak o f  B r i t i s h  
i n d i f f e r e n c e  t o  th e  c u l t u r a l  norms and v a l u e s  and t r a d i t i o n a l  s t r u c t u r e s  o f  
th e  d i f f e r e n t  peop le s  com pris ing  t h e i r  N i g e r i a ,  t h e  t h e n  B r i t i s h  
government n o t  on ly  i n t e r f e r e d ,  b u t  c o l l a b o r a t e d  w i th  opponents o f  e x i s t i n g  
t r a d i t i o n a l  l e a d e r s  t o  usurp  th e  l a t t e r .  Moreover,  they  were a b l e  t o  
dominate th o s e  they  c o l l a b o r a t e d  w i th  by o p e r a t i n g  the  ' d i v i d e  and r u l e '  
s t r a t e g y  (Crowder,  1978).
Thus,  some o f  t h e  key r u l e r s  o f  N i g e r i a  under  th e  B r i t i s h  were t h o s e  
who by f o r c e  o r  w i l l i n g n e s s ,  e f f e c t i v e l y  s igned  away the  r i g h t s  o f  t h e i r
people  f o r  t r e a t i e s  o f  p r o t e c t i o n  which were i n  any c a s e  r a r e l y  k e p t
(Crowder and Ikime,  1970; B e t t s ,  1972). The B r i t i s h  tendency  4:o a b r o g a t e  
promises t o g e t h e r  w i th  what was be in g  i n c r e a s i n g l y  seen as  u n f a i r  t r a d i n g  
p r a c t i c e s  found immediate e x p r e s s io n  i n  po p u la r  r e s e n tm e n t  o f  c o l o n i a l  
r u l e .  I n  1918, t h e r e  were u p r i s i n g s  a g a i n s t  th e  im p o s i t i o n  o f  d i r e c t
t a x e s ,  r i o t s  and r e b e l l i o n s  t o  p r o t e s t  a g a i n s t  i n t e r f e r e n c e  w i th  
indigenous  forms o f  government [ 2 ] .  In  a d d i t i o n  t o  t h e s e  p o l i t i c a l  
u n r e s t s  t h e r e  were a l s o  w idespread  r e l i g i o u s  p r o t e s t s  a g a i n s t  c o l o n i a l  
developments which were p u t t i n g  a s t r a i n  on th e  c o n t i n u a t i o n  o f  t r a d i t i o n a l  
r e l i g i o u s  p r a c t i c e s  (Asiwaju ,  1976; Davidson;  1969) by th o s e  who had 
r e f u s e d  t o  ac c e p t  C h r i s t i a n i t y  (Coleman,  1963:172-173; J o n e s ,  1 957 :1 -5 ) .  
World War I ,  b rought  a second wave o f  n a t i o n a l  u n r e s t  when Lloyd George,  
the  then  B r i t i s h  Prime M i n i s t e r ,  made i t  c l e a r  t h a t  when he  p ro c la im e d  th e  
need t o  r e c o g n iz e  human r i g h t s ,  he had n o t  been r e f e r r i n g  t o  A f r i c a n  
t e r r i t o r i e s  (Coleman, 1963:183-187; B e t t s ,  1972).
While a l l  t h e s e  p o l i t i c a l  developments were going on,  t h e  t r i c k l e  o f  
N ig e r ia n s  t r a v e l l i n g  ab road ,  e s p e c i a l l y  t o  B r i t a i n  f o r  e d u c a t i o n a l  
pu rp o s es ,  was growing s t e a d i l y .  As they  t y p i c a l l y  termed i t ,  t h e y  were
going  ’ in  s ea rch  o f  th e  golden f l e e c e 1 (Craven ,  1968; E l l i s  e t  a l . , 1978).  
Some o f  the  p io n e e r  s t u d e n t s  formed p o l i t i c a l  o r g a n i z a t i o n s  w i th  o t h e r  
A f r i c a n s  (Nkrumah, 1968; Azikiwe,  1974; s ee  a l s o  Egbuna,  1971) and i t  was 
main ly  as a r e s u l t  o f  such o r g a n i z a t i o n s  t h a t  a s low, b u t  somewhat 
e f f e c t i v e  a t tem p t  was made t o  curb  the  ex ce ss e s  o f  c o l o n i a l  r u l e .  The l a t e  
1950s and e a r l y  s i x t i e s  saw th e  peak o f  n a t i o n a l i s m  i n  N i g e r i a  (and o t h e r  
A f r i c a n  c o u n t r i e s )  (Mazrui  and T idy ,  1984; Awolowo, 1 9 7 0 ) . .  The th e n  
N ig e r i a n  n a t i o n a l i s t s  saw 1960 as th e  b e g inn ing  o f  a new e r a  where ,  in  
p r i n c i p l e ,  N ig e r i a n s  cou ld  govern themse lves  w i th o u t  t h e  c o n t r o l s  o f  an 
o v e r s e e r  (Taiwo, 1975: Chapte rs  2 and 3 ) .  In  o t h e r  words,  N ig e r i a n s  would 
be r e s p o n s i b l e  f o r  d e t e rm in in g  th e  p o l i t i c s  o f  t h e i r  "own" c o u n t r y ,  
economy, e d u c a t io n  and world  image.  However, a q u a r t e r  o f  a c e n t u r y  a f t e r  
independence  (October  1 s t ,  1960) t h e  r e l a t i o n s h i p  between N i g e r i a  and 
B r i t a i n  o s c i l l a t e s  between n e a r  a b s o l u t e  dependence and mutual  
in t e rd e p e n d e n c e .  '
Dos San tos  (1970) d i f f e r e n t i a t e s  between ty p e s  o f  dependency -  
c o l o n i a l ,  i n d u s t r i a l / f i n a n c i a l  and i n d u s t r i a l / t e c h n o l o g i c a l  [ 4 ] .  He 
draws our a t t e n t i o n  t o  t h e  d i f f e r e n c e s  and d i s c o n t i n u i t i e s  between t h e  
i n t e r n a l  s t r u c t u r e s  t h a t  develop  w i t h i n  c o u n t r i e s  and emphasizes  t h e  need 
t o  t a k e  account  o f  th e  d i f f e r e n t  h i s t o r i c a l  and economic r e l a t i o n s  between 
l e s s  t e c h n o l o g i c a l l y  advanced c o u n t r i e s  (LTACs) and more t e c h n o l o g i c a l l y  
advanced c o u n t r i e s  (MTACs). Palma (1981) a rg u e s ,  however,  t h a t  dependency 
th e o ry  has  so f a r  enab led  a c r i t i c a l  a p p r a i s a l  o f  development s t r a t e g i e s  
w i th o u t  a t  th e  same t ime o f f e r i n g  s u g g e s t io n s  fo r  an a l t e r n a t i v e  form o f  
r e l a t i o n s h i p  between LTACs and MTACs. There has  been c o n s i d e r a b l e  
c r i t i c i s m  o f  dependency th e o ry  because  o f  i t s  d e t e r m i n i s t i c  n a t u r e  (F ran k ,  
1967). However, i t  must be  no ted  t h a t  th e  d e t e r m i n i s t i c  n a t u r e  o f  th e  
r e l a t i o n s  between LTACs and MTACs o f  dependency t h e o r i s t s  canno t  be 
d i s m i s s e d  o u t r i g h t .  Up t o  t h e  p r e s e n t  day th e  MTACs w hether  c a p i t a l i s t ,  
s o c i a l i s t  o r  communist,  s t i l l  v e ry  much have an a b i l i t y  t o  i n f l u e n c e  i n  a 
s t r u c t u r a l l y  d e t e r m i n i s t i c  manner,  even t s  i n  LTACs (Gutk ind  and Watermann, 
1977: e s p ec .  P a r t  I V ) [ 5 ] .
While c a p i t a l i s m  c o n t r i b u t e d  t o  th e  f u r t h e r  advancement o f  w e s t e r n  
te chno logy  ( s e e  Weber, 197 6) i t  o p e ra t e d  t o  c o n t in u e  t h e  underdeve lopment 
o f  LTACs (Rodney,  1972) [ 6 ] .  W i th in  th e  N ig e r i a n  c o n t e x t ,  a s  w i t h i n  o t h e r  
e x - c o l o n i a l  ( n e o - c o l o n i a l )  s o c i e t i e s ,  s o c i o - p o l i t i c a l  i s s u e s  need  t o  be 
p e rc e iv e d  i n  r e l a t i o n  t o  th e  i n t e r a c t i o n a l  consequences  o f  c o l o n i a l  r u l e .  
N ig e r i a  has  a c a p i t a l i s t  o r i e n t e d  economy (Hopkins ,  1973). However, 
c a p i t a l i s t  c o n t r a d i c t i o n s  have m a n i f e s t e d  themselves  i n  such  a manner t h a t  
an econom ica l ly  v i a b l e  N ig e r i a  has  h i t h e r t o  been un ab le  t o  av o id  th e  
dominance o f  w e s te rn  i n t e r e s t s  [ 7 ] ,  Cardoso and F a l e t t o  (1979) a rgue  t h a t  
a dependent  economy a l s o  n u r t u r e s  i n  i t s  peop le  an a t t i t u d i n a l  dependence 
( c o l o n i a l  m e n t a l i t y ) .  Milewski  (1981) su g g e s t s  t h a t  t h e  r e l a t i o n s h i p  
between N ig e r i a  and B r i t a i n  i s  no t  so much a d e t e r m i n i s t i c  dependence
w i t h i n  which t h e r e  i s  no room f o r  manoeuvre,  b u t  one in  which N ig e r i a n  
l e a d e r s  o f  t h e  e a r l y  t w e n t i e t h  c e n t u r y  were a l r e a d y  making s u g g e s t io n s  fo r  
independen t  economic development .  The subsequent  i n c r e a s e  from o i l
r e v e n u e s ,  e s p e c i a l l y  in  th e  e a r l y  1970s made i t  p o s s i b l e  t o
sh e lv e  p rev io u s  economic p l a n s ,  b u t  s u b se q u e n t ly  i n c r e a s e d  N ig e r i a n
dependence on w es te rn  f o r e i g n  exchange e a r n i n g s  th rough one main sou rce  -  
o i l  ( P a n t e r - B r i c k ,  1978).
The c u r r e n t  t h e o r e t i c a l  approach which a t t e m p t s  t o  a d d re s s  th e  
r e l a t i o n s h i p  between LTACs and MTACs i s  t h a t  o f  ’ in te rdependence*  ( S e e r s ,  
1981). This  a t t e m p t s  t o  t a k e  i n t o  account  th e  f a c t  t h a t  bo th  LTACs and 
MTACs g a in  from t h e i r  r e l a t i o n s h i p  w i th  each o t h e r ,  whether  i n  economic 
( t r a d e )  o r  human ( l a b o u r )  terms (A d le r ,  1977). I t  i s  a rgued  t h a t
'dependency t h e o r i e s  minimize t h e  room fo r  manoeuvre1 (Lamb, 198 1:98) and 
thus  do n o t  t a k e  i n t o  account  t h e  ongoing p ro c e s s  o f  n e g o t i a t i o n  and 
c o n f l i c t  between LTACs and MTACs. This  p o i n t  i s  acknowledged a s  a v a l i d  
c r i t i c i s m  o f  dependency t h e o r i e s ,  b u t  i t  must be emphasized t h a t  t h e
i n a b i l i t y  o f  dependency t h e o r i s t s  t o  p r e s e n t  an  aca de m ic a l ly  sound argument 
does n o t  mean t h a t  in t e rdependenc e  i s  a more a p p r o p r i a t e  t o o l  f o r  
a n a l y t i c a l  pu rp o s es .  Although some LTACs a r e  engaged i n  c a p i t a l i s t  
p u r s u i t s  (based  on th e  w e s te rn  model) and have modernized  t h e i r  t e c h n o lo g y ,  
they  have been unab le  t o  "modernize"  t h e  unequal  r e l a t i o n s h i p  between LTACs 
and MTACs. I t  i s  t h i s  unequal  r e l a t i o n s h i p  t h a t  f a c i l i t a t e s  t h e  c o n t in u e d  
and a lmost  a b s o l u t e  dependence o f  LTACs on MTACs. Of co u r s e  t h e r e  w i l l  be 
d i s a g re e m e n t s ,  even open h o s t i l i t y ,  b u t  t h e s e  do n o t  e s s e n t i a l l y  change th e  
n a t u r e  o f  th e  r e l a t i o n s h i p  (Keohane and Nye, 1973). W r i t e r s  may argue 
about  world  in te rd ep en d en c e  (A d le r ,  1977),  b u t  th e  l e v e l  o f  i n t e rd e p e n d e n c e  
can be d i s t i n g u i s h e d  h i e r a r c h i c a l l y .
Although N i g e r i a  e x h i b i t s  the  t r a p p i n g s  o f  a c a p i t a l i s t  sys tem,  i t  
does no t  n e c e s s a r i l y  fo l low  t h a t  th e  p ro c e s s  th rough  which N ig e r i a n  
c a p i t a l i s m  developed  i s  e i t h e r  s i m i l a r  t o  t h a t  o f  Wes te rn  Europe o r  t h a t  i t  
w i l l  have t h e  same r e s u l t s .  As Milewski  (198 1) p o i n t s  o u t ,  t h e  N ig e r i a n  
c a p i t a l i s m  o f  today  i s  n o t  th e  development o f  an economic system grounded 
i n  p a r t i c u l a r  a s p e c t s  o f  N ig e r i a n  modes o f  p r o d u c t i o n .  I t  i s  a f o r e i g n  
system which,  though s i m i l a r  t o  a s p e c t s  o f  N ig e r i a n  t r a d i t i o n a l  economic 
in t e r c h a n g e ,  i s  e s s e n t i a l l y  an i m p o r t a t i o n  o f  a p a r t i c u l a r  s t y l e  o f  
economic i n d i v i d u a l i s m  (optimum p r o f i t  m o t i v a t i o n ) .  Th is  n o t  on ly  
c o n t r a d i c t s  the  t r a d i t i o n a l  e x p e c t a t i o n  o f  o v e r d l l  s o c i a l  c o l l e c t i v i s m ,  b u t  
c r e a t e s  w e s t e rn  s t y l e  s o c i a l  c o n f l i c t  between th o s e  who own t h e  means o f  
p ro d u c t i o n  and th o s e  who produce  the  goods.
M arx is t  t h e o r i e s  o f  im p e r ia l i s m  base  t h e  r e l a t i o n s h i p  between groups  
no t  so much in  terms o f  dependence ,  b u t  e x p l o i t a t i o n .  Lamb (198 1:98) 
a rgues  t h a t  a change i n  economic r e l a t i o n s  between LTACs and MTACs r e q u i r e s  
an a l l i a n c e  o f  ’a n t i - i m p e r i a l i s t  f o r c e s ’ , t h a t  i s ,  an ' a l l i a n c e  o f  bo th  
th e  n a t i o n a l  c a p i t a l i s t s ,  p a t r i o t i c  i n t e l l i g e n t s i a  and th e  . . .  m a s s e s ' .
This  does n o t  seem as  im poss ib le  o r  uneasy an a l l i a n c e  as  a t  f i r s t  g l a n c e ,  
bu t  as  Lamb p o i n t s  o u t ,  t h e  i n t e r e s t s  o f  n a t i o n a l  c a p i t a l i s t s  a r e  i n  
c o n f l i c t  w i th  im p e r ia l i s m .  The dominant r o l e  o f  th e  i m p e r i a l i s t  powers i n  
economic a f f a i r s  r e s t r i c t s  th e  r a p i d  accumula t ion  o f  w e a l th  by n a t i o n a l  
c a p i t a l i s t s  ( s e e  f o r  example,  F e d e r a l  M in i s t r y  o f  I n f o r m a t i o n ,  1970 on th e  
N ig e r i a n  n a t i o n a l i z a t i o n  o f  key e n t e r p r i s e s  in  Kirk-Greene  and Rimmer, 
1981). N a t io n a l  c a p i t a l i s t s  a r e  i n  a Catch 22 s i t u a t i o n  whereby th e  v e ry  
n a t u r e  o f  t h e i r  r e l a t i o n s h i p  w i th  MTACs make them b o th  econom ica l ly  and 
p o l i t i c a l l y  weak.  Lamb (1981) s u g g e s t s  t h a t  i t  would r e q u i r e  t h e  n a t i o n a l  
b o u r g e o i s i e ,  who o p e r a t e  t h e  b u r e a u c r a t i c  a p p a r a tu s  t o  ' d i f f u s e  
co n s c io u s n es s  produced by f o r e i g n  e d u c a t i o n '  ( p . 99; s ee  a l s o  Dore,  1976).
Palma (1981:3 1) p o i n t s  ou t  t h a t  Marx saw c a p i t a l i s m  a s  a p ro c e s s  
th rough  which 'backward '  c o u n t r i e s  would o f  n e c e s s i t y  go th rough  b e f o r e  
ac h i e v in g  s o c i a l i s m .  However, Marx 's  id e a  o f  c a p i t a l i s t  development was,  
as  Palma e x p l a i n s ,  based  on th e  development p f  an ind igenous  c a p i t a l i s m  
whose r i s e ,  though in f l u e n c e d  by th e  i n t r o d u c t i o n  o f  w e s te rn  s t y l e  
deve loped te ch n o lo g y ,  was n o t  t o  be t o t a l l y  dependent  on i t .  Through 
w e s te rn  e d u c a t io n  N ig e r i a n s  had ga ined  acc e s s  t o  w e s te rn  te chno logy  and 
a l though  t h i s  has  a c c e l e r a t e d  th e  p ro c e s s  o f  N ig e r i a n  i n d u s t r i a l i z a t i o n ,  
dependence on w es te rn  techno logy  works t o  c r e a t e  a o n e - s id e d  r e l a t i o n s h i p .
Frank (1967:11) d e s c r ib e d  th e  r e l a t i o n s h i p  between LTACs and MTACs a s  
a s a t e l l i t e  network whereby th e  c o u n t r i e s  p e r i p h e r a l  t o  the  network  cou ld  
n o t  f u l l y  deve lop o u t s i d e  i t .  The r e l a t i o n s h i p ,  though c a p a b le  o f  
c o n f l i c t ,  would e s s e n t i a l l y  remain  one i n  which th o s e  a t  the  c e n t r e  o f  th e  
s a t e l l i t e  would a l s o  be more powerfu l  th a n  th o s e  a t  t h e  p e r i p h e r y .  This  
would c o n t in u e  t o  be so even when a l lowance  was made fo r  t h e  a b i l i t y  o f  
c o u n t r i e s ,  i f  they  w ished ,  t o  r e n e g o t i a t e  t h e  terms o f  t h e i r  r e l a t i o n s h i p  
w i th  MTACs ( f o r  example,  N i g e r i a ' s  n a t i o n a l i z a t i o n  and t a k e  up o f  up t o  
55% s h a re  h o ld i n g  in  f o r e i g n  o i l  companies,  e s p e c i a l l y  S h e l l -B P ,  
P a n t e r - B r i c k , 1978). These type s  o f  muscle f l e x i n g  by LTACs p r e s e n t  on ly  a 
temporary  s e tb a c k  f o r  MTACs.
This  s e c t i o n  has  focused  p r i m a r i l y  on t h e  h i s t o r i c a l  and economic 
r e l a t i o n s  between N ig e r i a  and B r i t a i n .  A l l  a s p e c t s  o f  th e  c o l o n i a l  and 
n e o - c o l o n i a l  r e l a t i o n s h i p  a r e  im por tan t  t o  an u n d e r s t a n d i n g  o f  N i g e r i a ' s  
contemporary s i t u a t i o n .  However, i t  was f e l t  n e c e s s a r y  t o  d i s c u s s  th e  
above i s s u e s  f i r s t  so  t h a t  th e  arguments a r e  borne i n  mind when r e a d i n g  t h e  
fo l low ing  s u b - s e c t i o n s  which examine th e  e d u c a t i o n a l  l i n k s  between N i g e r i a  
and B r i t a i n .
1.3 The Educational Links
E d u c a t io n a l  p r o v i s i o n  i n  N i g e r i a  t u rn e d  i n t o  a c o n f l i c t u a l  one a s  f a r  
back  as  th e  e a r l y  n i n e t e e n t h  c e n tu ry  when th e  th e n  B r i t i s h  government,  
p o i n t i n g  t o  f i n a n c i a l  and a d m i n i s t r a t i v e  c o n s t r a i n t s ,  r e f u s e d  t o  i n c r e a s e  
th e  number o f  e d u c a t i o n a l  i n s t i t u t i o n s  i n  N i g e r i a  (Taiwo, 1975).  By the
s t a r t  o f  t h e  1860s t h e  p eo p le s  o f  th e  s o u th e rn  c o a s t  o f  West A f r i c a  ( t h e  
th e n  B r i t i s h  West A f r i c a )  were demanding th e  e s t a b l i s h m e n t  o f  u n i v e r s i t i e s  
and o t h e r  i n s t i t u t i o n s  o f  h i g h e r  l e a r n i n g  t o  s e rv e  West A f r i c a n s  on t h e i r  
own s o i l .  There was i n  p a r t i c u l a r ,  a c a l l  fo r  a U n i v e r s i t y  o f  West A f r i c a  
which would use  th e  Church M iss iona ry  S o c i e t y ' s  Fourah Bay C o l l eg e  as  a 
nuc leus  (H or ton ,  1868). The f u l f i l m e n t  o f  t h e s e  r e q u e s t s  d i d  n o t  b e g i n  t o  
m a t e r i a l i z e  u n t i l  t h e  1920s and 1930s when t h e r e  were n e a r  m i l i t a n t  
demands fo r  a c c e s s  t o  u n i v e r s i t y  e d u c a t io n  (O kafo r ,  1971: Chapter  3 ) .
A g e n e r a l  r e - e v a l u a t i o n  o f  B r i t i s h  e d u c a t i o n a l  p o l i c y  i n  N i g e r i a  
f i n a l l y  r e s u l t e d  i n  t h e  e s t a b l i s h m e n t  o f  Yaba Higher  C o l lege  (now Yaba 
Col lege  o f  Technology) i n  1934, over  70 y e a r s  a f t e r  t h e  f i r s t  c a l l  f o r  th e  
e s t a b l i s h m e n t  o f  i n s t i t u t i o n s  o f  h i g h e r  l e a r n i n g  (Ogunlade ,  1970).  For th e  
n e x t  decade t h i s  C o l lege  p rov ided  s e v e r a l  hundred  peo p le  w i th  
p o s t - s e c o n d a r y  p r o f e s s i o n a l  t r a i n i n g ,  b u t  n o t  o f  f u l l  u n i v e r s i t y  s t a n d a r d .  
This  p r o v i s i o n ,  even d u r in g  t h i s  p e r io d  (1934-1944) was i n s u f f i c i e n t  fo r  
th e  needs o f  p r o s p e c t i v e  N ig e r i a n  s t u d e n t s  and an eve r  i n c r e a s i n g  number o f  
s t u d e n t s  t r a v e l l e d  o v e r s e a s  i n  o r d e r  t o  g a in  v a r y in g  l e v e l s  o f  e d u c a t i o n a l  
q u a l i f i c a t i o n s .  Thus,  as  f a r  back  as  1860 t h e  seeds  o f  N ig e r i a n  
e d u c a t i o n a l  dependency on B r i t a i n  were b e in g  sown. Even when t h e  
U n i v e r s i t y  C o l l e g e ,  Ibadan  (Western N ig e r i a )  was e s t a b l i s h e d  i n  1948 and 
wa,s o f f e r i n g  e x t e r n a l  deg ree s  o f  t h e  U n i v e r s i t y  o f  London,  N i g e r i a n  
s t u d e n t s  s t i l l  c o n t in u e d  t o  t r a v e l  abroad  because  th e  C o l l ege  a t  Ibadan  d id  
n o t  have  th e  c a p a c i t y  t o  admit  t h e  overwhelming number o f  e l i g i b l e  
s t u d e n t s .  Perhaps  more i m p o r t a n t ly ,  th e  i n t e r n a l  p r o d u c t i o n  o f  u n i v e r s i t y  
t r a i n e d  manpower was no t  encouraged by t h e  B r i t i s h  c o l o n i a l  r u l e r s  (Taiwo, 
1975).
The need fo r  w e s te rn  e d u c a t io n  ( seen  a s  a p r e r e q u i s i t e  t o  r a p i d  
i n d u s t r i a l i z a t i o n )  (Dore,  1976) was such t h a t  i t  was n o t  on ly  c a p a b le  o f  
undermin ing t r a d i t i o n a l  i n s t i t u t i o n a l  and c u l t u r a l  norms,  b u t  even c a u s in g  
d i s c r i m i n a t o r y  p r a c t i c e s  based  on where an e d u c a t i o n a l  q u a l i f i c a t i o n  was 
o b t a in e d .  Thus more p r e s t i g e  was a t t a c h e d ,  bo th  by t h e  c o l o n i a l  r u l e r s  and 
by t h e  s t u d e n t s  th e m s e lv es ,  t o  ' e d u c a t i o n a l  q u a l i f i c a t i o n s  ga in ed  abroad  
(H arb ison ,  1962:198-219).  N e v e r t h e l e s s ,  any N ig e r i a n  who succeeded  in  
a t t a i n i n g  h igh  e d u c a t i o n a l  q u a l i f i c a t i o n s  was r e f u s e d  t h e  o p p o r t u n i t y  o f  
promot ion  i f ,  fo r  example,  such a promot ion meant t h a t  a B r i t i s h  
a d m i n i s t r a t o r  would have t o  answer t o  a N ig e r i a n  one (Taiwo, 1975). Here 
a g a i n ,  N ig e r i a n  dependency on B r i t i s h  s k i l l s  was b e in g  s y s t e m a t i c a l l y  
e n t re n c h e d .
N ig e r ia n s  cou ld  no t  g a in  th e  e d u c a t i o n a l  q u a l i f i c a t i o n s  they  wished 
fo r  in  N ig e r i a  and so they  tu r n e d  t o  B r i t i s h  e d u c a t i o n a l  i n s t i t u t i o n s .  When 
they  d id  o b t a i n  w e s te rn  e d u c a t io n  t h e i r  c a r e e r  p r o s p e c t s  were l i m i t e d .  
Since w e s te rn  e d u c a t io n  was only  u s e f u l  fo r  w es te rn  r e l a t e d  employment, 
q u a l i f i e d  N ig e r i a n s  i n i t i a l l y  acc ep ted  a job  r o l e  which was n o t  
commensurate t o  t h e i r  q u a l i f i c a t i o n s .  D e s p i t e  subsequent  d i s s e n t ,  c o n f l i c t  
and c a l l s  fo r  th e  the n  B r i t i s h  government t o  a l low  N ig e r i a n s  i n t o  top  
a d m i n i s t r a t i v e  p o s t s ,  t h e  government s tu c k  f i rm ly  t o  i t s  d i s c r i m i n a t o r y  
p r a c t i c e s .  This  ensured  t h a t  N ig e r i a n s  who so f e r v e n t l y  sought  w e s t e rn  
e d u c a t io n  would r e c e i v e  and u se  i t  on B r i t i s h  te rm s .
In  th e  1950s more N ig e r i a n s  s t u d i e d  abroad  th a n  a t  t h e  U n i v e r s i t y  
C o l l e g e ,  Ibadan ( a t  th e  t ime th e  only  U n i v e r s i t y  i n  t h e  c o u n t r y ) .  I n  the  
absence  o f  s o l i d  d a t a ,  H arb ison  (1962) i n  c o n j u n c t io n  w i th  t h e  Ashby 
Commission on Higher Educa t ion  i n  N i g e r i a  (1960) ,  e s t i m a t e d  t h a t  i n  th e  
ye a r  o f  independence (1960) t h e  t o t a l  number o f  N ig e r i a n  g r a d u a t e s  was j u s t  
under  one thousand .  Harbison  a l s o  e s t i m a t e d ' t h a t  a p p ro x im a te ly  800 o f  
t h e s e  were o v e r s e a s  g r a d u a t e s  w i th  s l i g h t l y  under  200 b e in g  produced  
i n t e r n a l l y .  According t o  H a r b i s o n ' s  e s t i m a t e s ,  N i g e r i a ' s  g r a d u a t e  needs  a t  
th e  t ime were a t  l e a s t  tw ic e  as  many a s  th e  t o t a l  o u tp u t  o f  o v e r s e a s  and 
home g r a d u a t e s .  A jay i  and Tamuno (1973) showed t h a t  a t  independence  th e  
number o f  degree  r e c i p i e n t s  from U n i v e r s i t y  C o l l e g e ,  Ibadan  (now th e  
U n i v e r s i t y  o f  Ibadan) between 1950 and 1960 had been 605 ( two s t u d e n t s  i n  
1950, i n c r e a s i n g  t o  48 f i v e  y e a r s  l a t e r  and t o  182 s t u d e n t s  i n  1960).  The 
r e p o r t  o f  the  Ashby Commission on h ig h e r  e d u c a t io n  and th e  la b o u r  needs  o f  
N i g e r i a ,  t h e  phas ing  ou t  o f  e x p a t r i a t e s  from top  l e v e l  a d m i n i s t r a t i v e  
p o s i t i o n s  and th e  r a p i d  t r a n s i t i o n  towards  s e l f -g o v e rn m e n t ,  gave a s e n s e  o f  
urgency t o  t h e  development o f  a l l  l e v e l s  o f  e d u c a t i o n a l  i n s t i t u t i o n s  i n  t h e  
c o u n t ry .
Sel f -government was n o t  w i th o u t  i t s  problems.  Key p o s t s  t h a t  had 
p r e v i o u s l y  been h e l d  by th e  c o l o n i a l  power now f e l l  on N ig e r i a n s  who had 
h i t h e r t o  been p re v e n te d  from g a i n i n g  h ig h  l e v e l  a d m i n i s t r a t i v e  e x p e r i e n c e .  
Moreover,  th e  d e l i b e r a t e  u n d e r - u t i l i z a t i o n  o f  the  N ig e r i a n  i n t e l l i g e n t s i a  
d u r in g  the  p e r io d  o f  c o l o n i a l  r u l e  had encouraged a p r e d i s p o s i t i o n  t o  look  
e l sew here  f o r  a more obvious  o u t l e t  f o r  t h e i r  s k i l l s  and enhancement o f  
t h e i r  s o c i a l  s t a t u s .  I t  used  t o  be a d e q u a te ,  f o r  pu rposes  o f  p r e s t i g e ,  t o  
be  known as  a 'b een  t o '  (been t o  London t o  g a in  e d u c a t i o n a l  q u a l i f i c a t i o n s )  
or  an 'omowe' (Yoruba word f o r  an i n t e l l e c t u a l ) .  The e s t a b l i s h m e n t  o f  
u n i v e r s i t i e s  a t  Nsukka (1960) ,  Lagos,  I f e  and Z a r i a  ( a l l  i n  1962) i n c r e a s e d  
th e  number o f  omowe t o  such an e x t e n t  t h a t  s o c i a l  p r e s t i g e  c o u ld  no lo n g e r  
be ga ined  simply by b e in g  an omowe.
On th e  p o l i t i c a l  f r o n t ,  w e s te rn  e d u c a t io n  n o t  only  enhanced p r e s t i g e ,  
b u t  almost  c e r t a i n l y  ensured  h ig h  s t a t u s  employment i n  t h e  N i g e r i a n  C i v i l  
S e rv ice  (B ecke t t  and O’Conne l l ,  1977).  I t  must a l s o  be  remembered t h a t  i t  
was th e  w e s te rn  educa ted  e l i t e  who had been  a b l e  t o  p u t  i n t o  mot ion  th e
move towards independence because  o f  t h e i r  f a m i l i a r i t y  w i th  th e  
i d e o l o g i c a l  u nderp inn ings  o f  th e  w e s te rn  w or ld .  Thus w e s te rn  e d u c a t io n  had 
proved i t s e l f  as  a u s e f u l  a s s e t  i n  th e  l i b e r a t i o n  o f  N i g e r i a  and o t h e r  
A f r i c a n  c o u n t r i e s  (Mazrui  and Tidy,  1984). T h a t ,  i t  would a p p e a r ,  i s  where 
th e  a b s o l u t e  g a in s  from w e s te rn  e d u c a t io n  ended.
P r i o r  t o  and w i th  independence ,  t h e  N ig e r i a n  omowe had o f  n e c e s s i t y  
t h r u s t  i t s e l f  i n t o  t h e  p o l i t i c a l  a r e n a ,  b u t  t h e r e  had emerged n o t  
i n t e l l e c t u a l  p o l i t i c i a n s ,  b u t  a p o l i t i c a l  e l i t e  whose i n t e r e s t s ,  though 
o s t e n s i b l y  based  on th e  'N i g e r i a n i z a t i o n *  o f  N i g e r i a  (Nduka, 1977), had 
embarked on a p ro c e s s  o f  m a t e r i a l  s e l f - i n d u l g e n c e  by r a t i o n a l i z i n g  t h e i r  
s a l a r y  i n c r e a s e s  and employing B r i t i s h  C i v i l  S e rv ic e  arguments f o r  p o s t s  t o  
' r e f l e c t  th e  r a t e  fo r  th e  j o b '  (F u l to n  R ep o r t ,  1968; S e c t io n  214f ,  as  
quoted  i n  Gutkind and Watermann, 1977:346).  Even i n  t h e  e s t a b l i s h m e n t  o f  a 
s a l a r y  s t r u c t u r e  N i g e r i a  fo l lowed  th e  example o f  B r i t a i n .  More 
c r u c i a l l y ,  i n  a l l  walks o f  l i f e ,  pa t ro n a g e  t o  p o l i t i c i a n s  was unavo idab le  
because  th e  government ( a s  t h e  major  source  o f  employment and b u s i n e s s  
c o n t r a c t s )  soon d i s c o v e re d  t h a t  i t  was i n  a v e r y  pow erfu l  p o s i t i o n .
R e a l i z a t i o n  o f  t h i s  l ed  B r i t i s h  f irms  and o t h e r  e x p a t r i a t e  b u s i n e s s e s  ( f o r
example,  Lebanese and S y r ian )  t o  engage in  ' f r u i t f u l  c o l l a b o r a t i o n '  w i th  
N ig e r i a n  b u s in e s s p e r s o n s  and p o l i t i c i a n s  (Osoba,  1977:373).  Thus the y  
were a b l e  t o  m a in ta in  t h e i r  b u s in e s s  i n t e r e s t s  e s p e c i a l l y  a s  w i th
independence new r e g u l a t i o n s  were b e in g  fo rm ula ted  i n  favour  o f  N ig e r i a n  
b u s i n e s s e s .  The c o l o n i z e r s ,  even a t  the  end o f  t h e i r  r u l e ,  c o n t in u e d  t o  be 
in  a p o s i t i o n  t o  m a n ip u la te  th e  r e c e n t l y  d e - c o l o n iz e d .
In  th e  s i x t i e s  and r i g h t  up t o  t h e  s e v e n t i e s ,  N ig e r i a n s  w i th  w e s te rn  
e d u c a t io n  (whether  ga ined  l o c a l l y  o r  a b r o a d ) ,  saw i t  a s  t h e i r  r i g h t  t o  be  
e i t h e r  employed i n  th e  N ig e r i a n  C i v i l  S e rv ice  o r  i n  one o f  N i g e r i a ' s  
e d u c a t io n a l  i n s t i t u t i o n s .  P r i o r  t o  th e  g r a d u a te  g l u t  ( l a t e  1970s) t h i s  
appeared  t o  be th e  case  (B ecke t t  and O 'C onne l l ,  1977). Although t h e r e  was 
con t inuous  p r e s s u r e  by p o l i t i c i a n s  and e d u c a t i o n a l  a d v i s o r s  f o r  t h e
e s t a b l i s h m e n t  o f  more u n i v e r s i t i e s  t h e r e  was a c o n s i d e r a b l e  l u l l  u n t i l  1970 
when th e  U n i v e r s i t y  o f  Benin (m id -w es te rn  N i g e r i a )  was e s t a b l i s h e d .  The 
c r e a t i o n  o f  S t a t e s  by the  m i l i t a r y  governments o f  t h e  1960s and 1970s ( s e e  
Maps 1.2 and 1.3)  l e d  t o  the  wish by each S t a t e  f o r  a U n i v e r s i t y  o f  i t s  
own. Some wishes  were f u l f i l l e d  and by th e  end o f  t h e  1970s the  
U n i v e r s i t i e s  o f  J o s ,  M aidugur i ,  Kano, Sokoto,  C a l a b a r ,  P o r t  H a rco u r t  and 
I l o r i n  had been e s t a b l i s h e d .  T o t a l  enrolment i n  N ig e r i a n  U n i v e r s i t i e s  
neared  th e  20,000 mark by 1973 (O kafor ,  1971:200; Vice C h a n c e l l o r ' s  
Memorandum, 1973; a s  quo ted  in  B ecke t t  and O 'C o n n e l l ,  1977).  By 1981, 
t h i r t e e n  U n i v e r s i t i e s  had been e s t a b l i s h e d  and c o n s e r v a t i v e  e s t i m a t e s  pu t  
th e  N ig e r i a n  s tu d e n t  p o p u la t i o n  a t  n e a r  th e  65,000 mark. Between 1981 and 
1983 a number o f  ' p o l i t i c a l '  u n i v e r s i t i e s  were e s t a b l i s h e d  though  some o f  
t h e s e  have s in c e  been c l o s e d  down by th e  r e c e n t  (December 3 1 s t ,  1983)
m i l i t a r y  regime i n  N i g e r i a  ( West A f r i c a  magazine ,  F e b r u a r y ,  1984).
However, th e  s t a g n a t i o n  o f  th e  N ig e r i a n  economy and a c o r re s p o n d in g  
s t a g n a t i o n  i n  employment p r o s p e c t s  fo r  th o s e  w i th  o r  w i th o u t  e d u c a t i o n a l  
q u a l i f i c a t i o n s ,  has  n o t  reduced  th e  c o m p e t i t i o n  f o r  e n t r y  i n t o  e d u c a t i o n a l  
i n s t i t u t i o n s  ( e s p e c i a l l y  t e c h n i c a l  c o l l e g e s  and u n i v e r s i t i e s ) .  D e s p i t e  the  
i n c r e a s e  i n  u n i v e r s i t y  e s t a b l i s h m e n t s  and an even h i g h e r  i n c r e a s e  i n  f e e d e r  
i n s t i t u t i o n s  (p r im ary  and secondary  schoo ls  and f u r t h e r  e d u c a t io n  
c o l l e g e s ) ,  N ig e r i a n  e d u c a t i o n a l  i n s t i t u t i o n s  a r e  s t i l l  u n ab le  t o  meet  th e  
demand f o r  p l a c e s .  However, t h e  h i s t o r i c a l  s t r e a m  o f  N ig e r i a n s . , s tu d y in g  in  
B r i t a i n  (and e l sew here)  has  l e f t  an open r o u t e  fo r  s t u d e n t s  de te rm ined  t o  
ga in  e d u c a t i o n a l  q u a l i f i c a t i o n s .
Dore (1976) p o i n t s  ou t  t h a t  e x - c o l o n i a l  c o u n t r i e s  e x p e r i e n c e  what he 
terms th e  'd ip lom a d i s e a s e ' ,  t h a t  i s ,  e d u c a t io n  becomes a p ro c e s s  th rough  
which t h e  e a r n i n g  o f  a q u a l i f i c a t i o n  becomes a r i t u a l i z e d  a c t i v i t y  i n  which 
q u a l i t y  g iv e s  way t o  t h e  q u a n t i t y  o f  e d u c a t i o n a l  p r o v i s i o n  [ 8 ] .  With the  
exp e r i e n c e  o f  I n d ia n  h i g h e r  e d u c a t io n  in  mind,  N ig e r i a n  e d u c a t i o n a l  
p l a n n e r s  have  a t tem p ted  t o  stem th e  growth o f  'mushroom' u n i v e r s i t i e s .  From 
c o l o n i a l  t im es  t o  th e  p r e s e n t  day e d u c a t i o n a l  p r o v i s i o n  always has  been a 
h i g h l y  p o l i t i c a l  i s s u e .  N ig e r i a  i s  n o t  d i f f e r e n t  from o t h e r  e x - c o l o n i a l  
c o u n t r i e s  in  t h a t  they  a r e  a l l  undergo ing  a p ro c e s s  o f  s o c i a l  change 
b e d e v i l l e d  by dependency and th e  need t o  e s t a b l i s h  v i a b l e  i n d u s t r i a l i z a t i o n  
programmes,  w h i le  a t  t h e  same t ime r e t a i n i n g  e s s e n t i a l  s o c i e t a l  and 
t r a d i t i o n a l  norms. Over t ime 'enormous e d u c a t i o n a l  a d v a n ta g e '  ( c u l t u r a l  
c a p i t a l  -  s ee  Bourd ieu ,  1973) has  acc rued  t o  th e  c h i l d r e n  o f  u n i v e r s i t y  
educa ted  p a r e n t s  and t h i s  has  led  t o  c l a s s  d i v i s i o n s  s i m i l a r  t o  t h o s e  i n  
w es te rn  Europe (Dore,  1976:79; s e e  a l s o  B ecke t t  and O 'C o n n e l l ,  1977). 
N ig e r i a  has  g r a d u a t e  s u r p l u s e s  s i m i l a r  t o  th o s e  i n  Ghana, Kenya,  I n d i a ,  
M alays ia ,  P a k i s t a n  and S r i  Lanka.  Each co u n t ry  has  t a c k l e d  t h i s  problem i n  
a manner which r e f l e c t s  i t s  own p o l i t i c a l  and demographic c h a r a c t e r i s t i c s .
In  N i g e r i a ,  programmes f o r  u n i v e r s a l  ( f r e e )  p r im ary  e d u c a t io n  
i n t e n s i f i e d  i n  the  l a t e  1970s. However, t h i s  camouflaged th e  chasm t h a t  
e x i s t e d  between th e  d i f f e r e n t  s t a t e s .  For example,  th e  s o u th e r n  p a r t s  o f  
N ig e r i a  had e s t a b l i s h e d  u n i v e r s a l  p r im ary  e d u c a t io n  as  e a r l y  a s  1965. In  
th e  l a t e  1960s pr im ary  schoo l  a t t e n d a n c e  ranged  from 30% i n  N o r th e rn  S t a t e s  
t o  90% in  Southern  S t a t e s  (N ig e r i a n  E d u c a t io n a l  Research  C o u n c i l ,  1972:15) .
The p ro c e s s  th rough  which w e s te rn  e d u c a t io n  was e s t a b l i s h e d  (Taiwo, 1975) 
and the  subsequen t  chances  w es te rn  e d u c a t i o n a l  q u a l i f i c a t i o n s  gave t o  t h e  
r e c i p i e n t s  i n  terms o f  p r e s t i g e  and job  o p p o r t u n i t i e s  has  a lm os t  c e r t a i n l y  
g iven  r i s e  t o  the  fo rm at ion  o f  a midd le  c l a s s .
In  N i g e r i a  c u l t u r a l  c a p i t a l  en s u re s  f o r  "middle  c l a s s "  c h i l d r e n  ( s e e  
Chapter  2) e n t r y  t o  e l i t e  secondary  s c hoo ls  and t h i s  s t a n d s  them i n  good 
s t e a d  fo r  f u r t h e r  and h ig h e r  e d u c a t i o n .  What i s  d e v e lo p in g  i s  a p r o c e s s  
o f  group ( c l a s s )  based  e d u c a t i o n a l  advan tage ,  s t r i k i n g l y  s i m i l a r  t o  t h a t  
o f  t h e  former c o l o n i a l  power. So f a r  th e  N ig e r i a n  midd le  c l a s s  ( w e s t e r n  
educa ted  e l i t e s ,  b u s in e s s p e r s o n s  and so on -  see  below) a r e  i n  p o s i t i o n s
where they  can e n s u re  f o r  t h e i r  c h i l d r e n  th e  ’bes t*  e d u c a t io n  money can 
buy,  n o t  j u s t  i n  N i g e r i a ,  b u t  anywhere in  th e  world  (Osoba,  1977). Th is  i s  
n o t  p e c u l i a r  t o  N i g e r i a  o r  I n d i a  o r  any o t h e r  e x - c o l o n i a l  c o u n t ry .  I t  i s  
no t  even p e c u l i a r  t o  th e  e d u c a t io n  system o f  th e  former c o l o n i a l  power 
i t s e l f .  The r a p i d  expans ion  o f  e d u c a t io n  in  i t s  former c o l o n i e s  as
compared t o  th e  much s lower  growth i n  e d u c a t i o n a l  p r o v i s i o n  i n  B r i t a i n ,  has
g iven  r i s e  t o  enhanced s o c i a l  i n e q u a l i t i e s  (Dore,  1976).
There have been changes and m o d i f i c a t i o n s  and even "a r a d i c a l i z a t i o n  o f  
t h e  N ig e r i a n  e d u c a t io n  system b u t  a s  w i th  a l l  sy s tem s ,  i t  h a s  been 
des igned  t o  pu rsue  s p e c i f i c  g o a l s .  The g o a l s  remain t h e  same, t o  f i l l  
u l t i m a t e l y  h ig h  s t a t u s  p o s i t i o n s  by ’ skimming o f f  t h e  academic c ream’
(Dore,  1976:156; s ee  Taiwo 1975 on Henry C a r r ’s c o n t r i b u t i o n  t o  the
c r i t i c a l  exam ina t ion  o f  th e  ph i lo sophy  o f  N ig e r i a n  e d u c a t io n ;  s ee  a l s o  Du 
Bey e t  a l . , 1979; T u rne r ,  1960 on sponsored  m o b i l i t y ) .  The majo r  change  i n  
th e  N ig e r i a n  e d u c a t io n  system i n  r e c e n t  y e a r s  has  been th e  p o s s i b i l i t y  t h a t  
when a c a d em ica l ly  u n s u c c e s s f u l  c h i l d r e n  le av e  school  the y  w i l l  a t  l e a s t  
have some p r e - v o c a t i o n a l  s k i l l s  which th e y  can b u i l d  on.  I t  i s  t o  be  hoped 
t h a t  Marx was no t  q u i t e  c o r r e c t  when he  p o in t e d  ou t  t h a t  MTACs a r e  m i r r o r  
images o f  LTACs own f u t u r e .  Marx’ s co r respondence  model o f  development 
(Smith ,  1973) cannot  be  com ple te ly  i g n o re d .  I t  i s  p r i m a r i l y  t h e  c h i l d r e n  
o f  th e  middle c l a s s e s  (however the y  a r e  d e f in e d  -  s ee  below) t h a t  b e n e f i t  
more from t h e  e d u c a t io n  systems as  the y  c u r r e n t l y  o p e r a t e  i n  a l l  t h e s e  
c o u n t r i e s .  As long as  e d u c a t io n  e s s e n t i a l l y  o p e r a t e s  t o  p r o v id e  v a r i o u s  
l e v e l s  o f  l e a r n i n g  which co r respond  t o  d i f f e r e n t  wage and s t a t u s  l e v e l s  o f  
employment, th e n  i t  w i l l  c o n t in u e  t o  be a p ro c e s s  o f  c u l t u r a l  r e p r o d u c t i o n  
(Bowles and G i n t i s ,  1976).
1.4 N ig e r i a n s  a t  Home
Most w r i t e r s  have a t tem p ted  t o  examine N ig e r i a n  s o c i e t y  u s in g  th e  
w es te rn  concep t  o f  s o c i a l  c l a s s  b u t  a r e  un ab le  c a t e g o r i c a l l y  o r  
t h e o r e t i c a l l y  t o  ag ree  upon th e  e x i s t e n c e  o f  a s o c i a l  s t r u c t u r e  s t r a t i f i e d  
a long  c l a s s  l i n e s  (Imoagene,  1976; Lloyd ,  1982). Hence,  Smythe and Smythe 
(1960:74)  argued  t h a t  N ig e r i a n  s o c i e t y  d id  no t  have  any ’c r y s t a l l i s e d  
c i r c l e  o f  e l i t e  f a m i l i e s ’ . As w i th  most w r i t i n g s  o f  th e  t i m e ,  accoun t  was 
only taken  o f  t h e  few i n d i v i d u a l s  who p o s se s s ed  w e s t e rn  e d u c a t i o n .  Thus 
the  p r e s t i g i o u s  s t a t u s  o f  t r a d i t i o n a l  r u l e r s  and r e l i g i o u s  l e a d e r s ,  some o f  
which were a s c r i b e d  th rough  h e r e d i t a r y  t i e s ,  were n e g l e c t e d  (Imoagene,  
1976: Chapte rs  1 and 2 ) .  Smythe and Smythe t y p i f y  t h e  te ndency  o f
r e s e a r c h e r s  t o  employ a concept  o f  c l a s s  based  on t h e  c u l t u r a l  
p e c u l i a r i t i e s  o f  w es te rn  s o c i e t y  which gave r i s e  t o  i t s  form o f  s o c i a l
s t r a t i f i c a t i o n  (Weste rgaard  and R e s l e r ,  1975:370) w i th o u t  examining th e  
n a t u r e  o f  th e  r e l a t i o n s  d i f f e r e n t  groups have  to  t h e  means o f  w es te rn  
c a p i t a l i s t  p r o d u c t i o n  i n  N i g e r i a .
Some r e s e a r c h e r s  b e l i e v e  t h a t  t h e r e  a r e  n o t  so much group as 
i n d i v i d u a l  d i f f e r e n c e s  i n  N ig e r i a n  s o c i e t y .  Imoagene (1976 :260 ) ,  in  a 
s tudy  o f  s o c i a l  m o b i l i t y  i n  w e s te rn  N i g e r i a  (Ogun, Ondo and Oyo S t a t e s ) ,  
d id  no t  use  c l a s s  l a b e l s  (upper ,  middle and lower)  because  he  argued  
' s o c i a l  c l a s s e s  a r e  i n  t h e i r  fo rm a t ive  s t a g e * .  Imoagene reco g n ized  t h a t  
c l a s s  d i v i s i o n s  were a l s o  an i d e o l o g i c a l  m a t t e r  and t h e r e  would th u s  be 
v a l i d i t y  problems i f  one e l i c i t e d  r e s p o n s e s  w i t h i n  a c l a s s  framework based  
on w e s te rn  id e o lo g y .  Thus h e  asked  h i s  r e s p o n d en ts  how many c l a s s e s  t h e i r  
community cou ld  be d iv i d e d  i n t o  and 41% o f  t h e  sample r e j e c t e d  t h e  id e a  
t h a t  such a d i s t i n c t i o n  was p o s s i b l e .  I t  was n o t  c l e a r  how he  d e f in e d  the  
te rm c l a s s  and what h i s  r e s p o n d e n t s '  i n t e r p r e t a t i o n s  were .  . I n  t h e  Yoruba 
language t h e r e  a r e  such te rms a s  mekunnu ( t h e  p o o r ) ,  o l o l a  ( t h e  n o b l e ) ,  
a l a g b a r a  ( t h e  p o w e r f u l ) ,  t a l a k a  ( t h e  v e ry  p o o r ) ,  olowo ( t h e  w ea l thy )  and 
o loye  ( th e  p r e s t i g i o u s ) , which i n d i c a t e  t h a t  l a b e l s  a r e  g iv e n  t o  p eop le  i n  
r e l a t i o n  t o  t h e i r  s t a t u s  i n  s o c i e t y  [ 9 ] .  Although a number o f  d i s t i n c t  
s o c i a l  groups  were i d e n t i f i e d ,  Imoagene's  r e s p o n d e n t s  b e l i e v e d  t h a t  
membership o f  t h e s e  groups was n o t  s o c i a l l y  f i x e d  [ 1 0 ] .  Imoagene a rgued  
t h a t  s o c i a l  l a b e l s  were a s c r i b e d  t o  i n d i v i d u a l s  and n o t  g ro u p s .  However, 
h i s  a n a l y s i s  f a i l e d  t o  t a k e  i n t o  account  th e  p o s s i b i l i t y  t h a t  h i s  
r e s p o n d e n t s  may s t i l l  be  o f  the  p e r s u a s io n  t h a t  th e  i n i t i a l  e n a b l in g  
p ro c e s s  o f  w e s te rn  e d u c a t io n  as  an agent  o f  upward s o c i a l  m o b i l i t y  s t i l l  
h e l d  t r u e .
Peace (1974) r e p o r t e d  i n  h i s  s tudy  o f  i n d u s t r i a l  workers  i n  I k e j a  
(Lagos town) t h a t  t h e r e  was a r e c o g n i t i o n  by th e  workers  t h a t  t h o s e  in  
p o s i t i o n s  o f  power ( a l a g b a r a )  who owned th e  means o f  p r o d u c t i o n  a n d / o r  
de te rm ined  wage l e v e l s  d i d  e x p l o i t  them [ 1 1 ] .  Osoba (1977) and B ecke t t  and 
O 'C onne l l  ( 1977) have  dem ons t ra ted  th e  impor tance  o f  w e s t e r n  e d u c a t i o n a l  
achievement  as  th e  main c r i t e r i a  f o r  a h igh  p l a c i n g  i n  N i g e r i a ' s
contemporary o c c u p a t io n a l  s t r u c t u r e .  The p a r t i c u l a r  r o l e  o f  th e  w e s t e r n  
educa ted  e l i t e  i n  enhancing independence a l s o  f o s t e r e d  t h e  use  o f  
a s c r i p t i v e  c r i t e r i a  r a t h e r  th a n  achievement c r i t e r i a  i n  d e t e rm in i n g  s o c i a l  
advancement.
H i t h e r t o ,  w e s te rn  e d u c a t io n  was a new s o c i a l  f a c t o r  and i n i t i a l l y  a l l  
who e x p e r i en ced  i t  d id  so th rough th e  m i s s i o n a r i e s  (Taiwo, 1975; Ade
A ja y i ,  1965).  In  a s en s e  a l l  N ig e r i a n s  were exposed t o  t h e  same s t i m u l u s  
and had no p a r t i c u l a r  advan tage  over  each o t h e r  i n  te rm s  o f  t h e  s k i l l s  
r e q u i r e d  t o  ga in  the  a b i l i t y  t o  r ead  and w r i t e .  Once t h e  w e s t e r n  
e d u c a t i o n a l  p rocess  was w e l l  under way, th e  new g e n e r a t i o n  o f  c h i l d r e n  from 
n on-w es te rn  educa ted  backgrounds i n c r e a s i n g l y  became d i s a d v a n t a g e d  bo th  i n  
a c c e s s  t o  and achievement w i t h i n  w e s te rn  e d u c a t i o n .  The f o u n d a t io n s  f o r  
s o c i a l  s t r a t i f i c a t i o n  by w e s te rn  e d u c a t i o n a l  c r i t e r i a  had been  l a i d .  Even
though t h e r e  were a d a p t a t i o n s ,  th e  system o f  e d u c a t i o n a l  p r o v i s i o n  in  
N ig e r i a  was based  on th e  B r i t i s h  model (NERC, 1972). Western e d u c a t io n  was 
thus  an e x t e r n a l  f o r c e  o p e ra t e d  by th e  m i n o r i t y  who n o t  on ly  had a c c e s s  t o  
i t ,  b u t  were a b l e  t o  c o n s o l i d a t e  t h e i r  g a i n s .  A l l  c h i l d r e n  were normal ly  
expec ted  t o  t a k e  the  Common En t rance  Examination (CEE, s i m i l a r  t o  th e  
B r i t i s h  11+). I n e v i t a b l y ,  th e  c h i l d r e n  o f  th o s e  who had a l r e a d y  a c q u i r e d  
h igh  l e v e l  ( p o l y t e c h n i c / u n i v e r s i t y  deg ree s  o r  e q u i v a l e n t )  w e s te rn  e d u c a t io n  
( t h e  educa ted  e l i t e )  f e a t u r e d  p redom inan t ly  i n  t h e  l i s t  o f  s u c c e s s f u l  
c a n d i d a t e s .  The power w ie lded  by th e  educa ted  e l i t e  ensu red  t h a t  even when 
t h e i r  c h i l d r e n  f a i l e d  th e  CEE they  were s t i l l  l i k e l y  t o  g a in  e n t r y  i n t o  the  
schoo l  o f  t h e i r  cho ice  (Nduka, 1977; Osoba,  1977).
In  an a t t e m p t  t o  stem th e  " e d u c a t i o n a l  advan tage"  Southern  S t a t e s  had 
over  N or the rn  S t a t e s  [ 1 2 ] ,  a q u o ta  system was in t ro d u c e d  whereby 20% o f  
p u b l i c  secondary  school  p l a c e s  a r e  a l l o c a t e d  by achievement c r i t e r i a  
i r r e s p e c t i v e  o f  e t h n i c  g roup,  50% o f  p l a c e s  a r e  e q u a l l y  d i s t r i b u t e d  among 
the  S t a t e s  [13] and 30% a r e  based  on r e s i d e n c e  i n  a s t a t e  (as  
d i f f e r e n t i a t e d  from s t a t e  o f  o r i g i n ) .  I n  t e c h n i c a l  c o l l e g e s ,  s c h o o l s  o f  
a r t  and s c i e n c e ,  t e a c h e r  t r a i n i n g  c o l l e g e s  and p o l y t e c h n i c s ,  20% o f  p l a c e s  
a r e  a l l o c a t e d  s o l e l y  by achievement c r i t e r i a  and 80% o f  p l a c e s  d i s t r i b u t e d  
among the  S t a t e s .  The a p p l i c a t i o n  o f  s i m i l a r  r u l e s  i s  r e q u i r e d  in  the  
u n i v e r s i t i e s ,  b u t  they  have a r e l a t i v e  autonomy in  d e c i d i n g  how t o
implement th e  need t o  r e f l e c t  the  f e d e r a l  c h a r a c t e r  o f  N i g e r i a  i n  t h e i r
i n s t i t u t i o n s  (Oyovbaire ,  1984:12).
Var ious  N ig e r i a n  governments have  been v e ry  concerned  about  ' n a t i o n a l  
c o h e s io n ’ (Oyovbaire ,  1984) e s p e c i a l l y  s i n c e  th e  N ig e r i a n  C i v i l  War (1967 -  
1970) ( F o r s y t h , 1969; P a n t e r - B r i c k ,  1970; Uwechu, 1971) and c o n t i n u a l l y  
look f o r  ways i n  which a l l  N ig e r i a n s  can f e e l  t h a t  th e y  have  a c c e s s  t o  what 
i s  p o p u la r l y  r e f e r r e d  t o  a s  th e  ' n a t i o n a l  c a k e ' . (F or  ac c o u n t s  o f  th e  
p rocess  and outcomes o f  ' e g a l i t a r i a n  r a t i o n a l i z a t i o n '  i n  N i g e r i a ,
i n t e r e s t e d  r e a d e r s  a r e  r e f e r r e d  t o  Nduka; Osoba; and W i l l i am s ; '  i n  Gutkind 
and Watermann, 1977).  S u f f i c e  i t  t o  emphasize t h a t  though a c c e s s  t o  th e  
n a t i o n a l  cake has  become l e s s  th e  p r e r o g a t i v e  o f  a few e t h n i c  groups  
(E leazu ,  1984),  s o c i a l  i n e q u a l i t y  i n  N ig e r i a  has  become v e ry  g l a r i n g .
Weste rgaard  and R e s l e r  (1975 :1 -3 )  draw our  a t t e n t i o n  t o  t h e  d i f f e r e n t  
emphasis  Marx and Weber pu t  on t h e i r  a n a l y s i s  o f  s o c i a l  c l a s s .  Marx saw
s o c i a l  c l a s s  d i v i s i o n s  as  c o r re s p o n d in g  t o  th e  r e l a t i o n  s o c i a l  groups had 
wi th  th e  means o f  p ro d u c t i o n .  Thus th e  te rms b o u r g e o i s i e  and p r o l e t a r i a t  
f e a t u r e  p redom inan t ly  i n  Marx' s  w r i t i n g s  w h i le  Weber saw s o c i a l  c l a s s  a s  
r e f l e c t i n g  the  manner i n  which wage e a r n e r s  p ro v id ed  ( s o l d )  t h e i r  l a bou r  
t o  employees (Bottomore and N i s b e t ,  1979: Chapte rs  4 ,  5 and 15).  In  
N i g e r i a ,  a t  the  t ime  o f  independence ,  s o c i a l  c o n f l i c t  i n  th e  M a rx i s t  sense  
was between the  ind igenous  b o u r g e o i s i e  and th e  f o r e i g n  owners o f  N ig e r i a n  
c a p i t a l .  However, as  d i s c u s s e d  above th e  N ig e r i a n  b o u r g e o i s i e  ( b u s in e s s  
e l i t e )  jo i n e d  f o r c e s  w i th  th e  e x p a t r i a t e s  t o  develop  a fo rm idab le
p o s i t i o n  i n  th e  n e o - c o l o n i a l  p o l i t i c a l  economy o f  N i g e r i a  (Woddis,  1977).
P a t t e r n s  o f  s o c i a l  r e l a t i o n s  invo lve  th e  dynamics o f  s t a t u s  
d i f f e r e n t i a t i o n .  Lloyd (1966) s u g g e s t s  t h a t  th e  N ig e r i a n  e l i t e  can be 
b ro a d ly  d iv i d e d  i n t o  t h r e e  groups (a )  th o s e  in  possession o f  w es te rn
e d u c a t io n  wi th  w ea l th  be ing  an o p t i o n a l  a s s e t ,  (b)  t r a d i t i o n a l  r u l e r s  and 
r e l i g i o u s  l e a d e r s ,  who m a in ta in  the  t r a d i t i o n a l  symbols o f  p r e s t i g e  and 
en joy e l i t e  s t a t u s  ( imoagene,  1976; F ad ip e ,  1970; J o n e s ,  1957) and (c)
non -w es te rn  educa ted  o r  s e l f  t a u g h t  wea l thy  t r a d e r s  a n d / o r  p o l i t i c i a n s  (who 
may a l s o  be found i n  ( a )  above) who a r e  a b l e  t o  a f f o r d  s i m i l a r  s t a t u s
symbols a s  th e  h i g h l y  q u a l i f i e d  and r e l a t i v e l y  w ea l thy  e l i t e s .  A l l  th e s e  
combine t o  form what Osoba (1977) l a b e l s  th e  N ig e r i a n  'power e l i t e '  which 
c o n s i s t  o f  t h e  b u s in e s s  e l i t e  ( t h e  se l f - em p lo y ed  i n  commerce o r  i n d u s t r y
who a r e  c l o s e l y  i d e n t i f i e d  w i th  govern ing  p a r t i e s  a t  t h e  f e d e r a l  o r  s t a t e
l e v e l s )  and th e  ' t e c h n o c r a t s *  ( t h e  academics and p r o f e s s i o n a l s  -  th e
' d ip lo m a '  h o l d e r s )  (Dore,  1976).
Lloyd (1966) f u r t h e r  s u g g e s t s  t h a t  th e r e '  i s  t h e  n o n - e l i t e ,  t h a t  i s ,  
t h o s e  who do n o t  en joy  e l i t e  s t a t u s ,  whe ther  t r a d i t i o n a l  o r  con temporary .  
I n  w e s t e rn  s o c i e t y  th e y  would be r e f e r r e d  t o  a s  t h e  working c l a s s
(Gold thorpe  e t  a l . , 1980; Weste rgaard  and R e s l e r ,  1975). Lloyd (1982)
a f t e r  h i s  e a r l i e r  a n a l y s i s  ( 1966) p o i n t s  o u t  t h a t  w e s t e r n  c o n c e p t u a l i z a t i o n  
o f  s o c i a l  d i v i s i o n s  i s  ' q u i t e  a l i e n '  and th us  i s  on ly  u s e f u l  i n  a 
p r e l i m i n a r y  way i n  enhanc ing  a v i s i o n  o f  o t h e r  s o c i e t i e s .  However, a s  has  
been d i s c u s s e d  above ,  i f  emphasis i s  p la c e d  on th e  r e l a t i o n s h i p  between 
th o s e  who own c a p i t a l  and th o s e  who produce i t  i t  w i l l  be d i s c o v e r e d  t h a t  
N ig e r i a n  s o c i e t y  (as  w i th  o t h e r  n e o - c o l o n i a l  s o c i e t i e s )  has  undergone  a 
p ro c e s s  whereby th e  d i v i s i o n s  between th e  r i c h  and th e  poor r e f l e c t  t h e
c a p i t a l i s t  n a t u r e  o f  t h e  accumula t ion  o f  w e a l t h .
Since th e  f r ag m e n ta t io n  o f  th e  t r a d i t i o n a l  s o c i a l  systems d u r in g  th e  
c o l o n i a l  up h eav a l ,  t h e  p r a c t i c a l ,  t e s t e d  and so f a r  p r i m a r i l y  s u c c e s s f u l  
method o f  a c h i e v in g  p r e s t i g e  and m a i n t a i n i n g  some l e v e l  o f  e l i t i s m  i s
mainly  by means o f  w es te rn  e d u c a t i o n a l  q u a l i f i c a t i o n s .  Thus N ig e r i a n s
c o n t in u e  t o  d e f i n e  t h e i r  g oa l s  i n  e d u c a t i o n a l  te rms (Goody and G roo thues ,
1977). Th is  i s  an im por tan t  p o i n t  t o  b e a r  i n  mind in  t h e  n e x t  s e c t i o n  
which d i s c u s s e s  th e  s o c i a l  s i t u a t i o n  o f  N ig e r i a n s  i n  B r i t a i n .
1.5 N ig e r i a n  M igran ts  i n  B r i t a i n
M ig ra t io n  from N ig e r i a  t o  B r i t a i n  began a s  f a r  back as  t h e  s e v e n t e e n t h  
c e n t u ry  (seamen,  i n d i v i d u a l  p io n e e r s  and l a t e r  war v e t e r a n s )  b u t  d i d  n o t  
become a r e g u l a r  f low u n t i l  t h e  e a r l y  1950s (Smythe and Smythe, 1960). 
Today N ig e r ia n s  t r a v e l  t o  B r i t a i n ,  t h e  U ni ted  S t a t e s  o f  Amer ica,  A s i a ,  West
and E as t  European c o u n t r i e s  mainly  f o r  e d u c a t i o n a l  p u rp o s e s .  As they  
p o p u la r l y  t e rm  i t ,  they  go ' i n  s e a r c h  o f  th e  golden f l e e c e '  (Craven ,  1968; 
E l l i s  e t  a l . , 1978). When d i s c u s s i n g  m i g r a t i o n  i n  B r i t a i n  most r e s e a r c h e r s  
(Rose e t  a l . ,  1969; Banton,  1973; Rex and Tomlinson,  1979) have
c o n c e n t r a t e d  on s e l e c t e d  m ig ran t  groups from New Commonwealth c o u n t r i e s .
In  emphas iz ing th e  m i g r a t i o n  o f  A f ro -C ar ibbeans  (West I n d i a n s )  and Asians 
( I n d i a n s  and P a k i s t a n i s )  t h e  tendency  has  been to  n e g l e c t  o t h e r  m ig ran t  
groups (Watson,  1977). As Lunn (1980) p o i n t s  o u t ,  s u f f i c i e n t  com para t ive  
a t t e n t i o n  has  n o t  been p a i d  t o  m ig ra n t s  from other-  p a r t s  o f  t h e  world who, 
p r i o r  t o  and d u r in g  th e  midd le o f  th e  p r e s e n t  c e n t u r y ,  a l s o  a r r i v e d  i n
B r i t a i n  ( J o n e s ,  1977). Tab le 1.1 shows th e  peak y e a r s  o f  e n t r y  f o r  a wide
range  o f  m ig ran t  groups  i n  B r i t a i n .  These groups  m ig ra ted  t o  B r i t a i n  fo r  
v a r y in g  r e a s o n s .  I n i t i a l  I r i s h  m i g r a t i o n  was a r e s p o n s e  t o  t h e  P o ta t o  
Famine o f  1846-1847 when one m i l l i o n  peop le  d ie d  o f  s t a r v a t i o n  [ 1 4 ] .
TABLE 1.1: SELECTED MIGRANT GROUPS
Year o f  E n t ry  
(Peak Years)
Migrant  Group
ASIA
1950/1960 Chinese ,  I n d ia n s  (main ly  
S ikhs)  P a k i s t a n i s  ( i n c l u d i n g  
B ang ladesh is )
EUROPE
1869/1890/1930
1890/1930
1930/1940/1950
1950/1960
I t a l i a n s
Jews
Po les
Greek and T u rk i sh  C y p r io t s
1860/1950/1960
IRELAND 
I r i s h  Repub l ic ;  N or the rn  
I r e l a n d
THE CARIBBEAN
1950/1960 B arbad ians ,  Jam aicans  
M on tse r ra t  i a n s , 
T r i n i d a d i a n s
WEST AFRICA
1950/1960 Ghana ians ,  N i g e r i a n s ,  
S i e r r a  Leonians
Sources :  J ack so n ,  1963; Watson,  1977; Rex and Tomlinson,  1979
W a s s e r s t e i n ,  1979.
I t a l i a n s ,  Jews and Po les  m ig ra ted  p r i m a r i l y  because  o f  p o l i t i c a l  
p e r s e c u t i o n  w h i le  t h e  o th e r s  were main ly  m o t iv a t e d  by th e  o p p o r t u n i t y  t o  
p a r t a k e  i n  B r i t a i n ’ s i n d u s t r i a l  and economic boom. However, the  m o t iv a t in g  
f o r c e  o f  West A f r i c a n  m ig ran ts  was no t  so much r e l a t e d  to  economic as  t o  
e d u c a t i o n a l  o p p o r tu n i ty  i n  B r i t a i n  [ 1 5 ] .
T heo r ie s  o f  m i g r a t i o n  have  main ly  c o n c e n t r a t e d  on la b o u r  m i g r a n t s ,  
t h a t  i s ,  pe rsons  who l eave  t h e i r  home in  o rd e r  t o  g a in  employment 
e s p e c i a l l y  i n  a n o t h e r  c o u n t ry  ( J a c k s o n ,  1969; J a n s e n ,  1970).  In  o t h e r  
words,  th e  m ig ran ts  p r im ary  aim i s  p e r c e iv e d  as  immediate monetary 
s a t i s f a c t i o n  o r  a t  l e a s t  f u t u r e  economic advan tage .  I t  i s  a rgued  below 
t h a t  t h i s  i s  a major a r e a  where th e  N ig e r i a n  m ig ran t  d i f f e r s  c o n s i d e r a b l y  
from most o f  t h e  o t h e r  m ig ra n t s  f r e q u e n t l y  d i s c u s s e d  i n  B r i t a i n  ( f o r  
example,  A f ro -C a r ib b e a n s ,  A s i a n s ,  Greeks ,  I r i s h ,  Po les  and 3 e w s ) . The 
N ig e r i a n  m ig ran t  i s  e s s e n t i a l l y  n e i t h e r  a labou r  m ig ran t  nor  a p o l i t i c a l  
r e f u g e e .  On a r r i v a l  i n  B r i t a i n  N ig e r i a n s  a r e  l i k e l y  t o  p e r c e i v e  themse lves  
as e d u c a t i o n a l  t r a n s i e n t s  (Watson,  1977).  They have  come f o r  s p e c i f i c  
e d u c a t i o n a l  purposes  and,  a r e  l i k e l y  t o  p e r c e iv e  them se lves  as  hav ing  e l i t e  
s t a t u s  ( S e c t i o n  1 .3 ) .  However, t h e  lo n g e r  i t  t a k e s  t o  a c h ie v e  t h e i r  
e d u c a t i o n a l  g o a l s ,  t h e  more l i k e l y  i t  i s  t h a t  th e s e  N ig e r i a n s  w i l l  become 
n o t  on ly  e x - s t u d e n t s ,  b u t  t h a t  t h e i r  s t a t u s  may s h i f t  from e d u c a t i o n a l  
t r a n s i e n t  t o  s o jo u r n e r s  (peop le  who i n t e n d  t o  r e t u r n  t o  t h e i r  p l a c e  o f  
o r i g i n ,  b u t  do n o t  s e t  themse lves  a t ime l i m i t  -  s e e  Dayha,  1973) and 
perhaps  they  may f i n a l l y  become s e t t l e r s  and may n o t  r e t u r n  t o  N i g e r i a  
excep t  perhaps  f o r  fam i ly  v i s i t s  o r  h o l i d a y s .
C u r r e n t l y ,  one o f  th e  most commonly used  m i g r a t i o n  t h e o r i e s  i s  t h a t  
based  on th e  ’p ush -pu l l*  h y p o t h e s i s .  Th is  h y p o th e s i s  seeks  t o  t a k e  account  
o f  a l l  p o s s i b l e  v a r i a b l e s  and th u s  c o n s id e r s  m i g r a t i o n  as  an a c t i o n  which 
i s  t a ken  when t h e r e  a r e  socio-economic  imbalances  such t h a t  c e r t a i n  f a c t o r s  
’push* a p o t e n t i a l  m ig ran t  from a p a r t i c u l a r  a r e a  o f  o r i g i n  ( f o r  example,  
l a ck  o f  economic o r  e d u c a t i o n a l  o p p o r t u n i t y ,  p o l i t i c a l  r e p r e s s i o n  and so 
on ) .  The d e s t i n a t i o n  th e  m ig ran t  chooses  t o  go t o  depends p r i m a r i l y  on 
c e r t a i n  f a c t o r s  t h a t  ' p u l l *  t h e  m i g r a n t ,  such as  economic,  e d u c a t i o n a l  o r  
p o l i t i c a l  r e f u g e e  o p p o r tu n i ty  (Thomas, 1956).
Broad ly ,  i t  can be a rgued  t h a t  N ig e r i a n  m ig ra n t s  t o  B r i t a i n  a r e  
’pushed* from N i g e r i a  and ’pu l led*  t o  B r i t a i n  because  o f  g r e a t e r  
o p p o r t u n i t i e s  f o r  economic enhancement after t h e  a c q u i s i t i o n  o f  
e d u c a t i o n a l  q u a l i f i c a t i o n s .  However, i f  t h e  argument r e s t s  t h e r e  t h e  
p u s h - p u l l  model becomes an ina d eq u a te  and perhaps  even s i m p l i s t i c  n o t i o n  
fo r  a n a l y z in g  and u n d e r s t a n d in g  th e  N ig e r i a n  m ig ran t  i n  B r i t a i n .  Th is  i s  
because  th e  N ig e r i a n  m ig ran t  does no t  so much m i g r a t e  f o r  immediate 
economic enhancement,  b u t  i s  p r e p a re d  t o  d e f e r  t h i s  i n  o r d e r  t o  pu r s u e  
e d u c a t i o n a l  q u a l i f i c a t i o n s  which i t  i s  hoped would g iv e  h i g h e r  economic 
r e t u r n s  i n  the  longe r  te rm .  Moreover,  one o f  t h e  main s e t b a c k s  in  the  
p u s h - p u l l  h y p o th e s i s  i s  t h a t  i t  p o l a r i s e s  m i g r a t i o n  m o t i v a t i o n  such t h a t
p o t e n t i a l  m ig ra n t s  p la y  no ’ac t iv e *  r o l e  i n  th e  m i g ra to ry  p r o c e s s .  In 
o t h e r  words m ig ra n t s  a r e  p e r c e iv e d  a s  p a s s i v e ,  p u p p e t - l i k e  o b j e c t s  s imply 
w a i t i n g  f o r  t h e  r i g h t  s t r i n g s  t o  be  pushed o r  p u l l e d .  T ay lo r  (1969:99)  
observes  t h a t  the
p u s h - p u l l  ( h y p o th e s i s )  assumes m axim iza tion  o f  
w a n t - s a t i s f a c t i o n  so t h a t  t h e  complex d e c i s i o n  t o  m i g r a t e  i s  
reduced  t o  a k ind  o f  mechan ica l  ba lance  o f  e x t e r n a l  and 
im personal  f o r c e s .
To c o u n t e r  th e  p e r c e p t i o n  o f  th e  m ig ran t  a s  q u i e s c e n t ,  P ourcher  (1970) 
focused  a t t e n t i o n  on th e  m i g r a n t s ’ d e c i s i o n  t o  move and t h e  ch o ic e  o f  
d e s t i n a t i o n .  Po u rch e r ,  th e n  grouped t h e  mot ives  beh ind  t h e  d e c i s i o n  t o  
move i n t o  (a)  economic f a c t o r s  -  pushes  and p u l l s  i n  t h e  l a b o u r  market  and 
(b)  non-economic f a c t o r s  -  f am i ly  w e l f a r e  and o t h e r  c o n s i d e r a t i o n s  such as  
s t u d i e s ,  p o l i t i c a l  ev e n t s  o r  war .  Pourcher  a rgues  t h a t  a p a r t  from economic 
r e a s o n s  m ig ra n t s  a l s o  move i n  o r d e r  t o  enhance t h e i r  c h i l d r e n ' s  
o p p o r t u n i t i e s  e s p e c i a l l y  i n  s c h o o l in g  and l a t e r  employment. P o u r c h e r ’ s 
a n a l y s i s  i s  p a r t i c u l a r l y  i n t e r e s t i n g  f o r  t h e  s i t u a t i o n  o f  t h e  N ig e r i a n  
f am i ly  i n  B r i t a i n  perhaps  be c a u se ,  a t  t h e  p o i n t  o f  o r i g i n ,  i t  i s  the  
N ig e r i a n  p a r e n t s ’ own ed u c a t io n  ( ’O 'L e v e l s ,  t e c h n i c a l  q u a l i f i c a t i o n s  and 
p r o f e s s i o n a l  e x p e r t i s e  up t o  u n i v e r s i t y  degree  l e v e l )  t h a t  i s  one o f  the  
m o t iv a t in g  f o r c e s  beh ind  the  d e c i s i o n  t o  m i g r a t e .
C on t ra ry  t o  p o p u la r  b e l i e f  ( J e n k i n s ,  1966),  th e  B r i t i s h  p u b l i c  and 
p o l i t i c i a n s  have  h i s t o r i c a l l y  been i n t o l e r a n t  o f  m ig ra n t  groups  whether  
b la c k  o r  w h i t e .  Jones  ( 1977) i l l u s t r a t e s  t h i s  p o i n t  g r a p h i c a l l y  by 
p r o v id i n g  quo te s  on th e  r e a c t i o n  o f  th e  ind igenous  p o p u l a t i o n  t o  v a r i o u s  
m igran t  groups :
The Irish
The I r i s h  i n  Birmingham a r e  t h e  v e ry  p e s t s  o f  s o c i e t y  ( p . 49)
I  a m . . .  led  t o  a t t r i b u t e  a g r e a t  d e a l  o f  th e  d i s c o m f o r t  in  
t h e  working c l a s s e s  i n  M anches te r ,  and th e  a d o p t io n  o f  an 
i n f e r i o r  d i e t ,  t o  t h e  example o f  t h e  I r i s h  ( p . 4 9 ) .
The Jews
There a r e  some s t r e e t s  you may go th rough  and h a r d l y  know you 
a r e  i n  England ( p . 74 ) .
I  have had about  16 y e a r s  c o n n e c t io n  w i th  t h e  
Whi techapel  Union,  and I  never  met among t h e  I r i s h  p e o p le  so 
much c o a r s e n e s s  as  I  have met among t h e s e  (Jews) ( . . .  
p r e v io u s l y  th e  a r e a  was occupied  by poo r ,  b u t  c l e a n  E n g l i s h  
and I r i s h  peop le )  now i t  i s  a s e e t h i n g  mass o f  r e f u s e  and 
f i l t h . . .  and th e  s ten ch  from the  r e f u s e  and th e  f i l t h  i s  
d i s g r a c e f u l  ( p . 75; comments made i n  1902).
The New Commonwealth
Edgbas ton Road used  t o  be a lo v e ly  ( h e r  emphasis)  
r o a d . . .  you used  t o  have n a n n ie s  up t h a t  way, you know.
R e a l ly  good c l a s s  peop le  used  t o  l i v e  t h e r e ,  and i t  was a 
p l e a s u r e  t o  walk i n  t h a t  a r e a .  Now t h e y ’ve  ( h e r  
emphasis) t a k e n  over  and th e  p l a c e  i s  a s lum. I t ’s h o r r i b l e  
( p . 137; comment made i n  1961)
C a s t l e s  and Kosack (1973:17)  p o i n t  ou t  t h a t  h o s t i l i t y  towards th e  I r i s h ,  
e s p e c i a l l y  i n  t h e  1850s, and l a t e r  Jews (1875-1914) was 'whipped u p ’ and 
used a s  a p o l i t i c a l  t o o l .  There were r i o t s  and p i t c h e d  b a t t l e s  (Lunn,
1980) which cu lm ina ted  i n  th e  f i r s t  r e s t r i c t i v e  l e g i s l a t i o n  on im m igra t ion ,  
th e  A l ie n s  A c t ,  1905, which was fo l lowed by th e  A l ie n s  R e s t r i c t i o n  Act o f  
1914. I t  i s  i n t e r e s t i n g  t o  n o te  t h a t  t h e s e  Acts  d id  no t  app ly  t o  
s o c i e t i e s  under  c o l o n i a l  r u l e  ( f o r  example,  I n d i a ,  v a r i o u s  C ar ibbean  
I s l a n d s  and A f r i c a n  c o u n t r i e s ) .
C a s t l e s  and Kosack (1973:455-456) p o i n t  ou t  t h a t  i n t e r - e t h n i c  
d i s c r i m i n a t i o n  i s  u s u a l l y  a t t r i b u t e d  t o  t h e  p h y s i c a l  c h a r a c t e r i s t i c s  o f  a 
m i n o r i t y  g roup.  They argue  t h a t  t h i s  i s  e r roneous  a s  p h y s i c a l  
c h a r a c t e r i s t i c s  a r e  used  only  as  a conven ien t  t o o l  t o  m a in t a i n  the  
s u b ju g a t io n  o f  a g roup .  They add t h a t  when p h y s i c a l  c h a r a c t e r i s t i c s  
between m a j o r i t y  and m i n o r i t y  groups a re  no t  so obv ious ,  th e  r u l i n g  c l a s s  
i s  c apa b le  o f  a d d r e s s in g  o t h e r  i d e o l o g i c a l  j u s t i f i c a t i o n s  f o r  i n t e r - e t h n i c  
d i s c r i m i n a t i o n .  They c i t e  a s  an example,  th e  more i n t e n s e  h o s t i l i t y  o f  the  
French  toward A lg e r i a n s  ( s e e  a l s o  A d le r ,  1977; UNESCO, 1982) t h a n  towards  
o t h e r  A f r i c a n s  [1 6 ] .
Various B r i t i s h  governments have pas sed  a n t i - i m m i g r a t i o n  A cts  (1962 
th rough  t o  198 1) which have been p e rc e iv e d  as  d i r e c t e d  s p e c i f i c a l l y  a t  
b l a c k  m ig ran ts  (Husband,  1982:Part  Two). I n  t h e  s i x t i e s  and e a r l y  
s e v e n t i e s  s tu d e n t  e n t r y  v i s a s  were r e a d i l y  a v a i l a b l e  t o  a l l  p r o s p e c t i v e  
s t u d e n t s .  However, w i th  t h e  h a rd e n in g  o f  B r i t i s h  government a t t i t u d e s  t o  
im migra t ion  even s t u d e n t s  were s u b j e c t  t o  i n t e n s e  im m igra t ion  c o n t r o l .  
C le a r  ev idence  o f  both  admiss ion  i n t o  an e d u c a t i o n a l  i n s t i t u t i o n  and 
f in a n c e  were r e q u i r e d  by th e  Home O f f i c e .  Once i n  t h e  c o u n t r y ,  N ig e r i a n s  
( a s  w i th  o t h e r s  in  t h e  same p red icam en t )  s u f f e r e d  a double  edged 
d i s c r i m i n a t i o n  (as  s t u d e n t s  and as m ig ra n t s )  e s p e c i a l l y  i n  h o u s in g  (Goody 
and G roothues ,  1977). Some were s e l f - f i n a n c e d  s t u d e n t s  and had t o  work 
p a r t - t i m e  in  o rd e r  t o  supplement t h e i r  s av in g s  (Craven ,  1968).  The 
subsequent  p re s en ce  o f  a fami ly  made th e  s i t u a t i o n  worse  f o r  many s t u d e n t s  
e s p e c i a l l y  as  th ey  th e n  r e q u i r e d  l a r g e r  accommodation and a b i g g e r  income 
( s e e  C a s t l e s  and Kosack,  1973:231).  I t  i s  w i t h i n  t h i s  c o n t e x t  t h a t  some 
N ig e r i a n  s t u d e n t s  proceeded  t o  a c q u i r e  w e s te rn  e d u c a t i o n a l  q u a l i f i c a t i o n s .
I n s u f f i c i e n t  e d u c a t i o n a l  p r o v i s i o n  in  N i g e r i a  and t h e  need f o r
s k i l l e d  manpower made i t  i n e v i t a b l e  t h a t  t h e  N ig e r i a n  government shou ld  
sponsor  th e  e d u c a t io n  o f  N ig e r i a n s  ab road .  The n e o - c o l o n i a l  and 
e d u c a t i o n a l  l i n k s  between N i g e r i a  and B r i t a i n  makes B r i t a i n  one o f  the  
favoured  c o u n t r i e s  (Goody and Groothues ,  1977). However, even in  the  o i l  
boom p e r io d  o f  t h e  1970s N ig e r i a n  f o r e i g n  exchange c o n s t r a i n t s  made i t  
im p o ss ib le  fo r  th e  N ig e r i a n  government t o  sponsor  a l l  a p p l i c a n t s  abroad  
(Okafor ,  1971). This  has  p r e d i c t a b l y  r e s u l t e d  i n  a s u b s t a n t i a l  number o f  
p r i v a t e l y  sponsored  s t u d e n t s .  I t  i s  no t  y e t  c l e a r  what long te rm  e f f e c t  
the  r i s e  i n  o v e r s ea s  s t u d e n t s  f e e s  i n  B r i t a i n  i n  1980 ( o s t e n s i b l y  f u l l  c o s t  
f e e s ) ,  t o g e t h e r  w i th  th e  c u r r e n t  m i l i t a r y  r e g im e ' s  r e g u l a t i o n s  on s tudy  
abroad  w i l l  have  on th e  number o f  N ig e r i a n s  s tu d y in g  i n  B r i t a i n .  The 
t r e n d ,  though,  appea rs  t o  be a d e c re a se  i n  t h e  o v e r a l l  number o f  o v e r s eas  
s t u d e n t s  i n  B r i t a i n  ( B r i t i s h  C o u n c i l ,  1984).
N ig e r i a n  s t u d e n t s  ab road ,  e s p e c i a l l y  p e r p e t u a l  ones who wish  t o  g a in  
j u s t  one more q u a l i f i c a t i o n ,  p o p u l a r l y  r e f e r  t o  each o t h e r  a s  ' l i f e r s ' .  
Craven (1 9 6 8 : ix )  obse rves  t h a t
a man ( from West A f r i c a )  remains  a s tu d e n t  as  long  a s  he  
wishes  t o  o b t a i n  some q u a l i f i c a t i o n ,  r e g a r d l e s s  o f  th e  
p r o p o r t i o n  o f  t ime a c t u a l l y  spen t  on s tu d y .
According t o  Craven,  i f  a West A f r i c a n  i s  i n  f u l l  o r  p a r t - t i m e  employment 
and i s  a l s o  s tu d y in g  o r  w ishes  t o  s tudy  i n  f u t u r e ,  i t  i s  l i k e l y  t h a t  t h e  
West A f r i c a n  concerned  would i d e n t i f y  h i m / h e r s e l f  as  a s t u d e n t ,  r a t h e r  th a n  
use  an i d e n t i f i c a t i o n  which r e l a t e s  t o  th e  p a r t i c u l a r  employment s / h e  
c u r r e n t l y  en joys  ( s e e  a l s o  Goody and Groothues ,  1977). This  p o s i t i v e  
i d e n t i f i c a t i o n  w i th  s t u d e n t s h i p  f u r t h e r  conf irms t h e  s t a t u s  accorded  by 
N ig e r i a n s  t o  s tu d y in g  and by i m p l i c a t i o n  t o  e d u c a t i o n a l  q u a l i f i c a t i o n s .  
This  i s  e s p e c i a l l y  t h e  c a s e  w i th  t h o s e  N ig e r i a n s  who have  t o  work in  
B r i t a i n  p r i o r  t o ,  d u r in g  o r  a f t e r  t h e i r  s tudy  and who f i n d  the m se lves  i n  
s e m i - s k i l l e d  jobs  -  a f a r  c ry  from t h e  w h i t e - c o l l a r  jo b s  they  had 
a n t i c i p a t e d  (B ecke t t  and O 'C onne l l ,  1977; Craven,  1968).
Broad ly ,  t h e r e  appear  t o  be two main groups o r  N i g e r i a n  s t u d e n t s  i n  
B r i t a i n  (a )  F e d e r a l  government,  S t a t e  government o r  o t h e r  awarding body 
( f o r  example,  The A s s o c i a t i o n  o f  Commonwealth U n i v e r s i t i e s )  sponsored  
s tu d e n t s  who compete fo r  s c h o l a r s h i p s  f o r  main ly  p o s t g r a d u a t e  deg ree s  and
(b) p r i v a t e l y  sponsored  o r  s e l f - f i n a n c e d  s t u d e n t s .  W i th in  group (b)  t h e r e  
appea r  t o  be t h r e e  sub-g roups :  ( i )  p r i v a t e l y  sponsored  s t u d e n t s / p u p i l s  
whose p a r e n t s  educa te  them abroad  i r r e s p e c t i v e  o f  t h e i r  e d u c a t i o n a l  
a t t a in m e n t  (from n u r s e r y  school  t o  p o s t g r a d u a t e  degree  l e v e l  o r  somewhere 
a long  t h i s  cont inuum),  ( i i )  s t u d e n t s  p r e v i o u s l y  on s c h o l a r s h i p s  whose 
awards have been t e rm in a t e d  mainly  because  o f  u n s u c c e s s f u l  c o m p le t io n  o f  a 
given  cou r se  and ( i i i )  s e l f - f i n a n c e d  s t u d e n t s  who u s u a l l y  work and save 
(mainly  th o s e  who have r e s i d e n t  s t a t u s  and i n  a p p r o p r i a t e  c a s e s  a r e  
p e rm i t t e d  by Home O f f i c e  r e g u l a t i o n s  t o  be p a r t - t i m e  s t u d e n t s ) .  A par t  from 
t h e s e  v a r i a t i o n s  t h e r e  a r e  a l s o  d i s t i n c t  age and m a r i t a l  s t a t u s
d i f f e r e n c e s .  On t h e  one hand t h e r e  a r e  t h e  young and s i n g l e  and,  on th e  
o t h e r  hand th e  o l d e r ,  more mature s t u d e n t s  who i n v a r i a b l y  a r e  m a r r i ed  and 
have c h i l d r e n  l i v i n g  w i th  them e i t h e r  h e r e  o r  i n  N i g e r i a .  In  t h e i r  
r e s e a r c h  on West A f r i c a n  s t u d e n t s  in  London, Goody and Groothues (1977:169) 
found t h a t  80% o f  husbands  were over 35 y e a r s  o ld  and only  14% o f  wives  
were under  25 y e a r s  o ld ,  b u t  a g r e a t e r  p r o p o r t i o n  o f  t h e i r  c h i l d r e n  were i n  
th e  i n f a n t  and p r e - s c h o o l  c a t e g o r y .  This  p r e s e n t  r e s e a r c h  i s  concerned  
w i th  N ig e r i a n  p a r e n t s  i n  any o f  th e  groups  o u t l i n e d  above and who have 
c h i l d r e n  i n  London secondary  (comprehensive)  s c h o o l s .
The B r i t i s h  Home O f f i c e  e s t i m a t e d  t h a t  t h e r e  were 5 ,600  N ig e r i a n  
s t u d e n t s  i n c l u d i n g  'O ’ and 'A '  Level  c a n d i d a t e s  s tu d y in g  i n  B r i t a i n  i n  
1980, w h i l e  th e  B r i t i s h  Counc il  c a l c u l a t e d  t h a t  t h e r e  were 5 ,468 N ig e r i a n  
s t u d e n t s  i n  B r i t a i n  i n  th e  1980/81 academic y e a r  ( s e e  B r i t i s h  C o u n c i l ,
1982).  Th is  f i g u r e  however,  does n o t  i n c lu d e  s t u d e n t s  who a r e  pay ing  th e  
Home r a t e  o f  f e e s  ( s e e  B r i t i s h  C o u n c i l ,  1984), who a r e  i n  c o u r s e s  l a s t i n g  
under one month o r  who a r e  i n  s e l e c t e d  p r i v a t e  s e c t o r  i n s t i t u t i o n s .  A l l  
t h e s e  a r e  th e  " a c t i v e  " s t u d e n t s .  Judg ing  from th e  l i t e r a t u r e  t h e r e  i s  a 
s u b s t a n t i a l  number o f  "dormant" s t u d e n t s  ( t h a t  i s ,  e x - s t u d e n t s  who s t i l l  
i n t e n d  t o  s tudy  f u r t h e r  and th o s e  on s h o r t  c o u r s e s  and p a r t - t i m e  s tu d y )  
(Craven,  1968; Goody and Groothues ,  1977; E l l i s  e t  a l . , 1978) [ 1 7 ] .
While th e  c h i l d r e n  o f  West A f r i c a n  s t u d e n t s  have  r e c e i v e d  s o c i a l  
s e r v i c e s  a t t e n t i o n  (methods o f  c h i l d  r e a r i n g  and th e  p a r t i c u l a r y  ' h i g h 1 
in c id en ce  o f  c h i l d  f o s t e r i n g  (Ogbuibe,  1972; Holman, 1973; E l l i s  e t  a l .  ,
1978) t h e r e  has  been l i t t l e  p u b l i s h e d  e d u c a t i o n a l  r e s e a r c h  on th e  
s c h o o l in g  o f  N ig e r i a n  c h i l d r e n .  The tendency  h a s  been t o  p e r c e i v e  A f r i c a n s  
a s  a m a rg in a l  g roup .  Applied  s o c i a l  r e s e a r c h  focus  has  been  on t h e  
c o l l e c t i v e  group -  West A f r i c a n s  ( s e e  f o r  example,  E l l i s  e t  a l . ,  1978; 
Watson, 1977). Goody and Groothues (1979) a t t e m p t  t o  r e d r e s s  t h i s  by 
fo cu s in g  on Asante  and Igbo  e t h n i c  groups i n  London. Although  t h e r e  i s  a 
growing awareness o f  th e  need t o  examine t h e  fam i ly  s t r u c t u r e  o f  the  
d i f f e r e n t  peop le s  from West A f r i c a ,  E l l i s  e t  a l . , (1978) p o i n t  o u t  t h a t  t h e  
d i v e r s i t y  in  c u l t u r e ,  language and r e l i g i o n  i s  n o t  g e n e r a l l y  a p p r e c i a t e d  i n  
B r i t a i n .  Craven (1968:v )  a f f i r m s  t h a t
i t  i s  a g r e a t  r e s p o n s i b i l i t y  t o  p r e s e n t  c l e a r l y  and 
w i thou t  b i a s  the  s i t u a t i o n  o f  peop le s  from ( t h r e e )  n a t i o n s  in  
r e l a t i v e l y  s p e c i f i c  te rms based  on a few i n d i v i d u a l  
case  h i s t o r i e s  and many g e n e r a l i z a t i o n s  c o l l e c t e d  from 
numerous s o u rc e s .
A n t h r o p o l o g i s t s ,  such a s  Forde ( 1 9 6 3 :x v i i )  in form us t h a t  t h e r e  i s  ' no  
s i n g l e  ' b l u e - p r i n t '  t h a t  w i l l  app ly  t o  a l l  A f r i c a n  c u l t u r e s  and t h e r e  i s  
c o r r e s p o n d in g ly  no s h o r t  way t o  th e  u n d e r s t a n d in g  o f  p a r t i c u l a r  p e o p l e s '  , 
bu t  almost  as  i t  were i n  th e  same b r e a d t h ,  she adds t h a t  t h e r e  a r e  
' r e c u r r e n t  themes and a number o f  main p a t t e r n s  o f  a c t i v i t y  and 
in t e r c o n n e c t i o n s  which a r e  v a l u a b l e  gu ides  t o  t h i s  u n d e r s tand ing ' .  In  th e
same way one might  suppose t h a t  t h e r e  a r e  r e c u r r e n t  themes and so on 
between B r i t o n s ,  Germans, French and I t a l i a n s  [ 1 8 ] .
The i n d i v i d u a l s  t h a t  make up a fam i ly  v a ry  from one c u l t u r e  t o  
a n o t h e r .  Western s t y l e  d e f i n i t i o n s  o f  th e  fam i ly  a r e  u s u a l l y  i n  te rm s  o f  
t h e  n u c l e a r  fami ly  -  t h a t  i s ,  a sm al l  u n i t  i n c o r p o r a t i n g  one husband,  one 
wife  and t h e i r  o f f s p r i n g  [ 1 9 ] .  This  fam i ly  u n i t  i s  a l s o  c o n s id e r e d  as 
a p a r t  from th e  r e s t  o f  t h e  community ( s e e  Coser ,  1974).  However, when fo r  
example,  some N ig e r i a n s  r e f e r  t o  a person  a s  a b r o t h e r  o r  s i s t e r ,  t h e y  may 
be r e f e r r i n g  t o  e i t h e r  members o f  t h e i r  immediate fam i ly  ( t h e  w e s t e rn  
n u c l e a r  f a m i l y ) ,  a v e ry  c l o s e  f r i e n d  o r  a member o f  t h e  same e t h n i c  group 
(Uka, 1966). E l l i s  e t  a l .  , (1978) observe  t h a t  s o c i a l  workers  h e r e  te nd  t o  
r e g a r d  t h e  West A f r i c a n  fam i ly  as  u n t r u t h f u l  when i t  i s  d i s c o v e r e d  t h a t  a 
' b r o t h e r '  o r  ' s i s t e r '  t u r n s  ou t  t o  be a n o n - b i o l o g i c a l  r e l a t i o n .  I t  must 
be  remembered t h a t  fo r  most A f r i c a n s ,  E n g l i s h  i s  a n o th e r  language and th e  
terms ' b r o t h e r '  and ' s i s t e r '  may be t h e  most s u i t a b l e  l a b e l s  t o  employ i n  
o rd e r  t o  convey th e  r e g a r d  h e l d  f o r  an i n d i v i d u a l .  Of c o u r s e  i n  th e  
p e o p l e ' s  own languages  t h e r e  a r e  more p r e c i s e  and unambiguous te rm s .
West A f r i c a n  f a m i l i e s  i n  B r i t a i n  a r e  i n i t i a l l y  a t  a l o s s  a s  t o  what t o  
do w i th o u t  o t h e r  members o f  t h e i r  f a m i ly .  I t  must a l s o  be  p o i n t e d  ou t  t h a t  
i n  West A f r i c a n  s o c i e t i e s  i t  i s  r e l a t i v e l y  easy  t o  have  hone h e l p s  (p a id  
w orke rs ,  t e enage  unemployed c h i l d r e n  o f  l e s s  w e l l  o f f  r e l a t i v e s ) .  Thus when 
ab road ,  p a r e n t s  t e n d  t o  employ what th e y  p e r c e i v e  as  a s u b s t i t u t e  f o r  home 
h e l p s  and fami ly  s u p p o r t ,  v i z  f o s t e r  p a r e n t s  (Ogbuibe,  1972; CSCS, 1975).
The m a j o r i t y  o f  N ig e r i a n s  on a r r i v a l  i n  B r i t a i n  a r e  e i t h e r  s t u d e n t s  
o r  p r o s p e c t i v e  s t u d e n t s  and Ogbuibe (1972) o u t l i n e s  th e  d i f f i c u l t i e s  West 
A f r i c a n ,  e s p e c i a l l y  s e l f - f i n a n c e d  s t u d e n t s  had t o  (and p ro b a b ly  s t i l l  do) 
go th rough  b e f o r e  coming t o  B r i t a i n .  She a l s o  examined t h e  problems they  
f aced  ( and p robab ly  s t i l l  f a c e  ) when they  g e t  h e r e .  Ogbuibe p o i n t s  ou t  
t h a t  w h i le  in  t h e i r  home c o u n t r i e s  many West A f r i c a n  p a r e n t s  had  t o  work 
v e ry  h a rd  and save a s u b s t a n t i a l  amount o f  t h e i r  income f o r  t h e i r  f a r e s ,  
school  f e e s  and a g r e a t e r  p a r t  o f  t h e i r  main tenance  a l low ance  -  c l e a r  
ev idence  o f  which has  been r e q u i r e d  under  t h e  B r i t i s h  im m igra t ion  
r e g u l a t i o n s .  Most o f  th e  s t u d e n t s  i n  O gbu ibe ' s  r e s e a r c h  were i n  t h e i r  
l a t e  tw e n t i e s  o r  e a r l y  t h i r t i e s  and v e r y  o f t e n  were m a r r i e d  ( s e e  a l s o  Goody 
and Groothues ,  1977). Ogbuibe s u g g e s t s  t h a t  th o s e  who were n o t  m a r r i e d ,  
p robab ly  because  o f  th e  ac u t e  l o n e l i n e s s  th e y  e x p e r i e n c e d  on a r r i v a l  h e r e ,  
u s u a l l y  began ar rangements  f o r  t h e i r  m a r r i ag e  p a r t n e r s  t o  j o i n  them. 
However, Goody and Groothues (1977) found t h a t  15% o f  t h e  West A f r i c a n  
women th e y  in t e rv ie w e d  had come on t h e i r  own and s u b s e q u e n t ly  m a r r i e d  h e r e .
I t  i s  wor th n o t i n g  t h a t  a Sunday Times r e p o r t  on 'L o n e l in e s -a ' f e a t u r e d  
(amongst o t h e r s )  a N ig e r i a n  p o s tg r a d u a t e  s tu d e n t  who o bse rved  t h a t  
' l o n e l i n e s s  was a new e x p e r i e n c e '  f o r  him (December 11th ,  1983:59;  s e e  a l s o  
C a s t l e s  and Kosack,  1973:359).
Craven (1968) n o te s  t h a t  th e  p a r e n t a l  r o l e  i s  a ve ry  im p o r ta n t  one i n
West A f r i c a n  c u l t u r e  and th us  th e  involvement  o f  a l l  members o f  th e  fam i ly  
in  c h i l d  c a r e  made i t  p o s s i b l e  f o r  c h i l d r e n  t o  be  looked a f t e r  by 
g r a n d p a r e n t s ,  a u n t s ,  c o u s i n s ,  o t h e r  r e l a t i v e s ,  f r i e n d s  and p a id  home h e l p s  
(Uka, 1966). As a r e s u l t  mothers were n o t  g e n e r a l l y  speak ing  housebound 
and a r e  f r e e ,  i f  the y  so w ish ,  t o  t a k e  up employment,  t r a d e  o r  o t h e r  
p u r s u i t s  which may i n t e r e s t  them o u t s i d e  t h e  home. As Goody and Groothues  
(1977:167)  p o i n t  ou t  ' t h e  q u e s t i o n  i s  n o t  whether  she (a  mother )  w i l l  work,  
b u t  a t  what? '  They found t h a t  none o f  th e  West A f r i c a n  wives they  
i n t e rv ie w e d  were housewives o n ly .  About one q u a r t e r  came t o  t h i s  c o u n t ry  
w i th  t h e  i n t e n t i o n  o f  s tu d y in g  and one t h i r d  expec ted  t h a t  t h e y  would bo th  
work and s tu d y .  One f i f t h  wished t o  go i n t o  n u r s i n g ,  a n o t h e r  one f i f t h  
were do ing  s e c r e t a r i a l  work and a f u r t h e r  one f i f t h  were p r e p a r i n g  t o  s e t  
up a smal l  b u s i n e s s  (d ressm ak ing ,  h a i r d r e s s i n g  and c a t e r i n g ) .  Even th o s e  
women who had come s p e c i f i c a l l y  t o  j o i n  t h e i r  husbands and had no s p e c i f i c  
p la n s  f o r  s tudy  had taken  c o u r s e s  i n  such a r e a s  as  h a i r d r e s s i n g ,  E n g l i s h  
and ty p i n g .  Goody and Groothues (1977:167-168)  p o i n t  o u t  t h a t  amongst t h e  
women they  in t e rv ie w e d  t h e r e  was a d e t e r m i n a t i o n  t o  succeed  e d u c a t i o n a l l y  -  
14 o f  t h e  20 wives they  in t e rv ie w e d  had comple ted q u a l i f i c a t i o n s  i n  t h i s  
c o u n t ry  ( s e e  a l s o  Goody and G roothues ,  1979).
Even though th e  c a r e  o f  th e  c h i l d  r e s t s  s q u a r e ly  on th e  N ig e r i a n  
m o t h e r ' s  s h o u l d e r s ,  i t  i s  u n l i k e l y  t h a t  women, who a r e  used  t o  t h e  
freedoms o f  l i v i n g  i n  a s o c i e t y  t h a t  does n o t  s t i g m a t i z e  them fo r  no t  
d evo t ing  a l l  t h e i r  t ime t o  t h e  c a r e  o f  t h e i r  c h i l d ,  w i l l  g iv e  up e i t h e r
t h e i r  s t u d i e s  (w i th  a l l  i t s  p e r c e iv e d  b e n e f i t s  -  see  above) o r  t h e i r  work.
Although some mothers may condone th e  p e r c e p t i o n  by s o c i a l  workers  in
B r i t a i n  t h a t  ' f o s t e r i n g  i s  a t r a d i t i o n a l  p a r t  o f  t h e i r  (West A f r i c a n )  
c u l t u r e '  ( E l l i s ,  1977), Ogbuibe a rgues  t h a t  t h e  f o s t e r i n g  o f  West A f r i c a n  
c h i l d r e n  i n  B r i t i s h  homes does n o t  per fo rm t h e  same f u n c t i o n  a s  c o l l e c t i v e  
c h i l d  c a r e  in  t h e  West A f r i c a n  f a m i ly .  Uka (1966) con f i rm s  t h a t  th e  
N ig e r i a n  fam i ly  system i s  a b l e  t o  combine c a r e  f o r  t h e  c h i l d ' s  needs
t o g e t h e r  w i th  a f e e l i n g  o f  s e c u r i t y  i n  the  c h i l d  because  t h e  c h i l d  i s  
b rought  up w i t h i n  th e  same c u l t u r a l  framework as  t h a t  o f  th e  p a r e n t s .  The 
c h i l d  i s  th u s  a b l e  t o  i d e n t i f y  w i th  t h e  norms and v a l u e s  o f  t h o s e  around 
i t .  F u r the rm ore ,  t h e  c h i l d  i s  u n l i k e l y  t o  f e e l  any sense  o f  i s o l a t i o n  o r  
r e j e c t i o n  because  i t  i s  p a r t  o f  t h e  s o c i e t y ' s  norm fo r  b o th  b i o l o g i c a l  
p a r e n t s  and n o n - b i o l o g i c a l  a d u l t s  ( o r  even o l d e r  c h i l d r e n )  t o  c o n t r i b u t e  t o  
c h i l d  c a r e  (Uka, 1966, F ad ip e ,  1970).
E l l i s  e t  a l .  (1978) e x p l a in  t h a t  f o s t e r i n g  i n  B r i t i s h  s o c i e t y  t a k e s  
p l a c e  th rough l o c a l  a u t h o r i t y  gu idance  mainly  when t h e r e  i s  a breakdown o f  
the  r e l a t i o n s h i p  between p a r e n t s  o r  when p a r e n t s  ( p h y s i c a l l y  h a n d ic a p p e d ,  
p s y c h o l o g i c a l l y  o r  s o c i a l l y  u n s t a b l e )  a r e  deemed t o  be  u n a b le  t o  p ro v id e  
adequa te  c a r e  f o r  t h e i r  c h i l d r e n .  P r o s p e c t i v e  l o c a l  a u t h o r i t y  f o s t e r  
p a r e n t s  a r e  a l s o  v e t t e d .  However, when ' s t a b l e '  West A f r i c a n  s t u d e n t
p a r e n t s  seek f o s t e r  c a r e  f o r  t h e i r  c h i l d r e n ,  s o c i a l  workers  i n  B r i t a i n  a r e
no t  only  unab le  t o  comprehend t h e i r  w is h e s ,  b u t  te n d  t o  p e r c e i v e  West 
A f r i c a n  p a r e n t s  as  u n c a r in g  a n d /o r  i r r e s p o n s i b l e .  There i s  no doubt t h a t  
some such p a r e n t s  e x i s t  (Holman, 1973), b u t  some c a r i n g  p a r e n t s  unab le  t o  
o b t a i n  l o c a l  a u t h o r i t y  f o s t e r  p a r e n t s  u s u a l l y  t u r n  t o  p r i v a t e  f o s t e r  
p a r e n t s .  In  many c a s e s  t h e s e  f o s t e r  p a r e n t s  a r e  n o t  v e t t e d  by th e  l o c a l  
a u t h o r i t y  (Holman, 1973; E l l i s  e t  a l . , 1978). A d d i t i o n a l l y ,  some p r i v a t e  
f o s t e r  p a r e n t s  do no t  inform t h e i r  l o c a l  a u t h o r i t y  t h a t  t h e y  have  ta ken  up 
' p r o f e s s i o n a l '  c h i l d  c a r e .  Consequen t ly ,  th e  p r i v a t e  f o s t e r  p a r e n t s  a re  
i l l - p r e p a r e d  f o r  the  t a s k  they  have ta ken  on and i n  t u r n  West A f r i c a n  
p a r e n t s ,  n o t  f u l l y  aware o f  th e  em ot iona l  w h i r lp o o l  th e y  have p la ced  t h e i r  
c h i l d r e n  i n ,  tend  t o  l eave  them t o  th e  n ea r  a b s o l u t e  c a r e  o f  th e  f o s t e r  
p a r e n t .  Some s tu d e n t  p a r e n t s  j u s t i f y  t h e i r  a p p a re n t  l a c k  o f  concern  and 
lack  o f  r e g u l a r  v i s i t s  t o  t h e i r  c h i l d r e n  in  f o s t e r  c a r e  by q u o t i n g  th e  c o s t  
o f  t h e  j o u rn e y ,  e s p e c i a l l y  a s  most p r i v a t e  f o s t e r  homes ( e s p e c i a l l y  cheap 
ones)  were u s u a l l y  o u t s i d e  London o r  t h e  main c i t y  where t h e  p a r e n t s  a r e  
s tu d y in g  ( s e e  Holman, 1973; E l l i s  e t  a l . , 1978).
S o c ia l  workers h e r e  f e e l  t h a t  th e  l a c k  o f  c o n t a c t  w i th  th e  b i o l o g i c a l  
p a r e n t s  causes  West A f r i c a n  c h i l d r e n  s e v e re  em ot iona l  problems and i n  a 
number o f  c a s e s  f o s t e r  p a r e n t s  have won l e g a l  cus tody  o f  t h e  West A f r i c a n  
c h i l d  i n  t h e i r  c a r e .  In  a few c a s e s  some c h i l d r e n  have d ie d  e i t h e r  a t  the  
hands o f  f o s t e r  p a r e n t s  o r  soon a f t e r  t h e i r  b i o l o g i c a l  p a r e n t s  have removed 
them from f o s t e r  c a r e  ( s e e  Holman, 1973; E l l i s  e t  a l . ,  1978). Some o f  
t h e s e  a r e  obvious c a s e s  o f  n e g l e c t  by t h e  b i o l o g i c a l  p a r e n t s ,  b u t  i t  must 
be no ted  t h a t  i n  West A f r i c a n  s o c i e t y  th o s e  who t a k e  on th e  p a r e n t a l  r o l e s  
a r e  n o t  n e c e s s a r i l y  th e  b i o l o g i c a l  p a r e n t s  and y e t  th e  c h i l d r e n  g e n e r a l l y  
develop  i n t o  'w e l l  a d j u s t e d '  i n d i v i d u a l s  (Uka, 1966; Ogbuibe,  1972; see  
a l s o  G o ld s t e i n  e t  a l . , 1980).  Moreover,  th e  amount o f  s e c u r i t y  a c h i l d  
d e r i v e s  from ch i ldhood  e x p e r i e n c e s  does no t  depend on whether  i t  i s  ca re d  
fo r  by i t s  b i o l o g i c a l  p a r e n t s ,  b u t  r a t h e r  on th e  q u a l i t y  o f  th e  p a r e n t a l  
f i g u r e  in  th e  c h i l d ' s  l i f e  ( s e e  Bean, 1984). However, B r i t i s h  s o c i e t y  does 
p l a c e  a v e ry  h igh  premium on b i o l o g i c a l  p a r e n t a l  love  f o r  c h i l d r e n  even 
though B r i t i s h  peop le  do co n t in u e  s u c c e s s f u l l y  t o  f o s t e r  an d /o r  adopt  
c h i l d r e n  (Holman, 1980; s ee  a l s o  B r i t i s h  Agenc ies  f o r  Adopt ion and 
F o s t e r i n g ,  1983). I t  must a l s o  be no ted  t h a t  t h e  B r i t i s h  system o f  s o c i a l  
s e r v i c e s  i s  c u r r e n t l y  look ing  f o r  ways t o  f u r t h e r  communication between 
themselves  and West A f r i c a n  s tu d e n t  p a r e n t s .  An example o f  t h i s  i s  Lambeth 
S o c i a l  S e r v i c e s  which has  s e t  up a u n i t  t o  d e a l  s p e c i f i c a l l y  w i th  p r i v a t e  
f o s t e r i n g .
I t  i s  n o t  th e  i n t e n t i o n  o f  t h i s  s e c t i o n  t o  go i n t o  any more d e t a i l  on 
West A f r i c a n  f a m i l i e s  i n  B r i t a i n ,  b u t  s u f f i c e  i t  t o  say  t h a t  c h i l d  r e a r i n g  
p r a c t i c e s  have r e c e iv e d  most a t t e n t i o n  from s o c i a l  r e s e a r c h e r s  i n  B r i t a i n .  
Th is  p r e s e n t  r e s e a r c h  seeks  t o  r e d r e s s  th e  b a l a n c e  by examining th e  
secondary  s c h o o l in g  ex p e r i e n c e s  o f  N ig e r i a n  c h i l d r e n  i n  London.
1.6 Noteworthy Points
In  o r d e r  t o  g ive  an overview o f  th e  l i n k s  between N i g e r i a  and B r i t a i n  
t o g e t h e r  w i th  some background knowledge o f  th e  s o c i a l  s i t u a t i o n  o f  some 
N ig e r i a n s  i n  B r i t a i n ,  t h i s  c h a p t e r  has  t a k e n  th e  r e a d e r  th rough  th e  e a r l y  
h i s t o r y  o f  West A f r i c a n  r e l a t i o n s  w i th  Europeans.  I t  has  co v e re d ,  a l b e i t  
b r i e f l y ,  B r i t i s h  im p e r ia l i s m  i n  N i g e r i a ,  t h e  n a t u r e  o f  s o c i a l  group 
d i f f e r e n t i a t i o n  i n  N ig e r i a  p r i o r  t o  and a f t e r  independence ,  th e  p ro c e s s  
th rough  which N ig e r i a n s  come t o  be e d u c a t i o n a l  t r a n s i e n t s ,  s o j o u r n e r s  and 
s e t t l e r s  i n  B r i t a i n  and th e  a t t e n d a n t  problems o f  b e in g  s t u d e n t  p a r e n t s .
E s s e n t i a l l y ,  t h i s  c h a p t e r  has  drawn a t t e n t i o n  t o  th e  p r o c e s s  th rough  
which N ig e r i a  i s  undergo ing  s o c i a l  change (Gugler  and F lanagan ,  1978).  As 
Smith (1973:264) p o i n t s  o u t ,  n a t i o n a l i s m  can be bo th  a p r o g r e s s i v e  and 
o p p r e s s iv e  fo r c e  ( s e e  a l s o  Fanon, 1980).  I t  can be c r e a t i v e  and i t  can be 
d e s t r u c t i v e .  He a rgues  t h a t  t r a d i t i o n a l  ways o f  l i f e  a r e  n o t  on ly  
undermined d u r in g  th e  p ro c e s s  o f  r a p i d  i n d u s t r i a l i z a t i o n ,  b u t  t h a t  the  
peop les  t h r u s t  i n t o  t h e  p ro c e s s  o f  change by f o r c e s  e x t e r n a l  t o  t h e  s o c i e t y  
come t o  have no o t h e r  m o t iv a t io n  b u t  t o  approx imate th e  l i f e  s t y l e s  o f  the
i n s t i g a t o r  o f  th e  change.  In  th e  s i n g l e  minded p u r s u i t  f o r  m a t e r i a l  w e a l th
N ig e r i a n  s o c i e t y  has  shown i t s e l f  in c a p a b le  o f  s i d e s t e p p i n g  t h e  human 
' d i s l o c a t i o n  and s u f f e r i n g '  (Smith ,  1973:264) t h a t  a t t e n d s  newly
i n d u s t r i a l i z i n g  c o u n t r i e s .
T heo r ie s  o f  s o c i a l  change (Smith ,  1976; Gugler  and F lan a g an ,  1978)
m o d e rn iza t io n  (Smith ,  1973; Black ,  1972),  development and dependency (De 
Kadt and W i l l i am s ,  1974; S e e r s ,  1981), a l l  a t t em p t  t o  g ive  i n s i g h t  i n t o  th e  
n a t u r e  o f  t h e  p ro ces s  th rough  which s o c i a l  groups  ( i n c l u d i n g  n a t i o n s )  
a r r i v e  a t  a g iven  i n t e r a c t i o n a l  s t r a t e g y  between each o t h e r .  The 
a p p l i c a t i o n  o f  t h e s e  t h e o r i e s  has  h e lp e d  g iv e  an  i n s i g h t  i n t o  th e  
complexity  o f  th e  r e l a t i o n s h i p  between N i g e r i a  and B r i t a i n .  Al though  
dependency th e o ry  has  been h e a v i l y  c r i t i c i z e d  i n  i t s  o r i g i n a l  form, i t  i s  
s t i l l  a v e ry  u s e f u l  t o o l  i n  t h e  a n a l y s i s  and u n d e r s t a n d i n g  o f  th e  
r e l a t i o n s h i p  between LTACs and MTACs.
The fo l l o w in g  c h a p t e r  r ev iews  t h e  l i t e r a t u r e  on t h e  e d u c a t i o n  o f  
e t h n i c  m i n o r i t y  c h i l d r e n  i n  B r i t a i n  as  a p r e lu d e  t o  t h e  d i s c u s s i o n  o f  th e  
aims and o b j e c t i v e s  o f  t h i s  p r e s e n t  r e s e a r c h  on th e  e d u c a t i o n a l  e x p e r i e n c e  
o f  N ig e r i a n  c h i l d r e n  i n  two London comprehensive s c h o o l s .
Notes
1. Thus N ig e r i a  c o n s i s t s  o f  an amalgamation'  o f  a l l  th e  e t h n i c  g roups ,  
i r r e s p e c t i v e  o f  language ,  s o c i a l  s t r u c t u r e  o r  r e l i g i o n ,  t h a t  were s u b j e c t  
t o  B r i t i s h  c o l o n i a l  r u l e  (Ade A jay i  and Crowder, 1974; Ar ikpo ,  1967).
2 .  In  1929 t h e r e  was a major  t a x  r e v o l t  o rgan iz ed  s p e c i f i c a l l y  by 20,000 
Aba women, see  a l s o  t h e  Agbekoya R i o t s ,  1969 (W i l l i am s ,  1974).
3 .  There have been numerous c a l l s  s i n c e  independence f o r  N i g e r i a  t o  a l t e r  
i t s  name. The most r e c e n t  comes from Mazi Nkem Kanna C. Uche ( Concord, 
21. December 24th  -  J anua ry  7th  1984:21) who a rgues  t h a t  th e  name N i g e r i a  
i s  d e r iv e d  from th e  l a b e l  ' n i g g e r * .  In  a d d i t i o n ,  he  p o i n t s  ou t  t h a t  
whatever  i t s  sou rces  i t  i s  t ime N i g e r i a  shed i t s  c o l o n i a l  name. Ghana shed 
the  name Gold Coast  a t  Independence and more r e c e n t l y  Burkina  Fasso  shed 
i t s  c o l o n i a l  name, Upper V o l t a  ( s e e  Mazrui  and Tidy ,  1 9 8 4 : x x i i i  -  x x i x ) .
4 .  The dependency th e o ry  seeks  t o  e x p l a i n  i n  a s t r u c t u r a l i s t  manner,  the  
r e l a t i o n s h i p  between l e s s  and more t e c h n o l o g i c a l l y  advanced c o u n t r i e s  ( s e e  
Frank,  1967; G o ld thorpe ,  1984).
5.  In  N i g e r i a ,  f o r  example,  t h e r e  has  been w e s te rn  encouragement t o  
s p e c i a l i z e  p r i m a r i l y  on th e  p r o d u c t i o n  o f  o i l .  The subsequen t  p e r s o n a l  
w ea l th  acc rued  from o i l  d e a l s  w i th  w e s te rn  companies l e d  t o  a n e g l e c t  o f  
a g r i c u l t u r a l  p r o j e c t s .  When a g r i c u l t u r e  i s  encouraged by th e  West ,  
a s s i s t a n c e  i s  g iven  ma in ly  f o r  expo r t  c r o p s .  Witness  th e  a b i l i t y  o f  th e  
USA t o  "encourage"  th e  growth o f  such c rops  ( f o r  example,  p i n e a p p l e )  i n  
Kenya t o  t h e  d e t r im e n t  o f  t h e  growth o f  c rops  f o r  home consumpt ion.  
Asparagus i s  grown i n  L eso tho .  I t  i s  a v e g e t a b l e  which i s  n o t  p a r t  o f  the  
l o c a l  d i e t  y e t  they  labou r  i n  Asparagus farms w i th  t h e  i n e v i t a b l e  d e c l i n e  
i n  l o c a l  food p ro d u c t i o n .
6. See Lac lau  (1971) f o r  a c r i t i c i s m  o f  dependency a s  a d e t e rm in a n t  o f  
underdevelopment.  See a l s o  Gold thorpe (1984) fo r  an accoun t  o f  th e  
outcomes o f  im p e r ia l i s m .  Rodney (1972) a rgues  t h a t  im p e r i a l i s m  le d  t o  th e  
underdevelopment o f  A f r i c a .
7. The c u r r e n t  m i l i t a r y  r u l e r s  a r e  a t t e m p t in g  t o  g r a p p le  w i th  t h i s  by 
i n s i s t i n g  on 'N i g e r i a n  s o l u t i o n s '  t o  N i g e r i a ' s  economic p rob lem s.  However, 
in  t o d a y ' s  complex world which i s  dominated by w e s t e r n  c a p i t a l i s m  on t h e  
one hand and e a s t e r n  communism on th e  o t h e r ,  t h i s  i s  a d i f f i c u l t  p a th  t o  
t r e a d .  The q u e s t i o n  i s  whether  th e  p r e s e n t  m i l i t a r y  w i l l  have t h e  w i l l  
and s e l f  d i s c i p l i n e  t o  pursue  an independent  economic s t r a t e g y  grounded in  
the  needs o f  N ig e r i a  o r  whe ther  l i k e  t h e i r  p r e d e c e s s o r s
( p o l i t i c i a n s  and m i l i t a r y ) ,  they  w i l l  succumb t o  the  p r e s s u r e s  o f  th e  supe r  
powers ( s e e  Fanon,  1980).
8. There ha s  always been c r i t i c i s m  t h a t  th e  N ig e r i a n  e d u c a t io n  system 
has  no t  p ro g re s s e d  away from i t s  c o l o n i a l  s t r u c t u r e  which sought t o
p rov ide  a l i m i t e d  form o f  knowledge.  C u r r e n t l y  t h e r e  i s  th e  development 
o f  a com ple te ly  new sys tem whereby secondary  e d u c a t io n  has  moved away from 
th e  imposed B r i t i s h  s t r u c t u r e  t o  an American s t y l e  system o f  j u n i o r  and
h igh  s c h o o l .  The j u n i o r  secondary  schoo l  cu r r i c u lu m  i s  t o  c o n c e n t r a t e  on 
p r e - v o c a t i o n a l  s u b j e c t s  ( a g r i c u l t u r e ,  commerce, e l e c t r o n i c s ,  mechan ic s ,  
woodwork) w h i l e  th e  h ig h  school  c u r r i c u lu m  t a k e s  on th e  more t r a d i t i o n a l  
academic s u b j e c t s .  Each s t a g e  l a s t s  f o r  t h r e e  y e a r s .  Thus by t h e  t ime 
c h i l d r e n  l eave  schoo l  th o s e  who a r e  n o t  a b l e  t o  pu rsue  s u c c e s s f u l l y  
academic s u b j e c t s ,  l e av e  schoo l  w i th  a v o c a t i o n a l  s k i l l  ( N a t io n a l
Educa tion  P o l i c y  Implementat ion  Task F orce ;  The F our th  N a t i o n a l  
Development P l a n ,  1981-1985).
9. A g ra p h ic  d e f i n i t i o n  o f  mekunnu i s  g iven  by one o f  W i l l i a m ’s 
r e s p o n d en ts  (1974 :134) :  1 th o s e  w i th o u t  money i n  t h e  bank,  t h o s e  w i th o u t
money i n  hand ,  t h o s e  who have t o  work ( l a b o u r )  b e f o r e  they  can e a t ' .
10. Witness  th e  po p u la r  p h ra s e  i n s c r i b e d  on l o r r i e s ,  buses  and t a x i s  in
N i g e r i a ,  ’no c o n d i t i o n  i s  pe rm anen t ’ , t h a t  i s ,  an i n d i v i d u a l ’s s o c i a l
c o n d i t i o n s  a r e  in  c o n s t a n t  change .  Of c o u r s e ,  t h i s  i s  t r u e  o f  a l l  r a p i d l y  
i n d u s t r i a l i z i n g  c o u n t r i e s .  However, t h i s  p o p u la r  b e l i e f  does  n o t  p r e v e n t
th e  r e a l i z a t i o n  o f  economic e x p l o i t a t i o n  (Peace ,  1974). I t  needs  t o  be
emphasized t h a t  some o f  th e  mekunnu a r e  r e l a t e d  t o  t h e  r i c h  and t h e  l a t t e r  
u s u a l l y  t a k e  t h e i r  r e s p o n s i b i l i t i e s  t o  t h e i r  poo re r  r e l a t i o n s  s e r i o u s l y ,  
by p ro v id i n g ,  f o r  example,  funding  f o r  t h e i r  e d u c a t io n .  Even though 
i n f r e q u e n t l y ,  th e y  a l s o  meet s o c i a l l y .
11. This  was p a r t i c u l a r l y  c l e a r  i n  t h e  r e p o r t  o f  th e  Adebo Commission 
which was s e t  up t o  look i n t o  and recommend a r e v i s e d  wage s t r u c t u r e  f o r  
a l l  l e v e l s  o f  p u b l i c  employment. Sen io r  C i v i l  S e rv an ts  (and u n i v e r s i t y  
academ ics ) ,  when p r e s e n t i n g  t h e i r  c a s e ,  wanted s a l a r y  d i f f e r e n t i a l s  
a l t e r e d  -  i n  t h e i r  f avour  o f  co u r s e  (Nduka, 1977:343-346).
12. This  "advan ta ge"  ro s e  ou t  o f  th e  manner i n  which t h e  m i s s i o n a r i e s  
c o n c e n t r a t e d  more on th e  s o u th e rn  p a r t s  o f  N i g e r i a ,  th u s  g i v i n g  th e  l a t t e r  
a "head s t a r t "  in  the  a c q u i s i t i o n  o f  w e s te rn  e d u c a t io n .
13. There a r e  19 S t a t e s  i n  N i g e r i a .  Dur ing  th e  p e r i o d  o f  B r i t i s h  r u l e ,  
N i g e r i a  was d iv id e d  i n t o  t h r e e  Regions -  N o r th e rn ,  Western and E a s t e r n .  
A f t e r  independence t h e  Western and E a s t e r n  Region b o u n d a r i e s  were
r e - a d j u s t e d  t o  in c lu d e  a s e p a r a t e  r e g i o n ,  th e  Mid-Western Region.  In  1967 
th e  Reg ional  s t r u c t u r e  was abandoned in  favour  o f  12 S t a t e s  which were 
l a t e r  r e o r g a n i z e d  i n t o  19 S t a t e s  i n  1976 ( s e e  Maps 1 .1 ,  1.2 and 1 .3 ) .
Table  1.2 shows th e  major e t h n i c  groups which comprise  t h e  19 S t a t e s  o f  
N i g e r i a .
TABLE 1.2 ETHNIC COMPOSITION OF STATES
S t a t e  Major E t h n ic  Group
Anambra Igbo
Bauchi Hausa (F u la n i )
Bendel Edo, Urhobo,  Igbo
Benue T iv ,  Idoma
Kanuri  (Hausa)
E f i k - I b i b i o ,  Ekoi  
Hausa,  Jukun 
Igbo
H ausa -Fu lan i  
H ausa-Fu lan i  
Yoruba ( I g a l a / I g b i r a )
Yoruba 
Nupe, Gwari 
Yoruba 
Yoruba 
Yoruba
Hausa,  Birom 
I j a w ,  K a la h a r i  
F u l a n i  (Hausa)
Source:  E leazu  (1984:25)
14. Given th e  t o p i c a l i t y  o f  s t a r v a t i o n  and famine i n  A f r i c a ,  i t  i s  
i n t e r e s t i n g  t o  n o te  t h a t  i n  1945 when t h e r e  were food s h o r t a g e s  i n  B r i t a i n  
t h e r e  was a 'Food For  B r i t a i n '  campaign. The food was b e in g  im por ted  from 
A f r i c a .  However, the  r e l a t i o n s h i p  between B r i t a i n  and ' h e r '  c o l o n i e s  was 
such t h a t  n o t  only  was food demanded and commandeered, b u t  t h e  t h e n  B r i t i s h  
government had th e  t e m e r i t y  t o  be d i s a p p o i n t e d  a t  th e  l e v e l  o f  A f r i c a n  food 
"d o n a t io n s"  ( s i c )  ( The Guardian newspaper,  J anua ry  2 5 th ,  1985:14) .
Cross R iver
Gongola
Imo
Kaduna
Kano
Kwara
Lagos
Niger
Ogun
On do
Oyo
P l a t e a u
R ive rs
Sokoto
15. A s i m i l a r  ca se  can be made f o r  M alays ia  which has  th e  l a r g e s t  number 
o f  s t u d e n t s  i n  B r i t a i n .  F u l l - t i m e  o v e r s e a s  s t u d e n t s  numbered 108,610 in  
1980/1981 ( B r i t i s h  C ounc i l ,  1982). Some o t h e r  Asian m ig ra n t s  (amongst 
o t h e r s )  a l s o  come t o  B r i t a i n  f o r  e d u c a t i o n a l  purposes  b u t  as  Craven (1968) 
p o in t e d  o u t ,  th e  overwhelming m a j o r i t y  o f  West A f r i c a n s  she in t e rv ie w e d  
were s t u d e n t s  o r  had been s t u d e n t s .  As a m a t t e r  o f  g e n e r a l  i n t e r e s t  Table 
1.3 shows th e  number o f  West A f r i c a n  and s e l e c t e d  groups  o f  s t u d e n t s  i n  
B r i t a i n  i n  th e  1980/81 and 1982/83 academic y e a r .
TABLE 1.3 SELECTED OVERSEAS STUDENTS IN BRITAIN
West A f r i c a
Gambia 
S i e r r a  Leone 
Ghana 
N ig e r i a
OTHERS
Malays ian  
I r a n
Hong Kong 
U.S.A.
S w i tze r l an d  
France  
Greece
E q u a t o r i a l  Guinea 
Benin 
Angola 
Cuba
F a lk l a n d  I s l a n d s  
Nicaragua 
P u e r to  Rico
(Source :  B r i t i s h  C o u n c i l ,  1982, 1984)
16. A woman e j e c t e d  from a c o u n c i l  house f o r  i n t e r - e t h n i c  h a ras sm en t  
p o in t e d  ou t  t h a t  she d id  n o t  r e a l l y  have  a ny th ing  a g a i n s t  ' b l a c k s '  , b u t  d i d  
a g a i n s t  Asians  ( independen t  T e l e v i s i o n  programme, 'T.V.  Eye'  : J a n u a r y ,
1985). However, i t  i s  acknowledged t h a t  in  g e n e r a l  a l l  b l a c k  peop le  
( A f r i c a n s ,  A f ro -C a r ib b e a n s , Asians  and some w h i t e s ,  C y p r i o t s ,  I r i s h ,  Jews) 
s u f f e r  v a ry in g  l e v e l s  o f  i n t e r - e t h n i c  ha ra s sm en t .
Year
1980/81
104
296
705
5468
13157
6809
6697
6614
4243
3199
3010
1
2
3
3
3
6
7
Year
1982/83
84
223
593
4794
8325
2853
6150
2697
3610
2866
1516
1
10
13
1
4
8
4
17. See f o o t n o t e  15*and Table 1.3
18. I t  i s  d i f f i c u l t  enough t o  speak o f  N ig e r i a n s  a s  a c o l l e c t i v e  group .  
B r i t i s h  c o l o n i a l  a d m i n i s t r a t i v e  requ i r e m en ts  pu t  t o g e t h e r  a c o u n t ry  which 
compri ses  over 200 languages  and over  250 e t h n i c  g roups .  L i t t l e  wonder 
t h a t  v a r i o u s  N ig e r i a n  governments have found i t  d i f f i c u l t  t o  develop  a 
c ohes ive  n a t i o n  (Oyovbaire ,  1984). Of co u r s e  a s  w i th  p o l i t i c i a n s  anywhere,  
N ig e r i a n  p o l i t i c i a n s  a r e  ap t  t o  employ e t h n i c a l l y  d i v i s i v e  a c t i o n s  i n  t h e i r  
a t t e m p t s  t o  g a i n  t h e  p e o p l e ' s  s u p p o r t .  The whipping up o f  any form o f  
i n t e r - e t h n i c  a g i t a t i o n  i s  un law fu l  under  t h e  N ig e r i a n  C o n s t i t u t i o n  (E leazu ,  
1984). I t  needs t o  be  p o in t e d  ou t  t h a t  t h i s  p r e s e n t  r e s e a r c h  d e l i b e r a t e l y  
does no t  d i f f e r e n t i a t e  between N ig e r i a n  e t h n i c  groups i n  te rms o f  t h e i r  
r e s p o n s es  t o  coping  w i th  v a r i o u s  a s p e c t s  o f  l i v i n g  i n  B r i t a i n .  Th is  i s  
p r i m a r i l y  because  th e  p a r e n t s  were mainly  Yoruba (21) and Igbo ( 7 ) .  The 
remainder (8)  came from d i f f e r e n t  Nor th and Southern  S t a t e s .  Hence,  t h e r e  
i s  an i n b u i l t  b i a s  i n  th e  sample ( s e e  a l s o  Appendix 14).
19. I t  appea rs  t h a t  West A f r i c a n  coup les  i n  B r i t a i n  have monogamous 
m a r r i ag es  ( s e e  Goody and G roothues ,  1979). Of c o u r s e ,  husbands may have  
o t h e r  wives s t i l l  r e s i d e n t  i n  N i g e r i a .
CHAPTER TWO : LITERATURE REVIEW
2.1 Introduction
The most im por tan t  e d u c a t i o n a l  i n v e s t i g a t i o n s  c a r r i e d  ou t  bo th  in  
America and B r i t a i n  i n  th e  m i d - f i f t i e s  and e s p e c i a l l y  i n  th e  e a r l y  s i x t i e s  
were p redom inan t ly  concerned  w i th  th e  q u e s t i o n  o f  e q u a l i t y  o f  e d u c a t i o n a l  
o p p o r tu n i ty  (Coleman, 1966, F loud  e t  a l . ,  1957).  These were informed by 
t h e o r e t i c a l  p e r s p e c t i v e s  grounded i n  s t r u c t u r a l - f u n c t i o n a l i s m  and th e  norm 
o f  e m p i r i c a l  su rvey  r e s e a r c h  c h a r a c t e r i s t i c  o f  t h e  s o c i o l o g i c a l  framework 
o f  the  p e r io d  (Wilson ,  1979).
S t r u c t u r a l - f u n c t i o n a l i s m ,  a l o n g s i d e  p o s i t i v i s m ,  w i th  r o o t s  i n  e a r l y  
n i n e t e e n t h  c e n t u r y  French and German th o u g h t ,  were s o c i o l o g i c a l  
p e r s p e c t i v e s  deve loped  by Emile Durkheim (Coser and Rosenberg ,  1976) 
w i t h i n  t h e  framework o f  s o c i a l  r e a l i s m  and s o c i a l  r e c o n s t r u c t i o n  (Bottomore 
and N i s b e t ,  1979: Chapter  6 ) .  Although f u n c t i o n a l i s m  as  a s o c i o l o g i c a l  
p e r s p e c t i v e  ' h a s  become an embarassment i n  contemporary  t h e o r e t i c a l  
s o c io l o g y '  (Moore, 1979:321; see a l s o  N i s b e t ,  1975: 250-251) ,  p r i o r  t o  i t s  
demise f u n c t i o n a l i s m  and s t r u c t u r a l i s m  were two o v e r l a p p in g  s o c i o l o g i c a l  
p e r s p e c t i v e s  a t  the  f o r e f r o n t  o f  s o c i o l o g i c a l  though t  (Merton,  1967).  The 
American,  T a l c o t t  Parsons  (195 1) enhanced t h e  p r e s t i g e  o f  the  
s t r u c t u r a l - f u n c t i o n a l i s t  p e r s p e c t i v e  th rough  h i s  systems approach  t o  
a n a l y s i n g  s o c i a l  o r g a n i z a t i o n s  (Moore, 1979). S o c ie ty  was viewed a s  a 
system made up o f  p a r t s  -  each p a r t  hav ing  i t s  own un ique  f u n c t i o n  and each 
f u n c t i o n  per forming fo r  the  o p e r a t i o n  o f  t h e  whole (S p en ce r ,  1897; Merton,  
1967).
The systems approach t o  s o c i a l  i n v e s t i g a t i o n  encompasses two main 
s o c i o l o g i c a l  p e r s p e c t i v e s  -  consensus  ( s t r u c t u r a l - f u n c t i o n a l i s m  i n  the  
Durkhemian and P a r s o n ia n  sen se ;  see  a l s o  Comte and Spencer  i n  Coser and 
Rosenberg ,  1976) and c o n f l i c t  (M arx is t  -  which i s  p r i m a r i l y  concerned  w i th  
the  e x p l o i t a t i v e  r e l a t i o n s h i p  between soc io -economic  c l a s s e s ) .  Weber 
(1949) o f f e r s  an a l t e r n a t i v e  c o n f l i c t  p e r s p e c t i v e  which d e s p i t e  f o c u s s in g  
a t t e n t i o n  on th e  development o f  c a p i t a l i s m  o f f e r s  an a n a l y s i s  o f  s o c i a l  
a c t i o n  th rough  th e  d i s c o v e ry  o f  s u b j e c t i v e  meanings [ 1 ] .
E d u c a t io n a l  r e s e a r c h e r s  in  t h e  e a r l y  p o s t -w a r  y e a r s  were p a r t i c u l a r l y  
i n t e r e s t e d  i n  th e  s t r u c t u r a l - f u n c t i o n a l i s t  p e r s p e c t i v e  because  the y  
b e l i e v e d  t h a t  th e  s t r u c t u r e  o f  the  school  cou ld  be r e a d i l y  de te rm in e d  and 
ana ly se d  through th e  fu n c t i o n s  i t  performed in  the  s o c i e t y  o f  which i t  was 
a p a r t  (Durkheim, 1956; 1961). P arsons  (1951) enhanced t h i s  p e r c e p t i o n  i n  
h i s  a n a l y s i s  o f  th e  i n t e r - r e l a t i o n s h i p  between e d u c a t io n  and o t h e r  
' s u b - s y s t e m s '  such as  th e  f a m i ly ,  th e  economy and o t h e r  s t r a n d s  o f  s o c i e t y .
Durkheim and Parsons  saw e d u c a t io n  as  pe r fo rm ing  a s e l e c t i v e  f u n c t i o n  such 
t h a t  s o c i e t y  became dependent  on th e  competence o f  th e  i n d i v i d u a l s  who had 
a c q u i r e d  t h e  r e l e v a n t  c o g n i t i v e  s k i l l s .  Parsons  argued  t h a t  a s  a r e s u l t  
ed u c a t io n  p re v e n te d  c o n f l i c t  between s o c i a l  g roups ,  th u s  s u p p o r t in g  
Durkheim's  b e l i e f  t h a t  formal  e d u c a t io n  was t h e  b a s i s  o f  t h e  u n d e r ly i n g  
s t r u c t u r e ,  c u l t u r e  and s o c i a l  c o h es io n  o f  any g iven  s o c i e t y .
The th e n  p o p u l a r i t y  o f  Durkheim1s f u n c t i o n a l i s t  t h e o ry  i n  e d u c a t i o n a l  
r e s e a r c h  lay  i n  i t s  concern  f o r  th e  p r e s e r v a t i o n  o f  human r e s o u r c e s .  This  
concern  led  t o  th e  prominence o f  th e  human c a p i t a l  t h e o ry  which was 
p a r t i c u l a r l y  concerned  wi th  th e  wastage  o f  human r e s o u r c e s  ( C l a r k ,  1962; 
K arabel  and H a lsey ,  1977). However, t h e  ' i n p u t - o u t p u t '  a n a l y s i s  o f  
e d u c a t io n  and th e  economy o f f e r e d  ve ry  l i t t l e  by way o f  a n a l y t i c a l  
e x p l a n a t i o n s  o f  th e  c o r r e l a t i o n  between e d u c a t io n  and income. The emphasis  
on s e l e c t i o n  and t h e  r o l e  o f  techno logy  l e f t  ou t  th e  c o n s i d e r a t i o n  o f  
ideo logy  and c o n f l i c t  (Bowles and G i n t i s ,  1972).  Bowles and G i n t i s  (1975) 
p o in t  ou t  t h a t  human c a p i t a l  t h e o ry  i s  based  on the  e r ro n eo u s  assum pt ion  
t h a t  th e  w o rk e r s '  s k i l l s  and knowledge a r e  synonymous w i th  t h e  ownership  o f  
c a p i t a l .  I n  making th e  co n c e p tu a l  l e ap  from 'wage e a r n e r '  t o  ' c a p i t a l i s t ' ,  
human c a p i t a l  th e o ry  n e g l e c t s  t h e  s t r u g g l e  and c o n f l i c t  between c l a s s e s
over t h e  d i s t r i b u t i o n  o f  income [ 2 ] .
The c o n f l i c t  t h e o ry  o f  e d u c a t io n  emerged from th e  need t o  examine i n  
g r e a t e r  d e t a i l  t h e  r e l a t i o n s h i p  between e d u c a t io n  and i n e q u a l i t y  (Bowles 
and G i n t i s ,  1976) and was g e n e r a l l y  grounded i n  th e  Marxian p e r s p e c t i v e  on
s o c i e t y  ( a l though  no t  a l l  c o n f l i c t  t h e o r i e s  a r e  M a r x i s t ;  f o r  example ,  see
C o l l i n s ,  1975).  In  c o n t r a s t  t o  th e  Durkheimian consensus  t r a d i t i o n  where 
e d u c a t io n  was seen  a s  f u n c t i o n i n g  i n  t h e  i n t e r e s t  o f  s o c i e t y  a s  a whole,  
th e  Marxian c o n f l i c t  p e r s p e c t i v e  p e r c e iv e d  e d u c a t io n  as  f u n c t i o n i n g  i n  t h e  
i n t e r e s t  o f  a dominant c l a s s  (Banks,  1978).  Thus e d u c a t i o n a l  o r g a n i z a t i o n s  
a r e  seen as  r e f l e c t i n g  th e  s t r u c t u r e  o f  s o c i e t y  -  a s o c i e t y  which i s  made 
o f  groups w i th  competing and c o n f l i c t i n g  i n t e r e s t s  (Reeves ,  1979).  
A l t h u s s e r  (1971) f u r t h e r  argued  t h a t  e d u c a t io n  i s  a means th rough  which t h e  
r e l a t i o n s  o f  p r o d u c t i o n  can be rep roduced  th rough  what h e  te rmed the  
' i d e o l o g i c a l  s t a t e  a p p a r a t u s '  whereby ' s u b m is s io n  t o  t h e  r u l e s  o f  th e  
e s t a b l i s h e d  o r d e r '  i s  en fo rced  (1971 :127 ) .  A l t h u s s e r  u n d e r s t a n d s  s o c i e t y  
t o  be o rg an iz ed  in  such a way as  t o  encourage i n d i v i d u a l s  s i n g l y  and 
c o l l e c t i v e l y  t o  a c c e p t  th e  e x i s t i n g  s o c i a l  s t r u c t u r e  o f  worker on th e  one 
hand and c a p i t a l i s t  on th e  o t h e r .  Hence,  s c hoo ls  a r e  seen  a s  o r g a n i z a t i o n s  
which e x i s t  t o  b e s t  s e rv e  a s o c i e t y  whose i n t e r e s t s  a r e  e n u n c i a t e d  ma in ly  
by t h e  r u l i n g  c l a s s  (Marx and E n g e l s ,  1964, Shipman, 1972).
Rooted i n  systems p e r s p e c t i v e  and w i th o u t  a focus on t h e  s p e c i f i c  
c o n te n t  o f  e d u c a t io n  th e  M arx is t  c o n f l i c t  th e o ry  l i m i t s  t h e  development  o f  
a v i a b l e  t h e o ry  o f  s o c i a l  o r  e d u c a t i o n a l  change (G ouldner ,  1970).  The 
M arx is t  p e r s p e c t i v e  i s  p r i m a r i l y  based  on a c a l l  f o r  s o c i a l  change th rough  
th e  over throw o f  c a p i t a l i s t  s o c i e t y  such t h a t  th e  means o f  p r o d u c t i o n  i s
n o t  l e f t  t o  a p r i v i l e g e d  few who de te rmine  th e  h i e r a r c h i c a l  d i v i s i o n  o f  
l abou r  [ 3 ] .  E a r l i e r  M arx is t  though t  on t h e  economic c o n t e x t  o f  
i d e o l o g i c a l  p r a c t i c e  f a i l e d  t o  t a k e  account  o f  t h e  f a c t  t h a t  hegemony i s  
c u l t u r a l l y  as  w e l l  as  econom ica l ly  based  [ 4 ] .  Bowles and G i n t i s  (1971) 
p o i n t  ou t  t h a t  d i f f e r e n t i a l  academic per formance l i e s  i n  unco v e r in g  th e  
’r u l e s  o f  th e  game’ which work t o  th e  d e t r im e n t  o f  t h e  poor  and 
d i s ad v an tag ed  and favour  t h e  a f f l u e n t .  A M arx is t  th e o ry  o f  e d u c a t io n  
emphasizes th e  r e l a t i o n s h i p  between schoo l  and s o c i e t y  by focu s in g  
a t t e n t i o n  on s u b j e c t i v e  co n s c io u s n es s  and acknowledging th e  d i a l e c t i c  
between s t r u c t u r e  and a c t i o n  ( L e v i t a s ,  1974). However, i t  i s  u nab le  t o  
p ro v id e  a v i a b l e  r o u t e  f o r  e d u c a t i o n a l  change because  o f  i t s  l i m i t a t i o n s  i n  
r e s o l v i n g  th e  i n c r e a s i n g  problem o f  e d u c a t in g  p u p i l s  w i th  d i f f e r e n t  s o c i a l  
and c u l t u r a l  backgrounds ( W i l l i s ,  1977).  Moreover,  by v iew ing  th e  
i n d i v i d u a l  as  a p a s s iv e  a c t o r ,  t h e  M arx is t  sys tem p e r s p e c t i v e  r e l e g a t e s  the  
p ro c e s s  o f  s c h o o l in g  t o  th e  background .  A l t h u s s e r  (1971) and Bourdieu  
(1973) i n  t h e i r  a t t e m p t s  t o  i l l u m i n a t e  th e  p ro c e s s  th rough  which the  
e d u c a t io n  system h e l p s  t o  p e r p e t u a t e  s o c i a l  i n e q u a l i t i e s  p r e s e n t e d  a sys tem 
which was in c a p a b le  o f  change and s t i l l  v e ry  c ap a b le  o f  co n t in u e d  
e x p l o i t a t i o n .
Young (1971) argued t h a t  t h e  t h e o r e t i c a l  p o s t u l a t i o n s  abou t  e d u c a t io n  
almos t  e n t i r e l y  n e g l e c t e d  th e  impor tance  o f  th e  t e a c h e r s  and p u p i l s  
themselves  w i t h i n  t h e  e d u c a t io n  system.  The appea l  t o  f a t e ,  de te rm in i sm ,  
chance ,  c o n d i t i o n i n g  and o t h e r  accoun ts  t h a t  p l a c e  th e  a c t i o n  o f  th e  
i n d i v i d u a l  o u t s i d e  o f  th e  i n d i v i d u a l  can only make t h e  i n d i v i d u a l  f e e l  
h e l p l e s s  and in c a p a b le  o f  making ’ s e l f - d i r e c t i n g  d e c i s i o n s '  o r  even c a l l i n g  
fo r  change .  Bourdieu and A l t h u s s e r  presupposed  th e  i n d i v i d u a l  i n  s o c i e t y  
as  a p a s s iv e  s o c i a l  b e in g  and a l lowed  t h e i r  arguments t o  be so 
i n t r i n s i c a l l y  embedded in  th e  p e s s i m i s t i c  c o n d i t i o n i n g  o f  t h e  working  c l a s s  
mind by th e  r u l i n g  c l a s s  t h a t  t h e r e  i s  v e ry  l i t t l e ,  i f  any ,  room fo r  
n e g o t i a t i o n  and i n d i v i d u a l i t y  [ 5 ] .  As Erben and Gleeson (1977 :73)  a rg u e ,  
th e  a n a l y s i s  o f
th e  i d e o l o g i c a l  c h a r a c t e r  o f  t h e  schoo ls  as  a g e n t s  o f  
c u l t u r a l  r e p r o d u c t io n  . . .  f a i l s  t o  a d e q u a te l y  a d d r e s s  th e  
p ro c e s s e s  th rough  which th o s e  who work in  t h e  s ch o o ls  may a c t  
t o  i n f l u e n c e  b o th  t h e  c o n d i t i o n s  o f  t h e i r  work and t h e  w ider  
s o c i a l  c o n t e x t  o f  which s c h o o l in g  i s  a p a r t .
Erben and Gleeson ( 197 7) f u r t h e r  p o i n t  o u t  t h a t  th e  message one g e t s  from 
A l t h u s s e r ,  Bourdieu  and t o  a l e s s e r  e x t e n t  Gramsci (1971) i s  t h a t  t h e  
t e a c h e r  i s  n e i t h e r  aware o f  nor  concerned  wi th  th e  need f o r  r a d i c a l  change 
[6 ].
A somewhat d i f f e r e n t ,  bu t  complementary c o n t r i b u t i o n  t o  t h e  c o n f l i c t  
th e o ry  o f  e d u c a t io n  i s  t h a t  o f  Weber (1949;  s ee  a l s o  P a r s o n s ,  1964). U n t i l  
r e l a t i v e l y  r e c e n t l y  ( C o l l i n s ,  1975) Weber 's  work i n  r e l a t i o n  t o  th e  
so c io lo g y  o f  e d u c a t io n  had r e c e iv e d  l i m i t e d  a t t e n t i o n  -  a t  l e a s t  in
comparison w i th  t h a t  o f  Marx and Durkheim. Although C o l l i n s ’ s (1975) use  
o f  Weberian th e o ry  led  him t o  i n v e s t i g a t e  th e  ' b l a c k  b o x ’ o f  s c h o o l i n g ,  h i s  
r e s e a r c h  was v e ry  l i m i t e d  because  h i s  a n a l y s i s  was based  on d a t a  c o l l e c t e d  
on th e  l e v e l  o f  e d u c a t i o n a l  q u a l i f i c a t i o n s  r e q u i r e d  by o r g a n i z a t i o n s .  
K arabe l  and Halsey  (1977) sugges t  t h a t  C o l l i n s  should  have examined how a 
dominant s t a t u s  c u l t u r e  i s  t r a n s m i t t e d  th rough  employment n e e d s .  By 
l e a v in g  ou t  a com para t ive  a n a l y s i s  o f  t h o s e  who acc ep t  and th o s e  who r e j e c t  
th e  dominant s t a t u s  c u l t u r e ,  C o l l i n s  appea rs  t o  have m i s i n t e r p r e t e d  the  use 
o f  Weber’ s conce p ts  o f  a c t i o n  beca use ,  a s  King (1980) p o i n t s  o u t ,  Weber’ s 
i n t e n t i o n  i s  t o  d i s c o v e r  s t r a t e g i e s  f o r  s o c i a l  b e h a v io u r .  Although Weber 
was n o t  p r i m a r i l y  concerned  w i th  g e n e r a t i n g  s o c i a l  t h e o r i e s  o f  e d u c a t i o n ,  
King (1980:  7-20) pu t  forward  th e  case  fo r  t h e  ' e n d l e s s  p o s s i b i l i t i e s ’ in  
the  use  o f  Weberian conce p ts  i n  e d u c a t i o n a l  r e s e a r c h .  Th is  i s  e s p e c i a l l y  
t r u e  o f  Weber’s (1949) c o n c e p t u a l i z a t i o n  o f  a c t i o n .  I f  accoun t  i s  t a k e n  o f  
th e  a c t i o n s  o f  t h e  i n d i v i d u a l s  d i r e c t l y  in vo lved  i n  th e  dynamics o f  
s c h o o l i n g ,  i t  would become v i a b l e  fo r  th e  e d u c a t i o n a l  sys tem t o  be  examined 
a t  t h e  l e v e l  o f  th e  a c t o r ' s  own s u b j e c t i v e  meanings i n s t e a d  o f  p r i m a r i l y  a t  
t h e  l e v e l  o f  u n d e r s t a n d i n g  o f  th e  r e s e a r c h e r  o r  p o l i c y  maker (Bar ton  and 
Meighan, 1978).
As e a r l y  as  1955, Banks p o in t e d  ou t  th e  need f o r  a s tu d y  i n t o  t h e  
' b l a c k  b o x ’ o f  e d u c a t io n  ( s e e  Banks,  1971). Two e a r l y  B r i t i s h  
c o n t r i b u t i o n s  t o  t h e  exam ina t ion  o f  e d u c a t i o n a l  c o n t e n t  were made by 
Hargreaves  (1967) and Lacey (1970) ( s e e  a l s o  th e  American c o n t r i b u t i o n  by 
W a l le r ,  1932).  Examinat ion o f  c o n te n t  was taken  a s t e p  f u r t h e r  by Young 
(197 1) who q u e s t i o n e d  th e  c o n t e n t  o f  e d u c a t io n  i t s e l f  by examining what 
counted  as  knowledge.  The 1970s b rough t  i n t o  focus what i s  te rmed  t h e  'new 
so c io lo g y  o f  e d u c a t i o n ’ (G o r b u t t ,  1972; s ee  a l s o  B a te s ,  1980) which was 
e x e m p l i f i ed  by th e  work o f  Young (1971) and B e r n s t e i n  (1 9 7 7 ) .  Wilson  
(197 1) d i s t i n g u i s h e d  the  o ld  and th e  new by r e f e r r i n g  t o  t h e  former as  
' n o r m a t iv e '  and t h e  l a t t e r  a s  ’ i n t e r p r e t i v e ’ . Thus t h e  new i n t e r p r e t i v e  
e d u c a t i o n a l  p e r s p e c t i v e  moved away from i n p u t - o u t p u t
s t r u c t u r a l - f u n c t i o n a l i s t  i n v e s t i g a t i o n s  and t r e a t e d  a s  p r o b le m a t i c  
e d u c a t i o n a l  p ro c e s s e s  and t h e  t a k e n - f o r - g r a n t e d  assumption  o f  what  coun t s  
as  knowledge.
I n t e r p r e t i v e  r e s e a r c h e r s  proceeded  from t h e  assumption  t h a t  a c t o r s  
(peop le  i n  s o c i e t y )  c o n s t r u c t e d  t h e i r  own meanings th rough  t h e i r  own 
i n t e r p r e t a t i o n  o f  th e  wor ld and i t  was on t h i s  b a s i s  t h a t  a c t i o n  took  p l a c e  
(Blumer, 1969).  Berger and Luckmann (1967) f u r t h e r  .enhanced  th e  move from 
macro t o  micro  so c io lo g y  by a rg u in g  t h a t  th e  i n d i v i d u a l  was cap a b le  o f  
making d i s c r e t i o n a r y  c ho ice s  among th e  v a s t  number o f  phenomena im pinging 
on an i n d i v i d u a l ’s c o n s c io u s n e s s .  These views o f  th e  i n d i v i d u a l  o f f e r e d  
new and p o t e n t i a l l y  r e v o l u t i o n a r y  l i n e s  o f  e n q u i ry  v i z  symbol ic  
i n t e r a c t i o n i s m ,  phenomenology and ethnomethodology . I n  t h e  e d u c a t i o n a l
f i e l d  t h e s e  a s p e c t s  o f  i n t e r p r e t i v e  so c io lo g y  a r e  committed t o  t h e
d i s c o v e r y  o f  t h e  c o n te n t  o f  e d u c a t io n  based  on a s h a red  c r i t i c i s m  o f  the  
f i n d i n g s  o f  m a c r o s o c io lo g i c a l  a n a l y s i s  o f  e d u c a t io n .  However, Banks (1978) 
and K arabe l  and H alsey  ( 1977) urge  th e  need t o  e x p lo re  t h e  r e l a t i o n s h i p  
between th e  micro  and macro l e v e l s  o f  s o c i o l o g i c a l  a n a l y s i s  and a re  
concerned  t h a t  i n t e r p r e t i v e  s o c io lo g y  ru n s  t h e  r i s k  o f  d e g e n e r a t i n g  i n t o  
’s e n t i m e n t a l  e g a l i t a r i a n i s m ’ . They argue  t h a t  i n  a c c e p t i n g  a l l  a c t i o n  as 
l e g i t i m a t e  (pu re  r e l a t i v i s m )  and i n  d e s c r i b i n g  t h e  p r o c e s s  o f  a r r i v i n g  a t  
an i n t e r s u b j e c t i v e l y  c o n s t r u c t e d  meaning ( th ro u g h  n e g o t i a t i o n )  by the  
p a r t i c i p a n t s  invo lved  in  a p a r t i c u l a r  s o c i a l  a c t i o n ,  t h e  i n t e r p r e t i v e  
approach g iv e s  th e  im pres s ion  t h a t  p o l i c i e s  a r e  an in a d eq u a te  means o f  
d e a l i n g  w i th  th e  problem o f  e d u c a t io n  [ 7 ] .
The d e b a t e s  o u t l i n e d  above show th e  v a r i o u s  a t t e m p t s  t h a t  r e s e a r c h e r s  
have made i n  s ee k in g  an adequa te  th e o ry  o f  th e  s o c i o l o g i c a l  i m p l i c a t i o n s  o f  
e d u c a t io n .  However, e d u c a t i o n a l  r e s e a r c h e r s  e s s e n t i a l l y  approach  the  
problem from two opposing p e r s p e c t i v e s ,  t h a t  i s ,  t h e  systems approach 
(consensus  and c o n f l i c t )  v e r s u s  th e  a c t i o n  approach [ 1 ] ,  ( s e e  below 
e s p e c i a l l y  S ec t io n  2 . 2 . 3 ) .  At one extreme t h e r e  i s  g e n e r a l  d i sag reem en t  a s  
t o  how b e s t  t o  improve th e  e d u c a t io n  system and a t  th e  o t h e r  ex t reme,  
t h e r e  i s  a c a l l  f o r  d e s c h o o l in g  s o c i e t y .  In  an a t t e m p t  t o  b r i n g  t h e s e  
sc hoo ls  o f  though t  t o g e t h e r ,  phenomenological  M a rx i s t s  seek  t o  e x p l a in  
e d u c a t i o n a l  outcomes and occu r ren c es  from bo th  an i n t e r p r e t i v e  and a 
M arx is t  c o n f l i c t  p e r s p e c t i v e  ( W i l l i s ,  1977; C o r r ig an ,  1979).
I t  i s  wor thw hi le  t o  n o te  t h a t  most t h e o r i e s  o f  e d u c a t io n  a r e  p r i m a r i l y  
concerned  w i th  e d u c a t i o n a l  outcomes and examine th e  f a i l u r e  o f  the  
ed u c a t io n  system s u c c e s s f u l l y  t o  educa te  c e r t a i n  groups o f  c h i l d r e n  i n  th e  
p ro ces s  o f  f u r t h e r i n g  the  i d e a l s  o f  an e g a l i t a r i a n  s o c i e t y .  The nex t  
s e c t i o n  c r i t i c a l l y  examines s e v e r a l  examples o f  s t u d i e s  i n t o  e d u c a t io n  a s  
they  s p e c i f i c a l l y  concern  e t h n i c  m i n o r i t y  p u p i l s .
2 .2  E t h n ic  M in o r i t y  Educa t ion
The te rm  ’e t h n i c ’ was used i n i t i a l l y  t o  d e s c r i b e  a group  o f  peo p le  
be long ing  t o  a n o n - C h r i s t i a n  n a t i o n .  Contemporary useage  by s o c i a l  and 
c u l t u r a l  a n t h r o p o l o g i s t s  and s o c i o l o g i s t s  ex tends  t h e  meaning t o  r e f e r  t o  
peop le  who s h a re  a common i d e n t i t y  th rough th e  p o s s e s s i o n  o f  t h e i r  own 
c u l t u r a l  t r a d i t i o n  (B ax te r  and Sansom, 1972; Cohen, 1974). The te rm  
’e t h n i c  m i n o r i t y ’ was adopted  (f rom America) by B r i t a i n  i n  t h e  e a r l y  
s e v e n t i e s  i n  o rd e r  t o  r e p l a c e  th e  i n a c c u r a t e  use  o f  t h e  te rm  ’ im m ig ra n t ’ 
(Townsend, 197 1; Bowker and C a r r i e r ,  1976). An example o f  m i n o r i t y  group 
d e f i n i t i o n s  shows t h a t  th e  num er ica l  c h a r a c t e r i s t i c  o f  th e  te rm ’m i n o r i t y ’ 
i s  u s u a l l y  l e f t  o u t .  Simpson and Yinger (1965:17)  d e f in e d  m i n o r i t i e s  as
t h o s e  who
(a )  a r e  s u b o r d in a t e  segments o f  complex s o c i e t i e s
(b)  have s p e c i a l  p h y s i c a l  o r  c u l t u r a l  t r a i t s  which a r e  h e ld  
in  low es teem by th e  dominant segments o f  s o c i e t y .
( c )  a r e  s e l f - c o n s c i o u s  u n i t s  bound t o g e t h e r  by t h e  s p e c i a l  
t r a i t s  which t h e i r  members s h a r e '  and by th e  s p e c i a l  
d i s a b i l i t i e s  which the y  b r i n g  ( a s  quo ted  i n  T a j f e l ,  1978:3).
A d d i t i o n a l l y ,  th e y  p o in t e d  ou t  t h a t  m i n o r i t y  membership i s  t r a n s m i t t e d  by a 
r u l e  o f  d e s c e n t  which i s  c a p a b le  o f  a f f i l i a t i n g  succeed ing  g e n e r a t i o n s  even 
in  th e  absence  o f  r e a d i l y  app a re n t  s p e c i a l  c u l t u r a l  o r  p h y s i c a l  t r a i t s .  
F i n a l l y ,  the y  argued  t h a t  m i n o r i t y  p e o p l e ,  by cho ice  o r  n e c e s s i t y ,  tended  
t o  marry w i t h i n  t h e i r  g roup .
The u n d e r l y i n g  b a s i s  o f  m i n o r i t y  group p e r c e p t i o n  l i e s  n o t  j u s t  i n  i t s  
num er ica l  a s p e c t ,  b u t  i n  i t s  s o c i a l  p o s i t i o n .  Halsey  (1972) and H alsey  e t  
a l .  (1980) showed t h a t  s o c i a l  p o s i t i o n i n g  had f a r - r e a c h i n g  e d u c a t i o n a l
i m p l i c a t i o n s  f o r  c h i l d r e n  and perhaps  more so f o r  e t h n i c  m i n o r i t y  c h i l d r e n  
(T a y l o r ,  1981). T h eo r ie s  on the  r e l a t i o n  between m i n o r i t y  and m a j o r i t y  
groups a r e  u s u a l l y  based  on a s o c i a l  p s y c h o lo g i c a l  p e r s p e c t i v e  ( B i l l i g ,  
1976). That  i s ,  they  r e f e r  t o  t h e  i n t e r v e n i n g  r e l a t i o n s h i p  between th e  
c o n d i t i o n s  i n  which s o c i a l  groups l i v e .  Wagley and H a r r i s  (1958) argued  
t h a t  m i n o r i t y  groups te nded  t o  e x p e r i e n c e  s o c i a l  d i s a d v a n ta g e  by v i r t u e  o f  
th e  f a c t  t h a t  they  a r e  reco g n ized  as  d i f f e r e n t  by t h e  m a j o r i t y  g roup .  Rex 
(1970) p o in t e d  o u t  t h a t  t h e o r i e s  on m i n o r i t y  and m a j o r i t y  group r e l a t i o n s  
r e f e r r e d  t o  th e  s u b j e c t i v e  p e r c e p t i o n s  o f  s o c i a l  r e a l i t y  on which 
i n d i v i d u a l  and c o l l e c t i v e  b ehav iou r  i s  b a s e d .  F u r the rm ore ,  t h e s e  r e l a t i o n s  
r e f l e c t e d  w idespread  s u b j e c t i v e  d e f i n i t i o n s ,  s t e r e o t y p e s  and b e l i e f  systems 
based  on th e  e t h n o c e n t r i s m  o f  t h e  m a j o r i t y  group (Lev ine  and Campbell ,  
1972; Bagley and Verma, 1979 e s p e c . Ch. 5 ) .  T a j f e l  (1978) d i s t i n g u i s h e d  
between two systems o f  b e l i e f s  t h a t  informed th e  r e l a t i o n s h i p  between 
m i n o r i t y  and m a j o r i t y  g roups :  (a )  c a t e g o r i z a t i o n  a s  s e p a r a t e  by m a j o r i t y  
groups and (b)  awareness  o f  d i f f e r e n c e s  by m i n o r i t y  g ro u p s .  That  i s ,
m a j o r i t y  groups c a t e g o r i z e d  m i n o r i t y  groups  in  te rms  o f  t h e i r  membership o f  
a group s e p a r a t e  from t h e i r  own. Although  m i n o r i t y  groups a r e  u s u a l l y  
p e r c e iv e d  i n  te rms  o f  s o c i a l  p o s i t i o n ,  i n d i v i d u a l  s o c i a l  m o b i l i t y  appea red  
t o  be i r r e l e v a n t  t o  th e  m a j o r i t y  g ro u p ’ s p e r c e p t i o n  o f  t h e  m i n o r i t y  group 
(Lemaine,  1974).
S o c i o l o g i c a l l y ,  a m i n o r i ty  i s  d e f in e d  n o t  j u s t  i n  te rms o f  i t s  r e l a t i v e  
s i z e ,  bu t  by th e  m i n o r i t y  g r o u p ’ s power r e l a t i o n s h i p s  w i th  t h e  dominant 
group [ 8 ] .  With in  B r i t i s h  s o c i e t y  t h e r e  i s  p a r t i c u l a r  focus  on m i n o r i t y  
groups who a r e  d i s t i n g u i s h a b l e  by v i r t u e  o f  t h e i r  s k i n  c o l o u r .  These
groups a r e  n o t  only e a s i l y  r e c o g n i z a b l e ,  b u t  a r e  used  a s  a ’ s c a p e g o a t ’
group (Baran and Sweezy, 1968) by v a r i o u s  p o l i t i c a l  g roups .  This  p r e s e n t  
r e s e a r c h  examines on a m i c r o - l e v e l ,  t e a c h e r ’ s p e r c e p t i o n s  o f  N i g e r i a n  
p a r e n t s  and t h e i r  c h i l d r e n  and j u x t a p o s e s  th e s e  p e r c e p t i o n s  w i th  t h o s e
found i n  e x i s t i n g  l i t e r a t u r e  on th e  r e l a t i o n s  between m a j o r i t y  and m i n o r i t y  
g r o u p s .
I n  t h e  e a r l y  f i f t i e s  e t h n i c  m i n o r i t y  g roups ,  e s p e c i a l l y  t h o s e  from A sia  
and th e  West I n d i e s ,  came t o  B r i t a i n  fo r  employment [ 9 ] .  As most o f  them 
had l i t t l e  o r  no e d u c a t i o n a l  q u a l i f i c a t i o n s  the y  were employed i n  low 
s t a t u s  jo bs  (Smith ,  1977). The s t a t u t o r y  requ i rem en t  o f  s ch o o l in g  i n  
B r i t a i n  meant t h a t  t h e i r  c h i l d r e n  a t t e n d e d  B r i t i s h  s ch o o ls  ma in ly  i n  i n n e r  
c i t y  a r e a s  (Townsend, 1971). The f i r s t  o f f i c i a l  i n d i c a t i o n  t h a t  t h e r e  was 
cause  f o r  concern  about  th e  e d u c a t io n  o f  e t h n i c  m i n o r i t y  p u p i l s  came from 
th e  the n  S e l e c t  Committee on Race R e l a t i o n s  and Immigra t ion  (1969) .  The 
Committee s t a t e d  t h a t  they  had r e c e i v e d  s e v e r a l  r e p o r t s  about  th e  b e hav iou r  
o f  e t h n i c  m i n o r i t y  c h i l d r e n  i n  s h o o l s .  This  was t o  mark t h e  b e g in n in g  o f  a 
seemingly  e n d l e s s  s e r i e s  o f  r e p o r t s  and recommendations on t h e  e d u c a t io n  o f  
c h i l d r e n  o f  West I n d ia n  o r i g i n  [ 1 0 ] .  Townsend (197 1) was commissioned by 
th e  N a t i o n a l  Foundation  f o r  E d u c a t io n a l  Research  (NFER) t o  i n v e s t i g a t e  
t h e s e  r e p o r t s ,  which he  c o r r o b o r a t e d .  However, Townsend p o i n t e d  o u t  t h a t  
the  b e h a v i o u r a l  misdemeanours o f  e t h n i c  m i n o r i t y  c h i l d r e n  were p ro b ab ly  due 
t o  more b a s i c  d i f f i c u l t i e s  than  t o  th e  i n a b i l i t y  t o  be ’d i s c i p l i n e d ’ . He 
r e f e r r e d  t o  th e  language d i f f i c u l t i e s  West I n d ia n  and A sian  c h i l d r e n  
e x p e r i en ced  and s ugges ted  t h a t  p r o v i s i o n  be made f o r  s p e c i a l  t e a c h i n g .  
Townsend concluded  t h a t  th e  ’ l i n g u i s t i c ,  c u l t u r a l  and s o c i a l  d e p r i v a t i o n  
( o f  e t h n i c  m i n o r i t y  p u p i l s )  shou ld  be compensated f o r ’ ( 1971 :110 ) .
P r i o r  t o  1969, American e d u c a t io n  p o l i c y  makers,  in  th e  wave o f  th e  
C i v i l  R igh ts  Movement and the  subsequen t  C i v i l  R igh ts  Act ( 1964 ) ,  had 
a l r e a d y  ta ken  s t e p s  t o  i n v e s t i g a t e  th e  problem o f  s c h o o l i n g  c h i l d r e n  from 
d i f f e r e n t  m i n o r i t y  g roups .  In  America a survey  was commissioned t o  look 
i n t o  th e  ’ la ck  o f  a v a i l a b i l i t y  o f  equa l  e d u c a t i o n a l  o p p o r t u n i t i e s  f o r  
i n d i v i d u a l s  by r ea s o n s  o f  r a c e ,  c o l o u r ,  r e l i g i o n  o r  n a t i o n a l  o r i g i n  i n  
p u b l i c  e d u c a t i o n a l  i n s t i t u t i o n s ’ (Coleman,  1966). S ince  t h e  Coleman 
R ep o r t ,  th e  focus  o f  e d u c a t i o n a l  r e s e a r c h  has  s h i f t e d  from unequa l  
e d u c a t i o n a l  o p p o r tu n i ty  t o  unequal  e d u c a t i o n a l  outcomes ( s e e  S e c t i o n  2 . 2 . 2  
be low) .  The e x p l a n a t i o n s  f o r  d i f f e r e n c e s  i n  a t t a i n m e n t  by midd le  c l a s s ,  
working c l a s s  and e t h n i c  m i n o r i t y  p u p i l s  have c e n t r e d  on t h e  r e s u l t s  o f  
i n v e s t i g a t i o n s  r e l a t i n g  t o  th e  f u n c t i o n  o f  t h e  schoo l  ( J ackson  and Marsden,  
1966; K irp ,1979)  and the  i n f l u e n c e  o f  th e  home on th e  c h i l d  (The Newsom 
R epor t ,  1963; Douglas ,  1964; The Plowden R epor t ,  196 7; R u t t e r  and Madge, 
1976). Although i t  was hoped t h a t  p o l i c i e s  o f  p o s i t i v e  d i s c r i m i n a t i o n  
(H a lsey ,  1972; see  a l s o  Rampton, 1981; Swann, 1985) would l e a d  t o  more 
equa l  e d u c a t i o n a l  outcomes.  The b road  co n c e p tu a l  f i e l d  o f  t h e  e d u c a t i o n  o f  
m i n o r i t y  c h i l d r e n  has g e n e ra te d  bo th  complementary and c o n t r a d i c t o r y  
s t u d i e s .  These may be s u b -d iv id e d  as  e x p l a n a t i o n s  i n  te rms o f  :
(1)  Race,  I n t e l l i g e n c e  Q u o t ie n ts  ( I . Q . )  and T e s t s  o f  Achievement ( J e n s e n  
1969, 1971; J e n c k s ,  1972, 1973; B ha tnager ,  1970; Haynes,  1971; Bagley e t
a l . , 1978; Hegar ty  and Lucas,  1978; Mabey, 1981).
(2)  Equal  O p p o r tu n i ty  and Unequal Outcomes, C u l t u r a l  D e p r i v a t i o n  and 
Compensatory Educa t ion  (F loud e t  a l . ,  1957; The Newsom R e p o r t ,  1963; The 
Plowden R e p o r t ,  1967; H a lsey ,  1972; R u t t e r  e t  a l . , 1979; Halsey  e t  a l . ,
1980).
(3) S e l f - c o n c e p t ,  A p t i t u d e  T e s t s  and U n r e a l i s t i c  Ambit ions  (Lomax, 1977; 
D r i v e r ,  1977; Verma and Bagley,  1979; Davey and M u l l i n ,  1980; S tone ,
1981).
(4) T e a c h e r -P u p i l  I n t e r a c t i o n  (Keddie,  1971; M a r t in ,  1976; F u r lo n g ,  1976; 
W i l l i s ,  1977; C o r r ig a n ,  1979; Lomax, 1980; Woods, 1983; Delamont,  1984).
The f i r s t  t h r e e  d i v i s i o n s  o u t l i n e d  above can be b ro a d ly  r e f e r r e d  t o  a s  
m o t iv a ted  by and r e l e v a n t  t o  normat ive  concerns  w i th  e d u c a t i o n ,  t h a t  i s ,  
e d u c a t i o n a l  outcomes tended  t o  be e x p l a in e d  th rough  l o g i c a l  d e d u c t io n s  
based on t h e o r e t i c a l  premises  (Wilson,  197 1). Although th e  f o u r th  
s u b - d i v i s i o n  h a s  a t h e o r e t i c a l  o r i e n t a t i o n  which i s  s t e e p e d  i n  th e  
i n t e r a c t i o n i s t  c o n c e p t u a l i z a t i o n  o f  t h e  s o c i a l  wor ld (Blumer,  1969; Schutz ,  
1967), i t  s tems p r i m a r i l y  from a m e thodo log ica l  t r a d i t i o n  which fo c u s e s  
a t t e n t i o n  on th e  c o n t e n t  o f  s c h o o l in g  (Delamont and A tk in s o n ,  1980).  The 
fo l lo w in g  s u b - s e c t i o n s  o f  t h i s  c h a p t e r  examine some o f  t h e  s t u d i e s  c i t e d  
above.
2 .2 .1  Race ,  I n t e l l i g e n c e  Q u o t i e n t s  and T e s t s  o f  Achievement
E duca t ion  i s  v e ry  much concerned  w i th  th e  a b i l i t y  t o  a c h i e v e  c e r t a i n  
goa l s  and achievement  i s  d e s c r ib e d  u s u a l l y  i n  te rms o f  e d u c a t i o n a l  outcomes 
and th e  a b i l i t y  t o  pe r fo rm  school  t a s k s  (Rowntree,  1977). D reve r  ( 1964 ) ,  
f o r  example,  d e f in e d  achievement i n  te rms o f  th e  l e v e l  o f  competence shown 
in  p u p i l s ’ r e s p o n s e s  t o  t e s t s  which seek  t o  de te rm ine  t h e i r  e d u c a t i o n a l  
knowledge.  The concern  w i th  th e  e d u c a t io n  o f  e t h n i c  m i n o r i t y  p u p i l s  i n  
B r i t a i n  f a l l s  i n t o  t h r e e  major  a r e a s  o f  en q u i ry  -  ach ievem en t ,  a b i l i t y  
and a d ju s tm e n t .  Bhatnager  (1970:111)  exp res sed  th e  view t h a t  t h e  e a s i e s t  
and l e a s t  c o n t r o v e r s i a l  o f  t h e s e  a r e a s  o f  e n q u i ry  was t h a t  o f  ach ievem en t .  
Since 1970 r e s e a r c h  f i n d i n g s  based  b ro a d ly  on achievement t e s t s  show t h a t  
achievement i s ,  t o  say  th e  l e a s t ,  one o f  th e  most c o n t r o v e r s i a l  a r e a s  o f  
e t h n i c  m i n o r i t y  e d u c a t i o n a l  en q u i ry  ( T a y l o r ,  1981; Tomlinson,  1983; see  
a l s o  Bha tnager ,  1981). Haynes (1971:15)  p o in t e d  ou t  t h a t  i n  t h e  q u e s t  f o r  
th e  q u a n t i f i c a t i o n  o f  achievement,  e t h n i c  m i n o r i t y  c h i l d r e n  who i n v a r i a b l y  
come from d i f f e r e n t  c u l t u r a l  backgrounds  t o  t h a t  o f  Weste rn  Europeans were 
a s s e s s e d  on t e s t s  which r e s u l t e d  i n  th e  m i s l e a d in g  comparison  between
’European and non-European I . Q . ’ . Hence,  in  th e  s e v e n t i e s  a t t e n t i o n  was 
focused  on r a c e  and g e n e t i c  i n f e r i o r i t y .
P e t t i g r e w  (1971) c la im ed  t h a t  th e  ' s c i e n t i f i c  r a c i s m ’ d eb a te  was 
p u b l i c l y  i n s t i g a t e d  by Jen sen  (1969) in  h i s  a r t i c l e ,  ’How much can we boos t  
I .Q .  and s c h o l a s t i c  ach iev em en t? ’ . J e n s e n ,  drew many h i g h l y  c o n t r o v e r s i a l  
c o n c l u s i o n s  based  on h i s  i d e n t i f i c a t i o n  o f  an average  d i f f e r e n c e  o f  15 I .Q .  
p o i n t s  between b l a c k  and w h i te  Americans .  He the n  p roposed  t h a t  ( a )  
i n d i v i d u a l  d i f f e r e n c e s  in  i n t e l l i g e n c e  a r e  a t t r i b u t a b l e  t o  g e n e t i c  
d i f f e r e n c e s ,  (b)  I .Q .  d i f f e r s  among peop le  from d i f f e r e n t  s o c i a l  
backgrounds and (c )  t h e r e  a r e  w e l l  e s t a b l i s h e d  d i f f e r e n c e s  amongst r a c i a l  
groups i n  t h e  d i s t r i b u t i o n  o f  e d u c a t i o n a l l y  r e l e v a n t  t r a i t s ,  p a r t i c u l a r l y  
I .Q .  J e n s e n ’ s c o n c lu s io n  t h a t  b l a c k  people  had i n f e r i o r  i n t e l l i g e n c e  t o  
t h a t  o f  w h i te  peop le  and t h a t  g e n e t i c  f a c t o r s  were r e s p o n s i b l e  f o r  t h i s  
t r a i t  c a s t  s e r i o u s  doubts  on th e  p o s s i b l e  e f f e c t i v e n e s s  o f  e q u a l i z i n g  
e d u c a t i o n a l  o p p o r t u n i t y .  The Counci l  o f  t h e  S o c ie ty  f o r  th e  P s y c h o lo g ic a l  
Study o f  S o c i a l  I s s u e s  p u b l i s h e d  a unanimously  endorsed  view:
S ta tem en ts  s p e c i f y i n g  th e  h e r e d i t a r y  components o f  
i n t e l l i g e n c e  a r e  unw arran ted  by th e  p r e s e n t  s t a t e  o f  
s c i e n t i f i c  knowledge (and th e y  f u r t h e r  emphasized t h a t  ) -  a 
more a c c u r a t e  u n d e r s t a n d i n g  o f  t h e  c o n t r i b u t i o n  o f  h e r e d i t a r y  
t o  i n t e l l i g e n c e  w i l l  be p o s s i b l e  on ly  when s o c i a l  c o n d i t i o n s  
f o r  a l l  r a c e s  a r e  eq u a l  and when t h i s  s i t u a t i o n  has  e x i s t e d  
f o r  s e v e r a l  g e n e r a t i o n s  ( J o u r n a l  o f  S o c ia l  I s s u e s ,  1969;
1-3).
The w r i t i n g s  o f  J ensen  (1971) i n  America and Eysenck (1971) i n  B r i t a i n  by 
v i r t u e  o f  t h e i r  s c i e n t i f i c  p r e s e n t a t i o n  appeared  t o  g iv e  c rede nce  t o  th e  
idea  o f  e d u c a t in g  b l a c k  people  i n  d i f f e r e n t  schoo ls  from w h i te  peo p le  [ 1 1 ] .  
F ur therm ore ,  th e  p r o p o s a l s  f o r  s t e r i l i z i n g  th e  ’s t u p i d e r ’ c l a s s e s  t o  s to p  
them b r e e d in g  so much and p o l l u t i n g  t h e  gene poo l  ( s e e  Bagley ,  1975;[12])  
conf i rm  J e n c k s ’ (1973) p o i n t  t h a t  t h e  i s s u e  o f  g e n e t i c  d i f f e r e n c e s  between 
r a c e s  i s  more p o l i t i c a l  th a n  s c i e n t i f i c  o r  e d u c a t i o n a l .  A f t e r  a l l  -
w h i te  peop le  s t i l l  run t h e  world  (and) t h o s e  who have power 
always p r e f e r  t o  b e l i e v e  t h a t  they  dese rve  i t  r a t h e r  tha n  
t h i n k  t h a t  the y  have won i t  by v e n a l i t y ,  cunning  or  
h i s t o r i c a l  a c c i d e n t s  ( J e n c k s ,  1973:83).
The i n t e l l i g e n c e  q u o t i e n t  deba te  i s  r e l e v a n t  t o  t h i s  r e s e a r c h  on ly  i n  so 
f a r  a s  i t  g iv e s  a h i s t o r i c a l  p e r s p e c t i v e  and i n s i g h t  i n t o  t h e  b e g in n in g s  
and subsequen t  p r o l i f e r a t i o n  o f  a t t a in m e n t  and a p t i t u d e  t e s t i n g  o f  e t h n i c  
m i n o r i ty  c h i l d r e n  in  B r i t a i n .  What must be remembered i s  t h a t  -
e nv i ronm enta l  f a c t o r s  p la y  a r o l e  from t h e  moment o f  a 
c h i l d ’ s c o n c e p t io n  (and t h a t )  t o  c o n s t r u c t  q u e s t i o n s  about  
complex behav iou r  i n  te rm s  o f  h e r e d i t a r y  v e r s u s  env ironment 
i s  t o  over  s i m p l i f y  t h e  e s sence  and n a t u r e  o f  human 
development and b ehav iou r  ( J o u r n a l  o f  S o c i a l  I s s u e s ,  1969:3) .
As Bagley (1975) f u r t h e r  emphasized
we th u s  have  no a l t e r n a t i v e  b u t  t o  proceed  on th e  assumption  
t h a t  r a c i a l  groups p o s s e s s  t h e  same b a s i c  i n t e l l e c t u a l  
c a p a c i t i e s  (1975 :44 ) .
Research  on e t h n i c  m i n o r i t y  p u p i l s  needs t o  focus a t t e n t i o n  on d i f f e r e n t  
r e s e a r c h  c o n c e r n s , f o r  example,  t h a t  o f  d i s c o v e r i n g  p r o c e s s e s  o r  examining 
what c o n s t i t u t e s  knowledge (Young, 1971).  The ambiguous measurement o f  th e  
i n t e l l i g e n c e  o f  d i f f e r e n t  e t h n i c  groups  d i s t r a c t s  a t t e n t i o n  from t h e  r e a l  
i s s u e  o f  in a d e q u a te  e d u c a t i o n a l  p r o v i s i o n .
Haynes (197 1) exp re s sed  th e  o p in ion  t h a t  i n  o rd e r  t o  d i s c o v e r  ’ t h e  r o l e  
o f  c u l t u r a l  f a c t o r s  i n  human a b i l i t y '  r e s e a r c h e r s  need  t o  ask  q u e s t i o n s  
t h a t  r e s u l t  i n  a d e s c r i p t i o n  o f  th e  ’p a t t e r n s '  o f  a b i l i t y  e x h i b i t e d  by 
people  i n  d i f f e r e n t  c u l t u r a l  env i ronm en ts .  In  e s s e n c e ,  th e  major  r e s e a r c h  
q u e s t i o n  i n  th e  i d e n t i f i c a t i o n  o f  p a t t e r n s  o f  a b i l i t y  would be 'which 
c o n d i t i o n s  g iv e  r i s e  t o  which k in d  o f  l e a r n i n g ? ’ (1 9 7 1 :1 6 ) .  Although 
Haynes acknowledges t h a t  ’ c u l t u r e  f a i r n e s s  i n  assessm ent  has  proved  a more 
complex n o t i o n  th a n  i t  appears  a t  f i r s t  s i g h t ’ (1 9 7 1 :1 7 ) .  The id e a  o f  
’c u l t u r e  f a i r ’ o r  ' c u l t u r e  f r e e ’ t e s t s  was mooted i n  an a t t e m p t  t o  avoid  
some o f  th e  d i f f i c u l t i e s  a s s o c i a t e d  w i th  th e  i n t e l l i g e n c e  t e s t i n g  o f  e t h n i c  
m i n o r i ty  p u p i l s .  But as  Hegar ty  (1976) p o in t e d  ou t  t h e  d i v e r s i t y  o f  
c u l t u r a l  f a c t o r s  l i m i t s  th e  d i s c o v e ry  o f  an a b s o l u t e l y  c u l t u r e  f r e e  t e s t i n g  
p ro ced u re .
Verma and Bagley (1981) sugges t  t h a t  assessment o f  e t h n i c  m i n o r i t y  
e d u c a t i o n a l  achievement  can be d iv i d e d  i n t o  two ty p e s  -  th o s e  based  on 
in d i v i d u a l  t e s t i n g  u s in g  c o n v e n t io n a l  psychom et r ic  t e s t s  o r  t h o s e  based  On 
group t e s t s  u s in g  c o n v e n t io n a l  t e s t s  o f  ach ievem ent .  Although ,  th e y  
in form us t h a t  i t  i s  u n l i k e l y  t h a t  t h e r e  a r e  adequa te  means by which bo th
ty pes  o f  t e s t s  can be conduc ted w i th  f u l l  c o n t r o l  f o r  t h e  e f f e c t  o f
in d i v i d u a l  r e f l e x i v i t y  o r  t e a c h e r s ’ e x p e c t a t i o n s ,  they  p r e v i o u s l y  a t t e m p te d  
t o  c o n t r o l  fo r  t h e s e  by u s in g ,  f o r  example,  an e t h n i c  m i n o r i t y  t e s t e r  
(Bagley and Coard,  1975) and by modify ing  some p re v io u s  t e s t s  (B ag ley ,  
198 1). N e v e r t h e l e s s ,  Watson (1970) r e i t e r a t e s  t h a t  i t  i s  d i f f i c u l t  t o  
d i s e n t a n g l e  cause  and e f f e c t .  Even more p r o b le m a t i c  i s  t h e  p o s s i b i l i t y  
t h a t  th e  c h i l d ' s  own e x p e c t a t i o n s  and a s se s sm en ts  o f  h i s / h e r  a b i l i t y  may 
have j u s t  as  much in f l u e n c e  on h i s / h e r  t e s t  performance (Nash,  1973).
I n  an a t tem p t  t o  f i n d  some s o r t  o f  s o l u t i o n  t o  t h e  problem o f  group and
i n d i v i d u a l l y  a d m in i s t e re d  t e s t s ,  Mabey (1981) c a r r i e d  ou t  two s e t s  o f  t e s t s  
which showed t h a t  t h e r e  was a h igh  c o r r e l a t i o n  i n  t e s t  r e s u l t s  between 
group and i n d i v i d u a l  t e s t i n g .  She concluded  t h a t  s o c i a l l y  d i s a d v a n t a g e d  
w h i te  c h i l d r e n  a re  l i k e l y  t o  be a f f e c t e d  in  s i m i l a r  ways as  West I n d i a n  
c h i l d r e n  i n  group t e s t s .  However, R u t t e r  and Madge (1976) found t h a t  
c h i l d r e n  o f  e t h n i c  m i n o r i t y  groups had lower average  s c o r e s  on achievement
t e s t s  th a n  ind igenous  c h i l d r e n  o f  a s i m i l a r  age .  Hegar ty  and Lucas (1978) 
su g g es ted  t h a t  i n d i v i d u a l  t e s t i n g  u s i n g  v e r b a l  r a t h e r  t h a n  n o n - v e r b a l  t e s t s  
i s  a more a c c u r a t e  method o f  exam in a t io n .  I t  i s  s u r p r i s i n g  t h a t  e d u c a t i o n a l  
r e s e a r c h ,  e s p e c i a l l y  t h a t  concerned  w i th  e t h n i c  m i n o r i t y  p u p i l s ,  seems so 
p reoccup ied  w i th  t e s t i n g  e d u c a t i o n a l  outcomes.  Even i n  th e  face  o f  
acknowledged i n c o n s i s t e n c i e s  and b i a s e s  e t h n i c  m i n o r i t y  e d u c a t i o n a l  s t u d i e s  
s t i l l  c o n f ro n t  th e  i s s u e  from th e  same b road  p e r s p e c t i v e  o f  q u a n t i t a t i v e  
exam ina t ion  which r e l i e s  h e a v i l y  on measurement t e s t s .
Some e d u c a t i o n a l  r e s e a r c h  has  a t te m p te d  t o  d i s c o v e r  what p r o c e s s e s  a r e  
t a k i n g  p l a c e  i n  s c hoo ls  (Delamont,  1984; see  a l s o  t h e  c o l l e c t i o n  o f  pape r s  
in  Stubbs  and Delamont,  1976).  O ther r e s e a r c h  has  examined t e a c h e r  and 
p u p i l  a t t i t u d e s  (C o r r ig a n ,  1979; Fu r long ,  1976; W i l l i s ,  1977). However, 
what most o f  t h e s e  s t u d i e s  show a r e  t e a c h e r s '  a t t i t u d e s  on t h e  one hand and 
p u p i l s '  p e r c e p t i o n s  on t h e  o t h e r .  Although f i r m l y  p l a c e d  i n  the  
i n t e r p r e t i v e  e th n o g ra p h ic  t r a d i t i o n  they  g iv e  v e ry  l i t t l e  i n s i g h t  i n t o  
c l a ss room  n e g o t i a t i o n a l  p ro ced u res  between t e a c h e r s  and p u p i l s .  These a re  
recogn ized  as  c r u c i a l  e lements  o f  s c h o o l in g  (M a r t in ,  1976) which c r e a t e  th e  
atmosphere and s e t t i n g  i n  which l e a r n i n g  and t e s t i n g  t a k e  p l a c e  (Woods,
1983).
By employing q u a l i t a t i v e  methods o f  i n v e s t i g a t i o n  and a n a l y s i s  th e  
p r e s e n t  r e s e a r c h  w i l l  s c r u t i n i z e  e x i s t i n g  methods o f  p u p i l  a s sessm en t  
w i t h i n  t h e  schoo ls  under  i n v e s t i g a t i o n  and examine th e  i m p l i c a t i o n s  o f  
t h e s e  a s sessm en ts  f o r  th e  subsequent  p lacement o f  t h e  N ig e r i a n  c h i l d  i n t o  
p a r t i c u l a r  l e a r n i n g  g roups .  Once p u p i l s  have been a l l o c a t e d  t e a c h i n g  
g roups ,  they  u s u a l l y  s t a y  in  t h e s e  groups u n t i l  t h e i r  t h i r d  y e a r  when 
p u p i l s  beg in  t o  choose t h e i r  p u b l i c  exam ina t ion  s u b j e c t s  (Woods, 1979). 
These t e a c h i n g  g roups ,  t o  a g r e a t  e x t e n t ,  de te rm ine  what s u b j e c t s  p u p i l s  
have acc e s s  t o  and moreover ,  what g e n e r a l  e d u c a t i o n a l  o p p o r t u n i t y  t h e  c h i l d  
w i l l  s u b se q u en t ly  r e c e i v e  from t h e  school  ( s e e  Chapter  7 ) .
2.2.2 Cultural Deprivation and Compensatory Education
In  th e  l a t e  n i n e t e e n t h  ce n tu ry  th e  i d e a  o f  e d u c a t i o n a l  o p p o r t u n i t y  f o r  
a l l  came i n t o  prominence i n  th e  U n i ted  S t a t e s  o f  America i n  an a t t e m p t  t o  
p rov ide  a common c u r r i c u lu m  and an e d u c a t io n  system i n  which c h i l d r e n  from 
d i f f e r e n t  backgrounds could  a t t e n d  th e  same schoo l  and have a c c e s s  t o
s i m i l a r  e d u c a t i o n a l  p r o v i s i o n  (Coleman,  1966). I n  England,  th e  e x i s t i n g  
sys tem o f  d i f f e r e n t  e d u c a t i o n a l  o p p o r t u n i t i e s  ( i m p l i c i t  i n  th e  E duca t ion  
Act o f  1870 -  see  Dale e t  a l . ,  1981:Chapter  8) based  on o n e ' s  s o c i a l  c l a s s  
background ,  co n t in u ed  r e l a t i v e l y  un ch a l len g e d  u n t i l  th e  1944 E d u ca t io n  A c t .  
Although t h i s  Act i n s i s t e d  on e d u c a t i o n a l  o p p o r tu n i ty  from e l e m e n ta ry
schoo l  l e v e l ,  th e  t r i p a r t i t e  system ( p u b l i c ,  grammar and secondary  modern
s c h o o l s )  based on s e l e c t i o n ,  s o c i a l  c l a s s  background and c u r r i c u l u m
d i f f e r e n t i a t i o n  co n t in u ed  unchanged u n t i l  t h e  Department o f  E duca t ion  and 
Science  (DES)Circula r  10/65 was s e n t  t o  l o c a l  e d u c a t io n  a u t h o r i t i e s .  This  
requested those that had not already done so to submit secondary 
r e o r g a n i z a t i o n  p la n s  along  comprehensive l i n e s .  I n h e r e n t  h e r e  was the  
concep t  o f  equa l  o p p o r tu n i ty  as  t h e  g u i d e l i n e  f o r  l o c a l  a u t h o r i t y  
e d u c a t i o n a l  p r o v i s i o n  (B urgess ,  1970; E v e t t s ,  1973).
B r i t i s h  e d u c a t i o n a l  r e s e a r c h e r s  have c a r r i e d  out  p r o j e c t s  ( s e e  R u t t e r  
e t  a l . , 1979; Halsey  e t  a l . , 1980) which have  r e s u l t e d  in  th e  e x p o s i t i o n  o f  
th e  s a l i e n t  p o i n t s  and long te rm e f f e c t s  o f  e d u c a t i o n a l  p o l i c i e s  drawn 
w i t h i n  th e  framework o f  e q u a l i t y  o f  e d u c a t i o n a l  o p p o r t u n i t y .  R u t t e r ' s  
s tudy  was des igned  in  th e  main t o  de te rm ine  what e f f e c t s  t h e  type  o f  schoo l  
a c h i l d  a t t e n d e d  had on th e  c h i l d ' s  e d u c a t i o n a l  e x p e r i e n c e  and a t t a i n m e n t .  
There has  been much c r i t i c i s m  o f  some o f  t h e  r e s e a r c h  f i n d i n g s  from 
F i f t e e n  Thousand Hours such as  t h e  c o n f i rm a t i o n  t h a t  ' a l l  o t h e r  t h i n g s  
b e in g  e q u a l ,  b r i g h t  and c l e a n ,  w e l l - o r d e r e d  schoo ls  promote th e  p ro d u c t i o n  
o f  w e l l -behaved  p u p i l s  w i th  h igh  academic a t t a i n m e n t '  (Heath and C l i f f o r d ,  
1980:3) .  Heath and C l i f f o r d  (1980) a rgue  t h a t  th e  e s t a b l i s h m e n t  o f  an 
a s s o c i a t i o n  between a s c h o o l ' s  appea rance  and th e  b ehav iou r  o f  i t s  p u p i l s  
does no t  n e c e s s a r i l y  i n d i c a t e  th e  d i r e c t i o n  o f  the  cause  and th e  e f f e c t .
In  a s h i f t  away from R u t t e r ' s  form o f  d e t a i l e d  exam ina t ion  o f  p u p i l s  
and t h e i r  s c hoo ls  (w a r t s  and a l l )  Halsey  e t  a l .  (1980) p r e s e n t  th e  r e s u l t s  
o f  a c r o s s - s e c t i o n a l  s tudy  o f  s o c i a l  m o b i l i t y  based  on t h e  s o c i a l  c l a s s  
( o r i g i n s )  and subsequent  e d u c a t i o n a l  q u a l i f i c a t i o n s  ( d e s t i n a t i o n s )  o f  8 ,000  
men aged between 20 and 60,  who had completed  secondary  e d u c a t i o n  by 1972. 
Changes over  t ime were exp lo red  by the  use  o f  co h o r t  a n a l y s i s .  H a lsey  e t  
a l . , concluded  t h a t  e d u c a t io n  has  changed s o c i e t y  ( s e e  a l s o  D enn is ,  1980) 
and t h a t  one o f  t h e  r o u t e s  th rough  which s o c i e t y  can c o n t in u e  t o  be 
reformed ( p e a c e f u l l y )  i s  th rough  more e d u c a t i o n a l  e x p a n s io n .  They warn 
t h a t  t h i s  should  be based  on a f l e x i b l e  system o f  i n t e r n a l  o r g a n i z a t i o n  
w i th  a l l  s c hoo ls  aiming f o r  h ig h  s t a n d a r d s  o f  ach ievem en t .
H a l s e y ' s  survey  does show a ' t r e n d  towards expanding u n i v e r s a l i s m '  ( s e e
Blau and Duncan, 1967: 429,  f o r  an e a r l i e r  American e d u c a t i o n a l  s tu d y  
s i m i l a r  t o  H a l s e y ' s ) ,  b u t  th e  d i s c e r n a b l e  p a t t e r n s  between t o t a l  m o b i l i t y  
and exchange m o b i l i t y  a r e  no t  as  e x p l i c i t  a s  Halsey  s u g g e s t s  ( s e e  a l s o
G la s s ,  1954; G old thorpe  e t  a l . , 1969, 1980).
H a l s e y ' s  su rvey  does no t  c o n c l u s i v e l y  show t h a t  e d u c a t i o n  enhances the  
m o b i l i t y  o f  a l l  t h e  p a r t i c i p a n t s  ( t o t a l  m o b i l i t y )  i n  t h e  e d u c a t i o n  sys tem 
( s e e  Halsey  e t  a l . , 1980: 63, where i t  i s  shown t h a t  20-29 y e a r  o ld  working 
c l a s s  men had l i m i t e d  chances o f  s o c i a l  enhancement) .  R a t h e r ,  t h e  survey  
conf irms t h a t  e d u c a t io n  only  s i g n i f i c a n t l y  enhances an i n t e r - g e n e r a t i o n a l  
m o b i l i t y  (exchange m o b i l i t y )  ( s e e  Hope, 1972). What Halsey  e t  a l .  f a i l e d  
t o  develop was, as  Bourdieu (1973) s u g g e s te d ,  how c u l t u r a l  c a p i t a l  i n  th e  
form o f  midddle c l a s s  v a l u e s ,  r e p l a c e d  p r o p e r t y  i n h e r i t a n c e  and s t i l l  
e f f i c i e n t l y  performed th e  t a s k  o f  s o c i a l  c l a s s  r e p r o d u c t i o n .  K a rab e l  and
Halsey  observed t h a t  ' s o c i a l  i n h e r i t a n c e ,  whether  through th e  t r a n s m i s s i o n  
o f  p r o p e r ty  o r  through th e  t r a n s m i s s i o n  o f  c u l t u r a l  c a p i t a l  i s  s t i l l  s o c i a l  
i n h e r i t a n c e '  ( 1 9 7 7 :1 9 ) .  Halsey  e t  a l .  (1980) appeared  t o  p la y  down t h i s  
e a r l i e r  o b s e r v a t i o n  by r e l y i n g  h e a v i l y  on th e  e x t e n t  o f  e d u c a t i o n a l  
o p p o r tu n i ty  w i th o u t  making adequa te  a l low ances  f o r  t h e  e f f e c t s  o f
e d u c a t i o n a l  expansion  ( s e e  Halsey  e t  a l . ,  1980:144).
Gold thorpe e t  a l . ,  (1980) argued t h a t  one o f  th e  most im por tan t  a s p e c t s  
i n  t h e  s tudy  o f  s o c i a l  c l a s s  and s o c i a l  m o b i l i t y  i s  the  exam ina t ion  o f  
c l a s s  fo rm a t ion  in  o r d e r  t o  u n d e r s tan d  c l a s s  a c t i o n .  Gold thorpe  e t  a l .  
u s in g  th e  same d a t a  sou rce  as  Halsey e t  a l . focused  more a t t e n t i o n  on the  
a n a l y s i s  o f  c l a s s  c o n f l i c t  and sugges ted  t h a t  t h e r e  was no t  so much s o c i a l  
m o b i l i t y  between c l a s s e s  as  t h e r e  was a c o n s o l i d a t i o n  o f  i n t e r - g e n e r a t i o n a l  
s o c i a l  c l a s s  s t a t u s  [ 1 3 ] .  C o l l i n s  (1975) exposed th e  a b i l i t y  o f  t h e  
e d u c a t io n  system t o  l i m i t  s o c i a l  c l a s s  advancement ( u n i n t e n t i o n a l  though 
t h i s  may be) and W i l l i s  (1977) c o r r o b o r a t e d  t h i s  view i n  h i s  a n a l y s i s  o f  
th e  way th e  c u l t u r e  o f  working c l a s s  c h i l d r e n  promoted t h e i r  co n t in u e d  
p r o p e n s i t y  t o  working c l a s s  j o b s .
The major  weakness o f  some o f  the  s t u d i e s  on s o c i a l  m o b i l i t y  o u t l i n e d  
above i s  t h a t  the  e x p l a n a t i o n s  g e n e ra te d  a r e  no t  c o n c l u s i v e l y  s u b s t a n t i a t e d  
by e m p i r i c a l  d a t a  ( s e e  Popper ,  1961; Crowder,  1974 f o r  a comprehensive 
c r i t i c i s m  o f  the  l i m i t a t i o n s  o f  th e  c o n c lu s io n s  drawn from q u a n t i t a t i v e  
d a t a ) .  Heath and C l i f f o r d  (1980:3)  i n  t h e i r  c r i t i c i s m  o f  R u t t e r  e t  a l . ' s  
s tudy  (1979) argued  t h a t ,  a p a r t  from f a i l i n g  t o  t a k e  f u l l y  i n t o  account  the
70.000 hours  c h i l d r e n  spend o u t s i d e  th e  school  ( i n  comparison t o  th e
15.000 hours  spen t  i n  s c h o o l ) ,  ' q u a n t i f i c a t i o n  only  s u p e r f i c i a l l y  changes  
th e  n a t u r e  o f  the  e v i d e n c e ' .
Jencks  and Reisman (1968) sugges ted  t h a t  q u a n t i t a t i v e  r e s e a r c h e r s  
appeared  r e l u c t a n t  t o  v e n t u r e  i n t o  th e  s o - c a l l e d  ' s o f t '  a r e a s  o f  
e d u c a t io n a l  e n q u i ry .  In  an a t tem p t  t o  d i s p e l  such a c c u s a t i o n s  H alsey  e t  
a l .  (1980:1 )  c la im ed  t h a t  t h e i r  survey  combined ' v a l u e - l a d e n  c h o ic e  o f
i s s u e s '  t o g e t h e r  w i th  ' o b j e c t i v e  measures  o f  d a t a  c o l l e c t i o n ' .  S i m i l a r l y ,  
R u t t e r  e t  a l .  (1979) pu t  i n  numerous c a v e a t s  t o  i n d i c a t e  t h a t  c o n s i d e r a t i o n  
was g iven  t o  u n q u a n t i f i a b l e  d a t a  such as  th e  'complex s e t  o f  e c o l o g i c a l  
i n t e r a c t i o n s '  and ' a  v a r i e t y  o f  s o c i e t a l  f o r c e s  o u t s i d e  ( t h e  s c h o o l ' s )
immediate c o n t r o l '  ( p .  181).
Heath and C l i f f o r d  (1980) argued  t h a t  R u t t e r  e t  a l . ' s  a r r i v a l  a t  t h e  
c o n c lu s io n  t h a t  ' s c h o o l s  can do much t o  f o s t e r  good b e h a v io u r  and 
a t t a i n m e n t s '  ( p . 205) a r e  based  on q u e s t i o n a b l e  s t a t i s t i c a l  measures  -
e s p e c i a l l y  as  they  made a v a i l a b l e  l i m i t e d  raw d a t a .  I n  s p i t e  o f  t h e s e  
shor tcomings  q u a n t i t a t i v e  s t u d i e s  have s u b s t a n t i a l l y  c o n t r i b u t e d  t o  th e  
d eba te  on the  problem o f  o p p o r tu n i ty  and i n e q u a l i t y .  S tu d ie s  l i k e  t h o s e  o f  
W i l l i s  ( 1977) add a q u a l i t a t i v e  dimens ion t o  t h i s  d eb a te  by showing t h a t  
c a r e f u l  o b s e r v a t i o n  must be made o f  the  ed u c a t io n  p r o c e s s ,  e s p e c i a l l y  a s  i t
co nce rns  th o s e  a t  th e  bottom s t r a t a  o f  s o c i e t y .  Some o f  t h e s e  a s  T a j f e l  
(1978) argued a r e  c o n c e p tu a l i z e d  no t  only  i n  te rms o f  t h e i r  s o c i a l  c l a s s ,  
bu t  a l s o  i n  te rms o f  t h e i r  e t h n i c i t y .
In  t h e  e a r l y  s i x t i e s  r e s e a r c h  concern  as  i t  s p e c i f i c a l l y  r e l a t e d  t o
working c l a s s  c h i l d r e n  cu lm ina ted  i n  The Newsom Report  (1963) .  I t  
sugges ted  t h a t  ' s lum  c h i l d r e n '  s u f f e r e d  from l i v i n g  i n  a ' d i s a d v a n t a g e d  
env i ronm en t '  and t h a t  coupled  w i th  t h e  i n i t i a l  hand icap  o f  ' c u l t u r a l  
d e p r i v a t i o n '  t h e s e  working c l a s s  c h i l d r e n  were u n l i k e l y  t o  have h igh  
e d u c a t i o n a l  outcomes.  A number o f  recommendations were made, b u t  i t  was 
n o t  u n t i l  th e  Plowden Repor t  (1967) t h a t  a c t i o n  was taken  i n  t h e  form o f  
s u b s t a n t i v e  o f f i c i a l  e m p i r i c a l  r e s e a r c h  on th e  e d u c a t io n  o f  working c l a s s  
c h i l d r e n .  Al though the  Plowden Repor t  took  a f t e r  th e  Coleman s tudy  (1966;  
which was commissioned t o  expose th e  i n c o n s i s t e n c e s  o f  t h e  American 
e d u c a t io n  system) i t  was mainly  concerned  w i th  c h i l d r e n  and t h e i r  p r im ary  
sc hoo ls  and th e  t r a n s i t i o n  t o  secondary  e d u c a t io n .  I t  was e s p e c i a l l y  
i n f l u e n t i a l  i n  t h a t  i t  appeared  t o  con f i rm  e d u c a t i o n a l  f i n d i n g s  t h a t
p a r e n t a l  background p layed  a h i g h l y  s i g n i f i c a n t  p a r t  i n  th e  e d u c a t i o n a l  
outcomes o f  working c l a s s  c h i l d r e n  and more p a r t i c u l a r l y  t h o s e  from 
m i n o r i t y  groups ( s e e  T a y lo r ,  1981; R u t t e r  and Madge, 1976; Townsend, 1971; 
Rose e t  a l . , 1969).
The Plowden Report  i d e n t i f i e d  e d u c a t i o n a l  p r i o r i t y  a r e a s  (EPA) which
were d e s ig n a t e d  as  a r e a s  need ing  'compensa to ry  e d u c a t i o n '  i n  which 
' p o s i t i v e  d i s c r i m i n a t i o n '  would be one o f  th e  main methods o f
'com pensa t ing '  c h i l d r e n  who were ' s e v e r e l y  damaged'  and ' c u l t u r a l l y  
d e p r iv e d '  by t h e i r  home and fami ly  c o n d i t i o n s .  The concep t  o f  c u l t u r a l  
d e p r i v a t i o n  was mooted main ly  by s o c i a l  p s y c h o l o g i s t s  (Riessman,  1962; 
Douglas,  1968; Watson,  1973b; s ee  a l s o  G insburg ,  1972) i n  an  a t t e m p t  t o  
account  fo r  the  e d u c a t i o n a l  f a i l u r e  o f  working c l a s s  and m i n o r i t y  c h i l d r e n  
(H o l t ,  1969).  These c h i l d r e n  d id  n o t  e x h i b i t  what was c o n s id e r e d  
a p p r o p r i a t e  middle c l a s s  norms and v a l u e s  and i t  was th ough t  n e c e s s a r y  t o  
p rov ide  them w i th  th e  o p p o r tu n i ty  t o  become 'm idd le  c l a s s '  and by 
i m p l i c a t i o n  become e d u c a t i o n a l  s u c c e s s e s  ( T y l e r ,  1977). I n  o t h e r  words the  
shor tcomings  and l i m i t a t i o n s  ( d e p r i v a t i o n )  o f  t h e s e  c h i l d r e n ' s  home and 
fam i ly  backgrounds was t o  be improved (compensated f o r )  by p ro v id i n g  
schoo ls  w i th  e x t r a  r e s o u r c e s  ( p o s i t i v e  d i s c r i m i n a t i o n )  t o  e n ab le  t h e  schoo l  
t o  per fo rm i t s  then  u n ques t ioned  f u n c t i o n  o f  t r a n s m i t t i n g  midd le  c l a s s
v a lu e s  (Keddie,  1973; Robinson,  1976).
With a focus  on e q u a l i t y  and e d u c a t i o n a l  o p p o r t u n i t y ,  t h e  B r i t i s h
s t r a t e g y  o f  e d u c a t i o n a l  r e fo rm  was t o  c a r r y  ou t  ' a c t i o n  r e s e a r c h '  i n  EPAs.
Halsey (1972) who c o - o r d i n a t e d  th e  EPA a c t i o n  p r o j e c t s ,  d e s c r i b e d  them a s  
' r a d i c a l l y  d e m o c r a t i c ' ,  b u t  a t  th e  same t ime p o in t e d  ou t  t h a t  th e y  owed 
ve ry  l i t t l e  t o  Marxism. H a l s e y ' s  i n v e s t i g a t i o n s  marked t h e  s h i f t  o f  
B r i t i s h  e d u c a t i o n a l  r e s e a r c h  i n t o  the  rea lm s  o f  q u a s i - e x p e r im e n t  b a sed  on a 
conce rn  fo r  community sch o o l in g  and the  promotion o f  community a c t i o n .  In
o t h e r  words th e  a c t i o n  based  EPA p r o j e c t s  sought  t o  move away from academic 
t h e o r i z i n g  and mere s p e c u l a t i o n  on t h e  problem o f  e d u c a t in g  " t h e  m asses" .
Stemming from th e  o b s e r v a t i o n s  made by th e  Newsom Report  (1963) and the  
recommendations o f  th e  Plowden Report  (1 967) ,  H a l s e y ’s concern  was wi th  the  
e d u c a t i o n a l  d i s a d v a n ta g e  o f  p u p i l s  i n  a ' d i s a d v a n ta g e d  env i ronm en t '  and the  
primary  aim o f  the  EPA p r o j e c t  was t o  d i s c o v e r  ways o f  p ro v id i n g  
compensatory e d u c a t io n .  However, r e s e r v a t i o n s  were v o ic e d  about  t h i s  form 
o f  e d u c a t i o n a l  r e s e a r c h .  B e r n s t e i n  (1970) observed  t h a t  i t  was d i f f i c u l t  t o  
o f f e r  compensatory e d u c a t io n  t o  c h i l d r e n  w i th o u t  f i r s t  hav in g  o f f e r e d  them 
an adequa te  e d u c a t i o n a l  env i ronm ent.  The exam ina t ion  o f  env i ronm en ta l  
d i s ad v an tag e  and c u l t u r a l  d e p r i v a t i o n  becomes n o t  only  a m ean ing le ss  and 
m i s l e a d in g  a c t i v i t y ,  b u t  l e g i t i m i z e s  what a r e  b l a n k e t  s t e r e o t y p e s  
which c o n ce a l  v e ry  im por tan t  i s s u e s  i n  th e  u n d e r s t a n d in g  o f  e d u c a t i o n a l  
underach ievem ent .  Halsey  (197 2) d i d  admit t h a t  t h e r e  had been  a tendency  
t o  see  f a c t s  and v a l u e s  a s  d i f f e r e n t  s o c i a l  o b j e c t s  w i th  d i f f e r e n t  
p rocedu res  o f  i n v e s t i g a t i o n  n e c e s s a r y  t o  each .  He f u r t h e r  conceded t h a t  
th e  EPA approach was n o t  s u s t a i n a b l e  because  o f  th e  weaknesses  i n  th e  
knowledge base  from which e d u c a t i o n a l  d e c i s i o n s  were made (Robinson,  
1976).
Although th e  EPA p r o j e c t s  had touched on . t h e  r e l e v a n c e  o f  th e  Welsh 
Language Uni t  f o r  p ro v id in g  i n s i g h t  i n t o  t h e  t e a c h i n g  o f  A sian  o r  West 
In d ia n  c h i l d r e n  who had language problems ,  they  made no d i s t i n c t i o n  between 
n a t i v e  E n g l i s h  p u p i l s  and p u p i l s  o f  Asian and West I n d ia n  o r i g i n  i n  s i m i l a r  
env i ronm ents .  However, West I n d ia n  p a r e n t s  in  London had by t h e  
m i d - s i x t i e s  a l r e a d y  e x p re s s ed  dismay a t  t h e i r  c h i l d r e n ' s  low e d u c a t i o n a l  
ach ievem en ts .  Th is  dismay was g iven  f e r v e n t  c redence  by Coard (1971) who 
r e p o r t e d  d a t a  showing t h a t  e d u c a t i o n a l  i n j u s t i c e  was b e in g  done by 
e d u c a t i o n i s t s  and t e a c h e r s  who, e i t h e r  th rough  ignorance  o r  i n t e n t i o n ,  were 
hav ing  th e s e  c h i l d r e n  wrongly ad m i t t e d  t o  schoo ls  f o r  t h e  e d u c a t i o n a l l y  
subnormal (ESN). I n  1971, th e  same y e a r  t h a t  C o a rd ' s  pamphlet  was 
p u b l i s h e d ,  the  Department o f  Educa t ion  and Science  (DES) r e f e r r e d  t o  
' e v i d e n c e '  o f  d i s p r o p o r t i o n a t e  members o f  immigrant p u p i l s  r e q u i r i n g  
e d u c a t io n  i n  schoo ls  fo r  th e  e d u c a t i o n a l l y  subnormal .  F u r t h e r  t o  t h i s ,  a 
House o f  Commons Report  appeared  in  1973 and observed  t h a t  West I n d ia n  
c h i l d r e n  had t o  contend wi th  ' t h e  e d u c a t i o n a l  d i s a d v a n ta g e s  a s s o c i a t e d  w i th  
an impover ished  e n v i ro n m e n t ' .  Toge ther  w i th  t h e  need f o r  h e l p  in  
l i n g u i s t i c  competence ( s e e  B e r n s t e i n ,  1977) th e  recommendations were t h a t  
a l l  l o c a l  e d u c a t io n  a u t h o r i t i e s  w i th  a s i z e a b l e  immigrant  
c h i l d  p o p u la t i o n  should  make p l a n s  t o  p ro v id e  by an e a r l y  
d a t e  s p e c i a l  f a c i l i t i e s  i n  o r d in a r y  schoo ls  t o  overcome th e  
l i n g u i s t i c  and ad jus tm en t  problems o f  immigrant  c h i l d r e n  w i th  
a l e v e l  o f  a b i l i t y  h i g h e r  than  t h e  g e n e r a l  run  o f  p u p i l s  i n  
s p e c i a l  schoo ls  fo r  th e  e d u c a t i o n a l l y  subnormal (House o f  
Commons, 1974, Recommendation 19 :12) .
Although th e  q u e s t i o n  o f  t h e  d i s p r o p o r t i o n a t e  a l l o c a t i o n  o f  West I n d ia n  
c h i l d r e n  t o  ESN schoo ls  i s  n o t  a contemporary i s s u e  th e  above quoted 
recommendation i s  r e a l l y  n o t  s u b s t a n t i a l l y  d i f f e r e n t  from L i t t l e  and 
W i l l e y ' s  (1981) more s p e c i f i c  and e x t e n s i v e  recommendations seven y e a r s  
l a t e r  on methods o f  t a c k l i n g  th e  e d u c a t io n  o f  c h i l d r e n  from e t h n i c  m i n o r i t y  
g r o u p s .
In  1979, t e n  y e a r s  a f t e r  th e  f i r s t  o f f i c i a l  n o t i c e  was taken  o f  the  
e d u c a t io n  o f  th e  e t h n i c  m i n o r i ty  c h i l d  in  B r i t a i n ,  a House o f  Commons 
S e l e c t  Committee on Race R e l a t i o n s  ( t h e  Rampton Committee) ,  recommended an 
enqu i ry  i n t o  th e  underachievement o f  West I n d ia n  c h i l d r e n  in  E ng l i sh  
secondary  s c h o o l s .  The committee p u b l i s h e d  an i n t e r i m  r e p o r t  which d i d  no t  
have an y th in g  new t o  say about  th e  low l e v e l  o f  e d u c a t i o n a l  outcomes o f  
c h i l d r e n  o f  West I n d ia n  o r i g i n .  The one b r e a k th ro u g h ,  however,  was t h a t  
fo r  t h e  f i r s t  t ime  a government p u b l i c a t i o n  i d e n t i f i e d  what i t  termed 
' u n i n t e n t i o n a l  r a c i sm '  i n  t h e  a t t i t u d e s  o f  t e a c h e r s  o f  e t h n i c  m i n o r i t y  
c h i l d r e n  (Rampton R epor t ,  1981:12).  This  was indeed  a r a d i c a l  o b s e r v a t i o n  
f o r  h i t h e r t o  government r e p o r t s  and e n q u i r i e s  had h e s i t a t e d  t o  c o n f r o n t  
th e  " d e l i c a t e "  i s s u e  o f  r ac i sm .  Perhaps  no t  s u r p r i s i n g l y ,  th e  completed 
r e p o r t ,  Swann, (1985) h a s  a t t em p ted  t o  s i d e - s t e p  t h i s  i s s u e  by 
emphasiz ing ,  y e t  a g a i n ,  p u p i l s '  fam i ly  and c u l t u r a l  backgrounds .
L i t t l e  and W i l ley  (1981) d id  n o t  s p e c i f i c a l l y  s e t  ou t  t o  c o n f r o n t  the  
i s s u e  o f  r a c i sm  in  t h e i r  recommendation t o  t h e  Schools C ounc i l ,  b u t  they  
d id  o f f e r  what they  d e s c r ib e d  as  a way forward t o  t h e  dogged i s s u e  o f  
e d u c a t in g  e t h n i c  m i n o r i t y  c h i l d r e n .  I t  i s  p e r t i n e n t  a t  t h i s  p o i n t  t o  
p r e s e n t  a number o f  t h e s e  recommendations i n  o r d e r  t o  g iv e  an overv iew o f  
the  c o n t e n t s  o f  L i t t l e  and W i l l e y ' s  s u g g e s t io n s  and t o  p ro v id e  i n s i g h t  i n t o  
the  a r e a s  o f  focus  on p a s t  and p r e s e n t  d e b a t e s  about  e t h n i c  m i n o r i t y  
e d u c a t io n .
The comments a t  t h e  bottom o f  each recommendation c o n t a i n e d  h e r e i n  a r e  
p a r a p h ra s e s  o f  views exp re s sed  by L i t t l e  and W i l ley  t o  i n d i c a t e  t h a t  th e y  
a r e  aware o f  and a r e  t a k i n g  i n t o  c o n s i d e r a t i o n  p a s t  and p r e s e n t  
d i f f i c u l t i e s  in  c a r r y i n g  ou t  e d u c a t i o n a l  recommendat ions .  T h e i r  f i r s t  
recommendation was ' f o r  a c t i o n  by th e  Department o f  E duca t ion  and S c i e n c e '  
which they  urged  t o  make ' a  c l e a r  s t a t e m e n t  o f  p o l i c y  o b j e c t i v e s  on 
e d u c a t io n  fo r  a m u l t i - e t h n i c  s o c i e t y  w i th  guidance t o  l o c a l  e d u c a t io n  
a u t h o r i t i e s  and s c hoo ls  on how t o  app ly  t h e s e '  ( p . 3 2 ) .  H i t h e r t o  t h e r e  had 
been th e  Bullock  Report  (1975) -  a DES r e p o r t  -  A Language f o r  L i f e  which 
had s t r e s s e d  th e  impor tance  o f  r e c o g n i z in g  more advanced E n g l i s h  a s  a 
second language (E2L) as p a r t  o f  th e  language a c r o s s  t h e  c u r r i c u lu m  
s t r a t e g y  ( p . 17). Moving on from language t o  s o c i a l  needs  t h e  fo l l o w i n g  
recommendations were made ' f o r  a c t i o n  by Local. Educa t ion  A u t h o r i t i e s '  who 
were urged  t o
in c r e a s e  p r o v i s i o n  t o  a s s e s s  and meet th e  p a r t i c u l a r  needs  o f
c h i l d r e n  from e t h n i c  m i n o r i t y  g ro u p s . . . ( a n d ) . . .  gu idance  on
i d e n t i f y i n g  and c o u n t e r in g  d i r e c t  and i n d i r e c t  d i s c r i m i n a t i o n  
in  th e  e d u c a t io n  sys tem a g a i n s t  members o f  m i n o r i t y  g roups ,  
and on combating any form o f  r a c i a l i s t  a c t i v i t y  i n  s ch o o ls  
( p . 33 ) .
L i t t l e  and W i l ley  observed  t h a t  d e s p i t e  th e  Bullock  R e p o r t ’s (1975) 
recommendations and the  1977 EEC D i r e c t i v e  on th e  e d u c a t io n  o f  c h i l d r e n  o f  
m ig ran t  w orke rs ,  t h e r e  was only  l i m i t e d  p r o v i s i o n  f o r  v a r y in g  forms o f  
mother - tongue  t e a c h i n g  (p .  19). Thus th e y  recommended th e  f o l lo w in g  ' f o r  
a c t i o n  by schools*  who were asked t o  r e c o g n iz e  ' t h e  r e l e v a n c e  o f  a 
m u l t i - e t h n i c  s o c i e t y  t o  t h e i r  t e a c h i n g '  ( p . 3 4 ) .  I n  a d d i t i o n ,  th e y  were t o  
focus  on ' t h e  r e l e v a n c e  o f  a m u l t i - e t h n i c  s o c i e t y  t o  th e  d i f f e r e n t  a r e a s  o f  
the  c u r r i c u lu m '  ( p . 3 4 ) .  These recommendations amongst o t h e r s  were made in  
th e  hope t h a t  they  would h e lp  t o  a l l e v i a t e  e x i s t i n g  s i t u a t i o n s  i n  s ch o o ls  
where 40% o f  head t e a c h e r s  and 50% o f  t h o s e  w i th  a c o n c e n t r a t i o n  o f  
m i n o r i ty  e t h n i c  group p u p i l s  r e p o r t e d  t h a t  exam ina t ions  r e s t r i c t e d  
c u r r i c u lu m  development in  r e f l e c t i n g  a m u l t i - e t h n i c  s o c i e t y .  They a l s o  
sugges ted  t h a t  th e  c o n te n t  and n a t u r e  o f  th e  e x am in a t io n s ,  a lmos t  a l l  GCE 
and CSE Mode I  e x am in a t io n s ,  were c u l t u r a l l y  b i a s e d  i n  favour  o f  ind igenous  
p u p i l s  (p .2 1).
D e s p i t e  r e p o r t s  from 1971 t o  t h e  p r e s e n t  day,  e s p e c i a l l y  t h e  1977 DES 
Paper u r g in g  th e  b roaden ing  o f  s y l l a b i  and a g r e a t e r  u n d e r s t a n d i n g  o f  a 
m u l t i - e t h n i c  s o c i e t y ,  L i t t l e  and W i l ley  p o in t e d  out  t h a t  t e a c h e r s ’ 
a t t i t u d e s  s t i l l  r e f l e c t e d  complacency amongst s t a f f  who s t a t e d  t h a t  'we 
have no r a c e  problems h e r e '  o r  e x p re s s ed  views t h a t  were t o t a l l y  i n i m i c a l  
t o  the  1977 Green P aper .  For example,  some t e a c h e r s  asked  t h a t  i f  
' m i n o r i t y  e t h n i c  groups a r e  h e r e  because  the y  wish t o  be why shou ld  i t  be ,  
incumbent on th e  ind igenous  p o p u la t i o n  t o  make c h a n g e s ? ' ( p . 2 3 ) .
In  o r d e r  t o  c o u n t e r  t h e s e  a t t i t u d e s  ( t o g e t h e r  w i th  l i m i t e d  r e s p o n s e s  
from s c hoo ls  and l o c a l  a u t h o r i t i e s  which showed t h a t  t h e r e  was a 
d i s p r o p o r t i o n a t e l y  low number o f  e t h n i c  m i n o r i t y  t e a c h e r s  -  e s p e c i a l l y  
th o s e  o f  West I n d ia n  o r i g i n )  L i t t l e  and W i l ley  made t h e  fo l l o w in g  
recommendations ' f o r  a c t i o n  by p a r e n t s  and community g ro u p s '  who were u rged  
t o  i d e n t i f y  ' t h e  p a r t i c u l a r  e d u c a t i o n a l  needs  o f  m i n o r i t y  e t h n i c  group 
c h i l d r e n . . . ( a n d ) . . .  d i r e c t  and i n d i r e c t  d i s c r i m i n a t i o n  i n  th e  e d u c a t io n  
system and o f  any form o f  r a c i a l i s t  a c t i v i t y  i n  t h e  s c h o o l s ' ( p . 3 4 ) .  In  
c o n j u n c t io n  w i th  t h i s  they  recommended th e  fo l l o w in g  f o r  t h e  Schools  
Counci l  i t s e l f :
( t h e )  i d e n t i f i c a t i o n  and assessm ent  o f  c u r r e n t  'good 
p r a c t i c e '  i n  r e l a t i o n  t o  c u r r i c u lu m  development f o r  a 
m u l t i - e t h n i c  s o c i e t y  and t o  mee ting  the  p a r t i c u l a r  needs  o f  
c h i l d r e n  o f  m i n o r i t y  e t h n i c  group o r i g i n  and d i s s e m i n a t i o n  o f  
the  f i n d i n g s  ( p . 35 ) .
Even L i t t l e  and W i l ley  observed  t h a t  t h e  Schools  Counc i l  
appeared  u n d a u n t in g ly  t o  produce pamphlet  a f t e r  pamphlet  and a l th o u g h  t h e r e
have been s i g n i f i c a n t  changes  i n  p e o p l e ’ s a t t i t u d e s ,  t h e r e  h a s  been l i t t l e  
p r o g r e s s  i n  te rms o f  a c t i o n  and p r o v i s i o n  (p .  10). Moreover,  t h e  few e t h n i c  
m i n o r i t y  t e a c h e r s  t h a t  a r e  employed were l i k e l y  t o  be t e a c h i n g  i n  schoo ls  
w i th  a h igh  number o f  e t h n i c  m i n o r i t y  p u p i l s  ( p . 24) th u s  making i t  appear 
t h a t  t h e r e  i s  t e a c h e r  s e g r e g a t i o n  [ 1 4 ] .
From adv ice  t o  t h e  Schools Counci l  L i t t l e  and W i l ley  t u r n  t h e i r  
a t t e n t i o n  t o  th e  Examinat ion Boards which p o in t e d  out  t h a t  a t  the  p r e s e n t  
t ime t h e r e  was the  C e r t i f i c a t e  o f  Secondary Educa t ion  (CSE) Mode I I I  exam 
which p ro v id e s  c e r t i f i c a t i o n  in  l e s s  t r a d i t i o n a l  s u b j e c t  a r e a s  and as  such 
t h e r e  was ample o p p o r t u n i t y  f o r  t e a c h e r s  t o  modify t h e  c u r r i c u lu m  
( p . 2 1 ) [ 1 5 ] .  Not s u r p r i s i n g l y  they  d id  no t  p o i n t  ou t  t h a t  t h e  CSE Mode I I I  
exam ina t ions  c e r t i f i c a t e  i n d i c a t e s  a low e d u c a t i o n a l  outcome i n  comparison 
t o  a CSE Mode I  or  I I  c e r t i f i c a t e  n o t  t o  mention th e  GCE ’O’ l e v e l  
exam ina t ion  [ 1 6 ] .
F i n a l l y ,  L i t t l e  and W i l ley  recommended th e  fo l l o w in g  ’ f o r  a c t i o n  by 
Examinat ion B oards ’ who were asked  t o  ’rev iew  a l l  e x i s t i n g  s y l l a b u s e s  t o  
c o n s id e r  t h e i r  a p p r o p r i a t e n e s s  f o r  a m u l t i - e t h n i c  s o c i e t y 1 and develop  'new 
s y l l a b u s e s ,  which r e f l e c t  a m u l t i - e t h n i c  s o c i e t y '  ( p . 3 5 ) .  The l a t e s t  
Schools Counc i l  Pamphlet 18 (1981) p r e s e n t e d  a p i c t u r e  o f  no new 'way 
fo rw ard '  -  a t  l e a s t  none t h a t  had no t  h i t h e r t o  been i d e n t i f i e d .  There i s  
no doubt  t h a t  th e  Schools Council  and o t h e r  i n s t i t u t i o n a l  r e p r e s e n t a t i v e s  
d i s s e m i n a t e  t h e i r  f i n d i n g s  b u t  i t  has  ta k en  over  a decade f o r  the  
i n t r o d u c t i o n  o f  a l i m i t e d  m u l t i - e t h n i c  c u r r i c u lu m  as  a permanent  f e a t u r e  i n  
the  B r i t i s h  e d u c a t io n  sys tem (T i e rn e y ,  1982; S tone ,  1981).
In view o f  th e  f a c t  t h a t  so few t e a c h e r s ,  p o l i c y  makers and l o c a l  
c o u n c i l s  have welcomed t h e s e  m o d i f i c a t i o n s  t o  th e  c u r r i c u lu m  i t  i s  s t i l l  
c la imed t h a t  ' t h e  s i t u a t i o n  o f  West I n d ia n  c h i l d r e n  i n  s ch o o ls  i s ,  i f  
a n y th in g ,  g e t t i n g  worse ,  no t  only  i n  te rms o f  c o g n i t i v e  s k i l l s ,  b u t  a l s o  
in  s o c i a l  a d j u s t m e n t '  (Community R e l a t i o n s  Commission, CRC, 1976:1; see  
a l s o  Tomlinson,  1983:44; Swann, 1985). In  a d d i t i o n  th e  House o f  Commons 
Report  (1978:7)  The West I n d i a n  Community observed  t h a t  i t  was aware 
t h a t ,  t aken  as a g roup ,  West I n d ia n  p u p i l s  f a i l e d  t o  ach ie v e  t h e i r  f u l l  
p o t e n t i a l  in  comparison t o  o t h e r  groups  i n  t e s t s  a d m i n i s t e r e d  i n  s c h o o l s .  
Yet aga in  a s ta t em en t  was made, bu t  on t h e  whole no p r a c t i c a l  and 
c o l l e c t i v e  a c t i o n  was ta k e n  on th e  m a t t e r  o f  th e  underachievement o f  p u p i l s  
o f  West I n d ia n  o r i g i n .
O f f i c i a l  r e p o r t s  and recommendations show a l a ck  o f  concensus  on two 
l e v e l s  (a )  how t o  go about  i n v e s t i g a t i n g  th e  causes  o f  e t h n i c  m i n o r i t y  
underach ievement i n  s choo ls  and (b) how t o  go about  remedying t h e  s i t u a t i o n  
so i d e n t i f i e d .  Jencks  (1973) observed  t h a t  t h e r e  were s t r o n g  i n d i c a t i o n s  
t h a t  e d u c a t i o n a l  re fo rm  cou ld  only p la y  a v e ry  l i m i t e d  r o l e  i n  th e  q u e s t  
for  a b s o l u t e  e q u a l i z a t i o n  and even i f  t h i s  were p o s s i b l e  i t  would have 
l i m i t e d  e f f e c t  on e x i s t i n g  c l a s s  s t r u c t u r e s  ( s e e  Halsey  e t  a l . ,  1980; 
G old thorpe  e t  a l . , 1980). This  i s  i n  s p i t e  o f  th e  r e c o g n iz e d  l i n k s  between
the  h i e r a r c h i c a l  c h a r a c t e r  o f  th e  e d u c a t io n  system and th e  v a l u e  system 
t h a t  u n d e rp in s  s o c i a l  i n e q u a l i t y .  I n  o t h e r  words,  e d u c a t i o n a l  r e fo rm  i s  
u n l i k e l y  t o  a c t  as  a s u b s t i t u t e  f o r  the  need f o r  more fundamenta l  change in  
s o c i e t y  ( B e r n s t e i n ,  1970). I l l i c h  (1973) argued  t h a t  th e  economy was a key 
a rena  o f  s t r u g g l e  and t h a t  a p o s s i b l e  s t r a t e g y  i n  d e a l i n g  w i th  th e  problem 
o f  i n e q u a l i t y  would be t o  do away w i th  schoo ls  ( s e e  Shipman, 1972 f o r  a 
co u n te r  a rgument) .
Although e d u c a t i o n a l  o p p o r tu n i ty  has  s p r e a d ,  formal e d u c a t io n  today  has  
no t  s u b s t a n t i a l l y  changed from Durkheimian t im es  in  th e  sense  t h a t  those  
who g a in  most from th e  e d u c a t io n  system a r e  th o s e  who a r e  s o c i a l i z e d  i n t o  
e x i s t i n g  middle c l a s s  e d u c a t i o n a l  c u l t u r e s  ( T y l e r ,  1977). As long a s  we do 
have s c h o o l s ,  r e s e a r c h e r s  need t o  c a r r y  ou t  e d u c a t i o n a l  i n v e s t i g a t i o n s  t h a t  
t a k e  i n t o  account  ’a t t i t u d e s  and v a l u e s  (a s  w e l l  a s )  t h e  i n t e r n a l  l i f e  o f  
the  s c h o o l s ’ ( J e n c k s ,  1972:13).  The l i m i t e d  number o f  t h e o r e t i c a l l y  
informed a n a l y s i s  o f  what goes on in  th e  " b la c k  box" o f  s c h o o l i n g  n o t  only  
r e s u l t s  i n  a m i s r e p r e s e n t a t i o n  o f  th e  " f a c t s "  o f  s c h o o l i n g ,  b u t  a l s o  
h in d e r s  the  u n d e r s t a n d in g  o f  th e  whole p ro c e s s  o f  s c h o o l i n g .
The Schools  C o u n c i l ’ s (1981) recommendations a s  w i th  e a r l i e r  r e p o r t s  
(Newsom, Plowden) and p r o j e c t s  (EPA) s t i l l  p roceeded b a s i c a l l y  from the  
assumption t h a t  th e  l i m i t e d  e d u c a t i o n a l  p ro g r e s s  o f  whole groups  o f  
c h i l d r e n  i s  a f a u l t  t h a t  can be d i r e c t l y  l i n k e d  t o  t h e  c h i l d  e i t h e r  th rough 
the  c h i l d ' s  home background ,  c u l t u r e  o r  s o c i a l  envi ronment (Keddie ,  1973; 
Ginsburg ,  1972). This  p r e s e n t  r e s e a r c h  w i l l  concern  i t s e l f  w i th  th e  
s u b s tan ce  o f  e d u c a t io n  as  p e r c e iv e d  by p u p i l s ,  t e a c h e r s  and p a r e n t s  r a t h e r  
than  as  p e r c e iv e d  by e d u c a t i o n a l  p o l i c y  makers and a d m i n i s t r a t o r s .
The nex t  s e c t i o n  examines r e s e a r c h e s  t h a t  have s t u d i e d  t e a c h e r - p u p i l  
r e l a t i o n s h i p s ,  b u t  have ana ly se d  t h e s e  w i th o u t  s u f f i c i e n t  i n - d e p t h  focus  on 
th e  i n t e r a c t i o n a l  p ro c e s s  invo lved  i n  s c h o o l i n g .
2.2.3 Self-Concept and Unrealistic Ambitions
P s y c h o lo g i s t s  u s u a l l y  use th e  te rm ' s e l f - c o n c e p t '  t o  r e f e r  t o  an 
i n d i v i d u a l ' s  p e r c e p t i o n  o f  h i m / h e r s e l f  ( C h i l d ,  1981). S o c i o l o g i c a l l y ,  
e s p e c i a l l y  as  d e f in e d  by Mead (1934) an in d iv id u a l ' s  p e r c e p t i o n  o f  t h e  s e l f  
i s  based  on th e  i n d i v i d u a l ' s  knowledge o f  h i m / h e r s e l f  a s  a s o c i a l  b e in g  
( s e e  a l s o  Maslow's  H ie ra rc h y  o f  Needs in  C h i ld ,  1981:4 1). Blumer (1969) in  
an e x p o s i t i o n  o f  Mead's  w r i t i n g s  s u g g e s t s  t h a t  th rough  i n t e r a c t i o n  t h e  
i n d i v i d u a l  i s  a b l e  t o  t a k e  the  r o l e  o f  th e  o t h e r  and th e r e b y  form a 
c o n ce p t io n  o f  the  s e l f  which i s  based  upon th e  i n d i v i d u a l ' s  r e s p o n s e s  t o  a 
' g e n e r a l i z e d  o t h e r ' .  This  g e n e r a l i z e d  o t h e r  may be a p a r e n t ,  f r i e n d  o r  any 
person  th e  i n d i v i d u a l  has  r e g u l a r  c o n t a c t  w i th .  The i n d i v i d u a l  i s  seen  as  
capab le  o f  i n t e r n a l i z i n g  v a r io u s  a s p e c t s  o f  th e  g e n e r a l i z e d  o t h e r ' s  
o r i e n t a t i o n s .  This  p ro c e s s  o f  i n t e r n a l i z a t i o n  occurs  main ly  a t  t h e  f i n a l
s t a g e s  o f  th e  primary  s o c i a l i z a t i o n  o f  t h e  c h i l d .  In o r d e r  t o  emphasize 
the  impor tance  o f  th e  o t h e r  t o  an i n d i v i d u a l ,  Berger and Luckmann (1967) 
r e f e r  t o  ' s i g n i f i c a n t  o t h e r s '  r a t h e r  th a n  g e n e r a l i z e d  o t h e r s .  I t  i s  t h e s e  
s i g n i f i c a n t  o t h e r s  t h a t  form th e  b a s i s  o f  an i n d i v i d u a l ' s  s e l f - c o n c e p t  ( s e e  
Stone ,  1981; W ein re ich ,  1979).
Verma and Bagley d e f i n e  s e l f - c o n c e p t  as  ' a  c o g n i t i v e  v a r i a b l e  ( t h a t )  
concerns  what i t  i s  about  h i m s e l f  (o r  h e r s e l f )  t h a t  an i n d i v i d u a l  
r e c o g n iz e s  as  s a l i e n t  o r  r e l e v a n t '  (1979 :177) .  I n  an a t t e m p t  t o  f i n d  some 
s o l u t i o n  o r  answer t o  e t h n i c  m i n o r i t y  e d u c a t io n  t e a c h e r s  have  l a t c h e d  on t o  
f in d i n g s  t h a t  i n d i c a t e d  t h a t  West I n d ia n  c h i l d r e n  have  n e g a t i v e  
s e l f - c o n c e p t s  o r  low s e l f - e s t e e m  (M i ln e r ,  1975; Bagley and Coard,  1975). 
Moreover,  t e a c h e r s  and r e s e a r c h e r s  a l i k e  appeared  t o  p roceed  from th e  
assumption  t h a t  th e  ' f a u l t '  must l i e  in  th e  p u p i l s  and n o t  e l sew here  
( T i e r n e y ,  1982). Hence i t  i s  no t  s u r p r i s i n g  t h a t  c h i l d r e n  who u nde rac h ieve  
a r e  seen  as  no t  only hav ing  low s e l f - e s t e e m ,  b u t  " u n r e a l i s t i c  a m b i t i o n s " .  
Teachers  p e r c e iv e d  t h e s e  a s  t h e  outcome o f  th e  d i f f e r e n c e  between p a r e n t s '  
educa t iona l /em ploym ent  a s p i r a t i o n s  fo r  t h e i r  c h i l d r e n  and th e  c h i l d r e n ' s  
i n a b i l i t y  (however a s s e s s e d )  t o  a c q u i r e  th e  n e c e s s a ry  q u a l i f i c a t i o n s  (Nash, 
1973; G i l e s ,  1977)[173. Teachers  c o n s id e r e d  t h a t  t h e s e  am b i t ions  were no t  
commensurate w i th  th e  c h i l d r e n ' s  p e r c e iv e d  low s e l f - p e r c e p t i o n  [ 1 8 ] .
The concern  w i th  i n d i v i d u a l  p e r c e p t i o n s  and a t t i t u d e s  e s p e c i a l l y  in  
r e l a t i o n  t o  e d u c a t i o n a l  outcomes stems from th e  assumption t h a t  a n e g a t i v e  
s e l f - c o n c e p t  due t o  the  i n t e r n a l i z a t i o n  by th e  c h i l d  o f  th e  a t t i t u d e s  o f  a 
h o s t i l e  s o c i e t y  i s  a major  c o n t r i b u t o r  t o  a p u p i l ' s  l e v e l  o f  e d u c a t i o n a l  
achievement (Davey and M u l l i n ,  1980; Louden,  1980).  Stone (1981) p o in t e d  
out  t h a t  r e s e a r c h  ev idence  does no t  c o n c l u s i v e l y  s u ppor t  th e  c a u s a l  l i n k  
between s e l f - c o n c e p t  and ach ievement.  She argued t h a t  s e l f - c o n c e p t  
t h e o r i e s  a r e  in a d e q u a te ly  c o n c e p tu a l i z e d  and should  be r e g a rd e d  as  such .
The idea  t h a t  n e g a t i v e  s e l f - c o n c e p t  i s  l i k e l y  t o  be a major  el ement in  
the  u n s a t i s f a c t o r y  e d u c a t i o n a l  outcomes o f  e t h n i c  m i n o r i t y  p u p i l s  l e d  t o  
s e l f - c o n c e p t  t e s t i n g .  However, th e  v a r i e d  r e a s o n s  fo r  t h e  underach ievement 
o f  e t h n i c  m i n o r i t y  p u p i l s  be i t  i n  terms o f  n e g a t i v e  o r  low s e l f - c o n c e p t ,  
c u l t u r a l  o r  ad ju s tm en t  problems o r  language d i f f i c u l t i e s ,  have  p re v e n te d  
t h e  fo rm at ion  o f  an e d u c a t i o n a l  consensus  on t h e  s t r a t e g i e s  t o  employ i n  
o r d e r  t o  d e a l  w i th  underach ievement.
A v a s t  number o f  th e  s t u d i e s  on e t h n i c  m i n o r i t y  p u p i l s  appea r  t o
proceed  from the  assumption  t h a t  e d u c a t i o n a l  v a r i a b l e s  can be  m a n ip u la t e d .  
For example,  Bhatnager  (1970:111) a s s e s s e d  the  academic achievement o f
m i n o r i t y  p u p i l s  by examining ' t h e  t e s t e e s  performance  ( a t  s c h o o l )  i n  a l l  
h i s  academic s u b j e c t s  which a r e  th o s e  s u b j e c t s  norm al ly  a s s e s s e d  by means 
o f  w r i t t e n  e x a m i n a t i o n s ' .  Using a random sample o f  100 n a t i v e  E ng l i sh  
c h i l d r e n  a s  a c o n t r o l  group and a l l  th e  West I n d ia n  and C y p r io t  c h i l d r e n  
(about  40% o f  th e  t o t a l  number) a t  a London secondary  modern mixed s c h o o l ,
which had a r o l l  o f  j u s t  over  700, B h a t n a g e r ' s  r e s e a r c h  aim was t o
i d e n t i f y  e d u c a t i o n a l  v a r i a b l e s  t h a t  were r e l a t e d  t o  th e  ' a d j u s t m e n t '  o f  
e t h n i c  m i n o r i t y  c h i l d r e n  ( 1 9 7 0 :6 8 ,7 4 ) .  These v a r i a b l e s  were grouped as 
s o c i o - c u l t u r a l , c o g n i t i v e ,  d i s p o s i t i o n a l  and background v a r i a b l e s .  An 
ad ju s tm en t  s c a l e  was s p e c i a l l y  c o n s t r u c t e d  t o  measure t h e  l e v e l  o f  
ad jus tm en t  (1970:88)  and he came t o  t h e  ' a l a r m in g  ( c o n c l u s i o n  t h a t )  t h e r e  
appea rs  t o  be a huge gap between th e  ad ju s tm en t  o f  E n g l i s h  and ( e t h n i c  
m in o r i ty )  c h i l d r e n ' . He s u g g es ted  t h a t  t e a c h e r s  should  a d v i s e  c h i l d r e n  t o  
a d j u s t  t h e i r  v o c a t i o n a l  a s p i r a t i o n s  t o  a more r e a l i s t i c  a p p r a i s a l  o f  t h e i r  
employment p r o s p e c t s  (1 970 :144 ,155 ) .  This  i s  a s u g g e s t i o n  which Stone 
(198 1) over t e n  y e a r s  l a t e r ,  s t i l l  found runn ing  th rough  a s u b s t a n t i a l  
number o f  t e a c h e r s '  comments and adv ice  on the  u n r e a l i s t i c  a s p i r a t i o n s  o f  
e t h n i c  m i n o r i t y  c h i l d r e n  and t h e i r  p a r e n t s .
The d i f f i c u l t y  i n  Bhatnager*s  s u g g e s t io n  l i e s  i n  d e t e rm in i n g  what i s  an 
u n r e a l i s t i c  a s p i r a t i o n  (Nandy, 1969).  Secondly,  Bha tnager  obse rved  t h a t  
' u r g e n t  m easu re s '  should  be t a k e n  t o  ' r e s o c i a l i z e '  e t h n i c  m i n o r i t y  p u p i l s  
i n  o r d e r  t o  avoid  ' a n  almost  r a c i a l  e x p lo s io n  in  t h e  n e x t  t e n  y e a r s '  
(1970 :157) .  (R io t s  d id  occur  i n  1981, a l th o u g h  no one i s  q u i t e  s u r e  o f  th e  
causes  (Scarman,  1981) .)  R e s o c i a l i z i n g  e t h n i c  m i n o r i t y  p u p i l s ,  i f  a t  a l l  
p o s s i b l e ,  can only  l e a d  t o  e t h i c a l  problems i n  te rms o f  who s o c i a l i z e s  them 
and i n t o  what c u l t u r e  -  w h i te  working c l a s s  o r  w h i t e  midd le  c l a s s ?  
I n h e r e n t  i n  t h i s  id e a  o f  r e s o c i a l i z a t i o n  i s  the  need t o  'make them l i k e  u s '  
o r  as  Bourdieu (1973) pu t  i t
an e d u c a t io n  system which p u t s  i n t o  p r a c t i c e  an i m p l i c i t  
pedagogic  a c t i o n  r e q u i r i n g  i n i t i a l  f a m i l i a r i t y  w i th  
th e  dominant c u l t u r e ,  and which proceeds  by im p e r c e p t i b l e  
f a m i l i a r i z a t i o n ,  o f f e r s  in fo rm a t io n  and t r a i n i n g  which can be 
r e c e i v e d  and a c q u i r e d  only (my emphasis)  by s u b j e c t s  
endowed w i th  the  system o f  p r e d i s p o s i t i o n s  t h a t  i s  th e  
c o n d i t i o n  fo r  the  s uccess  o f  th e  t r a n s m i s s i o n  and o f  th e  
i n c u l c a t i o n  o f  the  c u l t u r e  ( p . 80 ) .
C la rk  (196 1) has  shown how e d u c a t i o n a l  r e p r e s e n t a t i v e s  p e r c e iv e d  
working c l a s s  c h i l d r e n  as  on ly  s u i t a b l e  f o r  c e r t a i n  ty p e s  o f  c a r e e r s  and 
had succeeded i n  ' c o o l i n g  o u t '  ( d i s s u a d in g )  th e  c h i l d r e n  from engag ing  in  
co u r s e s  which were ,  i n  e s s e n c e ,  " r e s e r v e d "  f o r  middle c l a s s  c h i l d r e n  [ 1 9 ] .  
C ic o u re l  and K i t s u s e  (1963) p o i n t  ou t  t h a t  ' e d u c a t i o n  d e c i s i o n  m akers '  have 
" p e r f e c t e d "  t h e  p ro c e s s  o f  ' l e g i t i m a t e  l a b e l l i n g ' .  A p o i n t  which Goffman 
(1962) emphasizes i n  terms o f  the  p ro ces s  th rough  which a d ju s tm e n t s  a r e  
made t o  a d e f l a t e d  s e l f - im a g e  o r  s t igm a .  O f f i c i a l  s o u rc e s  appea r  p r e p a re d  
t o  make e d u c a t i o n a l  changes (Community R e l a t i o n s  Commission, 1974),  b u t  as  
the  Schools Counc i l  Pamphlet  18 (1981) shows t h e s e  changes  a r e  n o t  b e in g  
f u l l y  implemented.  Boudon (1974) observed  t h a t  th e  m a n ip u la t i o n  o f  
e d u c a t i o n a l  v a r i a b l e s  can on ly  have a modera te  e f f e c t  on e d u c a t i o n a l  and 
s o c i a l  i n e q u a l i t y .
L i t t l e  ( 1975) su g g es t s  t h a t  c e r t a i n  a s p e c t s  o f  t h e  c u r r i c u lu m  shou ld  be
’r a d i c a l l y  changed’ n o t  j u s t  t o  o f f e r  a more r e l e v a n t  e d u c a t io n  t o  e t h n i c  
m i n o r i t y  c h i l d r e n ,  b u t  t o  o f f e r  a comprehensive e d u c a t io n  t h a t  i s  no t  
r i d d l e d  w i th  'xenophob ia  and c u l t u r a l  b l i n k e r s '  ( p . 53 ) .  Al though 
e d u c a t i o n a l  r e s e a r c h e r s  l i k e  L i t t l e  (1975) and Verma and Bagley (1981) 
r ecogn ized  t h a t  a p t i t u d e  and s e l f - c o n c e p t  t e s t s  were c u l t u r e  bound -  the y  
op e ra t e d  on th e  b e l i e f  t h a t  t e s t s  p r i m a r i l y  e s t a b l i s h e d  fo r  a w h i te  
e t h n o c e n t r i c  c u l t u r e  can be m od i f ied  s u f f i c i e n t l y  t o  t a k e  account  o f  th e  
p o s s i b l e  b i a s e s  i n h e r e n t  i n  t h e s e  t e s t s .
Stone (1981) l i s t s  a number o f  s t u d i e s  concerned  w i th  a t t i t u d e s  and 
s e l f - c o n c e p t  which show t h a t  p u p i l s ,  b l a c k  o r  w h i t e ,  i n  a d i s a d v a n t a g in g  
environment ( f o r  example,  EPA a r e a s  as  i d e n t i f i e d  by H a l s e y ,  1972) a r e  
l i k e l y  t o  have even h i g h e r  s e l f - c o n c e p t  s c o re s  than  p u p i l s  from more 
advantaged  backgrounds  ( s e e  a l s o  Mabey, 1981). Stone (1981) i n s i s t s  t h a t  
t h e r e  i s  no r e l a t i o n s h i p  between soc io -economic  s t a t u s  and s e l f - c o n c e p t  
s c o re s  and conc ludes  t h a t  s e l f - c o n c e p t  ' h a s  y e t  t o  prove i t s  r e l e v a n c e  o r  
u s e f u l n e s s  i n  r e l a t i o n  t o  the  s c h o o l in g  o f  th e  b l a c k  c h i l d  i n  B r i t a i n '  
(1981 :250) .
I r o n i c a l l y ,  S t o n e ' s  c o n c l u s i o n  i s  based  on u s in g  s i m i l a r  s e l f - c o n c e p t  
s c a l e s  t h a t  o t h e r  r e s e a r c h e r s  have used  t o  conclude  t h a t  s e l f - c o n c e p t  does 
make a d i f f e r e n c e .  Stone took  c a r e  t o  modify th e  P i e r  H a r r i s  and Z i l l e r  
s c a l e s ,  b u t  a s  p o i n t e d  ou t  above,  even m od i f ied  t e s t s  a r e  o f  ' q u e s t i o n a b l e  
v a l i d i t y '  (Haynes,  1971:23).  However, because  o f  t h e i r  seeming 
' o b j e c t i v i t y '  th rough th e  use  o f  q u a n t i f i c a t i o n  and s t a t i s t i c a l  a n a l y s i s  
t h e s e  t e s t s  a r e  t aken  a s  s c i e n t i f i c a l l y  f a c t u a l  and a r e  t r e a t e d  as  such  
(when i t  i s  c onven ien t  t o  do so)  by p o l i c y  makers and t e a c h e r s  ( s e e  T a y l o r ,  
1981).
S e l f - c o n c e p t  appea rs  t o  be a r e d - h e r r i n g  e s p e c i a l l y  a s  i t  conce rns  
s ch o o l in g  and e d u c a t i o n a l  outcomes.  What may be more r e l e v a n t  i s  r e s e a r c h  
which examines th e  i n t e r a c t i v e  f o r c e s  o p e r a t i n g  i n  t h e  development o f  an 
i n d i v i d u a l ' s  s e l f - c o n c e p t .  R osen tha l  and J a c o b s o n ' s  (1968) c l a s s i c  s tudy  
shows t h a t  t e a c h e r s  h o ld  c e r t a i n  ( u s u a l l y  n e g a t i v e )  p e r c e p t i o n s  o f  m i n o r i t y  
c h i l d r e n  o r  working c l a s s  c h i l d r e n  i n  g e n e r a l .  They argue  t h a t  t e a c h e r s '  
n e g a t iv e  e x p e c t a t i o n s  a r e  d e r iv e d  th rough  a l a b e l l i n g  p r o c e s s  which 
su b se q u e n t ly  a c t s  as  a ' s e l f - f u l f i l l i n g  p r o p h e c y ' .  Thus i t  i s  f e a s i b l e  
t h a t  th rough  v a r io u s  n e g o t i a t i o n a l  p ro ced u res  p u p i l s  i n a d v e r t e n t l y  a c t  ou t  
the  t e a c h e r ' s  e x p e c t a t i o n s .
The i n c o n c lu s iv e  and sometimes c o n t r a d i c t o r y  f i n d i n g s  o f  s e l f - c o n c e p t  
r e s e a r c h  le aves  one i n  a dilemma over  what r e a l l y  m a t t e r s  a s  f a r  as  
e d u c a t i o n a l  outcome and ex p e r i e n c e  a r e  conce rned  -  t h e  p u p i l s '  
s e l f - c o n c e p t ,  th e  t e a c h e r s '  e x p e c t a t i o n s  o r  p a r e n t a l  a s p i r a t i o n s  f o r  t h e i r  
c h i l d r e n ?  S e l f - c o n c e p t  r e s e a r c h e r s  show a l a c k  o f  consensus  i n  t h e i r  
f i n d i n g s ,  bu t  they  do appea r  t o  s h a re  a m e th o d o lo g ica l  c o n s e n s u s .  Most 
s e l f - c o n c e p t  i n v e s t i g a t i o n s  a re  c a r r i e d  ou t  th rough  p sychom et r ic  t e s t s  i n  
s p i t e  o f  th e  ev idence  t h a t  th e s e  methods a r e  u nab le  t o  produce  a consensus
o f  r e s u l t s  and d e s p i t e  the  p o s i t i v i s t i c  c l a im  t h a t  s c i e n t i f i c  and t h e r e f o r e  
o b j e c t i v e  methods a r e  be ing  used  t o  a n a ly se  and measure human a c t i v i t y  
(Giddens ,  1979).
There a r e  fundamental  r e s e r v a t i o n s  about  a n a l y s i n g  d a t a  concerned  w i th  
such complex phenomena as  human behav iour  i n  t h i s  way. The use  o f  complex 
s t a t i s t i c a l  methods o f  a n a l y s i s  i n  o r d e r  t o  d e a l  w i th  th e  c o m p le x i t i e s  o f  
human d a t a  i s  acknowledged.  However, i t  i s  d i f f i c u l t  t o  account  fo r  a l l  
t h e  immeasurable p a r t s  ( u n i d e n t i f i e d  i n t e n t i o n s ,  u n v e r b a l i z e d  a t t i t u d e s )  
t h a t  come t o g e t h e r  t o  comprise  human a c t i o n .  Moreover,  i t  i s  almost  
i n c o n c e iv a b le  t h a t  th e  p ro c e s s  th rough  which meanings a r e  b u i l t  up and used  
in  r e a l i t y  c o n s t r u c t i o n  p r o c e s s e s  ( S t r a u s s  and Becker,  1956) can be 
c a p tu r e d  by measurement even when working c l o s e l y  w i th  t h e  main 
p a r t i c i p a n t s  i n  th e  dynamics o f  s c h o o l i n g .  These immeasurable p a r t s  a r e  
j u s t  as  p ro b le m a t i c  f o r  q u a l i t a t i v e  r e s e a r c h ,  bu t  f i n d i n g s  w i t h i n  t h i s  
framework a re  no t  p r e s e n te d  as  s c i e n t i f i c a l l y  t e s t e d  and th e  r e a d e r  i s  l e f t  
in  no doubt  t h a t  q u a l i t a t i v e  arguments a r e  based  on th e  r e c o g n i t i o n  o f  the  
r e s e a r c h e r ’s own i n t e r s u b j e c t i v e  v a l u e s  (Douglas ,  197 1). This  i s  n o t  t o  
c l a im  t h a t  a l l  q u a l i t a t i v e  e th n o g ra p h ic  r e s e a r c h  f i n d i n g s  comprise a 
consensus ,  bu t  t o  p o in t  ou t  t h a t  r e s e a r c h  d e a l i n g  w i th  s o c i a l  o b j e c t s  
capab le  o f  c o n s t a n t l y  d e f i n i n g  and r e d e f i n i n g  t h e i r  s i t u a t i o n  (Blumer,  
1969) shou ld  be r e s e a r c h e d  a t  t h e  l e v e l  o f  th e  p r o c e s s e s  th rough  which a 
p a r t i c u l a r  s e t  o f  meanings and u n d e r s t a n d in g s  a r e  a r r i v e d  a t  i n  o r d e r  t o  
de te rm ine  what p a r t  t h e s e  p l a y  in  th e  i n d i v i d u a l ' s  p e r c e p t i o n  o f  t h e  s o c i a l  
wor ld (S i lve rm an ,  1971).
2.2.4 Teacher - Pupil Interaction
The t h e o r e t i c a l  p e r s p e c t i v e s  d i s c u s s e d  i n  t h e  p r e v io u s  s e c t i o n  ( e q u a l  
o p p o r t u n i t y ,  c u l t u r a l  d e p r i v a t i o n ,  s e l f - c o n c e p t )  can be termed as 
m a c r o s o c io lo g i c a l  approaches  t o  e d u c a t io n  ( s e e  K arabe l  and H a l s e y ,  1977).  
T h e i r  emphasis  i s  on the  d e te rm in ing  e f f e c t s  o f  the  e d u c a t io n  sys tem on the  
p u p i l  w i th o u t  fundamenta l  c r i t i c i s m  o f  what c o n s t i t u t e s  e d u c a t i o n a l  
knowledge and e d u c a t i o n a l  e x p e r i e n c e .  Young (197 1) and Keddie (1973) argue  
t h a t  s c h o o l in g  c o n s i s t s  o f  ' c u l t u r a l l y  s p e c i f i c '  and ' s o c i a l l y  c o n s t r u c t e d  
phenomena' .  Thus, t h e  u n i v e r s a l  acc ep tan c e  o f  th e  v a l i d i t y  o f  what 
c o n s t i t u t e s  e d u c a t i o n a l  knowledge was c r i t i c a l l y  examined and c h a l l e n g e d .  
I t  was a t  the  peak o f  t h i s  form o f  c r i t i c i s m  o f  the  e d u c a t io n  sys tem t h a t  
the  'new'  s o c io lo g y  o f  e d u c a t io n  emerged as  an e d u c a t i o n a l  p e r s p e c t i v e  
worthy o f  s e r i o u s  c o n s i d e r a t i o n .
The 'new' so c io lo g y  o f  ed u c a t io n  i n  c o n t r a s t  t o  m a c r o s o c i o l o g i c a l  
approaches  which proceeded  on th e  assumption  t h a t  th e  i n d i v i d u a l ' s  r o l e  i n  
s o c i e t y  i s  p a s s i v e ,  examined e d u c a t io n a l  i s s u e s  from a m i c r o s o c i o l o g i c a l  
p e r s p e c t i v e .  M i c r o s o c i o l o g i s t s  argued  t h a t  i t  was on the  b a s i s  o f  th e
a c t o r s '  own u n d e r s t a n d in g s  t h a t  a c t i o n  took  p la c e  (Blumer,  1969). Berger  
and Luckmann (1967) f u r t h e r  enhanced th e  move from macro t o  micro  s o c io lo g y  
w i th  t h e i r  t r e a t i s e  on ' t h e  s o c i a l  c o n s t r u c t i o n  o f  r e a l i t y ' .  Th is  pu t  
forward th e  id e a  t h a t  t h e  i n d i v i d u a l  was c a p a b le  o f  making d i s c r e t i o n a r y  
cho ice  among th e  v a s t  number o f  phenomena impinging on h i s / h e r  
c o n s c io u s n e s s .  This  view o f  th e  i n d i v i d u a l  i n  s o c i e t y  o f f e r e d  new and 
p o t e n t i a l l y  r e v o l u t i o n a r y  l i n e s  o f  e nqu i ry  i n f l u e n c e d  by th e  
phenomenologica l  w r i t i n g s  o f  Schutz (1967) .  The works o f  
e th n o m e th o d o lo g is t s  ( s e e  C ic o u r e l ,  1964; G a r f i n k e l ,  1967) have a l s o  p la y ed  
an im por tan t  p a r t  i n  th e  emergence o f  m e thodo log ica l  and t h e o r e t i c a l  
p e r s p e c t i v e s  committed t o  t h e  d i s c o v e ry  o f  s o c i a l  p r o c e s s e s .
The a d o p t io n  o f  t h e s e  "new" forms o f  s o c i o l o g i c a l  e n q u i ry  i n  the  
e d u c a t i o n a l  f i e l d  led  t o  a s i g n i f i c a n t  move away from th e  
s t r u c t u r a l - f u n c t i o n a l i s t  s o c i a l  r e s e a r c h  paradigm which had i t s  r o o t s  in  
p o l i c y  making and t e a c h e r  t r a i n i n g .  Bernbaum ( 1977) s u g g e s t s  t h a t  e a r l y  
r e s e a r c h  i n t o  t h e  so c io lo g y  o f  e d u c a t io n  was done by ,  a t  b e s t ,  good 
p r a c t i s i n g  t e a c h e r s .  I t  was t h e r e f o r e  n o t  s u r p r i s i n g  t h a t  t h e i r  work was 
' a t h e o r e t i c a l ' , p r a c t i c e - o r i e n t e d  and concerned  w i th  p o l i c y  d e c i s i o n s  and 
s o c i a l  problems.  Young (1971) and Gorbu tt  (1972) c a l l e d  f o r  a 
r e o r g a n i z a t i o n  o f  th e  so c io lo g y  o f  e d u c a t io n .  Young c la imed  t h a t  i t  was 
becoming i n c r e a s i n g l y  obvious  t h a t  c e n t r a l  q u e s t i o n s  c r u c i a l  t o  th e  
u n d e r s t a n d in g  o f  th e  e d u c a t io n  p ro c e s s  were be ing  l e f t  unasked .  Un l ike  the  
p o s i t i v i s t i c  concern  w i th  th e  m a c r o s o c io lo g i c a l  l e v e l  o f  t h e  s t r u c t u r a l  
r e l a t i o n s h i p s  between schoo ls  and o t h e r  s o c i a l  i n s t i t u t i o n s ,  p a r t i c u l a r l y  
t h o s e  i n  t h e  employment s e c t o r ,  i n t e r p r e t i v e  t h e o r i s t s  were more d i r e c t l y  
concerned  w i th  t h e  i n t e r n a l  o p e r a t i o n s  o f  t h e  s c hoo ls  the m se lves  and 
emphasized th e  s i g n i f i c a n c e  o f  ' eve ryday  l i f e ' .
The t h e o r e t i c a l  p e r s p e c t i v e  in fo rm ing  m i c r o s o c i o l o g i c a l  approaches  i s  
grounded ( G la s e r  and S t r a u s s ,  1967) i n  t h r e e  i n t e r r e l a t e d  a r e a s  -  th e  
cu r r i c u lu m ,  e d u c a t o r s '  c a t e g o r i e s  and c o n c e p t u a l i z a t i o n  o f  e d u c a t io n  and 
t e a c h e r - p u p i l  i n t e r a c t i o n .  Young (1971) c la imed  t h a t  s t u d i e s  such  as  
L a c e y ' s  (1970) t h a t  do a t tem p t  t o  i n v e s t i g a t e  t h e  p ro c e s s  o f  s c h o o l i n g  by 
examining grouping  and s e l e c t i o n  p ro ced u res  l e ave  a vacuum b eca u se  Lacey 
t r e a t e d  as  unp rob lem at ic  what i t  i s  t o  be e d u c a te d .  Young accused  Lacey o f  
i n a d v e r t e n t l y  p ro v id in g  q u e s t i o n a b l e  l e g i t i m a c y  t o  t h e  v a r i o u s  p r e s s u r e s  
f o r  a d m i n i s t r a t i v e  and c u r r i c u l a r  re fo rm  w i th o u t  hav ing  a c t u a l l y  d i s c o v e r e d  
what i t  was t h a t  needed r e fo rm ing .
Bernbaum (1977) c la im s  t h a t  Young's  (1971) i n v i t a t i o n  t o  s tu d y  t h e  
s o c io lo g y  o f  knowledge appeared  t o  have f a i l e d  i n  g e n e r a t i n g  r e s e a r c h  which 
may have  looked a t  the  h i s t o r i c a l  p r o c e s s e s  th rough  which p a r t i c u l a r  
s u b j e c t s  have found t h e i r  way i n t o  and been l e g i t i m i z e d  a s  p a r t  o f  th e  
school  cu r r i c u lu m .  N e v e r t h e l e s s ,  Young's (1971) w r i t i n g s  have g e n e r a t e d  
a n a l y t i c a l l y  new i n s i g h t s  i n t o  th e  e d u c a t io n  p r o c e s s .  Th is  i s  most 
e s p e c i a l l y  e x e m p l i f i e d  i n  th e  work o f  Keddie (1971) ,  who th rough  a number
o f  i n v e s t i g a t i o n s  i n t o  la nguage ,  r e a d i n g  and l e a r n i n g  shows how t e a c h e r s  
’b a s t a r d i z e ’ knowledge t o  d i f f e r e n t  c a t e g o r i e s  o f  p u p i l s  ( s e e  be low) .
F ur the rm ore ,  t h e r e  a r e  r a d i c a l  movements which a r e  c r i t i c a l  o f  schoo ls  
and th e  p ro c e s s  o f  s c h o o l i n g .  Such c r i t i c i s m s  run through th e  works o f  
Hol t  (1969) ,  Kohlberg ,  (1970) ,  Goodman, (1971) ,  Reimer,  (1971) ,  F r e i r e ,  
(1972) ,  I l l i c h  (1973) ,  t o  name a few. With t h e s e  w r i t e r s  the  emphasis  o f  
the  so c io lo g y  o f  e d u c a t io n  s h i f t e d  from th e  " o ld "  concern  wi th  th e  
i n p u t - o u t p u t  models and th e  s e l e c t i o n  p ro c e s s  towards  a c r i t i q u e  o f  
s c h o o l in g  and s o c i e t y  as  a whole w i th  an i n t e r e s t  i n  ’p r o g r e s s i v e 1 t e a c h in g  
( s e e  Bernbaum, 1977, who d i s c u s s e s  the  s t r u c t u r a l  r o l e  o f  B r i t i s h  t e a c h e r  
t r a i n i n g  e s t a b l i s h m e n t s  i n  enhanc ing  an i n s t i t u t i o n a l  b ase  f o r  t h e  
so c io lo g y  o f  e d u c a t io n ;  see  a l s o  M orr ison  a n d ,M c In ty re , 1973).
Es land  (1971) th rough  an a n a l y s i s  o f  th e  assumptions  u n d e r ly i n g  
pedagogy shows t h a t  th e  a c t i v e  c h a r a c t e r  o f  u n d e r s t a n d i n g  and th e  c u l t u r a l  
competence o f  p u p i l s  a r e  almos t  t o t a l l y  ig n o red .  He p o s i t e d  t h a t  
h e n c e f o r t h  p u p i l s '  views were n o t  t o  be d i s m i s s e d  i n  te rms o f  t h e i r  
u n i n t e l l i g e n c e ,  home background o r  even p u p i l - s u b c u l t u r e s  once the y  were 
d i f f e r e n t  from th e  mains tream o f f i c i a l  c u l t u r e  o f  th e  schoo l  ( s e e  a l s o  
Meighan,  1978:101-112 f o r  a d e s c r i p t i o n  o f  t e a c h i n g  th rough  p u p i l  
c o n s u l t a t i o n s ) .  However, Cohen, P.  (1972) warns o f  t h e  dangers  invo lved  in  
accommodating th e  views o f  a l l  p u p i l s  ( f o r  example,  views w i th  a n t i - S e m i t i c  
o r  b i g o t e d  l e a n i n g s ) .
One o f  t h e  a r e a s  th e  'new' so c io lo g y  o f  e d u c a t io n  i n v e s t i g a t e s  th rough
th e  l i n k e d  p ro c e s s e s  o f  a c t i o n  and knowledge i s  the  r a t i o n a l e  beh ind
p u p i l s '  a c t i o n s .  I n t e r p r e t i v e  r e s e a r c h e r s  proceed  from the  assumption  t h a t  
an a c t o r  i n  a g iven  s i t u a t i o n  w i l l  a c t  r a t i o n a l l y  and t h a t  the  a c t o r ' s
r a t i o n a l i t y  i s  d e r iv e d  from th e  a c t o r ' s  own competent  r e a s o n in g  -  even
though t h i s  a c t i o n  ( u s u a l l y  m a n i f e s t e d  th rough  a p p ea ran ce ,  a t t i r e  and 
d i s c i p l i n e  i n  the  school  c o n t e x t )  may be p e r c e iv e d  as  d e v i a n t  by th e  
dominant groups  w i t h i n  th e  p a r t i c u l a r  s o c i e t y  (Hebdige,  1979; Es land ,  
1971).
This a r e a  o f  concern  opens up two main r e s e a r c h  f i e l d s :  ( a )  t e a c h e r s '  
p e r s p e c t i v e s  and c la ss room  i n t e r a c t i o n  (Hamil ton ,  1973; Delamont,  1984; 
Woods, 1980b) and (b)  p u p i l s '  p e r s p e c t i v e s  and c la ss room  coping  s t r a t e g i e s  
(H arg reaves ,  1978; Barton and Meighan,  1978; Woods, 1980a).  P u p i l s '  a c t i o n s  
have an e x p l a n a to r y  s i g n i f i c a n c e ;  th u s  p u p i l s '  p e r s p e c t i v e s  and s t r a t e g i e s  
a re  l e g i t i m a t e  t o p i c s  o f  e nqu i ry  (Woods,1983) .  D e s p i t e  t h e i r  emphasis  on 
th e  p a r t i a l  autonomy o f  school  p r o c e s s e s  from t h e  impact o f  t h e  c l a s s  
s t r u c t u r e  Hargreaves  (1967) and Lacey (1970) f a i l e d  t o  e x p l o r e  f u l l y  p u p i l  
p e r s p e c t i v e s  ( s e e  i n  comparison W i l l i s , 1977; C o r r ig a n ,  1979), a l t h o u g h
H argreaves  e t  a l .  (1976) d id  a t t em p t  t o  remedy t h e  e a r l i e r  d e f i c i e n c y .  
P u p i l s '  p e r s p e c t i v e s  a r e  im por tan t  n o t  j u s t  because  th e y  m e d ia te  t h e  
e f f e c t s  o f  th e  o r g a n i z a t i o n  o f  schoo ls  and th e  a c t i o n s  o f  t e a c h e r s ,  b u t  
a l s o  because  t h e i r  e x p l o r a t i o n s  can show t h e  r a t i o n a l i t y  o r
i n t e l l e c t u a l  competence o f  th o s e  d i s m is s e d  as  ig n o ra n t  o r  incompetent  by 
’c u l t u r a l l y  i m p e r i a l i s t i c  s c h o o l s ’ (Meighan, 1978).
The B r i t i s h  v e r s i o n  o f  th e  new s o c io lo g y  o f  e d u c a t io n  i s  a 
m o d i f i c a t i o n  o f  American c la ss room  s t u d i e s  t h a t  d a t e  as  f a r  back as 
W a l l e r ’ s (1932) exam inat ion  o f  th e  s o c io lo g y  o f  t e a c h i n g ,  B e c k e r ' s  (1952,  
1953) s t u d i e s  o f  Chicago school  t e a c h e r s  and R i s t ' s  (1970,  1973) more 
r e c e n t  i n v e s t i g a t i o n s  o f  ' g h e t t o '  s c h o o l s .  Based f i r m ly  i n  th e  American 
t r a d i t i o n  o f  e th n o g ra p h ic  school  c e n t r e d  r e s e a r c h ,  th e  i n t e r p r e t i v e  s tudy  
o f  th e  s o c io lo g y  o f  knowledge i s  a lmos t  e n t i r e l y  a B r i t i s h  phenomenon 
(Delamont and A tk inson ,  1980), a l th o u g h  c l a s s i c a l  s o c i o l o g i s t s  l i k e  E v e r e t t  
Hughes and h i s  Chicago School a s s o c i a t e s  ( f o r  example,  Cooley;  s ee  a l s o
Bottomore and N i s b e t t ,  1979) had t a u g h t  and w r i t t e n  about  phenomenology 
long b e f o r e  t h e  B r i t i s h  took  o v e r .  This  p r e s e n t  r e s e a r c h  i s  no t  
p a r t i c u l a r y  concerned w i th  examining why the  'new'  s o c io l o g y  o f  e d u c a t io n  
d id  n o t  t a k e  ro o t  i n  America,  bu t  i s  concerned  w i th  examining what e f f e c t  
i t  has  i n  te rms o f  c u r r e n t  B r i t i s h  e d u c a t i o n a l  r e s e a r c h .
Keddie (1971) e x e m p l i f i e s  th e  r e s e a r c h  concern  o f  the  'new'  s o c io lo g y  
o f  e d u c a t io n .  Her s tudy  c o n s i s t s  o f  an exam ina t ion  o f  th e  t e a c h i n g  o f  a 
h u m a n i t i e s  cou r se  a t  a comprehensive s c h o o l .  I t  i s  conce rned  w i th  the
knowledge t e a c h e r s  have o f  p u p i l s  and w i th  what coun t s  as  s u i t a b l e
knowledge f o r  d i s c u s s i o n  and e v a l u a t i o n  i n  th e  c l a ss room .  One o f  th e  aims
o f  K e d d ie ' s  s tudy  was t o  d i s c o v e r  t h e  p ro c e s s e s  in vo lved  in  t h e  p ro d u c t i o n  
o f  academic ' f a i l u r e s ' .  By lo ok ing  a t  t e a c h e r - p u p i l  i n t e r a c t i o n  she was 
a b l e  t o  show t h a t  t e a c h e r s  h e l d  concep ts  t h a t  were i n  c o n t r a d i c t i o n  wi th  
t h e i r  aims as  e d u c a t i o n a l i s t s  [ 2 0 ] .
Keddie found t h a t  a l though  t e a c h e r s  den ied  t h a t  a b i l i t y  was a s s o c i a t e d  
w i th  s o c i a l  c l a s s  t h e i r  o b s e rv a b le  b ehav iou r  i n d i c a t e d  t h a t  t h e r e  was a 
d e f i n i t e  r e l a t i o n s h i p  between s o c i a l  background and academic ach ievem ent .  
I n  o t h e r  words,  t e a c h e r s  were a b l e  t o  h o l d  a t h e o r e t i c a l  p e r s p e c t i v e  which 
c o n t r a d i c t e d  t h e i r  e m p i r i c a l l y  o b s e rv a b le  a c t i o n .  Keddie (1971:43)  saw 
t h i s  type  o f  d i f f e r e n t i a t i o n  c a r r i e d  on i n t o  t h e  c u r r i c u lu m .  T e a c h e r s ,  who 
were main ly  middle c l a s s ,  used  e s s e n t i a l l y  d i f f e r e n t  p e d a g o g ic a l  s t r a t e g i e s  
fo r  t e a c h i n g  c h i l d r e n  whom the y  i d e n t i f i e d  a s  n o t  b e lo n g in g  t o  m a ins t ream  
(middle c l a s s )  c u l t u r e .  K e d d ie ' s  r e s e a r c h  th u s  conf irmed  t h a t  p e r c e p t i o n s  
o f  who i s  ' e d u c a b l e '  a r e  s o c i a l l y  c o n s t r u c t e d  and have  l i t t l e  t o  do w i th  a 
p a r t i c u l a r  c h i l d ' s  a b i l i t y ,  e s p e c i a l l y  i f  t h a t  c h i l d  comes from a working  
c l a s s  background o r  i s  a member o f  an e t h n i c  m i n o r i t y  group  (Labov,  1973).
Fur long  (1976) c a r r i e d  ou t  one o f  t h e  f i r s t  p u b l i s h e d  i n t e r p r e t i v e  
s t u d i e s  o f  c l a ss room  i n t e r a c t i o n  w i th  s p e c i f i c  r e f e r e n c e  t o  e t h n i c  m i n o r i t y  
p u p i l s  i n  B r i t a i n .  However, t h e  account  o f  h e r  sampling frame s u g g e s t s  
t h a t  t h i s  was a c c i d e n t a l  r a t h e r  th a n  i n t e n t i o n a l .  Fu r long  t a u g h t  a t  a 
school  w i th  a h igh  p e rc e n ta g e  o f  c h i l d r e n  o f  West In d ia n  o r i g i n  so i t  was 
no t  s u r p r i s i n g  t h a t  13 ou t  o f  t h e  16 p u p i l s  s tu d i e d  a r e  c h i l d r e n  o f  West 
I n d ia n  o r i g i n  (197 6 :2 4 ) .  This  does no t  a f f e c t  th e  im por tance  o f  t h i s  s tudy
which shows t h a t  most p u p i l s  were i n t e r e s t e d  i n  l e a r n i n g ,  b u t  t h e i r  
w i l l i n g n e s s  t o  s i t  down and l e a r n  was g r e a t l y  d e r iv e d  from t h e i r  assessm ent  
o f  a t e a c h e r ’ s a b i l i t y  t o  t e a c h .  The p u p i l ' s  a ssessm ent  was a r r i v e d  a t  
th rough what they  u nders tood  l e a r n i n g  t o  be and what the y  p e r c e iv e d  as th e  
t e a c h e r ' s  r o l e  ( s e e  a l s o  B l i s h e n ,  1969).  One o f  F u r l o n g ' s  p u p i l s  s t a t e d  
t h a t  ' s t r i c t '  t e a c h e r s  made them work because  'you  c a n ' t  t a l k  i n  Mr. M ark 's  
l e s s o n . . .  so a f t e r  a w h i le  you work,  and you en joy  i t  because  y o u ' r e  
l e a r n i n g  a l o t '  (1976:35)  ' S o f t '  t e a c h e r s  t o o  were ' o k a y '  as  long as  the  
p u p i l s  f e l t  th e y  were ' l e a r n i n g  a l o t ' :  'Mrs.  A l a n ' s  s o f t ,  b u t  I  l e a r n  a
l o t  from h e r '  (1 9 7 6 :3 5 ) .  From t h e  p u p i l s '  p e r s p e c t i v e  p ro b le m a t i c  t e a c h e r s  
were t h o s e  whom th e  p u p i l s  were unab le  t o  u n d e r s t a n d .  Even though some 
t e a c h e r s  were s t r i c t ,  p u p i l s  were unab le  t o  l e a r n  a l o t  from them because  
' h e  d o n ' t  make s e n s e ,  I  d o n ' t  u n d e r s t a n d  n o th i n g  (he)  t a l k s  them b ig  
words '  (1 9 7 6 :3 5 ) .
M aize ls  (1970) conf irm s  t h a t  p u p i l s  p e r c e i v e  bad t e a c h e r s  a s  u s i n g  such  
t a c t i c s  as  f e a r  and i n t i m i d a t i o n  a s  a means o f  c o n t r o l  and dominance.  
However, once t h e  p u p i l s  f e l t  the y  were n o t  ' l e a r n i n g  a lo t*  th e y  became 
d i s r u p t i v e  o r  j u s t  l e f t  t h e  c l a ss room  ( s e e  a l s o  Hargreaves  e t  a l . , 1976).  
Fur long  observed  t h a t  f u r t h e r  r e s e a r c h  was needed i n  o r d e r  t o  u n d e r s t a n d  
th e  p u p i l s '  a b s t r a c t  knowledge so as  t o  d i s c o v e r  t h e  p r o c e s s e s  th rough  
which p u p i l s  c l a s s i f i e d  s i t u a t i o n s  and o r i e n t e d  towards  t h e i r  own 
d e f i n i t i o n  o f  t h e  s i t u a t i o n  ( s e e  M a r t in ,  1976 on th e  ' n e g o t i a t e d  o r d e r  o f  
th e  s c h o o l ' ) .  F u r long  f u r t h e r  su g g es ted  an i n v e s t i g a t i o n  i n t o  what 
c o n s t i t u t e d  th e  l e a r n i n g  s i t u a t i o n  a s  d e f in e d  by the  p u p i l s  i n  th e  hope o f  
a r r i v i n g  a t  a more comprehensive u n d e r s t a n d i n g  o f  the  dynamics o f  s c h o o l i n g  
(Woods, 1980a; F u r lo n g ,  1984). This  may th e n  f a c i l i t a t e  e d u c a t i o n a l  
t h e o r i s i n g  grounded i n  t h e  p e r s p e c t i v e s  o f  t h o s e  invo lved  i n  th e  everyday 
a c t i v i t i e s  o f  s ch o o l in g  and which may have i m p l i c a t i o n s  fo r  p e d a g o g ic a l  
s t r a t e g i e s  and i d e o l o g i c a l  p r a c t i c e  i n  e d u c a t io n  ( B a r r e t t  e t  a l , ,  1979).
The d es c h o o le r s  and f r e e  s c h o o le r s  o f  t h e  l a t e  s i x t i e s  and e a r l y  
s e v e n t i e s  were r eg a rd ed  as  romant ic  i d e a l i s t s  (H a rg reaves ,  1967; J a c k s o n ,  
P. 1968; Gross and G ross ,  1969; Lacey,  1970) and were l a r g e l y  ig n o re d  by 
main s t r eam  e d u c a t i o n a l  r e s e a r c h .  However, t h e s e  ' r a d i c a l s *  ga in ed  enough 
suppo r t  t o  open up new a r e a s  o f  a n t h r o p o l o g i c a l  and s o c i o l o g i c a l  e n q u i r y .  
I l l i c h  (1973) i n  h i s  defence  o f  t h e  d e sc h o o l in g  o f  s o c i e t y  p o p u l a r i z e d  th e  
id e a  o f  th e  ' h id d e n  c u r r i c u lu m '  which i s  now one o f  t h e  p r im ary  conce rns  
o f  e d u c a t i o n a l  r e s e a r c h .  An e a r l y  example o f  t h i s  i s  Webb's (1962) 
exam ina t ion  i n t o  th e  h o s t i l i t y  between t e a c h e r s  and p u p i l s  a t  'B la c k  
School '  -  a secondary  modern.  He took  an e th n o g ra p h ic  s t a n c e  and
r e s e a r c h e d  from the  p o in t  o f  view o f  p u p i l s  and t e a c h e r s .  He came up w i th
a v e ry  i n t e r e s t i n g  f i n d i n g  which s u g g e s te d  t h a t  th e  ' t y p i c a l '  t e a c h e r  was
not  a p e r s o n ,  b u t  an a b s t r a c t i o n  ( s e e  a l s o  B l i s h e n ,  1969 who l i s t s
e x t e n s i v e l y  th e  q u a l i t i e s  p u p i l s  expec t  o f  t h e i r  t e a c h e r s  [2 1 ] ) .  I t  was 
some t ime b e f o r e  the  h o l i s t i c  approach (main ly  concerned w i th  r e a c t i o n  t o
t o t a l  i n s t i t u t i o n s  ( f o r  example,  th e  schoo l  -  see  Woods, 1983) and the  
most prominent  f e a t u r e  o f  the  way o f  l i f e  o f  inmates -  th e  p ro c e s s  o f  
s c h o o l in g  i n  c o n t r a s t  w i th  c o g n i t i v e  p r o c e s s e s s )  f i n a l l y  caught  on as  a 
l e g i t i m a t e  a rea  o f  s o c i o l o g i c a l  enqu i ry  in  th e  e d u c a t i o n a l  f i e l d  [ 2 2 ] .
2 .3  Concluding R e f l e c t i o n s
Karabe l  and Halsey  (1977:57) have  c r i t i c i z e d  the  ’double -edged  sword'  
o f  i n t e r p r e t i v e  r e s e a r c h  which they  saw as  u s e l e s s  bo th  t o  e d u c a t io n  p o l i c y  
makers and t h e  d isad v an tag ed  p u p i l s  i t  p u rp o r te d  t o  d e fen d .  G orbu t t  
(1972:6)  su g g es ted  t h a t  the  ’new' s o c io lo g y  o f  e d u c a t io n  te n d ed  t o  d i s m i s s  
w ho lesa le  any a t t e m p t  t o  measure human phenomena ( s e e  Goody and W at t ,  
1963).  D e s p i t e  t h e s e  shor tcomings  th e  s t r e n g t h  o f  the  ’new’ s o c io l o g y  o f  
e d u c a t io n  lay  in  i t s  a b i l i t y  t o  q u e s t i o n  the  assumption t h a t  ev idence  t h a t  
i s  q u a n t i f i a b l e  i s  a u t o m a t i c a l l y  s c i e n t i f i c  and t h e r e f o r e  v a l i d .  In  
a d d i t i o n ,  i t  emphasized t h a t  s o c i a l  r e a l i t y  i s  c o n s t a n t l y  i n  a s t a t e  o f  
becoming r a t h e r  tha n  be ing  (Berger  and Luckmann, 1967).  As f a r  back  as 
1959, M i l l s  had q u e s t i o n e d  th e  tendency  t o  a l low  the  q u e s t i o n  o f  method t o  
t a k e  p recedence  over th e  need t o  i n v e s t i g a t e  p r e s s i n g  s u b s t a n t i v e  prob lems .  
Henry p u t s  i t s  s u c c i n t l y  when he s t a t e s  t h a t  he does no t
use  r e s e a r c h  as  p r o o f  i n  any r i g o r o u s  sense  (and  would) 
r a t h e r  ( s e t t l e )  f o r  the  a t t i t u d e  t h a t  ( i n t e r p r e t i v e  r e s e a r c h )  
m a t e r i a l s  r e f l e c t  f e e l i n g s ,  id e a s  and c o n d i t i o n s  t h a t  seem t o  
occur o f t e n  enough . . .  t o  m e r i t  ( t h e )  d e e p e s t  c o n s i d e r a t i o n  
(1 9 6 3 :4 ) .
In  accordance  w i th  Henry’ s b e l i e f  t h a t  as  an i n d i v i d u a l  h e  has  an 
a t t i t u d e  towards c u l t u r e  and t h e r e f o r e  d i s c u s s e s  ’d a t a  a s  i l l u s t r a t i v e  o f  
a v iewpoin t  and as  a t a k e - o f f  f o r  e x p r e s s in g  a c o n v i c t i o n ’ ( 1 9 6 3 :4 ) ,  t h i s  
p r e s e n t  r e s e a r c h  i s  conce ived  w i t h i n  th e  i n t e r p r e t i v e  r e s e a r c h  framework 
and a d d re s s e s  i t s e l f  t o  th e  a c t i v e  c h a r a c t e r  o f  p u p i l s '  u n d e r s t a n d i n g  o f  
s ch o o l in g  th rough  an exam ina t ion  o f  t e a c h e r s ’ , p u p i l s '  and p a r e n t s ’ 
p e r s p e c t i v e s .  I t  w i l l  a l s o  a t tem p t  t o  i d e n t i f y  t e a c h e r s ’ and p u p i l s ’ 
c la ss room  coping  s t r a t e g i e s  (H a rg reaves ,  1978; Meighan,  1978) and t r y  t o  
o u t l i n e  t h e  n e g o t i a t i o n a l  p ro ced u re s  invo lved  in  t e a c h e r - p u p i l - p a r e n t  
i n t e r a c t i o n  (M a r t in ,  1976). P u p i l s ’ views w i l l  be t r e a t e d  a s  l e g i t i m a t e  
t o p i c s  o f  e nqu i ry  and p u p i l s '  e d u c a t i o n a l  p r o g r e s s  w i l l  be i n v e s t i g a t e d  
p r i m a r i l y  through the  i n t e r a c t i v e  p ro c e s s e s  invo lved  i n  l e a r n i n g  ( F u r lo n g ,  
1976). T h e i r  p e r s p e c t i v e s  i n  r e l a t i o n  t o  home and schoo l  i n t e r a c t i o n  w i l l  
a l s o  be t a k e n  i n t o  account  (Hamil ton ,  1973). F i n a l l y ,  t h e  a c t i o n s  and 
b e l i e f s  o f  p u p i l s  -  whether  d e v i a n t  o r  no t  (Hargreaves  e t  a l . , 1976) w i l l  
be co n s id e re d  in  terms o f  the  meanings th e s e  a c t i o n s  and b e l i e f s  have fo r
th e  c o n s t r u c t i o n  o f  t h e  p u p i l s 1 e x p e r i e n t i a l  r e a l i t y  o f  s c h o o l i n g  (Woods, 
1983). Th is  r e a l i t y  w i l l  th en  be ju x ta p o s e d  w i th  an a n a l y s i s  o f  the  
assumptions  u n d e r ly i n g  pedagogy and ideo logy  in  e d u c a t io n  in  o r d e r  t o  
d i s c u s s  the  p ro c e s s  o f  B r i t i s h  e d u c a t io n  as  m a n i fe s t  i n  th e  s ch o o ls  under 
i n v e s t i g a t i o n .
The fo l l o w in g  c h a p t e r  o u t l i n e s  th e  background t o  t h i s  p r e s e n t  r e s e a r c h  
and,  in  p a r t i c u l a r ,  d i s c u s s e s  th e  t h e o r e t i c a l  and m e th o d o lo g ica l  framework 
w i th i n  which th e  r e s e a r c h  was c a r r i e d  o u t .  In  a d d i t i o n ,  i t  p r e s e n t s  an 
account  o f  the  e x p l o r a t o r y  s tudy  which was conduc ted p r i o r  t o  t h e  main 
r e s e a r c h  i n  o r d e r  t o  g a in  contemporary i n s i g h t  i n t o  t h e  dynamics o f  
s ch o o l in g  e s p e c i a l l y  a s  i t  r e l a t e d  t o  N ig e r i a n  p u p i l s .
Notes
1. S o c i o l o g i c a l  p e r s p e c t i v e s ,  by t h e i r  h i s t o r i c a l  n a t u r e  o f f e r  a 
p a r a d o x i c a l  e x p l a n a t i o n  o f  t h e  r e l a t i o n s h i p  between th e  i n d i v i d u a l  and 
s o c i e t y  (Gouldner,  1970). Dawe (1970) argued t h a t  t h e r e  a r e  two m u tu a l ly  
e x c l u s i v e  s o c i o l o g i c a l  p e r s p e c t i v e s .  According t o  him th e  s o c io lo g y  o f  
s o c i a l  systems i s  concerned w i th  o rd e r  and t h e  manner i n  which th e  
i n d i v i d u a l  i s  c o n t r o l l e d  by th e  system such t h a t  human a c t i o n s  a re  
de te rmined  by s e t  s o c i a l  norms.  I n  c o n t r a s t ,  th e  so c io lo g y  o f  s o c i a l  
a c t i o n  was p e r c e iv e d  as  one which c r e d i t e d  th e  i n d i v i d u a l  w i th  th e  a b i l i t y  
t o  d e f i n e ,  i n t e r p r e t  and a c t  upon an i n d i v i d u a l ’ s own u n d e r s t a n d i n g  o f  
s o c i a l  i n t e r a c t i v e  r e l a t i o n s h i p s  ( s e e  Cohen, 1968 who e a r l i e r  had 
i d e n t i f i e d  th e  ’h o l i s t i c ’ and ' a t o m i s t i c '  approaches  t o  t h e  s tudy  o f  
s o c i e t y ) .  Dawe (1979) r e v i s e d  h i s  p r e v i o u s l y  m u tua l ly  e x c l u s i v e  a n a l y s i s  
o f  s o c i o l o g i c a l  p e r s p e c t i v e s  t o  t a k e  i n t o  account  the  r e l a t i o n s h i p  between 
the  ' tw o  s o c i o l o g i e s ' .  He p o in t e d  ou t  ( a s  d id  Gouldner ,  1970) t h a t  the  
h i s t o r i c a l  manner in  which problems o f  o r d e r  and c o n t r o l  were p e r c e iv e d  
made i t  i n e v i t a b l e  t h a t  s o c i o l o g i c a l  e x p l a n a t i o n s  had r e s u l t e d  i n  two 
d i s t i n c t ,  bu t  i n t e r r e l a t e d  moral  and a n a l y t i c a l  t r a d i t i o n s  ( s e e  a l s o  
N i s b e t ,  1967). As Berger and Luckmann (1967) show th e  problem o f  o rd e r  and 
c o n t r o l  i n  s o c i e t y  need t o  be seen i n  terms o f  ’ o b j e c t i v e ’ and ’ s u b j e c t i v e ’ 
r e a l i t i e s  which impinge on th e  i n d i v i d u a l ’ s co n s c io u s n e s s  in  a d i a l e c t i c a l
manner. Hence,  t h e  r o l e  o f  s oc io logy  i s  no t  only t o  i d e n t i f y  ' s o c i a l
f a c t s '  (Durkheim, 1956), b u t  t o  d i s c o v e r  th e  p r o c e s s e s  th rough  which the  
i n d i v i d u a l  a t t a c h e s  meaning t o  s o c i a l  phenomena and a c t s  i n  r e l a t i o n  t o  
t h i s  i n t e r p r e t a t i o n  and u n d e r s t a n d i n g  o f  t h e  s o c i a l  wor ld  (Blumer,  1969; 
Weber, 1949).
2. The r e l a t i o n s h i p  between e d u c a t io n  and t h e  f u n c t i o n i n g  o f  th e  economy 
i s  s t i l l  a major  i s s u e  i n  contemporary  e d u c a t i o n a l  d e b a t e .  There have  been 
r e c u r r e n t  p r e s s u r e s  on e d u c a t i o n a l  i n s t i t u t i o n s  based  m a in ly  on th e  human 
c a p i t a l  t h e o ry  which u rge  th e  p r o v i s i o n  o f  a p p r o p r i a t e  ty p e s  o f  educa ted  
labour  fo r  the  b e n e f i t  o f  i n d u s t r y  ( s e e  Department o f  I n d u s t r y ,  1977).
3.  M arx is t  w r i t e r s  have expanded t h e i r  a n a l y s i s  o f  s o c i e t a l
r e l a t i o n s h i p s  from t h i s  mono-causa l  r e l a t i o n s h i p  t o  one which i n c o r p o r a t e s  
i d e o l o g i c a l  p r a c t i c e  and c u l t u r a l  p r o d u c t i o n .  Thus the  p r o c e s s  th rough
which 'commonsense'  comes t o  approx im ate  th e  id e a s  o r  id e o lo g y  o f  th e
r u l i n g  c l a s s  in  a l l  f i e l d s  o f  s o c i a l  r e l a t i o n s h i p s  such a s  th e  ch u rc h ,  
fami ly  and school  (David ,  1980; Sumner, 1979; H a l l ,  1977) i s  s een  as  
im por tan t  t o  th e  e x p l a n a t i o n  o f  t h e  co n t in u e d  chasm between t h e  b o u r g o i s i e  
and the  p r o l e t a r i a t .
4 .  K e l l n e r  (1978:51) p o i n t s  ou t  t h a t  hegemonic id eo logy  i s  n o t  s t a t i c ,  
b u t  f l e x i b l e .  That  i s ,  i t  i s  c a p a b le  o f  ' a d a p t i n g  t o  changing  h i s t o r i c a l  
c o n d i t i o n s  and o p p o s i t i o n a l  s t r u g g l e s ,  and i s  o f t e n  f u l l  o f  c o n t r a d i c t i o n s  
as  i t  makes c once ss ions  t o  o p p o s i t i o n a l  g ro u p s '  ( s e e  a l s o  Johnson ,  1979).
5.  W i l l i s  (1977:120) obse rves  t h a t  th e  c r e a t i v i t y  which in forms  working 
c l a s s  c o u n t e r - s c h o o l  c u l t u r e  i s  n o t  j u s t  an i n d i v i d u a l ,  b u t  a c o l l e c t i v e  
a c t  which i s  a r r i v e d  a t  th rough  th e  s p e c i f i c  h i s t o r i c a l  r e l a t i o n s  between 
c l a s s  d i v i s i o n s  and the  o c c u p a t io n a l  s t r u c t u r e  i n  B r i t i s h  s o c i e t y .
6. In r e l a t i o n  t o  one o f  th e  most r e c e n t  a t t e m p t s  t o  r a d i c a l i z e  
e d u c a t i o n a l  p r o v i s i o n  by in t r o d u c i n g  m u l t i - e t h n i c  e d u c a t io n  i n t o  the  
t r a d i t i o n a l  schoo l  cu r r i c u lu m  i t  i s  c o n s i s t e n t l y  b e in g  found t h a t  a 
s u b s t a n t i a l  number o f  t e a c h e r s  s t i l l  f i n d  t h e  i n n o v a t io n  un n ece ss a ry  
( L i t t l e  and W i l l e y ,  1981). Moreover,  as  M ul la rd  (1980) and Stone (1981) 
argue  th e  haphazard  im plem enta t ion  o f  m u l t i - e t h n i c  e d u c a t io n  has  become the  
p ro c e s s  th rough which s c h o o l in g  i s  used  n o t  only  as  a means o f  s o c i a l  
c o n t r o l ,  bu t  a s  an in s t ru m en t  f o r  m a in t a i n in g  the  s t a t u s  quo whereby the  
m a j o r i t y  o f  p u p i l s  c o n t in u e  t o  be educa ted  f o r  unemployment o r  a t  b e s t  low 
s t a t u s  j o b s .  (See a l s o  White 1980.)
7. Young (1971) does a t t e m p t  t o  c o n f ro n t  t h i s  i s s u e  by examining th e  
o r g a n i z a t i o n  o f  s ch o o l in g  and what coun ts  as  knowledge.  (See a l s o  s e c t i o n  
2 . 2 . 4 . )
8. Although m i n o r i t y  groups a r e  indeed  m o s t ly  num e r ica l  m i n o r i t i e s  who 
a re  dominated and p o l i t i c a l l y  and s o c i a l l y  r e p r e s s e d  i n  some way, th e  case  
o f  th e  w h i te  m i n o r i t y  group i n  South A f r i c a  shows t h a t  i t  i s  th e  amount o f  
power a group has  which informs th e  g r o u p ' s  s o c i a l  p o s i t i o n  ( s e e  a l s o  
L u t h u l i ,  1982).
9. The advan tages  o f  m ig ran t  labour  t o  r e c e i v i n g  economies was t h a t  t h e  
workers  were seen  by bo th  governments and employees a s  a p o t e n t i a l l y  
d i s p o s a b le  workfo rce (Rex and Tomlinson,  1979; A d le r ,  1977; C a s t l e s  and 
Kosack, 1973).
10. The e d u c a t io n  o f  c h i l d r e n  o f  Asian o r i g i n  was a l s o  examined.  However, 
e a r l y  r e p o r t s  c o n c e n t r a t e d  on t h e i r  language needs .  In  a d d i t i o n ,  th e y  were 
g e n e r a l l y  p e r c e iv e d  as succeed ing  b e t t e r  tha n  West I n d i a n  c h i l d r e n  even 
though n o t  as  w e l l  as  th e  ind igenous  p o p u l a t i o n  (Haynes ,  197 1). 
Contemporary r e s e a r c h  shows t h a t  when account i s  t a k e n  o f  c a s t e ,  g e n d e r ,  
r e l i g i o n  and e t h n i c  group ( G u j e r a t i ,  B ang ladesh i ,  E as t  A f r i c a n  e t c . ) ,  some 
Asian c h i l d r e n  a r e  n o t  n e c e s s a r i l y  as  e d u c a t i o n a l l y  s u c c e s s f u l  as  
o r i g i n a l l y  though t  (Tomlinson,  1983, e s p e c .  Chapter  4; Swann, 1985).
11. There i s  c o n t ro v e r s y  i n  a Bradfo rd  schoo l  w i th  86% o f  i t s  p o p u la t io n  
c o n s i s t i n g  o f  p u p i l s  o f  Asian  o r i g i n .  The Headmaster  s u g g e s t s  t h a t  w h i te  
c h i l d r e n  'who a r e  t h e  r e a l  m i n o r i t y '  a r e  e d u c a t i o n a l l y  d i s a d v a n ta g e d  
because  they  a r e  sch o o l in g  w i th  e t h n i c  m i n o r i t y  c h i l d r e n  f o r  whom E n g l i s h  
i s  an a d d i t i o n a l  language and who have one p a r e n t  f a m i l i e s  ( r e f e r e n c e  t o  
A fro -C ar ibbean  p a r e n t s )  (The Guardian Newspaper, 25th  O c to b e r ,  1984, p . 4 ) .  
The H eadm as te r ' s  s t a t e m e n t ,  g iven  t o  a r i g h t  wing p o l i t i c a l  g roup ,  shows a 
r e a d i n e s s  t o  a s s i g n  r e s p o n s i b i l i t y  fo r  th e  ina dequac ie s  o f  the  e d u c a t io n  
system no t  t o  government p o l i c i e s  and in a d e q u a te ly  implemented e d u c a t i o n a l  
i n i t i a t i v e s ,  b u t  t o  th e  p u p i l s  them se lves  and t h e i r  e t h n i c  and fami ly  
backgrounds ( s e e  T i e r n e y ,  1982).
12. Bagley and Verma (1979:194)  obse rve  t h a t  ' t h e r e  i s  a c o i n c i d e n c e ,  b u t  
perhaps  no t  a c a u s a l  one,  between the  p u b l i c a t i o n  o f  ' s c i e n t i f i c  r a c i s t '  
views on th e  n a t u r a l  s t u p i d i t y  o f  the  I r i s h  (Eysenck,  1971) and th e  r i s e  o f  
th e  jo ke  about  I r i s h  s t u p i d i t y ' .  C u r r e n t l y ,  (1984) th e  I r i s h  i n  London, 
e s p e c i a l l y  i n  I s l i n g t o n ,  a r e  v o c i f e r o u s l y  c h a l l e n g i n g  d i s c r i m i n a t i o n  and 
n e g a t i v e  s t e r e o t y p i n g .  I t  was on t h e  b a s i s  o f  th e  l a t t e r  i s s u e  t h a t  the  
G r e a t e r  London Counci l  withdrew t h e i r  a d v e r t i s i n g  from th e  Evening S tanda rd  
Newspaper i n  1983.
13. See a l s o  Ogbu (1978) who a rgues  t h a t  c h i l d r e n  w i th  d i f f e r e n t  s o c i a l  
c l a s s  backgrounds  t e n d  t o  a s p i r e  only  as  f a r  as  p a r t i c u l a r  job  c e i l i n g s  
( s e e  S ec t io n  11 .3 ) .
14. There have been c o n s i s t e n t  c a l l s  by e t h n i c  m i n o r i ty  groups  and o f f i c a l  
recommendations t o  moni to r  the  employment o f  e t h n i c  m i n o r i t y  t e a c h e r s .  
There i s  c o n s i d e r a b l e  concern  t h a t  i n  t e a c h i n g  a s  w e l l  as  i n  o t h e r  p u b l i c  
s e c t o r s  b la c k  e t h n i c  m i n o r i t y  peop le  when employed have  l i m i t e d  p rom o t io n a l  
p r o s p e c t s  (H arg reaves ,  1984; Haynes, 1983; L i t t l e  and W i l l e y ,  1981; Ouse ley 
e t  a l . , n . d . ) .
15. A Times E d u c a t io n a l  Supplement (1977) c o r re s p o n d e n t  a d d re s s e d  th e  
concern  over  th e  i n t e r n a l  r e s p o n s i b i l i t y  by t e a c h e r s  over  t h e  CSE Mode I I I  
Examinat ion and v o ic e s  th e  " f e a r ” o f  p o l i t i c i a n s  and e d u c a t i o n a l i s t s  t h a t  
B r i t a i n  was t u r n i n g  i n t o  a 'CSE Mode I I I  n a t i o n ' .
16. Stone (1981:64) t a k e s  i s s u e  w i th  what she r e g a r d s  a s  t h e  poor 
sch o o l in g  o f ,  i n  p a r t i c u l a r ,  b l a c k  e t h n i c  m i n o r i t y  p u p i l s ,  t h rough  the  
p r o v i s i o n  o f  ' s o f t  o p t i o n s '  such a s  Black S t u d ie s  which e s s e n t i a l l y  o p e r a t e  
t o  h in d e r  the  l e a r n i n g  o f  more b a s i c  e d u c a t i o n a l  s k i l l s  -  e s p e c i a l l y  t h o s e  
r e q u i r e d  by th e  employment m arke t .
17. Stone (1981:226-32)  found t h a t  the  West I n d i a n  c h i l d r e n  i n  h e r  
r e s e a r c h  had h igh  e d u c a t i o n a l  and employment a s p i r a t i o n s .  She quo tes  
Beetham (1967) as  f i n d i n g  t h a t  th e  a s p i r a t i o n s  o f  th e  ind igenous  w h i te  
c h i l d r e n  were n o t  as  h igh  as  th o s e  o f  Asian and West I n d i a n  p u p i l s  ( s e e  
W i l l i s ,  1977).
18. Stone (1981:86-87)  a rgues  t h a t  g iven  th e  r e l a t i o n s h i p  between schoo ls  
and th e  economy whereby s c hoo ls  performed th e  r o l e  o f  S e l e c t i n g  and 
p r o c e s s in g  f u t u r e  w o rk e r s 1 i t  i s  no t  s u r p r i s i n g  t h a t  b l a c k  c h i l d r e n  were 
pe r c e iv e d  as  a s p i r i n g  above t h e i r  s t a t u s .  Dhondy e t  a l . (1982) a rgue  t h a t  
b la c k  youth  have  n o t  imbibed th e  working c l a s s  e t h i c  o f  t h e i r  working c l a s s  
p ee r  group ( s e e  W i l l i s ,  1977).
19. There i s  c r i t i c i s m  t h a t  m u l t i - e t h n i c  e d u c a t io n  which i s  n o t  based  
w i t h i n  an a n t i - r a c i s t  framework r e s u l t s  in  cosm et ic  a t t e m p t s  a t  
modi fy ing th e  c u r r i c u lu m  w i th o u t  i n  e f f e c t  r a d i c a l l y  changing  th e  p ro c e s s  
th rough  which the  e d u c a t io n  system "conn ives"  wi th  the  s o c i e t y  a t  l a r g e  to  
m a in ta in  th e  s t a t u s  quo ( T i e r n e y ,  1982).
20. Teachers  were i n  e s s en ce  o p e r a t i n g  i n  a s i m i l a r  manner t o  e a r l y  
s o c i o l o g i s t s  who c la im ed  t o  be r e s e a r c h i n g  in  a "v a lu e  f r e e "  manner,  b u t  
were d i s c o v e re d  t o  ho ld  p o l i t i c a l  and moral  p o s i t i o n s  a t  odds w i th  t h e i r  
p r o f e s s e d  r e s e a r c h  o b j e c t i v i t y  and n e u t r a l i t y  (Horowi tz ,  1967).  (See a l s o  
Keddie,  1973.)
21.  These a r e  r e m i n i s c e n t  o f  Weber 's  (1949) ' i d e a l  t y p e s ' .  He u rged  the  
development o f  menta l  c o n s t r u c t s  o f  s o c i a l  phenomena which would d e s c r i b e  
t h e i r  e s s e n t i a l  f e a t u r e s  th rough  a ' o n e - s i d e d  a c c e n t u a t i o n  o f  one o r  more 
p o i n t s  o f  view* -  even i f  a l l  t h e s e  f e a t u r e s  were n o t  e m p i r i c a l l y  
o b s e rv a b le .
22. Such a r e a s  as  th e  school  s o c i a l i z a t i o n  o f  p u p i l s  which were once 
co n s id e re d  a s  a s p e c t s  o f  the  h idden  cu r r i c u lu m  a r e  now b e in g  in c o r p o r a t e d  
w i t h i n  the  t r a d i t i o n a l  academic c u r r i c u lu m  t o  form a new e n t i t y  te rmed  th e  
'whole c u r r i c u lu m '  (H a rg reaves ,  1984 e s p e c .  S e c t io n  3 . 4 ) .
CHAPTER THREE: DEFINING THE RESEARCH CONCERN
3•1 Background to the present research
In  th e  B r i t i s h  e d u c a t i o n a l  c o n t e x t  t h e  te rm e t h n i c  m i n o r i t y  p r i m a r i l y  
r e l a t e s  t o  c h i l d r e n  o f  Asian  and West I n d i a n  o r i g i n  (Tomlinson,  1983; 
T i e rn e y ,  1982). An e x t e n s i v e  l i t e r a t u r e  survey  y i e l d e d  l i m i t e d  i n fo rm a t io n  
about  t h e  sch o o l in g  o f  A f r i c a n  c h i l d r e n  i n  B r i t a i n .  The n e g l e c t  by 
p rev io u s  r e s e a r c h e r s  i n t o  t h e  e d u c a t io n  o f  t h e s e  c h i l d r e n ,  th e  emphasis  i n  
e x i s t i n g  l i t e r a t u r e  on th e  f o s t e r i n g  o f  West A f r i c a n  c h i l d r e n  and the  
c o n t r o v e r s i a l  deba te  on the  e d u c a t i o n a l  underachievement o f  e t h n i c  m i n o r i t y  
p u p i l s  g r e a t l y  i n f l u e n c e d  th e  i n i t i a l  c o n ce p t io n  o f  t h i s  p r e s e n t  r e s e a r c h .  
The i n i t i a l  i n t e n t i o n  was t o  a d m i n i s t e r  p re -coded  q u e s t i o n n a i r e s  t o  e l i c i t  
and,  as  w i th  most psychom et r ic  r e s e a r c h ,  t o  q u a n t i f y ,  N ig e r i a n  c h i l d r e n ' s  
p e r c e p t i o n s  o f  home and s c h o o l .  There were t o  be i n t e r v i e w s  and 
d i s c u s s i o n s ,  w i th  t e a c h e r s  and p a r e n t s ,  f i r m ly  focused  on t h e  c h i l d ' s  home 
background,  th e  c h i l d ' s  membership o f  a " to p "  o r  "low" a b i l i t y  l e a r n i n g  
group and th e  c h i l d ' s  achievement i n  schoo l  t e s t s  and p u b l i c  ex a m in a t io n s .
This  p r e s e n t  r e s e a r c h  was t o  be p r i m a r i l y  concerned  w i th  t h e  e f f e c t  o f  
the  f o s t e r i n g  o f  th e  N ig e r i a n  c h i l d  on l a t e r  development ,  e s p e c i a l l y  in  
terms o f  th e  c h i l d ' s  e d u c a t i o n a l  ach ievement.  However, f u r t h e r  l i t e r a t u r e  
surveys  on th e  e d u c a t io n  o f  e t h n i c  m i n o r i t y  c h i l d r e n  (C hap te r  2 ) ,  more 
c r i t i c a l  e v a l u a t i o n  o f  s o c i a l  th e o ry  and methodology ( S e c t i o n  3 .2  be low ) ,  
and the  f i n d i n g s  o f  th e  e x p l o r a t o r y  s tudy  ( S e c t i o n  3 .4 )  l e d  t o  a comple te  
s h i f t  bo th  i n  t h e  c o n c e p t u a l i z a t i o n  o f  th e  r e s e a r c h  conce rns  and i n  i t s  
methods o f  i n v e s t i g a t i o n .
The aim o f  most e d u c a t i o n a l  r e s e a r c h  i s  t o  p rov ide  ad eq u a te  t h e o r i e s  
fo r  u n d e r s t a n d in g  and d e a l i n g  w i th  th e  complex s o c i a l ,  p s y c h o l o g i c a l  and 
s o c i o l o g i c a l  i m p l i c a t i o n s  o f  formal  e d u c a t io n .  H i t h e r t o ,  e x p l a n a t i o n s  o f  
d i f f e r i n g  e d u c a t i o n a l  outcomes were based  on th e  assum pt ion  t h a t  th e  
' f a u l t '  o f  in a d e q u a te  academic achievement l ay  i n  the  p u p i l s  the m se lves  and 
in  t h e i r  home background ( R i s t ,  1978). As a r e s u l t  most e d u c a t i o n a l  
changes ( m o d i f i c a t i o n s )  have rev o lv e d  around th e  id e a  o f  eq u a l  o p p o r t u n i t y  
and compensatory e d u c a t io n  (now r e f e r r e d  t o  as  p o s i t i v e  d i s c r i m i n a t i o n  and 
m u l t i r a c i a l / m u l t i - e t h n i c / m u l t i c u l t u r a l  e d u c a t io n  -  s ee  S tone ,  ' 1981, e s p . ,  
Chapter  1). These m o d i f i c a t i o n s  were welcomed, b u t  appea red  on ly  t o  
s c r a t c h  a t  t h e  s u r f a c e  o f  th e  problem (T i e r n e y ,  1982).  I n  s p i t e  o f  two 
decades o f  i n t e n s i v e  r e s e a r c h  and p o l i c y  making th e  e d u c a t i o n a l  outcomes o f  
e t h n i c  m i n o r i t y  p u p i l s  a r e  s t i l l  u n s a t i s f a c t o r y  t o  t e a c h e r s ,  p a r e n t s  and 
e d u c a t i o n a l  p o l i c y  makers (Swann, 1985; see  a l s o  Rampton R e p o r t ,  198 1). 
Equal  o p p o r tu n i ty  and compensatory e d u c a t io n  schemes,  o f f i c i a l  r e p o r t s  and
e n q u i r i e s ,  have a l l  f a i l e d  t o  y i e l d  d e f i n i t i v e  s o l u t i o n s .
Normative r e s e a r c h  te nded  t o  n e g l e c t  th e  p ro c e s s  o f  s ch o o l in g  
e s p e c i a l l y  as  i t  conce rned  t e a c h e r ’ s p e r s p e c t i v e s  and c la ss room  
i n t e r a c t i o n . A l t h o u g h  i t  i s  s t a t e d  t h a t  s t a t i s t i c s  do no t  prove bu t  only 
d i s p ro v e  th e  n u l l  h y p o th e s i s  (Hughes,  1976: 251-261),  the  danger  w i th
q u a n t i t a t i v e  a n a l y s i s  i s  t h a t  the  p r e s e n t a t i o n  o f  r e s u l t s  i n  a q u a n t i t a t i v e  
form, i s  g e n e r a l l y  taken  t o  be " f a c t "  and " p ro o f"  r e g a r d l e s s  o f  th e  
l i m i t a t i o n s  and in a d e q u a c i e s  o f  th e  methods used [1]  ( s e e  Heath and 
C l i f f o r d ' s  (1980) c r i t i c i s m  o f  R u t t e r  e t  a l ' s .  (1979) s t u d y ,
15,000 h o u r s ) . Anderson (1968) p o i n t s  ou t  t h a t  t h e r e  appea rs  t o  be ,  
e s p e c i a l l y  w i th  p o s i t i v i s t s ,  a s u b c u l t u r a l  r e s e r v a t i o n  about  m e ta p h y s ic a l  
t h e o r i s i n g .
In  th e  sea rch  f o r  an a l t e r n a t i v e  e d u c a t i o n a l  conce rn  r e s e a r c h e r s  and 
e d u c a t i o n a l  t h e o r i s t s  ( f o r  example,  Keddie ,  1973; Young, 197 1) examined 
formal e d u c a t io n  as  a p ro c e s s  which in c lu d e d  th e  dynamics o f  day t o  day 
i n t e r a c t i o n .  This  i s  n o t  t o  s t a t e  t h a t  e d u c a t i o n a l  outcomes a re  
u n im p o r tan t ,  b u t  t o  p l a c e  emphasis  on what i s  p e r c e iv e d  as a more c r u c i a l  
a s p e c t  o f  e d u c a t io n  ( G o rb u t t ,  1972).
T ea che r s '  p e r s p e c t i v e s  and c la ss room  i n t e r a c t i o n  have h i t h e r t o  been 
c o n s id e re d  by e d u c a t i o n i s t s  whose aim lay  i n  th e  improvement o f  t e a c h i n g  
(Morrison and M cIn ty re ,  1973; see  a l s o  Bernbaum, 1977). The growth o f  
s o c i o l o g i c a l  i n t e r e s t  in  t h i s  a r e a ,  based  on th e  i n t e r a c t i o n i s t  s t r e s s  on 
th e  ' e m e rg en t '  n a t u r e  o f  i n t e r a c t i o n ,  has  led  t o  th e  acknowledgement o f  the  
im por tance o f  the  s o c i a l  s i t u a t i o n  and n o t  j u s t  fami ly  background as  one o f  
the  s ou rces  o f  e d u c a t i o n a l  m o t i v a t i o n .  Thus th e  school  shou ld  be seen n o t  
mere ly  a s  an a re n a  where s o c i a l ,  s t r u c t u r a l  and c u l t u r a l  f o r c e s  a r e  p la y ed  
o u t ,  b u t  as  a s i t u a t i o n  i n  which th e  c o n t i n g e n c i e s  o f  i n t e r a c t i o n  can l e a d  
t o  d i f f e r e n t  p u p i l  outcomes.  Hence,  an a n a l y s i s  o f  p u p i l s '  b e l i e f s  and 
a c t i o n s  i s  l i k e l y  t o  have an e x p l a n a to ry  s i g n i f i c a n c e  f o r  p u p i l s '  
e d u c a t i o n a l  outcomes.
E thn ic  m i n o r i ty  c h i l d r e n  have been p r e v i o u s l y  s u b j e c t e d  t o  numerous 
no rm at ive  i n v e s t i g a t i o n s  i n t o  t h e i r  s c h o o l in g  p r i m a r i l y  by ind igenous  
r e s e a r c h e r s .  The few e d u c a t i o n a l  r e s e a r c h e r s  o f  e t h n i c  m i n o r i t y  o r i g i n  
have been l a r g e l y  swept along  w i th  th e  t i d e  o f  p s y ch o m e t r ic  and 
q u a n t i t a t i v e  t e s t i n g  ( s e e  rev iew  o f  r e s e a r c h  i n  T a y l o r ,  1981; Tomlinson ,  
1983). Those who do a t t e n d  t o  some a s p e c t s  o f  school  p r o c e s s e s  and a t t e m p t  
a m u l t i f a c e t e d  m e thodo log ica l  i n v e s t i g a t i o n  soon ge t  s i d e  t r a c k e d  by the  
e n d l e s s  p o s s i b i l i t i e s  o f  d a t a  p r o c e s s in g  and e l a b o r a t i o n  ( s e e  S tone ,  
1981).
In  c o n t r a s t  t h i s  r e s e a r c h  p roceeds  from th e  a c c e p ta n c e  o f  th e  
p a r t i c i p a n t s '  ( p u p i l s ,  p a r e n t s ,  t e a c h e r s )  o r i e n t a t i o n s  towards  s c h o o l i n g  as  
l e g i t i m a t e  t o p i c s  o f  e n q u i ry .  I t  i s  hoped t h a t  t h e  p a r t i c i p a n t s '  
p e r c e p t i o n s  can media te  t h e  e f f e c t s  o f  t h e  s t r u c t u r e  o f  t h e  s choo l  and th e  
a c t i o n s  o f  t h o s e  in vo lved  in  th e  p ro c e s s  o f  s c h o o l i n g .  The e x p l o r a t i o n  o f
schoo l  p r o c e s s e s  e s p e c i a l l y  from th e  p u p i l ' s  p e r s p e c t i v e  i s  l i k e l y  t o  
i n d i c a t e  th e  r a t i o n a l i t y  and i n t e l l e c t u a l  competence o f  th o s e  d i s m i s s e d  as 
ig n o ra n t  o r  incompetent  by ' c u l t u r a l l y  i m p e r i a l i s t i c '  s c h o o l s  (Meighan,  
1978).
3.2 Central Ideas and Concepts
The s o c i a l  c o n s t r u c t i o n  o f  r e a l i t y  has  become an im por tan t  f i e l d  o f  
s o c i o l o g i c a l  en q u i ry  s in c e  Berger and Luckmann (1967) o f f e r e d  a 
comprehensive account  o f  th e  e s t a b l i s h m e n t  o f  th e  so c io lo g y  o f  knowledge 
based  on s o c i a l  phenomenology.  They d i s t i n g u i s h  o b j e c t i v e  and s u b j e c t i v e  
forms o f  r e a l i t y .  O b je c t iv e  r e a l i t y  c o n s i s t s  o f  our t a k e n - f o r - g r a n t e d  
knowledge about  everyday l i f e  which i s  d e r i v e d  from the  
i n s t i t u t i o n a l i z a t i o n  and l e g i t i m i z a t i o n  o f  what c o n s t i t u t e s  knowledge.  
S u b je c t iv e  r e a l i t y  on th e  o t h e r  hand c o n s i s t s  o f  th e  i n t e r n a l i z a t i o n  o f  
o b j e c t i v e  r e a l i t y  such t h a t  o b j e c t i v e  e v e n t s  become s u b j e c t i v e l y  meaningfu l  
t o  t h e  i n d i v i d u a l .  This  i n t e r n a l i z a t i o n  o f  o b j e c t i v e  r e a l i t y  t a k e s  p l a c e  
th rough th e  d i a l e c t i c a l  p r o c e s s e s  o f  pr im ary  and secondary  s o c i a l i z a t i o n  
whereby what i s  r e a l  ' o u t s i d e '  co r responds  t o  what i s  r e a l  ' w i t h i n '  an 
e a s i l y  t r a n s l a t a b l e  and symmetr ica l  r e l a t i o n s h i p  between o b j e c t i v e  and
s u b j e c t i v e  r e a l i t y  (Berger  and Luckmann, 1967:83,  150-153).  Thus an
i n d i v i d u a l ' s  r e a l i t y  o f  th e  wor ld i s  based  on th e  c o n t e n t  o f  t h e  s o c i a l  
d i s t r i b u t i o n  o f  knowledge which t h a t  i n d i v i d u a l  amasses th rough
s o c i a l i z a t i o n .
S o c i a l i z a t i o n  i s  th e  p ro c e s s  whereby bo th  menta l  and p h y s i c a l  human 
behav iour  i s  shaped th rough  e x p e r i e n c e  in  s o c i a l  s i t u a t i o n s ,  t h u s  subsuming 
a l l  p r o c e s s e s  o f  communication,  e n c u l t u r a t i o n  and l e a r n i n g  (Mead, 1964). 
Becker e t  a l .  (196 1) p o in t  ou t  t h a t  s o c i a l i z a t i o n  i s  a co n t in u o u s  p ro c e s s  
whereby t h e  i n d i v i d u a l  l e a r n s  th rough  c o n t a c t  w i th  o t h e r s  t h e  a r t  o f  
a c c e p t a b l e  and n o n - a c c e p ta b l e  b e h a v io u r .  Berger and Luckmann (1967) 
d e s c r i b e  th e  d i f f e r e n c e s  between ch i ldhood  and a d u l t  l e a r n i n g  in  te rms o f  
primary  and secondary  s o c i a l i z a t i o n :
Pr imary s o c i a l i z a t i o n  i s  th e  f i r s t  s o c i a l i z a t i o n  an
i n d i v i d u a l  undergoes  i n  ch i ld h o o d ,  th rough  which he  becomes a 
member o f  s o c i e t y .  Secondary s o c i a l i z a t i o n  i s  any subsequen t  
p ro c e s s  t h a t  i n d u c t s  an a l r e a d y  s o c i a l i z e d  i n d i v i d u a l  i n t o  new 
s e c t i o n s  o f  the  o b j e c t i v e  world o f  h i s  s o c i e t y  (1 9 6 7 :1 5 0 ) .  
Although th e  ' s y s t e m s '  (P a r s o n s ,  1951) assum pt ions  o f  th e  p a s s i v e  a c t o r  a r e  
in h e re n t  i n  t h i s  q u o t a t i o n ,  an awareness o f  t h e  d i s t i n c t i o n s  between 
pr im ary  and secondary  s o c i a l i z a t i o n  i s  im p o r tan t  fo r  t h i s  s tu d y  because  
primary  s o c i a l i z a t i o n  u s u a l l y  t a k e s  p l a c e  i n  th e  home. I t  i s  h e r e  t h a t  th e
N ig e r ia n  c h i l d  ( l i k e  any o t h e r  c h i l d )  deve lops  an awareness  o f  th e  
' s i g n i f i c a n t  o t h e r s '  who shape h i s / h e r  wor ld  th rough a s e l e c t i v e  p ro c e s s  
based  on ' b i o g r a p h i c a l l y  ro o te d  i d i o s y n c r a c i e s '  (B erger  and Luckmann, 1967: 
151). Through secondary  s o c i a l i z a t i o n  the  i n d i v i d u a l  i s  exposed t o  a 
' s u b -w o r ld '  which c o n s i s t s  o f  p a r t i a l  r e a l i t i e s  b u i l t  up th rough  t a c i t  
u n d e r s t a n d in g s  o f  th e  knowledge a v a i l a b l e  t o  the  i n d i v i d u a l .  The sub-wor ld  
i s  d i f f e r e n t i a t e d  from th e  ' b a s e - w o r l d '  o f  p r im ary  s o c i a l i z a t i o n  which 
c o n s i s t s  o f  p r e - d e f i n e d  knowledge.
S i t u a t i o n s ,  have a c u l t u r a l l y  t r a n s m i t t e d  s i g n i f i c a n c e  i n  t h e  sense  
t h a t  o b j e c t s  have a l e a rn e d  meaning -  a meaning which may change over  t ime 
because  th e  a c t o r  has  a ' s e l f '  which i s  th e  source  o f  t h e i r  s o c i a b i l i t y .  
Mead (1964) saw th e  s e l f  a s  e s s e n t i a l l y  symbolic o f  a p r o c e s s  r a t h e r  th a n  a 
s t r u c t u r e .  This  i s  because  th e  s e l f  can a c t  towards o r  on i t s e l f .  
Consequent ly ,  th e  a c t o r  c e a s e s  t o  be simply  a r e spond ing  b e in g  because  the  
complex p ro c e s s  o f  s o c i a l  i n t e r a c t i o n  r e q u i r e s  the  a c t o r  t o  d e f i n e  th e  
world  and c o n s t r u c t  h i s / h e r  own meanings.  In  o t h e r  words,  a c t o r s  have 
r e f l e x i v e  s e l v e s  (Goffman, 1982; S t r a u s s ,  1962) which a r e  c o n s t a n t l y  
changing  because  the y  a r e  m a in ta in ed  w i t h i n  p a r t i c u l a r  s o c i a l  s i t u a t i o n s  
(Mead, 1964).
Becker (1963) and Berger  and Luckmann (1967) s t r e s s  t h e  impor tance  o f  
change in  human b ehav iou r  because  any o b s e r v a t i o n  o f  s o c i a l  a c t i o n  t a k e s  
p l a c e  a t  some p o i n t  a long  th e  cou rse  o f  a ' c a r e e r  o f  e v e n t s '  w i t h i n  a ' t i m e  
p e r s p e c t i v e ' . This  i s  p a r t i c u l a r l y  r e l e v a n t  i n  d e s c r i b i n g  th e  p r o c e s s e s  
th rough  which N ig e r i a n  p u p i l s  b u i l d  up t h e i r  u n d e r s t a n d i n g s  o f  s c h o o l i n g .  
One must t a k e  i n t o  account  t h a t  N ig e r i a n  p u p i l ' s  a c t i o n s  a r e  r e l a t i v e l y  
l o c a l i z e d  and t h a t  t h e i r  a t t i t u d e s  and methods o f  n e g o t i a t i o n  a r e  adop ted  
a t  p a r t i c u l a r  p o i n t s  i n  t im e .
The i d e a s  o f  a ' c a r e e r  o f  e v e n t s '  and ' t i m e  p e r s p e c t i v e '  have been 
d e r iv e d  from th e  concept  o f  ' c a r e e r '  and ' s t a t u s  p a s s a g e '  a s  deve loped  by 
Hughes (1937) and h i s  a s s o c i a t e s  o f  th e  Chicago School.  E s s e n t i a l l y ,  th e  
te rm c a r e e r  r e f e r s  t o  th e  movement o f  an i n d i v i d u a l  from one s t a t u s
to  a n o t h e r .  Th is  movement i s  r e l a t e d  t o  what Becker ( 1963) r e f e r s  t o  a s  a
' c a r e e r  c o n t i n g e n c y ' , t h a t  i s  th e  b a s i s  on which s o c i a l  f a c t o r s  and 
i n d i v i d u a l  p e r s p e c t i v e s  enhance the  m o b i l i t y  from one s t a t u s  t o  a n o t h e r  
( s t a t u s  p a s s a g e ) .  S t r a u s s  (1962) n o te s  t h a t  an a c t o r ' s  s t a t u s  pas sage  may 
be formal  o r  in fo rm al  depending on t h e  l e v e l  o f  i n s t i t u t i o n a l i z e d  s o c i a l  
s t r u c t u r e  w i t h i n  which the  a c t o r  o p e r a t e s .  The c a r e e r  and s t a t u s  pas sage  
o f  N ig e r i a n  p u p i l s  a r e  l i k e l y  t o  r e f l e c t  t h e  s o c i a l  p r o c e s s e s  o p e r a t i n g  
w i t h i n  th e  secondary  s ch o o l .
Using Hughes (1937) and Goffman ( 1 9 8 2 - l a t e s t  e d i t i o n ) ,  Lomax (1980) 
d e s c r ib e d  schoo l  c a r e e r  as  t h a t  which ' e n c a p s u l a t e s  t h e  meaning t h a t  schoo l  
has  f o r  t h a t  p u p i l '  (1980 :127) .  According t o  Lomax t h e  p u p i l ' s  own 
i n t e r p r e t a t i o n s  must be an a ly se d  i n  r e l a t i o n  t o  th e  s choo l  as  an
o r g a n i z a t i o n .  The p u p i l ' s  s t a t u s  w i t h i n  the  school  forms p a r t  o f  h i s / h e r
p e r c e p t i o n s  o f  th e  s c h o o l ,  i n c lu d i n g  h i s / h e r  i d e n t i t y .  Moreover,  i n  the  
ca se  o f  th e  N ig e r i a n  p u p i l  h i s / h e r  e t h n i c i t y  i s  l i k e l y  t o  be an im por tan t  
element in  d e f i n i n g  t h e i r  i d e n t i t y .
Lomax’s (1980) d e s c r i p t i o n  o f  school  c a r e e r  i n c o r p o r a t e s  two r e l a t e d  
components: ( a )  c a r e e r  segment and (b)  c a r e e r  p a t t e r n .  The c a r e e r  segment
o f  a school  c a r e e r  c o n s i s t s  o f  the  v a r y in g  c o n t e n t s  o f  s c h o o l in g  t h a t  a r e
im por tan t  t o  i n d i v i d u a l  p u p i l s .  As such c a r e e r  segments should  be seen  no t
so much in  s p a t i a l  t e rm s ,  bu t  i n  terms o f  ’ imputed knowledge about  th e
o r g a n i z a t i o n  member' (1980 :128) .  Th is  knowledge i s  amassed from a v a r i e t y  
o f  s ou rce s  i n c l u d i n g  o f f i c i a l  r e c o r d s ,  t e a c h e r s '  p e r c e p t i o n s ,  p e e r  group 
e x p e c t a t i o n s  and,  most i m p o r t a n t ly ,  t h e  p u p i l s '  own d e f i n i t i o n  o f  
h i m / h e r s e l f  i n  r e l a t i o n  t o  th e  s c h o o l .  Lomax (1980) saw th e  p u p i l ,  t h a t  
i s ,  t h e  ' c a r e e r  a s p i r a n t ' ,  as  o r i e n t a t i n g  towards  a v a r i e t y  o f  c a r e e r  
p a t t e r n s  a v a i l a b l e  w i t h i n  th e  s c h o o l .  She p e r c e iv e d  th e  p u p i l ' s  c a r e e r  
p a t t e r n s  as  ' i d e a l  t y p i c a l  combinations  o f  c a r e e r  o p p o r t u n i t y '  (1980:128)  
from which t h e  c a r e e r  a s p i r a n t  cou ld  choose .  C aree r  o p p o r t u n i t y  h e r e  
r e f e r s  t o  t h e  i n t e r a c t i o n i s t s  c o n c e p t u a l i z a t i o n  o f  c a r e e r  a s  a s e r i e s  o f  
s t a g e s  (Roth ,  1963) in  th e  move from one ' i d e n t i t y - g i v e n '  s t a t u s  t o  a n o t h e r  
( S t r a u s s ,  1962). Although th e  outcomes o f  t h e  p u p i l ' s  n e g o t i a t i o n a l  
p rocedu re s  i s  l i k e l y  t o  form p a r t  o f  th e  fundamenta l  b a s i s  on which th e  
p u p i l ' s  r e a l i t y  o f  s c h o o l in g  i s  c o n s t r u c t e d ,  i t  must be  n o te d  t h a t  ' c a r e e r  
s t a g e s '  a r e  no t  i n e v i t a b l e  p r o g r e s s i o n s .  D e s p i t e  h av ing  freedom t o  choose  
a c a r e e r  p a t t e r n ,  i n d i v i d u a l ' s  a l s o  have a ' s t a k e  in  c o n f o r m i ty '  and t h i s  
a c t s  a s  a c o n s t r a i n i n g  f a c t o r  i n  what i s  a f l u i d  p r o c e s s .  In  o t h e r  words,  
an i n d i v i d u a l  may wi thdraw from c a r e e r s  as  w e l l  as  pursue  them.
N e g o t i a t i o n  i s  a concep t  developed  by S t r a u s s ,  (1978) and i t  r e f e r s  t o  
the  assumption  t h a t  i n d i v i d u a l s  in  s o c i e t y  a re  c o n s t a n t l y  and c o n t in u o u s ly  
o rg a n iz in g  t h e i r  s o c i a l  wor ld i n  o rd e r  t o  a r r i v e  a t  some form o f  s o c i a l  
c o h es io n .  This  r e s u l t s  in  what S t r a u s s ,  r e f e r s  t o  as  t h e  ' n e g o t i a t e d  
o r d e r '  o f  the  s o c i a l  w or ld .  M ar t in  (1976) w i th  s p e c i f i c  r e f e r e n c e  t o  t h e  
s o c i a l  wor ld th e  school  d i s t i n g u i s h e s  between ' b a r g a i n i n g '  and 
' n e g o t i a t i n g ' .  He p o i n t s  ou t  t h a t  i n  a b a r g a i n i n g  s i t u a t i o n  each 
p a r t i c i p a n t  i n  th e  i n t e r a c t i o n  d e s i r e s  an o b j e c t  t h a t  can be p ro v id e d  by 
one o r  more o f  th e  o t h e r  p a r t i e s .  An exchange o f  th e  d e s i r e d  o b j e c t  on ly  
occurs  i f  t h e  exchange i s  a c c e p ta b l e  t o  a t  l e a s t  one o f  t h e  p a r t i c i p a n t s  
( s e e  a l s o  B lau ,  1964 on exchange t h e o r y ) .  M ar t in  (1976) s u g g e s t s  t h a t  
n e g o t i a t i n g  i s  'more i n c l u s i v e '  because  i t  i n v o lv es  ' i m p l i c i t  o r  e x p l i c i t  
b a r g a i n i n g '  and e n t a i l s  th e  ' t o t a l  s e t  o f  th e  p r o c e s s e s  whereby a c t o r s  in  
p u r s u i t  o f  common i n t e r e s t s  t r y  t o  a r r i v e  a t  a s e t t l e m e n t  o r  a r rangement 
w i th  each o t h e r ,  o r  w i th  a t h i r d  p a r t y '  ( 1 9 7 6 :6 ) .
The p ro c e s s e s  o f  n e g o t i a t i n g  and o r  b a r g a i n i n g  a r e  l i k e l y  t o  in vo lve  
v a r io u s  forms o f  im press ion  management (Goffman,  1982),  i n g r a t i a t i o n  
(Woods, 1979) and o t h e r  forms o f  s t r a t e g i c  i n t e r a c t i o n  (Goffman,  1982; 
H arg reaves ,  1978). I m p l i c i t  i n  the  c o n c e p t u a l i z a t i o n  o f  n e g o t i a t i o n  i s  the
idea  o f  accommodation and compromise (D a l ton ,  1959:6 ,7 ,167)  because  
n e g o t i a t i o n  i s  u s u a l l y  u n d e r ta k en  i n  o rd e r  t o  s u c c e s s f u l l y  manage s o c i a l  
i n t e r a c t i o n  (Goffman,  1982). As such t h e r e  a r e  l i k e l y  t o  be r u l e s  
govern ing  what i s  an a c c e p t a b l e  n e g o t i a t i o n a l  p ro ced u re  o r  b a r g a i n i n g  
p o i n t .  With in  th e  school  t h e s e  r u l e s  a r e  l i k e l y  t o  r e f l e c t  th e  power and 
s t a t u s  r e l a t i o n s h i p s  between t e a c h e r s  and p u p i l s .  However, even w i t h i n  the  
s c h o o l ,  no t  a l l  a r e a s  o f  s o c i a l  a c t i o n  have w e l l - d e f i n e d  r u l e s  i n  r e s p e c t  
o f  a l l  s o c i a l  b eh a v io u r .  Even i f  t h e r e  were ,  th e  a b i l i t y  o f  i n d i v i d u a l s  t o  
c o n s t r u c t  t h e i r  own meanings and u n d e r s t a n d in g s  o f  th e  s o c i a l  wor ld  im p l ie s  
t h a t  th e  management o f  a n e g o t i a t i o n  i s  l i k e l y  t o  be based  on the  
i n t e r p r e t a t i o n s  g iven  t o  t h e  s o c i a l  b eh av io u r  under  d i s c u s s i o n .  
F ur the rm ore ,  t h e s e  i n t e r p r e t a t i o n s  a r e  l i k e l y  t o  be fo rm u la ted  acc o rd in g  to  
the  power d i f f e r e n t i a l s  and th e  v a r i o u s  group c u l t u r e s  e x i s t i n g  i n  the  
g iven  s o c i a l  c o n t e x t  (Woods, 1983).
Wolcott  (1975:112)  p o i n t s  ou t  t h a t  th e  c u l t u r e  o f  a s o c i a l  group i s  a 
p ro c e s s  which i s  'ongo ing ,  and e l u s i v e  and always be ing  m o d i f i e d ' .  Although 
c u l t u r e  can be though t  o f  a s  a ' c o g n i t i v e  m a p ' ,  i t  i s  n o t  a r i g i d  map t h a t  
members o f  t h e  c u l t u r e / s u b c u l t u r e  a r e  o b l i g e d  t o  fo l l o w .  As Frake (1977) 
pu t  i t ,  c u l t u r e  i s  b e s t  thought o f  a s
a s e t  o f  p r i n c i p l e s  f o r  c r e a t i n g  dramas,  f o r  w r i t i n g  s c r i p t s ,  
and ,  o f  cou rse  f o r  r e c r u i t i n g  p l a y e r s  and a u d i e n c e s . . .  
C u l tu r e  i s  no t  s imply a c o g n i t i v e  map t h a t  peop le  a c q u i r e ,  in  
whole o r  i n  p a r t ,  more o r  l e s s  a c c u r a t e l y ,  and th e n  l e a r n  t o  
r e a d .  People a r e  n o t  j u s t  map r e a d e r s ,  th e y  a r e  
m a p-m ake r s . . .  C u l tu r e  does no t  p ro v id e  a c o g n i t i v e  map, b u t  
r a t h e r  a s e t  o f  p r i n c i p l e s  f o r  map making and n a v i g a t i o n  
( 1 9 7 7 :6 - 7 ) .
In  o t h e r  words,  s o c i a l  b ehav iou r  i s  p e r c e iv e d  as  based  on a c u l t u r e  t h a t  
c o n s i s t s  o f  a system o f  m eaningfu l  symbols which a r e  e x e m p l i f i e d  th rough  
em ot iona l  s t a t e s  such as  a n g e r ,  f e a r  o r  ha p p in e ss  and o t h e r  f e e l i n g s  o r  
th rough  beh av io u r s  d i s t i n c t i v e  o f  th e  group under s t u d y .  F r a k e ' s  
d e f i n i t i o n  o f  c u l t u r e  d i f f e r s  from th e  more u s u a l  c o n s e r v a t i v e  and 
t r a d i t i o n a l  c o n c e p t u a l i z a t i o n  o f  c u l t u r e  a s  e x e m p l i f i e d  i n  B u t t s '  (1955) 
d e f i n i t i o n  a s  ' t h e  whole way o f  l i f e  t h a t  i s  c r e a t e d ,  l e a r n e d ,  h e l d  in  
common, and passed  on from one g e n e r a t i o n  t o  a n o th e r  by th e  members o f  a 
p a r t i c u l a r  s o c i e t y ' .  Th is  d e f i n i t i o n  i s  based  on a s t r u c t u r a l l y  
d e t e r m i n i s t i c  n o n - n e g o t i a t i n g  c o n c e p t u a l i z a t i o n  o f  human a c t i o n  which does 
no t  a l lo w  f o r  the  a c t i v e  p ro ces s  o f  in n o v a t io n .
Over th e  y e a r s ,  th e  meaning o f  th e  te rm c u l t u r e  has  m o d i f i e d  and 
changed so t h a t  i t  i s  p o s s i b l e  t o  use  th e  te rm t o  r e f e r  t o  a b road  c a t e g o r y  
o f  s o c i a l  a c t i o n  by members o f  t h e  same s o c i a l  group w i t h i n  t h e  s o c i e t y  or  
. o f  s o c i e t y  as a whole.  C u l tu r e  can a l s o  be  used t o  r e f e r  t o  a narrow 
c a t e g o r y  o f  s o c i a l  a c t i o n  by a group o f  i n d i v i d u a l s  w i t h i n  a s o c i a l  
i n s t i t u t i o n  in  a g iven  s o c i e t y  (F rake ,  1977).
In  o r d e r  t o  avo id  c on fus ion  i n  t h e  use o f  the  te rm c u l t u r e  as  i t  
r e f e r s  t o  a b road  c a t e g o ry  ( f o r  example N ig e r i a n  c u l t u r e  ) and a narrow 
category (pupils' and teachers' culture in the research schools) th is  
p r e s e n t  s tudy  w i l l  adop t  H a rg reav es '  and L a c e y ' s  s o l u t i o n  by r e f e r r i n g  t o  
the  l a t t e r  as  s u b c u l t u r e s .
3*2.1 Pupil Subculture
Hargreaves  (1967) and Lacey (1970) d e s c r i b e  two ty p e s  o f  p u p i l  
s u b c u l t u r e :  (a )  p ro - s c h o o l  and (b) a n t i - s c h o o l .  The p r o - s c h o o l  s u b c u l t u r e  
c o n s i s t s  o f  t h o s e  who have  p o s i t i v e  o r i e n t a t i o n s  towards schoo l  v a l u e s ,  
t h a t  i s ,  they  e x h i b i t  a p ro-academic  s u b c u l t u r e  ( s e e  a l s o  Woods, 1979).  
M ar t in  (1976 ) ,  su g g es t s  t h a t  t h i s  group o f  p u p i l s  a r e  t h e  ' c o n t i n u o u s l y  
n e g o t i a b l e s ' ,  t h a t  i s ,  p u p i l s  and t e a c h e r s  a r e  a b l e  t o  i n t e r a c t  w i t h i n  a 
framework o f  more o r  l e s s  mutual  u n d e r s t a n d i n g .  Th is  i s  b eca use  t h e s e  
p u p i l s  s h a re  t e a c h e r s '  schoo l  v a l u e s .  The a n t i - s c h o o l  s u b c u l t u r e  com prises  
p u p i l s  who have n e g a t iv e  p e r c e p t i o n s  o f  s c h o o l i n g .  These p u p i l s  a r e  
r e f e r r e d  t o  a s  ' n o n - n e g o t i a b l e s ' (M a r t in ,  1976), because  th e y  do no t  s h a re  
t e a c h e r s '  p r o - s c h o o l  v a l u e s .  Hargreaves  (1967) d e s c r i b e s  them as  
' d e l i n q u e s c e n t ' .  Apart  from p u p i l s  who e x h i b i t  p r o -  o r  a n t i - s c h o o l  
s u b c u l t u r e s  t h e r e  a r e  t h o s e  who a re  ambivalen t  about  t h e i r  a t t i t u d e s  t o  
school  such t h a t  they  e x h i b i t  c e r t a i n  a s p e c t s  o f  p r o -  a n d / o r  a n t i - s c h o o l  
s u b c u l t u r e s .  M ar t in  (1976) r e f e r s  t o  t h e s e  as  th e  ' i n t e r m i t t e n t l y  
n e g o t i a b l e s ' .  P u p i l s '  a t t i t u d e s  t o  s c h o o l in g  i s  l i k e l y  t o  be c o n s t r u c t e d  
through th e  i n t e r a c t i v e  p ro c e s s e s  w i t h i n  th e  s c h o o l .  Thus ,  a 
c o n c e p t u a l i z a t i o n  o f  N ig e r i a n  p u p i l s '  s u b c u l t u r e s  must seek  t o  u n d e r s t a n d  
th e  p r o c e s s e s  th rough  which N ig e r i a n  p u p i l s  a r r i v e  a t  t h e i r  owm re s p o n s e  t o  
s c h o o l in g .
3.2.2 Teacher Subculture
Lacey (1970:159-160)  d i s c u s s e s  t e a c h e r  s u b c u l t u r e  i n  te rm s  o f  
o f f i c i a l ,  s e m i - o f f i c i a l  and u n o f f i c i a l  h i e r a r c h i e s  w i t h i n  t h e  s ch o o l  ( s e e  
a l s o  Woods, 1980b). Lacey,  p o i n t s  ou t  t h a t  th e  o f f i c i a l  h i e r a r c h y  i s  based  
on an income and s t a t u s  s t r u c t u r e  de te rmined  by f o r c e s  o u t s i d e  th e  s c h o o l .  
The s e m i - o f f i c i a l  h i e r a r c h y  which i s  based  on t e a c h e r  r o l e s  (head  o f  
depar tm en t ,  head o f  house e t c . )  i s  b u i l t  up w i t h i n  the  schoo l  and i s  t o  
some e x t e n t  in f l u e n c e d  by the  o f f i c i a l  h i e r a r c h y .  The u n o f f i c i a l  h i e r a r c h y  
i s  a l s o  d e f in e d  w i th i n  the  s c h o o l ,  b u t  i s  based  on th e  c l a s s i f i c a t i o n  o f  
t e a c h e r s  i n  terms o f  t e a c h e r  age ,  e x p e r i e n c e ,  r o l e ,  s e n i o r i t y  o r  
' c h a r i s m a t i c '  a u t h o r i t y  (Weber, 1964). Thus one a s p e c t  o f  t e a c h e r  
s u b c u l t u r e  i s  based  on the  t e a c h e r s '  p o s i t i o n s  w i t h i n  t h e s e  h i e r a r c h i e s .
F ur the rm ore ,  t h e  t e a c h e r s '  s u b c u l t u r e  i s  l i k e l y  t o  r e f l e c t  t h e i r  
i d e n t i f i c a t i o n  and i n t e r p r e t a t i o n  o f  th e  i s s u e s  which a r e  r e l a t e d  t o  t h e i r  
h i e r a r c h i c a l  p o s i t i o n s .  Lacey (1977) su g g e s t s  t h a t  a key i s s u e  f a c i n g  
t e a c h e r s  i s  t h a t  o f  promot ion  or  t e a c h in g  ' s u c c e s s '  e s p e c i a l l y  i n  te rms o f  
th e  a b i l i t y  t o  c o n t r o l  p u p i l s  i n  th e  c la ss room  ( s e e  a l s o  H arg reav es ,  1980). 
Except f o r  the  head o f  the  s c h o o l ,  th e  deputy  heads  and t o  a l e s s e r  e x t e n t  
d e p a r tm en ta l  and y e a r  h e a d s ,  p u p i l s  do no t  appear  t o  r o u t i n e l y  c a t e g o r i z e  
t e a c h e r s  i n  te rms o f  o f f i c i a l  o r  s e m i - o f f i c i a l  h i e r a r c h i e s  (Lacey ,  1970). 
As such th e  p rom ot iona l  c o n te n t  o f  t e a c h e r  s u b c u l t u r e  i s  no t  l i k e l y  t o  form 
a major p a r t  o f  th e  p u p i l s '  p e r c e p t i o n  o f  th e  t e a c h e r .  However, t h i s  
a s p e c t  o f  t e a c h e r  s u b c u l t u r e  may be c a r r i e d  over  t o  t h e  c la ss room  and
r e f l e c t e d  i n  t e a c h e r - p u p i l  i n t e r a c t i o n .  In  terms o f  c o n t r o l ,  t e a c h e r  
s u b c u l t u r e  i s  l i k e l y  t o  be an i n t e g r a l  p a r t  o f  th e  r e l a t i o n s h i p  between 
t e a c h e r s  and p u p i l s .
Hammersley (1977) i d e n t i f i e d  two ty p e s  o f  c o n t r o l  w i t h i n  th e  c la ss room  
-  t h a t  which i s  r e l a t e d  t o  s u b j e c t  c o n te n t  and t h a t  r e l a t e d  t o  d i s c i p l i n e .  
He f u r t h e r  p o in t e d  out  t h a t  t h e r e  were two main t e a c h e r  a t t i t u d e s  t o  
c la ss room  c o n t r o l .  In  te rms o f  s u b j e c t  c o n t e n t ,  formal ( t r a d i t i o n a l )  and
in fo rm al  ( p r o g r e s s i v e )  were d i s t i n g u i s h e d .  Secondly ,  t e a c h e r s  methods o f  
d i s c i p l i n e  were c a t e g o r i z e d  as a u t h o r i t a r i a n  o r  l i b e r a l .  S ince  t e a c h e r s  
( l i k e  any o t h e r  a c t o r s )  b r i n g  t h e i r  own un ique meanings and u n d e r s t a n d i n g s  
t o  th e  s o c i a l  wor ld o f  th e  school  i t  i s  l i k e l y  t h a t  i f  t h e  above c a t e g o r i e s  
a r e  c o l l a p s e d  two main t e a c h e r  s u b c u l t u r e s  a r e  d i s t i n g u i s h a b l e :  ( i )
c o n s e r v a t i v e  ( fo rmal  and a u t h o r i t a r i a n )  and ( i i )  r a d i c a l  ( i n f o r m a l  and
l i b e r a l ) .  I t  i s  p o s s i b l e  t h a t  some t e a c h e r s  e x h i b i t  a s p e c t s  o f  bo th  
c o n s e r v a t i v e  and r a d i c a l  s u b c u l t u r e s  t o  v a r y in g  d e g r e e s .  Th is  p r e s e n t  
r e s e a r c h  in t e n d s  t o  i n v e s t i g a t e  t h e  ways i n  which t e a c h e r  s u b c u l t u r e  forms 
p a r t  o f  t h e  N ig e r i a n  p u p i l ' s  e x p e r i e n c e  o f  s c h o o l in g  and f u r th e rm o re  t o  
d i s c o v e r  t h e  i n t e r a c t i o n a l  i m p l i c a t i o n s  o f  t e a c h e r  s u b c u l t u r e  e s p e c i a l l y  a s  
i t  concerns  new i n i t i a t i v e s  in  th e  e d u c a t io n  o f  e t h n i c  m i n o r i t y  c h i l d r e n .
3.3 Methodology
This  p r e s e n t  r e s e a r c h  has  adopted  th e  m e th o d o lo g ic a l  t e n e t s  o f  
ethnography and a p p l i e d  the  t h e o r e t i c a l  as sumpt ions  o f  i n t e r p r e t i v e  s tu d y .  
Sprad ley  (1979) informs us t h a t  e thnography means c a s e  s tudy  o r  p i c t u r e  
w i th  c u l t u r e  as  i t s  main c once p t .  However, s o c i o l o g i c a l  r e s e a r c h e r s  have 
t o  de te rm ine  whether  ethnography and th e  ca se  s tudy  a r e  i n t e r c h a n g e a b l e  
methods.  Contemporary e thnography ,  though d e s c r i p t i v e ,  l e a n s  tow ards  
d i s c o v e r i n g  a n a l y t i c  e x p l a n a t i o n s .  Moreover,  th e  e t h n o g ra p h e r  makes 
e x t e n s i v e  use o f  p a r t i c i p a n t  concep ts  and c a t e g o r i e s  (Rose,  1982:120-12 1).
The d i f f i c u l t y  in  d e t e rm in in g  whether  o r  n o t  one i s  do ing  ethnography o r  
case  s tudy  o r  mere ly  u s in g  a s p e c t s  o f  bo th  a r i s e s  from th e  d e r i v a t i o n  o f  
bo th  terms w i t h i n  th e  a n t h r o p o l o g i c a l  co n c e p tu a l  framework.  I f  viewed as  a 
p ro c e s s  ethnography becomes th e  s c ie n c e  o f  c u l t u r a l  d e s c r i p t i o n .  I n  o th e r  
words,  case  s tudy  has  an ’ e th n o g ra p h ic  f a c e t ’ ( i n  te rms o f  
i n t e r v i e w s  and o b s e r v a t i o n a l  p r o c e d u r e s ) ,  b u t  n o t  an 
’e th n o g ra p h ic  i n t e n t ’ ( i n  terms o f  a n a l y t i c a l  e x p l a n a t i o n s )  (W olc o t t ,  
1975).
As i n  i n t e r p r e t i v e  r e s e a r c h ,  th e  goa l  o f  e thnography i s  t o  d i s c o v e r  
the  ’ i n s i d e r s  v iew '  and th e  focus o f  s o c i o l o g i c a l  e n q u i ry  w i t h i n  t h e s e  
frameworks must n e c e s s a r i l y  be the  exam ina t ion  and a n a l y s i s  o f  b e h a v i o u r a l  
v a r i a t i o n s  which r e f l e c t  t h e i r  u n d e r s t a n d in g s  and b e l i e f s  (Weber,  1949). 
This  c o n t r a s t s  w i th  th e  p o s i t i v i s t i c  approach which ad v o c a te s  t h a t  ' t h e  
d e te rm in in g  cause  o f  a s o c i a l  f a c t  shou ld  be sought  among t h e  s o c i a l  f a c t s  
p r ece ed in g  i t  and n o t  among th e  s t a t e s  o f  the  i n d i v i d u a l ' s  c o n s c io u s n e s s '  
(Durkheim, 1964:3-4) .  I n t e r p r e t i v e  r e s e a r c h e r s  acknowledge t h a t  t h e r e  do 
e x i s t  such o b s e rv a b le s  as  ' u n i v e r s a l  b e h a v i o u r '  (G iddens ,  1979).  However, 
r a t h e r  than  e x p l a i n i n g  human b ehav iou r  in  te rms o f  s t r u c t u r a l  f o r c e s ,  
i n t e r p r e t i v e  r e s e a r c h e r s  seek  t o  e x p l a in  human b ehav iou r  i n  terms o f  
meanings.
W olco t t ,  (1975) p o i n t s  ou t  t h a t  th e  e thnog ra phe r  examines peop le  and 
ev e n t s  i n  a t o t a l  m i l i e u .  Thus, th e  e th n o g ra p h e r  seeks  t o  g a i n  knowledge 
o f  t h e  group under  s tudy  such t h a t  an o u t s i d e r  may u n d e r s t a n d  the  
i d i o s y n c r a c i e s  o f  th e  group and may, i f  s / h e  so w ish es ,  know enough t o  pass  
as  a member o f  th e  group .  For  example,  i n  t h e  schoo l  s i t u a t i o n  th e  
e th n o g ra p h e r  i n t e r e s t e d  in  the  a c t o r s  w i t h i n  th e  schoo l  sys tem w i l l  a l s o  
have t o  t a k e  i n t o  account  e ven t s  o u t s i d e  o f  the  school  which may impinge on 
the  a c t o r ' s  co n sc io u sn ess  ( W i l l i s ,  1977; C o r r ig an ,  1979). S t r a u s s  (1978) 
emphasizes t h a t  s o c i e t y  i s  c o n t in u o u s ly  be ing  o rg a n iz e d  and t h e r e f o r e  i t  
cannot  become the  autonomous e n t i t y  p o s i t i v i s t s  see  i t  a s .  Th is  i s  because  
members o f  a s o c i e t y  modify o r  s u s t a i n  p a r t i c u l a r  b e h a v io u r s  i n  o r d e r  t o  
a c h iev e  a ' n e g o t i a t e d  o r d e r '  o f  t h e i r  s o c i a l  w or ld .
In  t h i s  p r e s e n t  r e s e a r c h  a s t r a t e g y  based  on grounded th e o ry  has  been 
adop ted .  G la s e r  and S t r a u s s  (1967) s u gges t  t h a t  t h e  development o f  
t h e o r i e s  should  be grounded in  the  e m p i r i c a l  d a t a  o f  c u l t u r a l  d e s c r i p t i o n .  
Ethnography o f f e r s  an e x c e l l e n t  approach fo r  d eve lop ing  grounded t h e o r y .  As 
Sprad ley  (1979:12) pu t  i t  ' any  e x p l a n a t i o n  o f  human b e h a v io u r  which 
exc ludes  what the  a c t o r s  themselves  know and how the y  d e f i n e  t h e i r  
a c t i o n s ,  remains  a p a r t i a l  e x p l a n a t i o n  t h a t  d i s t o r t s  th e  human 
s i t u a t i o n . '  As an example,  Sprad ley  p o i n t s  ou t  t h a t  t h e  t h e o r y  o f  c u l t u r a l  
d e p r i v a t i o n  which emerged i n  th e  1960's  t o  e x p l a i n  th e  e d u c a t i o n a l  f a i l u r e  
o f  c h i l d r e n ,  p a r t i c u l a r l y  t h o s e  from m i n o r i t y  g roups ,  was conf i rm ed  by 
s tu d y in g  c h i l d r e n  from d i f f e r e n t  c u l t u r e s ,  t e s t i n g  c u l t u r a l l y  bound 
hypo theses  w i th  them and a n a l y s i n g  t h e  r e s u l t s  th rough  t h e  c u l t u r a l  b a r r i e r
of  t h e  r e s e a r c h e r ’ s e t h n o c e n t r i c i t y . Sp rad ley  s u g g e s t s  t h a t  i f  t h e s e  
s t u d i e s  had been  c a r r i e d  ou t  by e t h n o g ra p h ic  an d /o r  i n t e r p r e t i v e  
r e s e a r c h e r s  they  would n o t  have commenced w i th  a t h e o ry  o f  d e p r i v a t i o n .  
R a th e r ,  th ey  would have s t u d i e d  school  e v en t s  and i n v e s t i g a t e d  the  p ro c e s s  
th rough  which th e s e  were r e a l i z e d .  I n s t e a d  o f  conf i rm ing  th e  t h e o ry  o f  
d e p r i v a t i o n  i t  i s  l i k e l y  t h a t  e th n o g ra p h ic  r e s e a r c h e r s  would have  developed  
a th e o ry  based on th e  c o m p le x i t i e s  o f  d i f f e r e n t  c u l t u r e s  and d i f f e r e n t  
methods o f  n e g o t i a t i o n  when fo rced  t o  conform t o  an ’a l i e n '  c u l t u r e  ( s ee  
a l s o  H argreaves  e t  a l . ,  1976). The p o i n t  t o  n o t e  i s  t h a t  t h e  e th n o g ra p h e r  
i s  n o t  r e q u i r e d  t o  examine only  t h o s e  a s p e c t s  o f  s o c i a l  a c t i o n  t h a t  e x i s t  
in  t h e  r e s e a r c h e r ' s  mind.  I t  i s  however,  acknowledged t h a t  i t  i s  d i f f i c u l t  
t o  ach ieve  a t h e o r e t i c a l l y  un b ia sed  work (Ford ,  1975).
The d i f f e r e n c e  between p o s i t i v i s t i c  and i n t e r p r e t i v e  r e s e a r c h  i s  t h a t  
the  e thn o g ra p h e r  t a k e s  i n t o  account  t h e  a b i l i t i e s  o f  s o c i a l  b e in g s  t o  
behave d i f f e r e n t l y  in  d i f f e r e n t  s o c i a l  s e t t i n g s .  For example,  a p u p i l ' s  
behav iou r  needs t o  be p e r c e iv e d  i n  te rms o f  h i s / h e r  r e l a t i o n s h i p  t o  a 
t e a c h e r  -  s u b o r d i n a t e ,  a l though  t h i s  p u p i l  may, i n  a n o t h e r  c o n t e x t ,  be p e e r  
group l e a d e r  -  s u p e r o r d i n a t e  and second younges t  c h i l d  a t  home. The p u p i l  
may choose any o f  th e  a t t r i b u t e s  w i t h i n  t h e s e  d i f f e r e n t  r o l e s  a t  any t ime 
t o  a r r i v e  a t  h i s / h e r  u n d e r s t a n d in g  o f  a g iven  s i t u a t i o n .  Thus th e  
e thnog rapher  needs t o  r e c o r d  and r e p o r t  no t  on ly  th e  observed  i n t e r a c t i o n ,  
bu t  the  s e t t i n g  w i t h i n  which th e  i n t e r a c t i o n  t a k e s  p l a c e  t o g e t h e r  w i th  the  
meanings and u n d e r s t a n d in g s  t h e  a c t o r s  themse lves  have o f  t h e i r  own 
a c t i o n s  and th o s e  o f  t h e  o t h e r  peop le  the y  i n t e r a c t  w i t h .  The 
e t h n o g r a p h e r ' s  pr im ary  aim i s  t o  u n d e r s t a n d ,  a n a ly s e  and p o r t r a y ,  as  f a r  as  
p o s s i b l e ,  a m i r r o r  image o f  a s o c i a l  group ' f r o z e n '  i n  a c t i o n .
Ethnography does n o t  t o t a l l y  escape  th e  c u l tu r e -b o u n d  s n a r e ,  b u t  i t  i s  
c apab le  o f  p ro v id i n g  d e s c r i p t i o n s  t h a t  pu t  forward  th e  range  o f  e x p l a n a to r y  
models c r e a t e d  by human be ings  (Denzin ,  1970).  A d d i t i o n a l l y ,  i t  i s  c ap a b le  
o f  showing up th e  r e s e a r c h e r ' s  e t h n o c e n t r i c i s m  and the  c u l t u r e  bound n a t u r e  
o f  s o c i a l  s c i e n c e  t h e o r i e s .  However, t h e s e  can be masked q u i t e  e f f e c t i v e l y  
by,  fo r  example,  u s in g  a p r e s e n t a t i o n a l  d ev ice  which s e p a r a t e s  t h e  " d a t a "  
from th e  " a n a l y s i s "  ( W i l l i s ,  1977).  Sp rad ley  (1979:11)  hopes  t h a t  
ethnography w i l l  l e ad  t o  ' e p i s t e m o l o g i c a l  h u m i l i t y '  a s  we become aware o f  
t h e  t e n t a t i v e  n a t u r e  o f  our t h e o r i e s .
The f o l l o w in g  s e c t i o n  g ive s  an o u t l i n e  o f  th e  e x p l o r a t o r y  s tudy  
c a r r i e d  ou t  p r i o r  t o  conduc t ing  the  main r e s e a r c h .
3 .4  The E x p l o r a to r y  Study
The u n s a t i s f a c t o r y  assumptions  ( c u l t u r a l  d e p r i v a t i o n ,  u n r e a l i s t i c  
a m b i t i o n s ,  n e g a t iv e  s e l f - c o n c e p t )  and th e  u s u a l l y  c o n t r a d i c t o r y  f in d i n g s  
(T a y lo r ,  1981; Tomlinson,  1983) o f  e t h n i c  m i n o r i t y  e d u c a t i o n a l  r e s e a r c h  led  
t o  th e  d e s i r e  t o  beg in  t h i s  p r e s e n t  r e s e a r c h  w i th  f i r s t  hand background 
knowledge o f  th e  contemporary s o c i a l  and e d u c a t i o n a l  s i t u a t i o n  o f  N ig e r i a n  
c h i l d r e n  in  th e  B r i t i s h  e d u c a t io n  system.
L i t e r a t u r e  s e a r c h e s  have  y i e l d e d  l i t t l e  p u b l i s h e d  r e s e a r c h  m a t e r i a l  in  
t h i s  co u n t ry  on N ig e r i a n  c h i l d r e n ' s  p e r c e p t i o n s  o f  growing up i n  an d /o r  
s ch o o l in g  in  B r i t a i n .  The m a t e r i a l  a v a i l a b l e  i s  p redom inan t ly  un p u b l i sh e d  
p o s tg r a d u a t e  r e s e a r c h  t h e s e s  and o c c a s i o n a l  a r t i c l e s  main ly  concerned  w i th  
compara t ive  c o g n i t i v e  t e s t i n g  between c h i l d r e n  h e r e  and th o s e  i n  v a r i o u s  
p a r t s  o f  N i g e r i a .  In  view o f  t h i s  gap i n  t h e  e x i s t i n g  l i t e r a t u r e ,  an 
e x p l o r a t o r y  s tudy  was c a r r i e d  o u t .  The main aim was t o  d i s c o v e r  t h e  
p e r c e p t i o n s  o f  th o s e  who had d i r e c t  c o n t a c t  w i th  N ig e r i a n  f a m i l i e s  in  
London, v i z .  s o c i a l  w orke rs ,  f o s t e r  p a r e n t s  and t e a c h e r s  o f  N ig e r i a n  
c h i l d r e n .  I n  o r d e r  t o  p ro v id e  an a l t e r n a t i v e  p e r c e p t i o n ,  N ig e r i a n  p a r e n t s  
and t h e i r  c h i l d r e n  o f  secondary  schoo l  age l i v i n g  i n  London were a l s o  t o  be 
i n t e r v i e w e d .
The e x p l o r a t o r y  s tudy  focused  both  on c h i l d r e n s '  a t t i t u d e s  and th o s e  
o f  t h e i r  p a r e n t s  and t e a c h e r s .  In  p a r t i c u l a r ,  i t  cou ld  no t  be 
t a k e n - f o r - g r a n t e d  t h a t  t e a c h e r s '  a t t i t u d e s  and e x p e c t a t i o n s  were s i m i l a r  
f o r  N ig e r i a n  c h i l d r e n  as  f o r  o t h e r  m i n o r i t y  c h i l d r e n .  In  view o f  t h i s  th e  
e x p l o r a t o r y  s tudy  sought a s  much e d u c a t i o n a l  i n fo rm a t io n  as  p o s s i b l e  on the  
sch o o l in g  o f  N ig e r i a n  c h i l d r e n  from t h e i r  t e a c h e r s ’ p o i n t  o f  v iew.  The 
te rm sc h o o l in g  i s  used  h e r e  i n  v e ry  b road  terms t o  encompass a l l  a s p e c t s  o f  
th e  i n t e r a c t i o n  between t e a c h e r  and p u p i l  in  t h e  everyday conce rns  o f  
s c h o o l in g .
3 . 4 . 1 .  The In fo rm an t s
The in fo rm an ts  i n  t h e  e x p l o r a t o r y  s tu d y  were p e r so n s  who were 
connec ted  i n  one form o r  an o th e r  w i th  th e  N ig e r i a n  c h i l d ' s  e x p e r i e n c e s  i n  
London. Amongst o t h e r s ,  t h e s e  in c lu d e d  s o c i a l  w orkers ,  f o s t e r  p a r e n t s ,  
g ua rd ians  and secondary school  t e a c h e r s .  I n i t i a l l y ,  fou r  i n fo rm a n t s  were 
l o c a t e d  th rough  c o n t a c t  w i th  th e  Commonwealth S tu d e n t s '  C h i l d r e n  S o c ie ty  
(now working under  t h e  a u s p ic e s  o f  Save th e  C h i ld r e n  Fund) which had 
o rgan iz ed  a seminar h e l d  in  Ibadan ,  N i g e r i a  on th e  A f r i c a n  c h i l d  i n  
B r i t a i n  (1975) .  This  i n i t i a l  c o n t a c t  led  t o  o t h e r  in fo rm a n t s  m a in ly  
th rough  th e  S o c i e t y ' s  i d e n t i f i c a t i o n  o f  o t h e r  o f f i c i a l  b o d ie s  conce rned  
w i th  f o s t e r i n g .  The b u lk  o f  t h e  in fo rm an ts  ( t e a c h e r s ,  p u p i l s ,  p a r e n t s )  
came from the  school  in  which th e  e x p l o r a t o r y  s tudy  was c a r r i e d  o u t .
3 . 4 . 2 .  The L o c a t io n
London was chosen as  t h e  r e s e a r c h  l o c a t i o n  because  a pp rox im a te ly  65% 
o f  N ig e r i a n s  in  B r i t a i n  l i v e d  i n  London. The 1971 Census [2]  showed t h a t  
t h e r e  were 28,565 N ig e r i a n s  i n  B r i t a i n  and o f  t h e s e  18,540 were l i v i n g  in  
G r e a t e r  London ( see  Appendices 1 and 2 f o r  Census F i g u r e s ,  1971, 1981).  
The Census f i g u r e s  were p a r t i c u l a r l y  u s e f u l  i n  t h a t  they  i d e n t i f i e d  m a r i t a l  
s t a t u s  (Appendices la  and 2 a ) .  I t  was th u s  assumed t h a t  t h e  g r e a t e s t  
number o f  N ig e r i a n  c h i l d r e n  would be i n  a r e a s  where t h e r e  were t h e  g r e a t e s t  
number o f  m arr i ed  N i g e r i a n s .  The 1971 Census showed t h a t  t h e  four  l a r g e s t  
c o n c e n t r a t i o n s  o f  N ig e r i a n s  i n  London were in
(a)  South London -  Lambeth : 2,700
Wandsworth : 1,800
(b) North London -  I s l i n g t o n  : 1,850
Hackney : 1,685
D e s p i t e  b e in g  armed w i th  t h i s  i n fo rm a t io n  i t  was d i f f i c u l t  t o  i d e n t i f y  
which s c hoo ls  i n  t h e s e  boroughs  had th e  l a r g e s t  number o f  N i g e r i a n  c h i l d r e n  
i n  a t t e n d a n c e .  This  was because  ILEA's Research and S t a t i s t i c s  U n i t  had 
l i m i t e d  in fo rm a t io n  on th e  numbers o f  e t h n i c  m i n o r i t y  c h i l d r e n  i n  any one 
school  [ 3 ] .  A f t e r  numerous phone c a l l s  t o  s c h o o l s ,  the  schoo l  used  fo r  th e  
e x p l o r a t o r y  s tudy  was i d e n t i f i e d  th rough  in fo rm al  d i s c u s s i o n s  w i th  an 
ex-ILEA t e a c h e r  who had t a u g h t  p r e v i o u s l y  i n  t h a t  schoo l  and knew t h a t  
t h e r e  were ’ some' N ig e r i a n  c h i l d r e n  t h e r e .  This  l e ad  was fo l lowed  up and a 
l e t t e r  c o n t a i n i n g  a b r i e f  o u t l i n e  o f  t h i s  p r e s e n t  r e s e a r c h  was w r i t t e n  t o  
the  head o f  t h i s  s chool  and s u b se q u e n t ly  an i n t e r v i e w  was a r r a n g e d  w i th  
h im /h e r .  Although th e  head could  no t  t e l l  the  number o f  N i g e r i a n  c h i l d r e n  
in  t h i s  s c h o o l ,  p e rm is s io n  was g iven  f o r  the  in fo rm al  and c o n f i d e n t i a l  use  
o f  th e  school  fo r  e x p l o r a t o r y  s tu d y  p u rp o s es .
Meanwhile,  o t h e r  l e a d s  from in fo rm a l  and o f f i c i a l  e d u c a t i o n a l  c o n t a c t s  
were b e in g  fo l lowed .  As f a r  a s  cou ld  be  a s c e r t a i n e d  from t h e s e  s o u rces  
N ig e r i a n  p u p i l s  were sm al l  i n  number so t h a t  t e n  would be  an o p t i m i s t i c  
e s t i m a t e  fo r  t h e  number o f  N ig e r i a n  p u p i l s  i n  any one s c h o o l .  The 
e x p l o r a t o r y  s tudy  was then  c a r r i e d  ou t  i n  t h e  mixed comprehens ive s choo l  i n  
Nor th London s u g g e s te d  by my in fo rm a n t .
The l e ad s  from th e  then  Commonwealth S t u d e n t s '  C h i l d r e n  S o c i e ty  in  
r e l a t i o n  t o  th e  i d e n t i f i c a t i o n  o f  s o c i a l  s e r v i c e s  depa r tm en ts  d e a l i n g  w i th  
p a r t i c u l a r  West A f r i c a n  f a m i l i e s ,  were a l s o  fo l lowed  up .  These cu lm in a t e d  
i n  th e  ar rangement o f  i n t e r v i e w s  w i th  t h r e e  s o c i a l  w orkers  i n  
South London. A l l  i n i t i a l  c o n t a c t s  w i th  th e  f a m i l i e s  were made th ro u g h  th e  
s o c i a l  workers  or  the  s c h o o l .
3.4.3 Data Collection ; Method and Design
This  s tudy  used  a r e s e a r c h  method s u i t e d  t o  e x p l o r a t o r y  
i n v e s t i g a t i o n s ,  t h a t  i s ,  open-ended i n t e r v i e w s  w i th  N ig e r i a n  p a r e n t s  and 
t h o s e  s o c i a l  w orke rs ,  f o s t e r  p a r e n t s  and t e a c h e r s  who had c o n t a c t  w i th  
N ig e r i a n  c h i l d r e n .  Whenever p o s s i b l e  a t a p e  r e c o r d e r  was u s e d .  O therwise  
n o te s  were j o t t e d  down d u r in g  th e  i n t e r v i e w  and f u l l y  w r i t t e n  up a s  soon as  
p o s s i b l e  a f t e r  t h e  i n t e r v i e w .  The open-ended in t e r v i e w  s ch ed u le s  c o n t a in e d  
a r e a s  o f  en q u i ry  which were d es igned  t o  f a c i l i t a t e  smooth q u e s t i o n i n g  from 
one t o p i c  t o  th e  n e x t .  Although th e  s ch ed u le s  a l s o  c o n t a in e d  s p e c i f i c a l l y  
worded q u e s t i o n s  which were used  t o  e l i c i t  f a c t u a l  i n f o r m a t i o n ,  t h e i r  
main ly  open-ended n a t u r e  enab led  t h e  r e s p o n d e n t s  t o  o f f e r  a d d i t i o n a l  
in fo rm a t io n  o r  i n i t i a t e  new a r e a s  o f  e n q u i ry .  Whenever t h i s  happened th e  
s chedu le s  were m od i f ied  t o  in c lu d e  t h e s e .  A l to g e th e r  fo u r  s e p a r a t e  
s chedu le s  -  f o r  p a r e n t s ,  c h i l d r e n ,  t e a c h e r s  and s o c i a l  workers  and f o s t e r  
p a r e n t s  were des igned  ( s e e  f o r  example,  Appendices 3,  4 and 5 ) .  There were 
few i n t e r v i e w i n g  problems ,  a l th o u g h  i t  was n e c e s s a r y  t o  c o n t i n u o u s l y  p robe  
the  r e s p o n d en ts  and encourage them t o  e l a b o r a t e  on t h e i r  r e p l i e s .
The Population
With le ads  r e c e iv e d  from th e  school  and t h e  S o c i a l  S e r v i c e s  
Departments and th e  c u l t i v a t i o n  o f  in fo rm a l  c o n t a c t s  w i th  o t h e r  N ig e r i a n  
f a m i l i e s ,  and u s in g  sn o w -b a l l  sampling  methods ,  the  t o t a l  e x p l o r a t o r y  s tudy  
p o p u la t i o n  c o n s i s t e d  o f  49 in fo rm an ts  ( s e e  Table  3 . 1 ) .
TABLE 3.1 : EXPLORATORY STUDY POPULATION
Source C h i ld r e n  P a r e n t s  Teachers  Soc.Worker F o s t e r  P a r e n t s  TOT.
School 7 9 6 ' -  -  22
S o c ia l  S e r v i c e s  -  2 -  1 4 7
Other  O rg a n iz a t io n  -  -  -  2 -  2
Snow-bal l  11 3 4 -  -  18
TOTAL 18 14 10 3 4 49
The t e a c h e r s  i n  the  school  whom I  in t e rv ie w e d  had been s e l e c t e d  by a midd le  
management t e a c h e r  (Ms. MM) who in  t u r n  had been ap p o in ted  by th e  head  o f  
th e  school  t o  pander  t o  my r e q u i r e m e n t s .  Four o f  th e  t e a c h e r s ,  i n c l u d i n g  
Ms. MM, were middle management t e a c h e r s  w h i le  two were s u b j e c t  t e a c h e r s
with  p a s t o r a l  r e s p o n s i b i l i t i e s  ( s e e  S e c t io n  7 . 3 . 2 ) .  I n  t h e  sn o w -b a l l  
sample t h e r e  were t h r e e  s u b j e c t  t e a c h e r s  (one w i th  p a s t o r a l  
r e s p o n s i b i l i t i e s )  and one middle management t e a c h e r .  The seven  c h i l d r e n  in  
the  school  were th o se  i d e n t i f i e d  by Ms. MM. Of th e  e l e v e n  c h i l d r e n  
i d e n t i f i e d  by snow -ba l l  sampl ing  s i x  were two s e t s  o f  s i b l i n g s  w h i le  
a no the r  four  were c h i l d r e n  o f  t h e  t h r e e  p a r e n t s  in  th e  sn o w -b a l l  sample.  
One o f  the  c h i l d r e n  had an e l d e r  b r o t h e r  who was a c t i n g  a s  t h e  gu a rd ia n  o f  
h i s  t h r e e  younger s i b l i n g s .  As th e  i n t e r v i e w  focused  more on h i s  
r e l a t i o n s h i p  w i th  h i s  p a r e n t s  he  was c l a s s i f i e d  as  a c h i l d  even though he 
was in  h i s  e a r l y  t w e n t i e s .
Seven o f  the  c h i l d r e n  in t e rv ie w e d  had been born  and r e c e i v e d  a l l  t h e i r  
pr im ary sc h o o l in g  in  t h i s  coun t ry  and were now in  secondary  s c h o o l s  h e r e .  
Three  o f  them had been born  in  N i g e r i a  and had comple ted t h e i r  p r im ary  
s c h o o l in g  i n  N i g e r i a  b e f o r e  coming h e re  t o  s t a r t  t h e i r  s econdary  s c h o o l i n g .  
Two had been born  i n  N i g e r i a ,  comple ted t h e i r  pr im ary  s c h o o l i n g  t h e r e  and 
had completed n in e  and 15 months o f  secondary  sch o o l in g  r e s p e c t i v e l y  i n  
N ig e r i a  b e f o r e  coming t o  London t o  r e s t a r t  t h e i r  f i r s t  and second y e a r s .  
The l a s t  c h i l d  had been born  i n  N i g e r i a ,  s t a r t e d  p r im ary  s c h o o l i n g  t h e r e  
b u t  came t o  B r i t a i n  t o  complete i t  and was now i n  th e  secondary  s choo l  
h e r e .  Nine o f  t h e  13 c h i l d r e n  were in  th e  f i r s t  t o  t h i r d  y e a r s  and t h r e e  
were i n  th e  f o u r th  t o  s i x t h  forms.  One was p r e p a r i n g  t o  a t t e n d  an
i n s t i t u t i o n  o f  h ig h e r  l e a r n i n g .
The Setting
The e x p l o r a t o r y  s tudy  took  p la c e  i n  t h e  i n f o r m a n t s ’ homes o r  t h e
comprehensive school  conce rned .  A f t e r  each i n t e r v i e w  t h e  s e t t i n g  was 
d e s c r ib e d  and the  l e n g th  o f  t ime th e  i n t e r v i e w s  took was n o t e d .  Although
s e t t i n g  i s  r e f e r r e d  t o  in  the  Goffman (1982) s e n s e ,  i t  does n o t  on ly  r e f e r
t o  th e  p h y s i c a l  d e s c r i p t i o n  i n  terms o f  f u r n i t u r e  and g e o g r a p h i c a l  
l o c a t i o n ,  b u t  t o  o t h e r  people  p r e s e n t ,  t ime o f  day and what  o t h e r
a c t i v i t i e s  ( i f  any) were go ing on. When examining th e  t r a n s c r i p t s  a t  a
l a t e r  d a t e ,  t h e s e  were p a r t i c u l a r l y  h e l p f u l  i n  b r i n g i n g  th e  i n t e r v i e w s  i n t o  
s h a r p e r  fo cu s .
The Community and Home
Most o f  the  p a r e n t s  in t e rv ie w e d  l i v e d  w i t h i n  t h r e e  m i l e s  o f  t h e
s c h o o l .  The t e a c h e r s  r e f e r r e d  t o  t h e s e  a r e a s  as  ’q u i t e  d e p r e s s e d ’ a r e a s  o f  
North London. Unemployment was h igh  and many p a r e n t s  l i v e d  i n  C ounc i l  
h o u s in g .  The t e a c h e r s  a l s o  observed t h a t  t h e r e  was a h igh  p e r c e n t a g e  o f  
m i n o r i t y  g roups ,  a l th o u g h  they  added t h a t  most o f  th o s e  o f  t h e  Jew ish  f a i t h
had moved o u t .  Four o f  th e  t e n  p a r e n t s  i n t e rv ie w e d  were owner o c c u p ie r s  
and s i x  o f  them l i v e d  in  Counci l  accommodation.  A l l  t h e  i n t e r v i e w s  with  
the  p a r e n t s  and c h i l d r e n  took p l a c e  a t  th e  p a r e n t s ’ homes. The i n t e n t i o n  
was t o  i n t e r v i e w  th e  c h i l d r e n  a t  s c h o o l ,  bu t  ' a t  t h a t  s t a g e  th e  r e s e a r c h  
problem had n o t  been s u f f i c i e n t l y  s p e c i f i e d  and formal  p e rm is s io n  had no t  
y e t  been r e q u e s t e d  from th e  Research and S t a t i s t i c s  Uni t  o f  t h e  In n e r  
London E duca t ion  A u th o r i t y  (ILEA).
The School
The schoo l  was a mixed comprehensive s i t u a t e d  i n  North  London.  I t  had 
on r o l l  j u s t  over  1,000 c h i l d r e n  and t h e  head e s t i m a t e d  t h a t  t h e r e  were 
about  60% e t h n i c  m i n o r i t y  p u p i l s ,  main ly  o f  Asian  and West I n d i a n  o r i g i n .  
A l l  th e  i n t e r v i e w s  w i th  th e  t e a c h e r s  took  p l a c e  i n  t h e  s choo l  -  th e
c la ss room  ( i f  empty),  th e  s t a f f r o o m  or  t h e  room o f  midd le  management
t e a c h e r s  and th e  H ead 's  o f f i c e .
The Interviews
Having a l r e a d y  s e n t  a b r i e f  l e t t e r  i n d i c a t i n g  t h e  a r e a  o f  r e s e a r c h  
i n t e r e s t ,  d i s c u s s i o n s  w i th  th e  head o f  th e  school  a t  th e  f i r s t  mee t ing
c e n t r e d  around the  purpose  o f  th e  e x p l o r a t o r y  s tu d y ,  v i z  t h e  d i s c o v e r y  o f  
the  e d u c a t i o n a l  ex p e r i e n c e  o f  N ig e r i a n  c h i l d r e n . '  The head was i n t e r e s t e d  
in  th e  f a c t  t h a t  t h i s  p r e s e n t  s tudy  was t o  focus  on N ig e r i a n  c h i l d r e n  
because  t h e  s c h o o l ,  a t  th e  t im e ,  had d i f f i c u l t i e s  w i th  two N ig e r i a n
f a m i l i e s .  One p a r e n t  was s a i d  t o  have  ’u n r e a l i s t i c  a m b i t i o n s ’ f o r  h i s
c h i l d  and th e  o t h e r ’ s d i s c u s s i o n s  w i th  t e a c h e r s  u s u a l l y  ended up i n  open
c o n f l i c t .
In  a sense  t h e  school  was ve ry  welcoming i n  t h a t  I  was p e r c e i v e d  a s  
someone who might  be a b l e  t o  h e lp  w i th  t h e i r  c u r r e n t  p rob lem s .  Hence,  th e  
t e a c h e r s  s e l e c t e d  by my c o n t a c t  ( s e e  above) were v e ry  i n t e r e s t e d  i n  h a v i n g  
d i s c u s s i o n s  w i th  me. They were most c o - o p e r a t i v e  and two s e p a r a t e
in t e r v i e w s  took  th e  form o f  group d i s c u s s i o n s .  Th is  proved q u i t e  u s e f u l  as  
i t  t r i g g e r e d  a d i s c u s s i o n  o f  " f o r g o t t e n "  e v e n t s  by one o f  t h e  p a r t i c i p a n t s  
and the  a i r i n g  o f  c o n f l i c t i n g  p o i n t s  o f  view.  A l l  t h e  t e a c h e r s  s e l e c t e d  
ag reed  t o  be t a p e  r e c o r d e d .  A middle management t e a c h e r  was a l s o  
p a r t i c u l a r y  h e l p f u l  in  w r i t i n g  t o  N ig e r i a n  p a r e n t s ,  on my b e h a l f ,  and 
in form ing  them o f  the  r e s e a r c h  i n t e r e s t  ( s ee  f o r  example,  Appendix 6 ) .  Upon 
r e c e i v i n g  a p o s i t i v e  r e s p o n s e ,  t h e i r  t e l e p h o n e  number a n d / o r  a d d r e s s  was 
passed  on t o  me.
In the  i n i t i a l  t e l e p h o n e  c o n t a c t  w i th  th e  p a r e n t s  th e  c o n f i d e n t i a l i t y  
and the  purpose o f  th e  e x p l o r a t o r y  s tudy  were s t r e s s e d .  One o f  t h e  p a r e n t s
was n o t  on the  t e lep h o n e  and had t o  be  w r i t t e n  t o .  Arrangements were made 
t o  see  th e  p a r e n t s  u s u a l l y  w i t h i n  a week o f  th e  f i r s t  c o n t a c t .
The p a r e n t s  wanted t o  know i f  t h e r e  were any s p e c i f i c  r e a s o n s  fo r  
t h e i r  hav ing  been ’c h o s e n ’ fo r  i n t e r v i e w .  Two o f  them were w o r r i e d  t h a t
the  r e s e a r c h  might  have been connec ted  w i th  th e  the n  r e c e n t  p u b l i c  d eb a te
on im m igra t ion .  A f t e r  a l l a y i n g  t h e i r  concern  and answer ing o t h e r  p e r t i n e n t  
q u e s t i o n s  as  t o  the  purposes  o f  the  e x p l o r a t o r y  s tu d y ,  th e  i n t e r v i e w s  began 
-  u s u a l l y  w i t h i n  10 minu tes  o f  my a r r i v a l .  I  was " f o r t u n a t e "  enough not  
t o  have  t o  ’p la y  c a r d s ’ o r  ’dance h i g h l i f e ’ as  Craven (1968) c la im ed  she 
had t o  do i n  o rd e r  t o  e s t a b l i s h  r a p p o r t  w i th  West A f r i c a n  f a m i l i e s  in  
London.
A l l  t h e  p a r e n t s  ag reed  t o  th e  in t e r v i e w s  be in g  t a p e  r e c o r d e d ,  b u t  one 
o f  them had i t  swi tched  o f f  f o r  a s h o r t  p e r io d  o f  t ime w h i le  she d e l i v e r e d
a po le m ica l  s t a t e m e n t  on h e r  p e r c e p t i o n s  o f  i n t e r - e t h n i c  r e l a t i o n s  in
London and B r i t a i n  as  a whole.  There were e l e v e n  s e p a r a t e  i n t e r v i e w s  wi th  
p a r e n t s  and c h i l d r e n .  Three o f  them were conducted  i n  t h e  form o f  group 
d i s c u s s i o n s  wi th  p a r e n t s  and c h i l d r e n .  One was conducted  w i th  a c h i l d  and 
e l d e r  b r o t h e r  w h i le  t h e  o t h e r  i n t e r v i e w s  were conducted  w i th  t h e  p a r e n t s  
f i r s t  and th e n  wi th  th e  c h i l d r e n  w hi le  th e  p a r e n t s  l i s t e n e d  w i th  a few 
i n t e r j e c t i o n s .  The in t e r v i e w s  were o f  v a r y in g  l e n g th s  and l a s t e d  an 
average  o f  45 minu tes  w i th  t h e  c h i l d r e n  and one and a h a l f  h o u r s  w i th  th e  
a d u l t s .  The group d i s c u s s i o n s  a l s o  l a s t e d  about  one and a h a l f  h o u r s .  Two 
p a r e n t s  d e c l in e d  t o  be in t e r v i e w e d .  A f t e r  numerous a t t e m p t s  a t  a r r a n g i n g  
an appo in tm en t ,  a f a t h e r  s t a t e d  t h a t  he was no lo n g e r  i n t e r e s t e d  in  
p a r t i c i p a t i n g  i n  the  s tu d y .  The o t h e r  r e f u s a l  came from a mother  who 
would only welcome an " u n o f f i c i a l "  v i s i t  from me. Two o f  th e  p a r e n t s  had 
agreed  t o  be i n t e r v i e w e d ,  b u t  e v en t s  i n  the  schoo l  p r ev en ted  t h e  i n t e r v i e w s  
t a k in g  p l a c e  ( s e e  be low) .
R eferences  t o  p a r e n t s  does n o t  n e c e s s a r i l y  i n c lu d e  bo th  mother  and 
f a t h e r .  F ive  o f  th e  c h i l d r e n  in t e rv ie w e d  l i v e d  w i th  t h e i r  mother  w h i le  
t h e i r  f a t h e r s  worked i n  N i g e r i a  and came on ’r e g u l a r '  v i s i t s  -  two t o  
four  t im es  a y e a r .  In  two o f  th e  c a s e s  t h e  mother and c h i l d r e n  had on one 
o cca s ion  gone on h o l i d a y  t o  N i g e r i a .  Table  3 .2  shows th e  number o f  p a r e n t s  
and c h i l d r e n  in t e rv ie w e d  in  r e l a t i o n  t o  m a r i t a l  s t a t u s .  Each p a r e n t  i s  
counted  i n d i v i d u a l l y .
I n te rv i e w s  w i th  s o c i a l  workers and f o s t e r  p a r e n t s  fo l lowed  a s i m i l a r  
p a t t e r n  t o  t h o s e  o f  t e a c h e r s  and p a r e n t s .  Two o f  the  s o c i a l  w orkers  were 
in t e rv ie w e d  t o g e t h e r  and one o f  them was p r e s e n t  a t  th e  i n t e r v i e w s  w i th  two 
f o s t e r  p a r e n t s .  One o f  t h e s e  was a l s o  r e v i s i t e d ,  because  o f  t h e  numerous 
i n t e r r u p t i o n s  by s e v e r a l  o f  the  seven c h i l d r e n  i n  h e r  c a r e .  Four o f  t h e s e  
were h e r  own c h i l d r e n .
Towards t h e  end o f  th e  s tudy  one o f  th e  N ig e r i a n  p a r e n t s  (who 
i n c i d e n t a l l y  was v e ry  ' s u s p i c i o u s ’ o f  th e  s c h o o l s ’ a c t i v i t i e s )  asked  th e  
head o f  th e  schoo l  q u e s t i o n s  about  t h e  l e v e l  o f  c o n f i d e n t i a l i t y  o f  t h e
s tudy  two days a f t e r  I  had in t e rv ie w e d  h e r .  The head was concerned  and 
c o n s u l t e d  th e  deputy  head (who had no t  p r e v i o u s l y  known t h e r e  was a
r e s e a r c h e r  i n  th e  s c h o o l ) .  The deputy  head adv i sed  t h a t  the  s tudy  be
suspended u n t i l  the  hue and c ry  had s u b s id e d .  C o i n c i d e n t a l l y ,  on th e  same 
day,  I  was informed t h a t  t e l e v i s i o n  r e p o r t e r s  were due i n  th e  schoo l  t o
i n t e r v i e w  th e  head on ' m u l t i r a c i a l 1 e d u c a t io n  (where a t  p r e s e n t  each
t e a c h e r  d id  h i s / h e r  ’own b i t ' ) .  Th is  p robab ly  h e ig h te n e d  t h e i r  a n x i e t y ,  
a l though  th e  t e l e v i s i o n  i n t e r v i e w  had been a r r anged  long b e f o r e  my p re s en ce  
in  th e  sch o o l .
TABLE 3.2 : FAMILY RELATIONS
M a r i t a l  S t a t u s P a ren t  
Mother F a th e r
C h i ld ren  
Daughter  Son
TOTAL
Liv ing  Together 
* 'L iv i n g  A p a r t '  
S epara ted  
Divorced
12
5
3
1
Sub T o ta l  
No P a r e n t s  Here
21
2
TOTAL 8 23
* 'L iv i n g  A p a r t '  -  two o f  t h e s e  c h i l d r e n  were n o t  members o f  a s i n g l e  p a r e n t  
fami ly  because  t h e r e  was no m a r i t a l  breakdown between th e  p a r e n t s .  N e i t h e r  
was i t  a s i t u a t i o n  o f  unmarr ied  m o the rs .  I t  was a m u tu a l ly  ag ree d  s o l u t i o n  
t o  fami ly  g oa l s  and c a r e e r  a s p i r a t i o n s .  As one o f  th e  mothers  p u t  i t  
' w e ' r e  l i v i n g  a p a r t ,  b u t  r e a l l y  t o g e t h e r  i n  s p i r i t ' .
Out o f  t h e  t o t a l  number o f  49 in fo rm an ts  i d e n t i f i e d ,  37 were 
in t e rv ie w e d  ( s e e  Table  3 . 3 ) .
TABLE 3.3: EXPLORATORY STUDY INTERVIEWS
Source C h i ld re n  P a r e n t s  Teachers  Soc.Worker F o s t e r  P a r e n t s  TOT.
School 4 5 5 r  -  14
S o c ia l  S e r v i c e s  -  2 -  1 3 6
Other  O r g a n iz a t io n  -  -  2 -  2
Snow-ball  9 3 3 -  -  15
TOTAL 13 10 8 3 3 37
Six  days were spen t  i n  t h e  school  ( o u t  o f  an a r r an g ed  e i g h t  day v i s i t )  
i n t e r v i e w i n g  t e a c h e r s ,  examining school  f i l e s ,  p u p i l s 1 s choo l  work,  making 
n o te s  and doing some u n s t r u c t u r e d  o b s e r v a t i o n  o f  t h e  everyday happen ings  o f  
the  school  day.
T ra n s c r  i p t  ions
Four o f  t h e  i n t e r v i e w s  were t r a n s c r i b e d  v e r b a t im  ( i n c l u d i n g  coughs ,  
la u g h s ,  pauses  e t c . ) .  This  was done in  o rd e r  t o  a s s e s s  i n t e r v i e w  
competence and make a p p r o p r i a t e  m o d i f i c a t i o n s  f o r  t h e  main s tu d y .  F ive  
b road  t o p i c  a r e a s  were i d e n t i f i e d :
(a)  s c h o o l in g  and the  N ig e r i a n  p u p i l
(b) the  e t h n i c i t y  o f  th e  N ig e r i a n  p u p i l
(c)  p u p i l  p e r c e p t i o n s
(d) t e a c h e r  p e r c e p t io n s
(e )  p a r e n t  p e r c e p t i o n s
These t o p i c  a r e a s  were crude  d i v i s i o n s  and t h e r e  were o c c a s io n s  when i t  was 
d i f f i c u l t  t o  s e p a r a t e ,  f o r  example,  (a )  and ( c ) .  When t h i s  o c c u r re d  c r o s s  
r e f e r e n c e s  were made. S tandard  ' s c i s s o r s  and s e l l o t a p e '  p ro c e d u re s  were 
used  (L o f la nd ,  197 1).
3.4.4 The Findings
The e x p l o r a t o r y  s tudy  was no t  des igned  t o  l e a d  t o  h y p o t h e s i s  t e s t i n g .  
R a the r  i t  was hoped t h a t  h i t h e r t o  un re s e a rc h e d  a s p e c t s  o f  s c h o o l i n g  and 
N ig e r i a n  fami ly  l i f e  would emerge from th e  d a t a .  This  would th e n  e n a b l e  a 
more i n s i g h t f u l  fo rm u la t io n  o f  t h e  r e s e a r c h  problem fo r  th e  main s tu d y .  In  
o rd e r  co n v in c in g ly  t o  argue th e  emergent n a t u r e  o f  t h e  e x p l o r a t o r y
s tu d y ,  t h e r e  was l i m i t e d  r e l i a n c e  on e x i s t i n g  t h e o r i e s  and r e s e a r c h  on 
m i n o r i t y  g roups .  Throughout th e  p r e s e n t a t i o n  o f  t h i s  p r e s e n t  s tudy  the
i n t e n t i o n  was t o  avo id  b e in g  armed w i th  to o  many p re c o n c e p t io n s  p r i o r  t o  
the  main s tu d y .
Subsequent  o r g a n i z a t i o n  o f  th e  d a t a  r e s u l t e d  i n  two main emergent 
c a t e g o r i e s :
( i )  s o c i a l  r e l a t i o n s  and e t h n i c i t y ,  and
( i i )  s ch o o l in g  and th e  cu r r i c u lu m
Social Relations and Ethnicity
An i n i t i a l  a n a l y s i s  o f  t h e  d a t a  drew a t t e n t i o n  t o  th e  f a c t  t h a t  a l l  the  
N ig e r i a n  p a r e n t s  in t e rv ie w e d  had sp e n t  a t  l e a s t  t e n  y e a r s  i n  London d e s p i t e  
t h e i r  ex p re s s e d  d i s s a t i s f a c t i o n  w i th  l i v i n g  i n  t h i s  c o u n t r y .  The p a r e n t s ’ 
e x p e r i e n c e s  d id  n o t  seem t o  c o i n c id e  w i th  t h e i r  e x p e c t a t i o n s  o f  B r i t i s h  
s o c i e t y .  On a r r i v a l  th e y  had expec ted  a s o c i e t y  where t h e r e  was ’ j u s t i c e 1 
w i th  peop le  b e in g  t r e a t e d  a c c o rd in g  t o  m e r i t .  A f t e r  t h e i r  a r r i v a l  th e y  had 
d i s c o v e re d  a s o c i e t y  where,  as  one o f  the  in fo rm an ts  pu t  i t :  
because  o f  your  s k in  you c a n ’ t  do t h i s ,  
because  o f  your s k in  t h a t  c a n ’ t  happen,  
because  o f  your s k i n . . .  (EXP. 3M).
As M ilne r  (1983) p o i n t s  o u t ,  c o lo u r  i s  a v e ry  c r u c i a l  element i n  th e  
r e l a t i o n s h i p  between groups w i th  d i f f e r e n t  s k in  p ig m e n ta t io n .  Although 
co lo u r  has  been used  by p o l i t i c a l  a c t i v i s t s  (Enoch Powel l ,  1971), t h e  media 
(Hartmann and Husband,  1974) and t h e  schoo l  ( L a i s h l e y ,  1975) t o  f u r t h e r  
d i f f e r e n t i a t e  w h i t e s  and b l a c k s ,  t h e  p a r e n t s  d id  r e c o g n i z e  t h a t  n o t  a l l  
Eng l i sh  peop le  were r a c i s t :
t h e r e  a r e  many i n t e l l i g e n t  (E n g l i s h )  peop le  around 
(EXP. 7F).
I  t h i n k  th e  i l l i t e r a t e  ones a r e  t h o s e  who a r e  more 
p r e j u d i c e d  because  they  d o n ' t  . . .  know w h a t ’s go ing  on i n  th e  
wor ld . . .  they  d o n ' t  know what happened b e f o r e  ( i n f o r m a n t ' s  
e a r l i e r  r e f e r e n c e  t o  th e  the n  B r i t i s h  government’ s c a l l  f o r  
cheap labou r  in  th e  1950s) (EXP. 1M).
Although t h e s e  p a r e n t s  used  th e  te rms ’ i n t e l l i g e n t '  and ’ i l l i t e r a t e ’ , the  
terms ' n o n - b i g o t s '  and ' b i g o t s '  may be more a p p r o p r i a t e ,  beca u se  n o t  a l l  
i n t e l l i g e n t  o r  l i t e r a t e  peop le  a r e  n o n - r a c i s t  ( F i e l d i n g ,  198 1; Walker,  
1977). D e s p i t e  N ig e r ia n  p a r e n t s ’ a n a l y s i s  o f  th e  d i f f e r e n c e s  i n  B r i t i s h  
a t t i t u d e s  t o  b l a c k  p e o p l e ,  the y  ex p re s s e d  s u r p r i s e  a t  t h e  s u b t l e  and o v e r t  
r a c i s t  b ehav iou r  o f  th e  E n g l i sh  by a s k in g  'how can your  c o l o u r  be a 
b a r r i e r  i n  l i f e ? ’ A N ig e r i a n  mother p o in t e d  ou t  t h a t  th e  r e a l i z a t i o n  o f  
p r e j u d i c e  and d i s c r i m i n a t i o n  made h e r :
d ep re s sed  . . .  and i n  no t ime  i t  a f f e c t s  ( t h e )  home (when) i t  
( t h e  r e a l i z a t i o n  o f  p r e j u d i c e )  h i t s  you,  i t  h i t s  you h a r d .  I t  
makes you m a d . . .  (EXP. 9M).
The d i s c r e p a n c y  between N i g e r i a n s 1 e x p e c t a t i o n s  o f  a t o l e r a n t  s o c i e t y  and 
t h e i r  ex p e r i e n c e s  o f  c o lo u r  p r e j u d i c e  l e d  them, l i k e  o t h e r  m i n o r i t i e s  ( s e e  
T a j f e l ,  1978) t o  look f o r  means whereby the y  cou ld  a t  one and t h e  same t ime 
come t o  te rms w i th  B r i t i s h  a t t i t u d e s ,  r e t a i n  t h e i r  i d e n t i t y  (a s  r e f l e c t e d  
by t h e i r  c o l o u r )  and s u c c e s s f u l l y  accompl ish  th e  g o a l s  th e y  had s e t  out  
w i th  when they  had l e f t  N i g e r i a .  I t  must be s t r e s s e d  t h a t  the  p a r e n t s  
i n t e rv ie w e d  d id  n o t  e xp re s s  any p a r t i c u l a r  b i t t e r n e s s  towards B r i t i s h  
s o c i e t y  a t  l a r g e ;  r a t h e r  they  took  a s t o i c a l  s t a n c e .
E ng l i sh  p r e j u d i c e  and d i s c r i m i n a t i o n  made N ig e r i a n  p a r e n t s  v e ry  
concerned  about  t h e i r  n a t i o n a l i t y .  They r e i t e r a t e d  a t  eve ry  g iven  
o p p o r tu n i ty  d u r in g  th e  i n t e r v i e w  t h a t  th e y  a r e  N i g e r i a n s .  This  r e i t e r a t i o n  
worked s t r a t e g i c a l l y ,  perhaps  as  T a j f e l  (1978) s u g g e s t s ,  t o  p r e s e r v e  t h e i r  
e t h n i c i t y .  Apar t  from the  concern  w i th  t h e i r  own n a t i o n a l i t y ,  N ig e r i a n  
p a r e n t s  a l s o  went t o  g r e a t  l e n g th s  t o  p r e s e r v e  and conf i rm  t h e  e t h n i c i t y  o f  
t h e i r  c h i l d r e n
They ( t h e  c h i l d r e n )  went t o  N i g e r i a  l a s t  yea r  ( f o r  th e  f i r s t  
t i m e ) . . .  am no t  d e p r iv i n g  them o f  t h e i r  o r i g i n  (EXP. 3M).
I t s  t h e r e  ( p o i n t s  t o  head)  s tu c k  i n  -  every  day you ( t h e  
c h i l d )  a re  a N ig e r i a n  (EXP. 5F).
The f i r s t  im pres s ion  one o b ta in e d  from t h e s e  quo te s  was t h a t  t h e  p a r e n t s  
o r i e n t a t e d  s t r o n g l y  towards  t h e i r  e t h n i c i t y .  Although N i g e r i a  com prises  a 
v a r i e t y  o f  e t h n i c  g roups ,  i t  must be remembered t h a t  when ab road  a
p e o p l e ' s  sense  o f  na t ionhood i s  s h a r p e r  (Smith ,  1981). Bear ing  t h i s  in
mind,  t h e  main s tudy  aimed t o  examine t h e  N ig e r i a n  c h i l d ' s  e t h n i c  
i d e n t i f i c a t i o n ,  e s p e c i a l l y  as the  e x p l o r a t o r y  s tudy  i n d i c a t e d  t h a t  a t  l e a s t  
h a l f  o f  the  N ig e r i a n  c h i l d r e n  i n  th e  school  had been born  in  B r i t a i n .  I t  
was found t h a t  t h r e e  q u a r t e r s  (9) o f  th e  c h i l d r e n ,  i n c lu d i n g  f i v e  o f  t h o s e  
born  h e r e ,  were ready  t o  i d e n t i f y  them se lves  a s  N ig e r i a n s  [ 4 ] .  Moreover ,  
they  p o in t e d  ou t  t h a t  t h i s  a c t  o f  i d e n t i f i c a t i o n  was p e r c e iv e d  by t h e i r  
p e e r  group as n e g a t i v e  s e l f - l a b e l l i n g .  Being A f r i c a n  seemed t o  a t t r a c t  
some form o f  ' s t i g m a '  (Goffman, 1968b). The main r e s e a r c h  aimed,  t h e r e f o r e  
t o  d i s c o v e r  schoo l  p e r c e p t i o n s  ( p u p i l  norms,  t e a c h e r  v a l u e s ) ,  e s p e c i a l l y  a s  
they  r e l a t e d  t o  the  acc ep tanc e  o r  r e j e c t i o n  o f  t h e  i d e n t i t i e s  o f  p a r t i c u l a r  
e t h n i c  g roups .
The t e a c h e r s  were aware t h a t  N ig e r i a n  p u p i l s  were ' t e a s e d '  abou t  t h e i r
' A f r i c a n n e s s ’ b u t  th e  t e a c h e r s  in  t h i s  schoo l  had so  f a r  no t  d e a l t  i n
any s p e c i f i c  way, w i th  the  in c id e n c e  o f  ' t e a s i n g ' .  They i n t e r v e n e d  in  
' t e a s i n g '  ( i n t e r - e t h n i c  abuse) only when i t  r e s u l t e d  i n  a f i g h t  o r  
argument which i n f r i n g e d  on a school  r u l e  -
i f  they  b reak  th e  schoo l  r u l e s  by i t  ( t e a s i n g )  th e n  th e y  a r e  
d e a l t  w i th  a c c o r d i n g l y . . .  we t r y  no t  t o  see  c o l o u r  
(EXP. 2T).
The l a c k  o f  r e c o g n i t i o n  o f  c o l o u r  by th e  t e a c h e r s  h in d e re d  them i n  t a k i n g  
any measures  t o  c o n f ro n t  i n t e r - e t h n i c  i n t o l e r a n c e  w i t h i n  t h e  s c h o o l .  Three 
o f  th e  t e a c h e r s  i n t e rv ie w e d  ex p re s s e d  th e  view t h a t
we ( t e a c h e r s )  t end  n o t  t o  look a t  t h a t  s i d e  o f  t h i n g s  
(EXP. 4T) .
Yet ,  by i m p l i c a t i o n  they  were aware t h a t  ' t e a s i n g 1 might  a f f e c t  th e  
c h i l d r e n :
i t  ( t e a s i n g )  d o e s n ' t  seem t o  a f f e c t  them a t  a l l  
(EXP. 3T)
and a t  one and th e  same t ime were s u r p r i s e d  t h a t  i t  d id  no t
come t o  t h i n k  o f  i t ,  i t  i s  r e a l l y  s u r p r i s i n g  how th e y  cope 
w i th  i t  ( t e a s i n g )  (EXP. 2 T ) .
The main r e s e a r c h ,  t h e r e f o r e ,  aimed t o  i n v e s t i g a t e  why i t  was t h a t  t e a c h e r s  
t u r n e d  a b l i n d  eye t o  i n t e r - e t h n i c  abuse and d i s m is s e d  what cou ld  be v e ry  
damaging t o  a c h i l d  a s  ' t e a s i n g ' .
None o f  the  t e a c h e r s  in t e rv ie w e d  i n  t h i s  p a r t  o f  th e  s tudy  i d e n t i f i e d  
t r u a n t i n g  a s  a problem a r e a  fo r  N ig e r i a n  p u p i l s  i n  t h e i r  s c h o o l .  They may 
o c c a s i o n a l l y  be  l a t e ,  a c t  ou t  u n a c c e p ta b le  b e hav iou r  l i k e  t a l k i n g  i n  c l a s s ,  
f i g h t i n g ,  be ing  rude  and u n c o - o p e r a t i v e ,  b u t  t h e i r  n e g o t i a t i o n a l  p ro ced u res  
d id  n o t  appear  t o  in c lu d e  t r u a n t i n g ,  e a r l y  l e ave  t a k i n g  o r  r e g u l a r  l a t e
a r r i v a l s .  This  i s  n o t  t o  say t h a t  a l l  t h e  N ig e r i a n  c h i l d r e n  a c t e d  o u t  such
p ro - s c h o o l  b e h a v io u r ,  b u t  t h a t  when making g e n e r a l i z a t i o n s  about  them,
t e a c h e r s  seemed t o  t h i n k  t h i s  was t h e  c a s e .  With the  knowledge t h a t  most
e d u c a t i o n a l  r e s e a r c h  focuses  on a n t i - s c h o o l  b ehav iou r  (H arg reaves  e t  a l .  , 
1976; W i l l i s ,  1977; F u r long ,  1976; 1984) th e  main r e s e a r c h  aimed t o
d i s c o v e r  th e  school  behav iou r  o f  N ig e r i a n  c h i l d r e n .
O uts ide  o f  th e  school  the  c u r r e n t  e a r l y  c h i l d  c a r e  methods o f  N ig e r i a n  
p a r e n t s  were c o n s id e r e d .  The in t e r v i e w s  w i th  f o s t e r  p a r e n t s  and s o c i a l  
workers showed t h a t  a s  found i n  th e  l i t e r a t u r e  ( E l l i s  e t  a l .  , 1978; Holman, 
1973) N ig e r ia n  p a r e n t s ,  l i k e  o t h e r  West A f r i c a n  p a r e n t s ,  s t i l l  f o s t e r e d  
t h e i r  c h i l d r e n  a t  an e a r l y  age .  I t  was found t h a t  a l l  t h e  c h i l d r e n  born  
h e r e  had been ,  a t  some s t a g e  between th e  ages  o f  f i v e  months and s i x  y e a r s ,  
d a i l y  minded a n d /o r  p r i v a t e l y  f o s t e r e d .  I t  was a l s o  d i s c o v e r e d  t h a t  s o c i a l  
workers s t i l l  found i t  d i f f i c u l t  t o  u n d e r s t a n d  f u l l y  t h e  r e a s o n s  b eh ind  th e  
f o s t e r i n g  o f  N ig e r i a n  c h i l d r e n  -  e s p e c i a l l y  as  t h e r e  was u s u a l l y  no m a r i t a l  
breakdown between the  couple ( s e e  S e c t io n  1 .5 ) .
The f o s t e r  p a r e n t s  in t e rv ie w e d  s t a t e d  t h a t  t h e y  had amicable  
r e l a t i o n s h i p s  w i th  bo th  c h i l d r e n  and p a r e n t s ,  a l th o u g h  t h e r e  were 
the  i n e v i t a b l e  c o n f l i c t s  i n  terms o f  c h i l d  r e a r i n g  methods and r e g u l a r  
payment o f  c h i l d  m a in tenance .  The s o c i a l  workers  c o n s id e r e d  th e  i n c id e n c e  
o f  f o s t e r i n g  as ' v e r y '  h igh  wi th  N ig e r i a n  c h i l d r e n  and were concerned  f o r
t h e i r  c a r e  and s a f e t y .
By th e  v e ry  n a t u r e  o f  t h e i r  work i t  i s  no t  s u r p r i s i n g  t h a t  S o c i a l
S e rv ice s  Departments main ly  r e f e r r e d  t o  ’p rob lem’ f a m i l i e s .  I t  i s
i n t e r e s t i n g  t o  n o te  t h a t  a l l  excep t  one p a r e n t  s t a t e d  t h a t  th e  s o c i a l  
s e r v i c e s  were a t  no s t a g e  invo lved  w i th  t h e  p r i v a t e  f o s t e r i n g  o f  t h e i r  
c h i l d r e n .  At th e  t ime o f  t h e  e x p l o r a t o r y  s tudy  a South London S o c i a l
S e rv ice s  Department was i n  th e  p ro c e s s  o f  s e t t i n g  up a ’p r i v a t e  f o s t e r
u n i t ’ t o  p ro v id e  a p p r o p r i a t e  adv ice  t o  p a r e n t s  i n t e n d in g  t o  f o s t e r  t h e i r  
c h i l d r e n .  When conduc t ing  the  main r e s e a r c h  th e  i n c id e n c e  o f  f o s t e r i n g  
w i l l  be borne i n  mind.
Schooling and the Curriculum
I n  s p i t e  o f  th e  f a c t  t h a t  th e  e x p l o r a t o r y  s tudy  had been c a r r i e d  ou t  i n  
a mixed s c h o o l ,  i t  was found t h a t  most (6) o f  th e  p a r e n t s  i n t e r v i e w e d  would 
r a t h e r  have  s e n t  t h e i r  c h i l d r e n  t o  s i n g l e  sex  s c h o o l s .  The p a r e n t s  were 
a l s o  p a r t i c u l a r l y  concerned  about  th e  e d u c a t io n  o f  t h e i r  c h i l d r e n  
e s p e c i a l l y  i n  terms o f  t r a d i t i o n a l  e d u c a t i o n a l  outcomes. A l l  t h e  p a r e n t s  
expec ted  t h e i r  c h i l d r e n  t o  proceed  t o  i n s t i t u t i o n s  o f  h i g h e r  l e a r n i n g .  The 
main s tudy  sought t o  d i s c o v e r  th e  i m p l i c a t i o n s  o f  t h i s  d e s i r e  e s p e c i a l l y  i n  
r e l a t i o n  t o  t e a c h e r s '  a ssessm ent  o f  c h i l d r e n ' s  a b i l i t y  (H egar ty  and 
Lucas,  1978) and in  p a r t i c u l a r  t o  t e a c h e r s '  p e r c e p t i o n s  o f  t h e  e d u c a t i o n a l  
am bi t ions  o f  e t h n i c  m i n o r i t y  c h i l d r e n  (Nash,  1973).
An i s s u e  r e l a t e d  t o  N ig e r i a n  p a r e n t s '  am bi t ions  f o r  t h e i r  c h i l d r e n  
concerned  th e  p a r e n t s  r e l a t i o n s h i p s  w i th  t h e  t e a c h e r s .  The l a t t e r  found 
N ig e r ia n  p a r e n t s  who r e f u s e d  t o  acc e p t  t h e  t e a c h e r s '  a s sessm en t  o f  t h e i r  
c h i l d r e n ' s  i n a b i l i t y  t o  cope w i t h ,  f o r  example,  an 'O '  l e v e l  s y l l a b u s ,  
' t i r e s o m e ' .  I t  was a l s o  d i s c o v e re d  t h a t  p a r e n t s  and t e a c h e r s  had d i f f e r e n t  
d e f i n i t i o n s  and i n t e r p r e t a t i o n s  o f  what i t  meant t o  be ' d o i n g  w e l l '  a t  
s c h o o l .  C la rk  (1961) has  shown how c h i l d r e n  a r e  d i s s u ad ed  from p u r s u in g  
p a r t i c u l a r  schoo l  ' c a r e e r s '  by p ro c e s s e s  o f  ' c o o l i n g  o u t ' .  The main s tudy  
t h e r e f o r e  aimed t o  focus  a t t e n t i o n  on N ig e r i a n  c h i l d r e n ' s  p r o g r e s s i o n  
th rough schoo l  and sought t o  d i s c o v e r  th e  r e l a t i o n s h i p  between t e a c h e r s  
a t t i t u d e s  and p u p i l  outcomes. R e la te d  t o  t h i s  i s  the  q u e s t i o n  o f  t e a c h e r  
pedagogy and p u p i l s  i n t e r p r e t a t i o n s  o f  t e a c h i n g  methods (F u r lo n g ,  1976).  
The r e l a t i o n s h i p  between th e s e  may r e f l e c t ,  i n  p a r t i c u l a r ,  N i g e r i a n  p u p i l s '  
m o t iv a t io n s  towards  l e a r n i n g .
Some o f  the  c h i l d r e n  were concerned  about  th e  c o r r e l a t i o n  between 
c l a s s  and e d u c a t i o n a l  outcomes:
Some t e a c h e r s  f e l t  t h a t  because  we a r e  o f  working c l a s s  
background we should  be pu t  i n  CSE groups ( f i f t h  form b o y ) .
In  a d d i t i o n ,  they  were u nsu re  o f  t h e i r  i n t e r p r e t a t i o n s  o f  t e a c h e r s  
a c t i o n s :
I  te n d  t o  see  i t  ( d i s c r i m i n a t i o n )  a s  maybe t h a t ' s  what he 
( t h e  t e a c h e r )  thought was r i g h t ,  no t  n e c e s s a r i l y  because  we 
a r e  a d i f f e r e n t  c o lo u r  
bu t  th en  she adds a c l a u s e
ob v io u s ly  I  c a n ' t  know fo r  s u r e  ( s i x t h  form g i r l ) .
Although t h i s  c h i l d  appeared  t o  c o n s id e r  th e  q u e s t i o n  o f  d i s c r i m i n a t i o n  in  
terms o f  th e  t e a c h e r ' s  a b i l i t y  t o  a c t  r a t i o n a l l y ,  she a t  t h e  end i s  
ambivalent  about  h e r  own a n a l y s i s  o f  the  i s s u e .  I t  appeared  t h a t  t e a c h e r s  
themselves  th rough  t h e i r  a c t i o n s ,  made i t  d i f f i c u l t  f o r  the  c h i l d r e n  no t  t o  
p e r c e iv e  t h e i r  a c t i o n s  i n  d i s c r i m i n a t o r y  te rm s :
Well  he  made i t  s o r t  o f  s u s p i c i o u s  . . .  There were two b la c k  
g i r l s  and one b la c k  boy and t h e r e  was t h i s  s o r t  o f  I n d i a n i s h  
g i r l  -  t h o s e  were th e  peop le  he k e p t  on g e t t i n g  a t ,  so he . 
made i t  look a s  i f  he  was d i s c r i m i n a t i n g  ( f o u r t h  form b o y ) .  
B r i t t a n ' s  (1976) s tudy  o f  t e a c h e r s '  f e e l i n g s  about  t e a c h i n g  i n  m u l t i - e t h n i c  
schoo ls  showed t h a t  a h ig h  p e rc e n ta g e  (71%) f e l t  t h a t  e t h n i c  m i n o r i t y  
c h i l d r e n  e n r i c h e d  t h e i r  s c h o o l .  The e x p l o r a t o r y  s tudy  d id  n o t  a d d re s s  t h i s  
q u e s t i o n ,  bu t  th e  m a j o r i t y  o f  the  comments made by th e  p u p i l s  d id  no t  imply 
t h a t  th e  t e a c h e r s  p e r c e iv e d  them in  an e n r i c h i n g  manner.  As D eu tscher  
(1973) has  p o in t e d  o u t  t h e r e  i s  a d i f f e r e n c e  between 'what  we say  and what 
we d o ' .  The c h i l d r e n  pu t  i t  t h u s :
Our Maths t e a c h e r  makes you f e e l  i n f e r i o r  ( f i f t h  form b o y ) .
They d i d n ' t  want t o  g iv e  us a f a i r  chance ( f o u r t h  form g i r l ) .
The main s tudy  t h e r e f o r e  sought  t o  d i s c o v e r  t e a c h e r s '  p e r c e p t i o n s  o f  th e  
p re sence  o f  e t h n i c  m i n o r i t y  c h i l d r e n  i n  t h e i r  s c hoo ls  e s p e c i a l l y  in  
r e l a t i o n  t o  c u r r e n t  e d u c a t i o n a l  i n i t i a t i v e s  ( L i t t l e  and W i l l e y ,  1981; see  
a l s o  H a rg reaves ,  1984).
Teachers  saw N ig e r i a n  p a r e n t s  a s  e x e r t i n g  a g r e a t  d e a l  o f  p r e s s u r e  on 
t h e i r  c h i l d r e n .  The t e a c h e r s  c la imed  t h a t  i n  some ca s es  th e  p a r e n t s  f o rc e d  
the  c h i l d r e n  t o  do what was beyond t h e i r  e d u c a t i o n a l  a b i l i t y :
Both Mr. and Mrs.  (X),  have a v e ry  h igh  e x p e c t a t i o n  o f  
ed u c a t io n  and t h e i r  c h i l d r e n  g e t t i n g  th e  q u a l i f i c a t i o n s  ( b u t )  
we ( t h e  t e a c h e r s )  made th e  p o i n t  c l e a r  t h a t  we d i d  no t  
t h i n k  t h a t  (X) was go ing t o  ge t  v e ry  good q u a l i f i c a t i o n s .
The t e a c h e r s  p o in t e d  ou t  t h a t  in  t h i s  r e s p e c t  N ig e r i a n  and West I n d ia n  
p a r e n t s  were s i m i l a r ,  a l th o u g h  they  added t h a t  some N ig e r i a n  p a r e n t s  were 
'm idd le  c l a s s  r e a l l y ' .  The q u e s t i o n  o f  c l a s s  and h ig h  e x p e c t a t i o n s  w i l l  be 
examined l a t e r  i n  g r e a t e r  d e t a i l .  The main r e s e a r c h  aimed t o  d i s c o v e r  th e  
p ro c e s s e s  th rough which t e a c h e r s  came t o  d e f i n e  N ig e r i a n  p a r e n t s '  c l a s s  
membership and s im u l ta n e o u s ly  d e f in e d  p a r e n t a l  e x p e c t a t i o n s  as  
' u n r e a l i s t i c * .
Apart  from i s s u e s  s p e c i f i c a l l y  r e l a t e d  t o  e d u c a t i o n a l  m a t t e r s  a n o th e r  
a r e a  o f  concern  fo r  N ig e r i a n  c h i l d r e n  was t h a t  o f  d i s c i p l i n e .  Teachers  
d e s c r ib e d  th e  p a r e n t s  a s  ’ve ry  s t r i c t ’ and ’a u t h o r i t a r i a n ’ . The p a r e n t s  
d e s c r i p t i o n  o f  t h e i r  d i s c i p l i n a r y  p rocedu res  appeared  v e ry  s t r i n g e n t .  For 
example,  one mother r e f u s e d  t o  a l low  h e r  14 y e a r  o ld  son t o  a t t e n d  a 
f r i e n d ’s p a r t y  because  she had no t  r e c e iv e d  adequa te  n o t i f i c a t i o n  o f  the  
p a r t y .  N e i t h e r  d id  he have  an i n v i t a t i o n  ca rd  t o  the  p a r t y .  Moreover,  the  
mother  r e q u i r e d  a t  l e a s t  10 days n o t i c e  and the  son had given  h e r  f o u r .  The
mother d id  e x p l a i n  t h a t  she wanted him t o  l e a r n  t h e  s k i l l  o f  ’p l a n n in g
a h e a d 1 and th e  a b i l i t y  t o  s ay ,  ’n o ' .  As she pu t  i t ,
he  must l e a r n  t h a t  you don’ t  go t o  every  p a r t y  someone asks
you t o  come t o  (EXP. M6).
Hence, th e  s o c i a l i z a t i o n  methods used by N ig e r i a n  p a r e n t s  t o g e t h e r  w i th  
t h e i r  c h i l d r e n ’s r e s p o n s e  t o  t h e s e  would be i n v e s t i g a t e d  f u r t h e r  in  the  
main s tu d y .
3.5 Concluding Reflections
The p e r c e p t i o n s  and u n d e r s t a n d in g s  o f  s c h o o l in g  ex p re s s e d  by p a r e n t s ,  
c h i l d r e n  and t e a c h e r s  were main ly  a t  v a r i a n c e  wi t h  each o t h e r .  The d a t a  
from the  e x p l o r a t o r y  s tudy  i n d i c a t e d  t h a t  t h e r e  were bo th  o v e r t  and s u b t l e  
n e g o t i a t i o n a l  coping  s t r a t e g i e s  between th e  p a r t i c i p a n t s  in v o lv ed  in
s c h o o l in g .
These f i n d i n g s  le d  t o  the  f o r m u la t io n  o f  th e  purposes  o f  t h i s  p r e s e n t
r e s e a r c h  in  te rms o f  d i s c o v e r i n g  th e  p ro c e s s e s  th rough  which the
N ig e r i a n  p u p i l  w i t h i n  an E n g l i s h  secondary  schoo l  b u i l d s  up h i s / h e r  own 
r e a l i t y  o f  s c h o o l i n g .  Meighan (1978) a rgues  t h a t  th e  p u p i l s ’ p e r s p e c t i v e  i s  
c r u c i a l  t o  any r e a l  u n d e r s t a n d in g  o f  the  i n t e r a c t i v e  n a t u r e  o f  s c h o o l i n g .  
Hargreaves  ( 1978) goes on t o  sugges t  t h a t  c l a ss room  coping  s t r a t e g i e s  a r e  
s i g n i f i c a n t  f o r  an u n d e r s t a n d in g  o f  th e  dilemmas t e a c h e r s  face  i n  th e
t e a c h i n g  s i t u a t i o n .  The concept  o f  ' c o p in g  s t r a t e g y '  may be a p p l i c a b l e  on 
a more g e n e r a l  l e v e l  and can r e f e r  t o  t h e  p u p i l ' s  method o f  n e g o t i a t i o n  
w i t h i n  and o u t s i d e  o f  the  sch o o l .
T ie rney  (1982) a rgues  t h a t  c u r r e n t  a t t e m p t s  a t  d e a l i n g  w i th  t h e  n a t u r e  
o f  e d u c a t i o n a l  p r o v i s i o n  e s p e c i a l l y  as  i t  concerns  the  s c h o o l i n g  o f  e t h n i c  
m i n o r i t y  p u p i l s  i s  based  on e r roneous  a s su m p t io n s .  I t  i s  t h u s  im p o r tan t  t o  
examine in  d e t a i l  th e  c u l t u r a l  and t o  a s u b s t a n t i a l  e x t e n t  the  
s t r u c t u r a l  a s p ec t  o f  ed u c a t io n  as  i t  s p e c i f i c a l l y  r e l a t e s  t o  N ig e r i a n  
p u p i l s .
The e x p l o r a t o r y  s tudy  was c a r r i e d  ou t  w i th o u t  any p a r t i c u l a r  focus  
excep t  i n  so f a r  as  i t  was i n t e r e s t e d  i n  i d e n t i f y i n g  a r e a s  wor thy  o f
c r i t i c a l  i n v e s t i g a t i o n .  The s tudy  was p a r t i c u l a r l y  u s e f u l  in  b r i n g i n g  t o  
a t t e n t i o n  p o s s i b l e  a r e a s  o f  e n q u i ry .  This  was e s p e c i a l l y  n e c e s s a ry  s in c e  
th e  r e s e a r c h  was concerned w i th  a t o p i c  a r e a  where t h e r e  was v e ry  l i t t l e  
background in f o r m a t io n .  The fo l low ing  c h a p t e r  o u t l i n e s  t h e  aims and 
o b j e c t i v e s  o f  th e  main r e s e a r c h .  Taking i n t o  account  th e  m e th o d o lo g ica l  
and t h e o r e t i c a l  framework w i t h i n  which e th n o g ra p h ic  r e s e a r c h  i s  conduc ted 
Chapter  4 ,  a l s o  g ive s  an  account  o f  th e  r e s e a r c h  methods employed i n  the  
main s t u d y .
Notes
1. Of c o u r s e ,  th e  d e l i b e r a t e  m a n ip u la t io n  o f  s t a t i s t i c s  would be a misuse  
o f  q u a n t i t a t i v e  methods ( C i c o u r e l ,  1964).
2. At the  t ime o f  th e  e x p l o r a t o r y  s tudy  (May, 1981) t h e  1981 Census 
F igu re s  were u n a v a i l a b l e  ( s e e  Appendices 2a and 2 b ) .
3.  S t a t i s t i c s  which were r e a d i l y  a v a i l a b l e  were t h o s e  from ILEA's 
Language Survey ( s e e  Appendix 14).
4 .  As a member o f  th e  e t h n i c  group under  i n v e s t i g a t i o n  the  i s s u e  o f
r e a c t i v i t y  was c o n s id e r e d .  In  a s tudy  o f  th e  sou rces  o f  e r r o r  i n  r e s e a r c h  
u s in g  th e  i n t e r v i e w  as  an in s t ru m en t  o f  d a t a  c o l l e c t i o n ,  Hyman e t  a l .  
(1954: e s p e c i a l l y  Chapte r  5) found t h a t  t h e  e f f e c t  o f  group membership
s i m i l a r i t y  between r e s e a r c h e r  and re sponden t  was i n s i g n i f i c a n t .  I t  i s  
worth n o t i n g  h e re  t h a t  i n  th e  main s tudy  some (14) o f  the  p a r e n t s  c la imed  
t h a t  i f  I  had no t  been N ig e r i a n  the y  would n o t  have  ag reed  t o  p a r t i c i p a t e  
in  th e  r e s e a r c h .  O thers  p o in t e d  ou t  t h a t  the y  would have r e f u s e d  f u l l y  t o  
answer a s u b s t a n t i a l  number o f  ' p r i v a t e  and p e r s o n a l '  q u e s t i o n s  ( s e e  
Appendix 9 ) .  A few were s u s p i c i o u s  p r e c i s e l y  because  I  was N ig e r i a n  
( S e c t i o n  4 . 6 . 5 ) .
CHAPTER FOUR: RESEARCH PROCEDURES
4.1 Aims and Objectives
Bear ing  in  mind th e  f i n d i n g s  o f  th e  e x p l o r a t o r y  s tu d y ,  th e  c e n t r a l  
id e a s  and concep ts  in forming  i n t e r p r e t i v e  i n v e s t i g a t i o n s  and the  
m e thodo log ica l  c o n s i d e r a t i o n s  invo lved  i n  c a r r y i n g  o u t  e th n o g ra p h ic  
r e s e a r c h ,  t h i s  p r e s e n t  r e s e a r c h  was fo rm ula ted  w i th  th e  aim o f  d i s c o v e r i n g  
th e  e x p e r i e n t i a l  r e a l i t y  o f  s ch o o l in g  f o r  N ig e r i a n  p u p i l s  a t t e n d i n g  two 
London comprehensive s c h o o l s .  In  a d d i t i o n ,  i t  was in ten d ed  t o  e x p lo re  th e  
p r o c e s s e s  th rough  which t h i s  r e a l i t y  i s  b u i l t  up by t h e  a c t o r s  ( p u p i l s ,  
p a r e n t s  and t e a c h e r s )  invo lved  in  t h e  dynamics o f  a t a k e n - f o r - g r a n t e d  
a c t i v i t y  -  s c h o o l i n g .
One o f  the  p r im ary  aims o f  e d u c a t io n  i s  fo r  c h i l d r e n  t o  a c q u i r e  such 
school  knowledge (academic and s o c i a l )  as  i s  made a v a i l a b l e *  t o  them by 
t h e i r  t e a c h e r s  (Keddie,  1973). I t  i s  l i k e l y  t h a t  t h e  c h i l d r e n  
i n t e r p r e t  p a r e n t  and t e a c h e r  e x p e c t a t i o n s  o f  s ch o o l in g  i n  a manner 
based  on t h e i r  own u n d e r s t a n d in g  o f  what i t  means t o  be  a t  s choo l  
(F u r long ,  1976). These u n d e r s t a n d in g s  may have i m p l i c a t i o n s  fo r  th e  r o l e s  
they  a c t  ou t  i n  r e l a t i o n  t o  d i f f e r e n t  a s p e c t s  o f  s c h o o l i n g .  Hence,  i t  was 
in ten d ed  t o  map out  the  c a r e e r ,  behav iou r  and f r i e n d s h i p  groups  o f  N ig e r i a n  
p u p i l s  i n  o r d e r  t o  d i s c o v e r  how t h e s e  in fo rm  t h e i r  methods o f  s o c i a l  
n e g o t i a t i o n ,  bo th  w i t h i n  and o u t s i d e  o f  the  s c h o o l .
The e x p l o r a t o r y  s tudy  found t h a t  r o u t i n e l y  a p p l i e d  s choo l  l a b e l s  used  
by t e a c h e r s  t o  d e s c r i b e  the  e d u c a t i o n a l  p ro g r e s s  o f  c h i l d r e n  have d i f f e r e n t  
meanings f o r  th e  r e c i p i e n t s  o f  t h e  l a b e l .  Thus,  when th e  l a b e l  ' d o i n g  
w e l l '  was a p p l i e d  t o  a c h i l d ,  p a r e n t s '  and t e a c h e r s '  e x p e c t a t i o n s  o f  the  
e d u c a t i o n a l  outcome o f  be ing  a t  schoo l  were a t  v a r i a n c e .  Th is  p r e s e n t  
r e s e a r c h  sought t o  d i s c o v e r  th e  i m p l i c a t i o n s  o f  t h i s  a r e a  o f  a d u l t - c o n f l i c t  
on th e  c h i l d ' s  r e s p o n s e  t o  th e  a c q u i s i t i o n  o f  school  knowledge.
F i n a l l y ,  t h i s  p r e s e n t  r e s e a r c h  aimed t o  d i s c o v e r  t h e  s a l i e n t  a s p e c t s  
o f  the  N ig e r i a n  c h i l d ' s  u n d e r s t a n d in g  o f  th e  r e l a t i o n s h i p  between d i f f e r e n t  
s o c i a l  groups i n  t h e  schoo l  and community. T h e i r  i n t e r p r e t a t i o n  i s  l i k e l y  
t o  form p a r t  o f  the  manner i n  which th e y  p e r c e i v e  themse lves  and respond  t o  
o t h e r  s o c i a l  i n t e r a c t a n t s .  Hence,  i t  was proposed  t o  examine t h e i r  method 
o f  s e l f  — i d e n t i f i c a t i o n  i n  o rd e r  t o  d i s c o v e r  t h e  r e l a t i o n s h i p  ( i f  any) 
between t e a c h e r s '  p e r c e p t i o n s  o f  e t h n i c  m i n o r i t y  groups  (Troyna ,  1982) and 
N ig e r i a n  p a r e n t s '  u n d e r s t a n d in g  o f  th e  community i n  which th e y  l i v e d .
By examining th e  manner in  which th e  d i f f e r e n t  f a c e t s  t h a t  informed 
th e  p ro c e s s  o f  s c h o o l in g  were i n t e r p r e t e d  by th e  i n t e r a c t a n t s ,  t h e  o v e r a l l  
o b j e c t i v e  was t o  o b t a i n  an account  o f  s c h o o l in g  a s  i t  s p e c i f i c a l l y  r e l a t e d
t o  t h e  e d u c a t io n  o f  N ig e r i a n  p u p i l s  i n  two s i n g l e  sex London comprehensive 
s c h o o l s .
4 . 2  The Research  Q ues t ions
P roceed ing  from th e  i d e n t i f i c a t i o n  o f  th e  r e s e a r c h  aims and o b j e c t i v e s  
o u t l i n e d  above,  t h e  fo l l o w in g  d e t a i l e d  r e s e a r c h  q u e s t i o n s  were developed  
and co n s id e re d  d u r in g  th e  d a t a  c o l l e c t i o n  p e r i o d  i n  bo th  s c h o o l s :
1. To what e x t e n t  do N ig e r i a n  p u p i l s ’ a c t i o n s  form p a r t  o f  the  p r o c e s s e s  
th rough  which th e y  b u i l d  up t h e i r  a t t i t u d e s  towards  school  norms and v a l u e s  
a s  e x p re s s e d  by ( a )  t h e i r  t e a c h e r s
(b)  t h e i r  p a r e n t s
(c )  t h e  v a r i o u s  p u p i l  s u b c u l t u r e s  i n  th e  school?
2.  What i m p l i c a t i o n  does th e  N ig e r i a n  c h i l d ' s  p l a c e  o f  b i r t h  have fo r  
t e a c h e r s '  p e r c e p t i o n s  o f  N ig e r ia n  p u p i l s  and t h e i r  r e l a t i o n s h i p  w i th  p e e r  
group fo rmat ion?
(a )  I s  t h e  d i s t i n c t i o n  between N ig e r i a n  p u p i l s '  p l a c e  o f  b i r t h  
r e l e v a n t  t o  an a n a l y s i s  o f  t h e i r  o v e r a l l  r e sp o n se  t o  s c h o o l in g ?
(b)  Do th e y  p e r c e i v e  them se lves  a s  p a r t  o f  t h e  i n t e g r a l  group o f  the  
school?
(c )  To what e x t e n t  do they  e n co u n te r  s o c i a l  a c c e p ta n c e  o r  i s o l a t i o n  
w i t h i n  th e  secondary  school?
(d)  What does i t  mean t o  be 'N i g e r i a n '  w i t h i n  t h e  c o n t e x t  o f  an 
E ng l i sh  school?
( e )  Does t h i s  meaning inform t h e i r  methods o f  s o c i a l  n e g o t i a t i o n ?
( f )  What b e a r i n g  does th e  e a r l y  f o s t e r i n g  o f  N ig e r i a n  c h i l d r e n  have  on 
t h e i r  i n t e r a c t i v e  r e l a t i o n s h i p s  w i th  t h e i r  t e a c h e r s ?
(g) I s  th e  q u e s t i o n  o f  f o s t e r i n g  im por tan t  t o  an u n d e r s t a n d i n g  o f  the  
manner i n  which p a r e n t s  and t e a c h e r s  a r r i v e  a t  p a r t i c u l a r  i n t e r p r e t a t i o n s  
o f  t h e  p ro c e s s  o f  c h i l d  ca re?
3.  I n  what ways do th e  languages  o f  th e  home and o f  th e  s ch o o l  in fo rm  th e  
N ig e r i a n  c h i l d ' s  r e sponse  t o  language l e a r n in g ?
(a )  How do t e a c h e r s  p e r c e i v e  t h e  l i n g u i s t i c  a b i l i t i e s  o f  N i g e r i a n  
c h i l d r e n ,  e s p e c i a l l y  o f  th o s e  born  abroad?
(b )  Do t h e s e  p e r c e p t i o n s  have any r e l e v a n c e  t o  the  p r o c e s s  th rough  
which th e y  a c q u i r e  communication s k i l l s  i n  an a d d i t i o n a l  language?
(c )  How do the  p a r e n t s  respond t o  t h e i r  c h i l d r e n ’s a t t e m p t s  a t  
language l e a r n in g ?
(d) Does t h i s  r e s p o n s e  have any i m p l i c a t i o n s  fo r  th e  s t r a t e g i e s
c h i l d r e n  employ i n  t h e i r  a t t em p t  t o  a c q u i r e  communication s k i l l s  i n  an
a d d i t i o n a l  language?
4. To what e x t e n t  i s  N ig e r i a n  c h i l d r e n ' s  u n d e r s t a n d in g  o f  s c h o o l in g  
c o n s t r u c t e d  th rough  t h e  j u x t a p o s i t i o n  o f  t h e i r  'N i g e r i a n  c u l t u r e '  w i th  
those  p r e v a i l i n g  w i t h i n  and o u t s i d e  o f  t h e  schoo l?
( a )  To what degree  does t h i s  u n d e r s t a n d i n g  c r e a t e  th e  framework w i t h i n  
which N ig e r i a n  p u p i l s  b u i l d  up t h e i r  a t t i t u d e s  t o  l e a r n i n g  and b ehav iou r  in  
school?
(b)  Does t h i s  framework form p a r t  o f  the  p ro c e s s e s  th rough  which
N ig e r i a n  p u p i l s  a r r i v e  a t  t h e i r  l e v e l  o f  m o t iv a t io n  towards  th e  a c q u i s i t i o n  
o f  schoo l  knowledge?
(c)  How do N ig e r i a n  p u p i l s ,  t h e i r  p a r e n t s  and th e  c h i l d r e n ' s  t e a c h e r s  
employ and i n t e r p r e t  t h e  l a b e l  ' d o in g  w e l l ' ?
5.  What i m p l i c a t i o n s  does the  p r o b a b i l i t y  o f  going  back t o  N i g e r i a  have  
fo r  N ig e r i a n  p u p i l s ,  t h e i r  p a r e n t s  and th e  c h i l d r e n ' s  t e a c h e r s  e s p e c i a l l y  
in  r e l a t i o n  t o  t h e i r  c o n c e p t u a l i z a t i o n  o f  t h e i r  p a r t i c i p a n t  r o l e s  i n  the  
p ro ces s  o f  s choo l ing?
6.  A f t e r  schoo l  -  what nex t?
The r e s e a r c h  q u e s t i o n s  o u t l i n e d  above were c o n t in u o u s ly  be in g  
r e f o r m u l a t e d  t o  r e f l e c t  the  in fo rm a t io n  r e c e i v e d  dur ing  the  p ro c e s s  o f  d a t a  
c o l l e c t i o n  i n  the  schoo ls  conce rned  (W olco t t ,  1975; S p rad ley ,  1979).  I t  i s  
acknowledged t h a t  i t  was n e c e s s a ry  t o  o p e r a t e  f l e x i b l y  and be p r e p a r e d  t o  
v e n t u re  i n t o  a r e a s  which o r i g i n a l l y  had no t  been c o n c e p tu a l i z e d  by the
r e s e a r c h e r ,  b u t  which had been r a i s e d  by th e  r e s p o n d e n t s .  Hence,  th e s e  
r e s e a r c h  q u e s t i o n s  were used p r i m a r i l y  as  an e n a b l in g  in s t ru m e n t  which 
a s s i s t e d  in  th e  focus ing  o f  the  i n t e rv i e w s  (Merton and K e n d a l l ,  1956). 
This  worked in  e n s u r in g  t h a t  a l l  th e  i n i t i a l l y  developed t o p i c s  were 
covered w h i le  th e  open-ended n a t u r e  ( L a z a r s f e I d ,  1944) o f  th e  i n t e r v i e w s  
al lowed  freedom t o  a dd re s s  t o p i c s  i n t ro d u c e d  by th e  re s p o n d en ts  (Schatzman 
and S t r a u s s ,  1973). Although a few o f  the  i n t e r v i e w s  were p a r t i c u l a r l y  
leng thy  (o v e r  t h r e e  ho u r s ;  in  a d e p a r tm en ta l  seminar ,  E. B a rk e r ,  r e p o r t e d  
n in e  hour i n t e r v i e w s  wi th  members o f  a r e l i g i o u s  s e c t ) ,  they  enab led  a 
p e r c e p t i o n  i n t o  t h e  complex p ro c e s s  through which the  r e s p o n d e n t s  a r r i v e d  
a t  meanings ,  u n d e r s t a n d in g s  and j u s t i f i c a t i o n s  o f  a c t i o n s  ( S c o t t  and Lyman,
1968) as  th e y  r e l a t e d  t o  th e  p ro ces s  o f  s c h o o l i n g .
4.3 Gaining Access: The School and the Home
R esea rch ing  an o r g a n i z a t i o n  u s u a l l y  r e q u i r e s  o f f i c i a l  p e r m i s s i o n .  The 
In n e r  London Educa t ion  A u th o r i t y  (ILEA) was f i r s t  approached  w i th  a b r i e f  
o u t l i n e  o f  th e  r e s e a r c h  concern e a r l y  in  J a n u a r y ,  1982. P e rm is s io n  t o  
s tudy  N ig e r i a n  p u p i l s  i n  two schoo ls  was r e c e iv e d  i n  A p r i l ,  1982. In th e  
meantime th e  Research and S t a t i s t i c s  Uni t  (RSU) o f  ILEA was h e l p i n g  t o  
i d e n t i f y  comprehensive schoo ls  a t t e n d e d  by N ig e r i a n  c h i l d r e n .  I n  a d d i t i o n ,
the  r e s e a r c h e r  was making in fo rm a l ,  random approaches  t o  sc h o o l s  and
i n d i v i d u a l  t e a c h e r s  i n  t h e  London Borough o f  Wandsworth. The RSU had
e s t i m a t e d  t h a t  th e  maximum number o f  N ig e r i a n  p u p i l s  in  any one schoo l  was 
l i k e l y  t o  be  l e s s  th a n  20. They s ugges ted  some schoo ls  which had between 
th r e e  and t e n  N ig e r i a n  p u p i l s .  These had been i d e n t i f i e d  th rough  the  use 
o f  th e  ILEA's Language Survey (1981) .  I n  t h e  e v e n t ,  t h e  two schoo ls  
s t u d i e d  in  t h i s  p r e s e n t  r e s e a r c h  had been su g g es ted  by an in fo rm an t  who 
e s t i m a t e d  t h a t  th e y  each had between t e n  and twenty N ig e r i a n  p u p i l s .
I n  May, 1982 a l e t t e r  i n t r o d u c in g  th e  r e s e a r c h  p r o j e c t  and r e q u e s t i n g  
p e rm is s io n  t o  conduct  th e  p r e s e n t  r e s e a r c h  i n  h i s / h e r  s choo l  was s e n t  t o  
the  heads  o f  th e  two s i n g l e  sex  comprehensive s c h o o l s .  S ix  days  l a t e r  th e  
schoo ls  were c o n t a c t e d  by te l e p h o n e  and appoin tm ents  were made t o  see  the  
deputy  heads o f  the  s choo ls  -  one o f  whom had te lephoned  ILEA t o  v e r i f y  the  
a p p ro v a l .  A f t e r  d i s c u s s i o n  o f  the  r e s e a r c h  conce rn  the  deputy  heads  ag reed  
t o  a l low th e  r e s e a r c h  t o  be  conducted  in  t h e i r  r e s p e c t i v e  s c h o o l s . A 
couple  o f  days l a t e r  t h e  f i e l d  work began .  Through t h e  use  o f  s choo l  
r e g i s t e r s  and my f a m i l i a r i t y  w i th  N ig e r i a n  names 46 N ig e r i a n  c h i l d r e n  were 
i d e n t i f i e d .  Dur ing  th e  i n t e r v i e w s  w i th  t h e s e  c h i l d r e n  th e y  were asked  i f  
th ey  had knowledge o f  o t h e r  N ig e r i a n  p u p i l s  i n  t h e  s c h o o l .  Four p r e v i o u s l y  
u n i d e n t i f i e d  c h i l d r e n  were d i s c o v e re d  in  t h i s  way. The t e a c h e r s  in  th e  
r e s p e c t i v e  schoo ls  he lped  t o  i d e n t i f y  a f u r t h e r  seven [ 1 ] .  H ence fo r th  the  
two s i n g l e  sex comprehensive schoo ls  w i l l  be r e f e r r e d  t o  a s  S e n ta r  G a r lz  
(SG; g i r l s '  s choo l )  and Meedool Boiz (MB; b o y s '  s c h o o l ) .  The use  o f  s i n g l e  
sex schoo ls  was i n c i d e n t a l  and no t  a n e c e s s a r y  p a r t  o f  th e  r e s e a r c h  
d e s ig n .
In fo rm al  meetings  w ith  seven t e a c h e r s  and f i v e  s i x t h  form N ig e r i a n  
p u p i l s  in  th e  g i r l s '  school  and one in  th e  b o y s '  schoo l  s t a r t e d  o f f  the  
f i e l d  work.  I n  a d d i t i o n  a l e t t e r  was w r i t t e n  t o  a l l  m idd le  management 
t e a c h e r s  i n t r o d u c i n g  mysel f  and r e q u e s t i n g  p e rm is s io n  t o  a t t e n d  t h e i r  n ex t  
mee t ing .  This  was in  o rd e r  t o  meet t h e  t e a c h e r s  and d i s c u s s  t h e  r e s e a r c h  
conce rn .  There was a l s o  the  need t o  c r o s s  check my l i s t  o f  N ig e r i a n  p u p i l s
w ith  members o f  depar tm en ts  t o  ensu re  t h e i r  a c c u ra c y .  This  was e s p e c i a l l y  
im por tan t  as  t h r e e  o f  th e  c h i l d r e n  had Moslem names and cou ld  have  come 
from o t h e r  p a r t s  o f  A f r i c a  o r  A s i a .  A f t e r  two weeks i n  both  s c hoo ls  top  
management t e a c h e r s  w ro te ,  on my b e h a l f ,  t o  a l l  t h e  N ig e r i a n  p a r e n t s  and 
g u a rd ia n s  so f a r  i d e n t i f i e d .  The l e t t e r  in t ro d u c e d  th e  r e s e a r c h  p r o j e c t  and 
p e rm is s io n  was r e q u e s t e d  from them t o  e n ab le  th e  r e s e a r c h e r  t o  i n t e r v i e w  
t h e i r  c h i l d r e n  ( s e e  Appendix 6 ) .  A f t e r  t e n  weeks o f  f i e l d  work i n t e r v i e w s
w ith  32 p u p i l s  and 25 t e a c h e r s  had been conduc ted .  Three weeks a f t e r  the
school  summer h o l i d a y s  began a l l  t h e  p a r e n t s / g u a r d i a n s  were r e c o n t a c t e d  (by
te le p h o n e  o r  l e t t e r )  and asked i f  they  would ag ree  t o  be i n t e r v i e w e d  on
t h e i r  c h i l d r e n ’ s s c h o o l i n g .
4 .4  The Respondents
The r e s p o n d e n t s  i d e n t i f i e d  fo r  th e  pu rposes  o f  t h i s  p r e s e n t  r e s e a r c h  
c o n s i s t e d  o f  a l l  N ig e r i a n  p u p i l s  i n  bo th  s c h o o l s ,  t h e i r  p a r e n t s / g u a r d i a n s  
and a l l  th e  t e a c h e r s  i d e n t i f i e d  as  h av in g  d i r e c t  t e a c h i n g  c o n t a c t  o r  
p a s t o r a l  r e s p o n s i b i l i t i e s  f o r  th e  p u p i l s  i n  t h e i r  r e s p e c t i v e  s c h o o l s  ( s e e  
Table 4 . 1 ) .
TABLE 4.1: THE RESPONDENTS
School C h i ld r e n  P a re n t s /* G u a rd i a n s  Teachers  TOTAL
S en ta r  G ar lz  43 50 46 139
Meedool Boiz 14 17 42 73
TOTAL 57 67 88 212
*Two c h i l d r e n  were w i th  gu a rd ia n s  and two were i n  l o c a l  a u t h o r i t y  c a r e  -  
th e s e  were inc luded  as  having  gu a rd ia n s  (coun ted  s i n g l y )  as  t h i s  was th e  
e s s e n t i a l  f u n c t i o n  they  performed (Holman, 1980).  However, p a r t i c u l a r  
r e f e r e n c e s  t o  t h e s e  c h i l d r e n  a r e  e x p l i c i t .  The c h i l d r e n ’s n a t u r a l  p a r e n t s  
were 63 in  number. Each p a r e n t  was counted  s i n g l y .  The p a r e n t s  (10 )  who 
had more th a n  one c h i l d  i n  t h e  school  were counted  only  once .  For  example,  
t h e r e  were t h r e e  b r o t h e r s  i n  MB w i th  two p a r e n t s  w h i le  t h e r e  were t e n  
groups o f  s i b l i n g s  (23) w i th  19 p a r e n t s  i n  SG; two p a r e n t s  had fou r  
c h i l d r e n  and a n o th e r  two had t h r e e .
4 . 4 . 1  The C h i ld r e n
There was a t  l e a s t  one N ig e r i a n  c h i l d  i n  each s choo l  y e a r  in  both 
schoo ls  and t h e i r  ages ranged from 10 y e a r s  6 months t o  18 y e a r s  o l d .  From 
school  r e c o r d s  i t  was d i s c o v e re d  t h a t  they  had a l l  s p en t  a t  l e a s t  n in e  
months in  th e  school  excep t  fo r  one p u p i l  i n  MB who had only  r e c e n t l y  
( t h r e e  months)  a r r i v e d  in  England.  He s t a r t e d  school  ( two days a week) 
towards  th e  end o f  th e  f i e l d  work and had p r e v i o u s l y  been a t t e n d i n g  a 
language s c h o o l .
J u s t  under s e v e n - e i g h th s  (36) o f  the  g i r l s  and f o u r - f i f t h s  (11) o f  the  
boys had been born  i n  England,  had a l l  t h e i r  pr im ary  e d u c a t io n  h e re  and 
were now in  secondary  schoo l  h e r e  ( s e e  Table 4 . 2 ) .  One g i r l  and one boy 
had been born  i n  N ig e r i a  and had completed  p r im ary  s c h o o l in g  i n  N ig e r i a  
b e f o r e  coming t o  B r i t a i n  t o  s t a r t  t h e i r  secondary  s c h o o l i n g .  Four g i r l s
and two boys had been born  i n  N i g e r i a  comple ted t h e i r  pr im ary  sch o o l in g  
t h e r e  and had completed between n in e  months and f i v e  y e a r s  o f  secondary  
sc h o o l in g  in  N i g e r i a  b e f o r e  coming t o  B r i t a i n  t o  j o i n  t h e  f i r s t ,  second,  
t h i r d ,  f i f t h  and s i x t h  y e a r s  o f  secondary  sch o o l in g  h e r e ,  r e s p e c t i v e l y .  
Two o f  t h e s e  g i r l s  had come t o  r e t a k e  t h e i r  T0 ’ l e v e l  exam ina t ions  w i th  the  
i n t e n t i o n  o f  p roceed ing  t o  ’A* l e v e l  s t u d y .  T w o - f i f t h s  o f  the  g i r l s  (17) 
and h a l f  o f  th e  boys (7)  were i n  th e  f i r s t  t o  t h i r d  y e a r s  o f  s c h o o l in g  and 
th e  remain ing  p u p i l s  i n  the  second h a l f  o f  s c h o o l i n g  ( f o u r t h  t o  s i x t h  form) 
( s e e  Appendix 7 for  th e  t a b u l a t i o n  o f  t h i s  d i s t r i b u t i o n ) .
TABLE 4.2: PUPILS1 PLACE OF BIRTH
Meedool Boiz TOTAL
11 47
3 8
14 55
2
14 57
During th e  a n a l y s i s  o f  the  d a t a  i t  was im por tan t  t o  bea r  i n  mind t h a t  
over fou r  f i f t h s  (47) o f  t h e  c h i l d r e n  were second g e n e r a t i o n .  The " s h o r t "  
s t a y  i n t e n t i o n  o f  N ig e r i a n  p a r e n t s  needs  t o  be ju x ta p o s e d  w i th  t h i s  h ig h  
in c id e n c e  o f  B r i t i s h  bo rn  N ig e r i a n s  in  any e x p l a n a t i o n  o f  t h e  c h i l d r e n ’ s
p e r c e p t i o n  o f  themselves  i n  r e l a t i o n  t o  t h e  community the y  l i v e  i n .  I t  i s
worth n o t i n g  t h a t  more tha n  h a l f  o f  th e  g i r l s  (23) and o n e - f i f t h  (3)  o f  the  
boys had a t  l e a s t  one s i b l i n g  i n  the  s c h o o l .  This  may be an im p o r tan t
P lace  o f  B i r t h  S e n ta r  G ar lz
B r i t a i n  36
N ig e r i a  5
S u b - t o t a l  41
Undiscovered 2
TOTAL 43
f a c t o r  i n  t e a c h e r s '  p e r c e p t i o n s  o f  N ig e r i a n  f a m i l i e s  ( s e e  S eaver ,  1973 who 
showed t h a t  th e  r e s p o n s e  t o  s c h o o l in g  o f  o l d e r  s i b l i n g s  formed p a r t  o f  the  
t e a c h e r ' s  p e r c e p t i o n s  o f  younger s i b l i n g s  i n  th e  s c h o o l ) .
4.4.2 The Parents
The number o f  " p a r e n t s "  i d e n t i f i e d  as  l i v i n g  in  B r i t a i n  w i th  t h e i r  
c h i l d r e n  ( i n c l u d i n g  gu a rd ia n s  and l o c a l  a u t h o r i t y  c a r e )  i n  SG was 50 and 
t h a t  i n  MB was 17 making a t o t a l  o f  6 7 p a r e n t s .  There were 63 n a t u r a l  
p a r e n t s  (47 and 16 i n  SG and MB s c h o o l s ,  r e s p e c t i v e l y ) .  R e fe re nces  t o  
p a r e n t s  does n o t  n e c e s s a r i l y  i n c lu d e  both  mother and f a t h e r .  S ix  o f  the  
boys and f i v e  o f  t h e  g i r l s  l i v e d  w i th  e i t h e r  t h e i r  mother o r  t h e i r  f a t h e r .  
Although in  e s s en ce  t h e s e  were one p a r e n t  f a m i l i e s  th e  r e a s o n s  f o r  t h i s  
m a r i t a l  s t a t u s  ranged from dea th  o f  a spouse ,  spouse  employed i n  N i g e r i a ,  
s p o u s e ' s  r e t u r n  t o  N ig e r i a  t o  make ar rangements  f o r  the  r e t u r n  o f  t h e  r e s t  
o f  th e  f a m i ly ,  t o  s e p a r a t i o n  pending  d i v o r c e .  There were no unmarr ied  
p a r e n t s .  Two o f  t h e  g i r l s  each l i v e d  w i th  a g u a rd i a n ,  one g i r l  had  l e f t  
home and one boy and one g i r l  each were i n  l o c a l  a u t h o r i t y  c a r e .  A l l  b u t  
two o f  th e  p a r e n t s  i n t e rv ie w e d  (34 -  s e e  S e c t io n  4 . 6 . 5 )  had spen t  a t  l e a s t  
e l ev en  y e a r s  i n  t h i s  c o u n t ry  and t h e  remain ing  two mothers  had spen t  s i x  
and e i g h t  y e a r s ,  r e s p e c t i v e l y .  The d a t e s  o f  a r r i v a l  i n  B r i t a i n  o f  the  
p a r e n t s  i n t e rv ie w e d  ranged  from 1954 t o  1976. Without  e x c e p t i o n  th e y  a l l  
s t a t e d  t h a t  th e y  had come t o  t h i s  c o u n t ry  w i th  th e  i n t e n t i o n  o f  engag ing  in  
some form o f  e d u c a t i o n a l  a c t i v i t y .  However, no t  a l l  o f  them had been 
s u c c e s s f u l  i n  t h e i r  i n i t i a l  goa l  which was main ly  t o  g a in  h ig h  e d u c a t i o n a l  
q u a l i f i c a t i o n s .  The u l t i m a t e  aim fo r  most  o f  them was t o  work in  the  
N ig e r i a n  C i v i l  S e rv ic e  o r  o b t a i n  h ig h  l e v e l  employment i n  i n s t i t u t i o n s  o f  
h ig h e r  l e a r n i n g  o r  p r i v a t e  companies ( s e e  Chapter  1). One t h i r d  o f  them 
were i n t e r e s t e d  i n  s e t t i n g  up t h e i r  own b u s i n e s s .
Three q u a r t e r s  (28) o f  th e  p a r e n t s  i n t e rv ie w e d  had ach ieved  
e d u c a t i o n a l  q u a l i f i c a t i o n s  i n  t h i s  co u n t ry  r a n g in g  from C i t y  and Gui lds  
C e r t i f i c a t e s ,  'O'  and 'A '  l e v e l  q u a l i f i c a t i o n s  t o  U n i v e r s i t y  d e g r e e s .  Two 
t h i r d s  (15) o f  th e  mothers and j u s t  over  h a l f  (8)  o f  t h e  f a t h e r s  were
p r e s e n t l y  employed i n  B r i t a i n .  Three mothers  and f i v e  f a t h e r s  were
se l f -em p loyed  (main ly  run n in g  smal l  b u s i n e s s e s  i n  r e l a t i o n  t o  t h e  s a l e  o f  
goods i n  N i g e r i a ) .  Four mothers  and two f a t h e r s  were unemployed.  F ive
p a r e n t s  were owner o c c u p i e r s ,  seven l i v e d  i n  p r i v a t e l y  r e n t e d  accommodation 
w hi le  23 l i v e d  in  c o u n c i l  h o u s in g .  Two o f  th e  " p a r e n t s "  were l o c a l
a u t h o r i t y  c a r e  homes ( s e e  Table  4 . 1 ) .  Although t h r e e  q u a r t e r s  o f  the  
p a r e n t s  had ach ieved  some form o f  e d u c a t i o n a l  q u a l i f i c a t i o n ,  19 o f  them 
had no t  ach ieved  th e  e d u c a t i o n a l  q u a l i f i c a t i o n  they  had  o r i g i n a l l y  
in t e n d e d .  I t  w i l l  be c o n s id e r e d  l a t e r  whether  th e  p a r e n t s '
i n t e n t i o n  t o  r e t u r n  t o  N ig e r i a  ( t h e  going  home syndrome) i s  a r e a l i t y  or  an 
i l l u s i o n .  The i m p l i c a t i o n s  o f  t h i s  w i l l  be examined i n  r e l a t i o n  t o  
N ig e r i a n  c h i l d r e n ’s a t t i t u d e s  t o  t h e  community the y  l i v e  i n .  Moreover,  i t  
i s  in t en d ed  t o  d i s c o v e r  i f  t h e  going home syndrome p l a y s  a p a r t  in  the  
c h i l d r e n ' s  r e s p o n s e  t o  s c h o o l i n g .
4 . 4 . 3  The Teachers
There were 109 t e a c h e r s  i n  SG and 103 in  MB s c h o o l s .  F i f t y  seven 
t e a c h e r s  i n  SG and 49 i n  MB s c hoo ls  were i d e n t i f i e d  as  hav ing  d i r e c t  
t e a c h in g  c o n t a c t  and o r  p a s t o r a l  r e s p o n s i b i l i t i e s  t o  N ig e r i a n  c h i l d r e n  in  
t h e i r  r e s p e c t i v e  s c h o o l s .  By the  end o f  th e  f i e l d  work p e r io d  46 t e a c h e r s  
in  SG and 4 2 i n  MB s c hoo ls  had been approached  f o r  th e  purpose  o f  be in g  
in t e rv ie w e d  ( s e e  Table  4 . 3 ) .  Of t h e s e  84 were in t e rv ie w e d  ( s e e  Table  4 . 5 ) .  
They were needed t o  h e l p  i l l u m i n a t e  th e  p ro c e s s  o f  s c h o o l in g  a s  i t  d i r e c t l y  
r e l a t e d  t o  th e  e d u c a t io n  o f  N ig e r i a n  c h i l d r e n  i n  t h e i r  s c h o o l .
TABLE 4.3 THE TEACHERS
Teachers  S en ta r  G a r lz  Meedool Boiz TOTAL
Number i n  school  109
I d e n t i f i e d  fo r  
I n t e r v i e w  57
*No p rev io u s  
e x p e r i en ce  i n  m u l t i ­
e t h n i c  schoo l  19
*Had seen  school  
become m u l t i - e t h n i c  20
103
49
22
14
212
106
4 1 
34
*The f i g u r e s  h e r e  r e l a t e  t o  the  84 t e a c h e r s  in t e rv ie w e d  ( s e e  S e c t io n  4 . 6 . 4  
below).
The t e a c h i n g  exp e r i e n c e  o f  th o s e  in t e rv ie w e d  ranged from 16 months t o  
24 y e a r s  o f  t e a c h i n g  i n  t h e i r  p r e s e n t  s c h o o l .  A l l  th e  t e a c h e r s  ( e x c l u d i n g  
the  top  management) had had a t  l e a s t  e i g h t  months c o n t a c t  t ime  w i th  a l l  t h e  
c h i l d r e n  under  d i s c u s s i o n  ( ex ce p t  th e  c h i l d  who had r e c e n t l y  a r r i v e d  in  
B r i t a i n ) .  Apar t  from t h e  school  where th e y  were p r e s e n t l y  t e a c h i n g  19 o f  
t h o s e  i n t e rv ie w e d  i n  SG and 22 in  MB s c hoo ls  r e s p e c t i v e l y ,  s t a t e d  t h a t  they  
had n o t  p r e v i o u s l y  t a u g h t  i n  what cou ld  be d e s c r i b e d  a s  a m u l t i - e t h n i c  
s c h o o l .  Twenty t e a c h e r s  in  SG and f o u r t e e n  i n  MB s ch o o ls  had obse rved
t h e i r  p r e s e n t  school  "become m u l t i - e t h n i c " ( s e e  Table 4 . 3 ) .
In  SG t h e r e  were over  t h r e e  and a h a l f  t im es  a s  many female a s  male 
t e a c h e r s  and in  MB t h e r e  were over  tw ice  a s  many male as  female t e a c h e r s  
wi th  co r r e s p o n d in g  p r o p o r t i o n s  h o ld i n g  p o s i t i o n s  o f  a u t h o r i t y .  The 
t e a c h e r s  i n  bo th  schoo ls  were p redom inan t ly  w h i t e .  As f a r  a s  cou ld  be 
a s c e r t a i n e d  th rough  a sk ing  t e a c h e r s  and examining s t a f f  l i s t s  t h e r e  were 
four  A fro -C ar ibbean  ( i n c l u d i n g  A f r i c a n )  and e i g h t  Asian  ( i n c l u d i n g  
A fro -A s ian )  t e a c h e r s  i n  SG. In  MB t h e r e  was one A f ro -C ar ibbean  and seven 
Asian  t e a c h e r s  ( s e e  Table  4 . 4  be low ) .  A l t o g e t h e r  t h e r e  were 20 b la c k  
t e a c h e r s  i n  bo th  s c h o o l s ;  none were top  management t e a c h e r s .  There were 
two b la c k  middle management t e a c h e r s  i n  each s c h o o l .  Four e t h n i c  m i n o r i t y  
t e a c h e r s  i n  SG and two i n  MB schoo ls  had p a s t o r a l  r e s p o n s i b i l i t i e s  fo r  
c h i l d r e n  i n  s p e c i f i c  schoo l  y e a r s .
TABLE 4.4 ETHNIC MINORITY TEACHERS
E th n ic  Group S e n ta r  G ar lz  Meedool Boiz TOTAL
Female Male Female Male 
A f r i c a n  1 -  -  -  1
A f ro -A s ian  2 3 -  2 7
Asian  2 1 2 3 8
A fro -C ar ibbean  3 -  1 - 4
TOTAL 8 4 3 5 20
E d u c a t io n a l  r e s e a r c h  and p o l i c y  recommendations have c o n s i s t e n t l y  
c a l l e d  fo r  the  employment o f  more e t h n i c  m i n o r i t y  t e a c h e r s  ( L i t t l e  and 
W i l l e y ,  1981; H a rg reaves ,  1984) i n  th e  b e l i e f  t h a t  t h i s  w i l l  enhance the  
e d u c a t io n a l  p r o g r e s s  o f  b la c k  e t h n i c  m i n o r i ty  c h i l d r e n .  Smith (1977) has  
shown the  e x t r e m i t y  o f  employment d i s a d v a n ta g e  e x p e r i en ced  by b l a c k  peop le  
( s e e  a l s o  Wallman e t  a l . , 1982).  A t t e n t i o n  has  been drawn t o  t h e  gender  
and e t h n i c  com pos i t ion  o f  the  s choo ls  p r i m a r i l y  t o  g iv e  an i n s i g h t  i n t o  the  
p a t t e r n  o f  t e a c h e r  d i s t r i b u t i o n  i n  both  s c h o o l s .
4 . 5  The S e t t i n g
There a r e  t e n  e d u c a t i o n a l  d i v i s i o n s  i n  I n n e r  London and t h i s  p r e s e n t  
r e s e a r c h  was conducted  i n  D iv i s io n  10 (Wandsworth) ( s e e  F ig u re  4 . 1 )
F I G .  4 . 1  :  IN N E R  LONDON EDUCATION D IV IS IO N S
C a m d e n
H a c k n e y
I s l i n g t o n
T ow er  H a m le tsK e n s in g to n  
& C h e l s e a C ity  o f  L o n d o nC ity  of  
W e stm in s te r
S o u th w a r k
H am m ersm ith  
** Fulham  /
L am beth G re en w ich
W a n d sw o rth
L e w ish a m
KEY: —  Area i n  which t h i s  p r e s e n t  r e s e a r c h  took  p l a c e .
Source:  ILEA D iv i s io n  10 Bookle t  -  Secondary Schools  i n  
Wandsworth, J u l y ,  1981: i n s i d e  f r o n t  co v e r .
The London Borough o f  Wandsworth was c r e a t e d  from th e  o ld  Boroughs o f  
B a t t e r s e a  and Wandsworth i n  1965 [ 2 ] .  P r e s e n t l y  i t  c o n s i s t s  o f  B a t t e r s e a ,
C e n t r a l  Wandsworth, Nine Elms,  P u tney ,  Roehampton, S o u t h f i e l d s ,  T o o t in g  and 
p a r t s  o f  Balham ( s e e  F ig .  4 . 2 ) .  I t  i s  a l a r g e  borough i n  I n n e r  London 
wi th  a p o p u l a t i o n  o f  252,240 (1981 Census F i g u r e s ,  see  a l s o  Appendix 2b ) .
Although Wandsworth i s  a busy commercial  a r e a ,  th e  economic d e p r e s s i o n  in  
th e  c oun t ry  as  a whole has  p layed  a p a r t  i n  the  c l o s u r e s  o f  numbers o f  
f a c t o r i e s  and b u s i n e s s e s .
F I G .  4 . 2  :  D IS T R I C T S  IN WANDSWORTH
River T h a m es
Nine E lm s
B a t t e r s e a
P utney
C lapham
W andsw orth
R o e h a m p to n
E a r ls f ie ld
B a lh a mS o u t h f i e l d s
T o o t in g
Source: Adapted from ILEA D iv i s io n  10 B o o k le t ,  Secondary  Schools  i n
Wandsworth, J u l y ,  1981: i n s i d e  f r o n t  c o v e r .
Research  on e t h n i c  m i n o r i t y  groups i n  B r i t a i n  has  focused  almos t
e x c l u s i v e l y  on c o n f l i c t s  between b la c k  and w h i te  e t h n i c  g ro u p s .  This
p r e s e n t  r e s e a r c h  focuses  on a b l a c k  e t h n i c  m i n o r i t y  group which i s  no t
u s u a l l y  s e l e c t e d  f o r  a n a l y t i c a l  p u rp o s e s .  The tendency has  been t o  sugges t
t h a t  s i n c e  A f r i c a n s  i n  B r i t a i n  a r e  r e l a t i v e l y  sm a l l  i n  number,  i t  i s  no t  
u s u a l l y  s t a t i s t i c a l l y  a p p r o p r i a t e  t o  app ly  r i g o r o u s  a n a l y s i s  on t h e i r
p a r t i c u l a r  r e l a t i o n s h i p  w i th  th e  ind igenous  p o p u la t i o n  (Wallman e t  a l . , 
1982). I t  i s  acknowledged t h a t  in  te rms o f  o p p o r t u n i t i e s  in  h o u s in g ,  
employment and o t h e r  a r e a s  o f  s o c i a l  l i f e  b l a c k  p eop le  as  a whole
( A f r i c a n s ,  A s i a n s ,  A f ro -C ar ibbeans )  e x p e r i e n c e  a s i m i l a r  l e v e l  o f  n e g a t i v e  
d i s c r i m i n a t i o n  (Haynes,  1983). What i s  im por tan t  f o r  t h e  p a r t i c u l a r  
concerns  o f  t h i s  p r e s e n t  r e s e a r c h  i s  t o  d i s c o v e r  th e  s o c i a l  r e l a t i o n s h i p s  
t h a t  e x i s t  between N ig e r i a n  f a m i l i e s  and t h e i r  ne ighbours  be t h e y  b l a c k  o r  
w h i t e .
4 . 5 . 1  The Schools
Both schoo ls  have been g iven  pseudonyms i n  o rd e r  t o  p r e s e r v e  t h e i r
anonymity.  F ig u re  4 . 3  shows t h e  l o c a t i o n  o f  a l l  s choo ls  i n  th e  London
Borough o f  Wandsworth.
As w i th  most schoo ls  i n  ILEA D i v i s i o n  10, SG and MB c o n t a i n  some 
modern b u i l d i n g s .  Each school  has  a t  l e a s t  two s t a f f r o o m s .  The deputy  
heads  o f  each school  sugges ted  I  make use  o f  th e  main s t a f f r o o m  d u r in g  my 
p e r i o d  o f  f i e l d  work.  A f t e r  t h r e e  weeks i n  SG i t  was d i s c o v e r e d  t h a t  t h e r e  
was a n o t h e r  s t a f f r o o m  in  th e  s c h o o l .  This  led  t o  a r e l a t e d  e n q u i ry  i n  MB 
where a second s t a f f r o o m  was a l s o  i d e n t i f i e d .  The s t a f f r o o m s  were used  
p redom inan t ly  by t e a c h e r s  f o r  in fo rm a l  d e p a r tm en ta l  m ee t ings  and c a s u a l  
c o n v e r s a t i o n  d u r in g  b reak  and lunch t i m e s .  A f t e r  school  th e  main s t a f f ro o m s  
i n  each schoo l  were used f o r  more fo rmal s t a f f  m e e t in g s .  Both sc h o o l s  had 
assembly h a l l s  which were used  f r e q u e n t l y  each morning.  Dur ing  th e  lunch 
b reak  t h e s e  h a l l s  were used  fo r  d i n i n g  purposes  and a f t e r  s ch o o l  the y  were 
used  mainly  fo r  P a re n t -T each e r  A s s o c i a t i o n  and p u b l i c  m e e t in g s ,  and fo r  
s t a f f  p a r t i e s  o r  ' s o c i a l s ’ (a  t e a c h e r  p h r a s e ) .  Dur ing  th e  r e s e a r c h  p e r i o d  
(1982/1983) t h e r e  were f r e q u e n t  p u b l i c  mee tings  t o  d i s c u s s  p r o p o s a l s  t o  
c l o s e  down o r  merge a number o f  s choo ls  i n  Wandsworth [ 3 ] .
F I G .  4 . 3  :  SECONDARY SCHOOLS I N  THE LONDON BOROUGH O F WANDSWORTH
B a t t e r s e a
Park '-G-
Clapham
Common
River T h a m e s
Tooting B ee  
/  Common,
KEY: o -  comprehensive schoo ls
-O- -  underground s t a t i o n s  
w  -  B r i t i s h  R a i l  s t a t i o n s
Source: Adapted from ILEA D i v i s i o n  10 B ook le t ,  Secondary  Schoo ls  i n
Wandsworth, J u l y ,  1981:28-29.
4 . 5 . 2  T h e  H o m e s
A l l  b u t  one o f  the  i n t e rv i e w s  w i th  N ig e r i a n  p a r e n t s  took  p l a c e  i n  the  
l i v i n g  o r  d in i n g  rooms o f  t h e i r  homes. In  18 o f  th e  26 homes v i s i t e d  t h e r e  
was p r e s e n t  a t  l e a s t  one i t em o f  f u r n i t u r e  which th e  p a r e n t s  i n d i c a t e d  as  
be ing  d e s t i n e d  f o r  use  when the  fam i ly  r e t u r n e d  t o  N i g e r i a .  The s i z e  o f  the  
f u r n i t u r e  in  r e l a t i o n  t o  t h a t  o f  th e  room made i t  appea r  t h a t  seven o f  
th e s e  p a r e n t s  env isaged  l i v i n g  i n  b ig g e r  accommodation i f  and when they  
r e tu r n e d  t o  N i g e r i a .  O ther  i t ems c o n s i s t e n t l y  found in  th e  l i v i n g  and 
d in i n g  rooms were such t h i n g s  as  d i s p l a y  c a b i n e t s  (mainly  c o n t a i n i n g  g l a s s ,  
ch ina  and d e c o r a t i v e  o rnam en ts ) ,  e n l a rg e d  fam i ly  p h o tog raphs ,  t e l e v i s i o n  
a nd /o r  s t e r e o  s e t s  and p i l e s  o f  magazines and books which were u s u a l l y  
s i t u a t e d  i n  a prominent  p a r t  o f  the  rooms.  The newpapers and magazines 
r ead  ranged  from v a r i o u s  N ig e r i a n  d a i l y  and weekly p a p e r s ,  t o  
The G ua rd ian , The Times , F i n a n c i a l  Times , West A f r i c a , A f r i c a ,
Time, Newsweek, The Sun, The M i r r o r  and News o f  t h e  World .
The in t e r v i e w s  were conducted  by appointment and a l l  bu t  t h r e e  o f  
t h e s e  were a f t e r  4 p.m. In  j u s t  over one t h i r d  o f  th e  homes bo th  p a r e n t s  
worked between 10 and 12 hours  a day .  Four p a r e n t s  s t a t e d  t h a t  because  o f  
f i n a n c i a l  d i f f i c u l t i e s  the y  had worked f o r  14 -  16 h o u r s  a day ove r  a
p e r io d  o f  one t o  two y e a r s .  Although the  c h i l d r e n  were u s u a l l y  p r e s e n t  on 
e n t r y  i n t o  t h e i r  homes, j u s t  under  t h r e e  q u a r t e r s  o f  them " d i s a p p e a re d "  
only t o  r e - a p p e a r  aga in  a t  the  end o f  the  in t e r v i e w s  w i th  t h e i r  p a r e n t s  who 
had c a l l e d  them i n  t o  i n d i c a t e  my d e p a r t u r e .  In  one q u a r t e r  (6) o f  th e  
in t e r v i e w s  th e  c h i l d r e n  were w i t h i n  e a r  s h o t ;  so to o  was th e  t e l e v i s i o n ,  
r a d i o  o r  s t e r e o  s e t .  In  t h e s e  i n t e r v i e w s  th e  p a r e n t s  u s u a l l y  c a l l e d  upon 
the  c h i l d r e n  t o  c o n t r i b u t e  t o  o r  v e r i f y  a s t a t e m e n t  b e in g  made so t h a t  
they  tu rn e d  i n t o  group d i s c u s s i o n s  w i th  t h e i r  c h i l d r e n .
The p a r e n t s  l i v e d  i n  v a r i o u s  p a r t s  o f  th e  borough,  though two c l u s t e r s  
o f  t h r e e  and two homes were found on two d i f f e r e n t  h o u s in g  e s t a t e s .  Here ,  
th e  p a r e n t s  were a c q u a in te d  w i th  each o t h e r  and a t  l e a s t  one o t h e r  N ig e r i a n  
fami ly  on th e  e s t a t e .  N ig e r i a n  f a m i l i e s  had N ig e r i a n  f r i e n d s  in  and 
around th e  borough.  In  a d d i t i o n ,  the y  had i n f r e q u e n t  s o c i a l  g a t h e r i n g s  
(once o r  tw ic e  a y e a r )  p r i m a r i l y  based  on N ig e r i a n  e t h n i c  group membership.  
The in ten d ed  ’ t r a n s i e n t ’ (Watson,  1977) n a t u r e  o f  t h e i r  s t a y  i n  t h e  
community i s  l i k e l y  t o  p r e c lu d e  N ig e r i a n  f a m i l i e s  from forming t h e i r  own 
community o r g a n i z a t i o n s  ( s e e  Chapter  1) i n  a s i m i l a r  manner t o ,  f o r  
example,  A s ian ,  Chinese ,  I r i s h ,  Jewish  and West I n d i a n  groups  (Rex and 
Tomlinson,  1979; C a s t l e s  and Kosack 1973; A l l e n ,  1971; J a c k s o n ,  1963; 
G a r t n e r ,  1960).
The c h i l d r e n  were expec ted  t o  c o n t r i b u t e  t o  the  runn ing  o f  the  homes 
and u s u a l l y  had a t  l e a s t  one househo ld  cho re  t o  per fo rm.  Seven teen  o f  the  
c h i l d r e n  were expec ted  t o  do t h e i r  s h a r e  o f  work b e f o r e  th e y  l e f t  home f o r
school  i n  th e  mornings.  Although th e  c h i l d r e n  d id  no t  always do t h i s  the  
chores  ranged  from washing u p , c l e a r i n g  and d u s t i n g  s e c t i o n s  o f  th e  house ,  
t o  making b r e a k f a s t  fo r  t h e i r  younger s i b l i n g s .  F ive  o f  th e  c h i l d r e n  were 
c o n s id e re d  t o  be ' r e g u l a r  l a t e  com ers’ by t h e i r  t e a c h e r s .  A l l  o f  th e s e  
c h i l d r e n  t r a v e l l e d  over  t h r e e  m i l e s  t o  s c h o o l .  F i f t e e n  o f  th e  c h i l d r e n  had 
never  been ab sen t  from school  and 23 o f  them had never  been l a t e .  From 
t h e i r  a t t e n d a n c e  a lone  N ig e r i a n  c h i l d r e n  showed a p r o - s c h o o l  t e n d en cy .  The 
e x t e n t  t o  which they  engaged i n  o t h e r  p ro - s c h o o l  a c t i v i t y ,  e s p e c i a l l y  
in  t h e i r  m o t i v a t i o n  towards th e  a c q u i s i t i o n  o f  school  knowledge was a l s o  
e x p lo re d .
4*6 D ata  C o l l e c t i o n
In  t h i s  p r e s e n t  r e s e a r c h  t h e  i n t e r v i e w  was t h e  main method o f  
a c q u i r i n g  in fo rm a t io n  about  t h e  e d u c a t i o n a l  ex p e r i e n c e  o f  N ig e r i a n  p u p i l s  
in  th e  two s i n g l e  sex comprehensive s c hoo ls  under  s t u d y .  I n  a d d i t i o n ,  
t h e r e  were o b s e r v a t i o n s  o f  school  a c t i v i t i e s  in  such a r e a s  a s  the  
c la ss room ,  s t a f f r o o m ,  playground and c o r r i d o r s .  Through th e  use  o f  focused  
in t e r v i e w s  (Merton and K e n d a l l ,  1956) and d i r e c t  o b s e r v a t i o n  (L o f l a n d ,  
1971:93) i t  was hoped t o  c o l l e c t  q u a l i t a t i v e  d a t a  which would a s s i s t  i n  the  
u n d e r s t a n d in g  and a n a l y s i s  o f  th e  e d u c a t i o n a l  e x p e r i e n c e  o f  N ig e r i a n  
p u p i l s .
Adheren ts  of q u a l i t a t i v e  r e s e a r c h  a r e  a p t  t o  make t h e  d i s t i n c t i o n  
between ’p a r t i c i p a n t  c o n c e p t s '  and ' t h e o r e t i c a l  c o n c e p t s '  (Rose ,  1982). 
P a r t i c i p a n t  concep ts  a r e  th o s e  concep ts  based  on the  te rms o f  r e f e r e n c e  o f  
the  group under  s tu d y  w h i le  t h e o r e t i c a l  concep ts  a r e  t h o s e  which th e  group 
under s tudy  would n o t  immedia te ly  i d e n t i f y  as  p a r t  o f  t h e i r  te rms o f  
r e f e r e n c e  (Schatzman and S t r a u s s ,  1973).  The l i m i t e d  number o f  
i n t e r p r e t i v e  s t u d i e s  on th e  p e r c e p t i o n s  o f  s c h o o l in g  o f  e t h n i c  m i n o r i t y  
c h i l d r e n  led  t o  th e  d e c i s i o n  t h a t  i n t e r v i e w s  s u p p o r ted  by o b s e r v a t i o n  would 
make f o r  the  most a p p r o p r i a t e  method o f  g a i n in g  an i n s i g h t  i n t o  p a r t i c i p a n t  
co n c e p t s .  Although th e  l e v e l  and r i g o u r  o f  a n a l y s i s  may overshadow 
p a r t i c i p a n t  c o n c e p t s ,  t h e s e  can u s u a l l y  be l o c a t e d  w i t h i n  t h e o r e t i c a l  
concep ts  ( s e e  Becker,  1953).
4 . 6 .1  The I n t e r v i e w
In  o r d e r  t o  e l i c i t  i n f o rm a t io n  from r e s p o n d en ts  abou t  t h e i r  s o c i a l  
e x p e r i e n c e ,  th e  r e s e a r c h e r  face s  t h e  dilemma o f  what language  t o  employ.  
Although the  r e s p o n d en ts  may appear t o  use a s i m i l a r  language  t o  t h a t  o f
t h e  r e s e a r c h e r ,  semant ic  v a r i a t i o n s  a r e  l i k e l y  t o  occu r .  The r e s e a r c h e r  
has  t o  be aware o f  t h i s  and a t tem p t  t o  develop  th e  a b i l i t y  o f  what Sprad ley  
(1979) r e f e r s  t o  as  ' t r a n s l a t i o n  com pe tenc e ' .  He su g g e s t s  t h a t  th e  
r e s e a r c h e r  must s t r i v e  t o  t r a n s l a t e  c u l t u r a l  meanings w i th o u t  l o s i n g  the  
r e s p o n d e n t ' s  frame o f  r e f e r e n c e .  The r e s p o n d e n t ' s  r e sp o n se  may c o n t a i n  
bo th  m a n i fe s t  and l a t e n t  i m p l i c a t i o n s .  Thus th e  r e s e a r c h e r  may be a b l e  t o  
c o n s t r u e  and make i n f e r e n c e s  no t  j u s t  from what th e  r e sponden t  says  ( o v e r t  
v e r b a l  beh av io u r ;  see  D eu tsch e r ,  1973), b u t  a l s o  from c o v e r t  n o n -v e rb a l  
behav iour  such a s  avoidance  o f  eye c o n t a c t ,  f a c i a l  e x p r e s s io n  o r  body 
movement ( G a r f i n k e l ,  1967).  This  i s  one o f  t h e  a r e a s  o f  i n t e r v i e w i n g  where 
o b s e r v a t i o n  becomes an ex t rem ely  u s e f u l  complement.
By j u x t a p o s in g  accoun ts  o f  th e  p a r e n t s ' ,  c h i l d r e n ' s  and t e a c h e r s '  
p e r c e p t i o n s  o f  s c h o o l in g  i n  a o n e - to -o n e  o r  group i n t e r v i e w  i t  was hoped 
t h a t  a l lowance  cou ld  be made fo r  th e  r e c o g n iz e d  v a r i a t i o n s  i n  ac c o u n t s  o f  
a c t i o n  ( S c o t t  and Lyman, 1968; D eu ts ch e r ,  1973).  Knapp (1981) warns o f  the  
l i m i t a t i o n s  o f  th e  accoun ts  o f  everyday l i f e  and G i l b e r t  and Mulkay (1983)  
a l s o  s u gges t  t h a t  i t  i s  v e ry  d i f f i c u l t  f o r  th e  r e s e a r c h e r  t o  e s t a b l i s h  
d e f i n i t i v e l y ,  t h e  r e s p o n d e n t s  accoun ts  o f  h i s / h e r  a c t i o n s  and v e r b a l i z e d  
b e l i e f s .  As S c o t t  and Lyman (1968) a d v i s e  the  d i s t i n c t i o n s  between acc o u n ts  
o f  even t s  and j u s t i f i c a t i o n s  o f  a c t i o n s  need t o  be  borne  in  mind.  I n  o rd e r  
t o  v e r i f y ,  a s  f a r  as  p o s s i b l e ,  th e  accoun ts  o f  a c t i o n s  by th e  t e a c h e r s  and 
c h i l d r e n ,  o b s e r v a t i o n s  o f  c l a ss ro o m  and o t h e r  school  a c t i v i t i e s  were 
a l s o  u n d e r ta k e n .  S ince  th e  p a r e n t s  were n o t  d i r e c t  p a r t i c i p a n t s  i n  th e
everyday s o c i a l  s e t t i n g  o f  th e  school  they  cou ld  no t  be observed  in  a 
s i m i l a r  manner t o  c h i l d r e n  and t e a c h e r s .  However, o b s e r v a t i o n s  were made 
o f  p a r e n t s  p r e s e n t  a t  school  Open Days,  p u b l i c  mee tings  and P a r e n t - T e a c h e r  
A s s o c i a t i o n  m e e t in g s .
4.6.2 The Interview Design
The e x p l o r a t o r y  s tudy  ( S e c t i o n  3 .4  ) had i d e n t i f i e d  a r e a s  o f  e n q u i ry  
which i t  was f e l t  im por tan t  t o  fo l low  up.  In  o r d e r  t o  a l lo w  f o r  the  
emergence o f  o t h e r  a r e a s  o f  en q u i ry  th e  i n t e r v i e w  gu ides  (m o d i f ie d  from 
th o s e  used  in  the  e x p l o r a t o r y  s tudy )  were s e m i - s t r u c t u r e d  ( s e e  Appendices 
3,  4 and 5 ) .  This  enab led  i n t e n s i v e  d i s c u s s i o n  o f  v a r i o u s  t o p i c s  germane 
t o  th e  main s tudy  and which were o f  s p e c i a l  i n t e r e s t  t o  t h e  r e s p o n d e n t s .  
The in t e r v i e w  gu ides  he lp ed  t o  ensu re  t h a t  th e  f a c t u a l  i n f o r m a t io n  
r e q u i r e d  fo r  th e  subsequent  a n a l y s i s  o f  t h e  d a t a  was a sked  o f  a l l  th e  
r e s p o n d e n t s .  For the  c h i l d r e n ,  t h i s  meant a s k in g  t h e i r  s ch o o l  y e a r ,  th e  
school  s u b j e c t s  they  were t a k i n g ,  t h e  number o f  o t h e r  N ig e r i a n  p u p i l s  th e y  
knew o f  i n  the  s c h o o l ,  t h e i r  d a t e  and p la c e  o f  b i r t h  and th e  number o f  
s i b l i n g s  th e y  had (Appendix 8 ) .
There were two type s  o f  f a c t u a l  q u e s t i o n s .  One d e a l t  w i th  a r e a s  o f
enqu i ry  which i t  was f e l t  t h e  r e s p o n d e n t s  would no t  f e e l  uneasy about  
r e spond ing  t o  a t  th e  s t a r t  o f  th e  i n t e r v i e w .  For  example,  th e  p a r e n t s  were 
asked q u e s t i o n s  r e l a t i n g  t o  th e  s u b j e c t s  t h e i r  c h i l d r e n  were s tu d y in g ,  
t h e i r  school  c a r e e r ,  and th e  number o f  c h i l d r e n  in  t h e  f a m i ly .  On th e  o t h e r  
hand " s e n s i t i v e "  q u e s t i o n s  r e l a t i n g  t o  t h e i r  l e n g th  o f  s t a y  in  B r i t a i n ,  
t h e i r  o c cu p a t io n  and e d u c a t i o n a l  q u a l i f i c a t i o n s  were asked  towards  the  end 
o f  th e  i n t e r v i e w  o r  a t  an a p p r o p r i a t e  t ime d u r in g  the  i n t e r v i e w  when i t  was 
f e l t  t h a t  th e  r e sponden t  had a d j u s t e d  t o  be ing  i n  an i n t e r v i e w  s i t u a t i o n  
(Appendix 9 ) .
Apar t  from t h e s e  f a c t u a l  q u e s t i o n s  t h e  i n t e r v i e w  gu ides  c o n t a in e d  
s p e c i f i c  c a t e g o r i e s  o f  i n t e r e s t  which were des igned  t o  enab le  the  
r e s e a r c h e r  t o  focus on a r e a s  o f  e n q u i ry  brought t o  my a t t e n t i o n  d u r in g  the  
a n a l y s i s  o f  the  e x p l o r a t o r y  d a t a .  For example,  one o f  th e  c a t e g o r i e s  o f  
e nqu i ry  on th e  c h i l d r e n ’s i n t e r v i e w  g u id e ,  the  c u r r i c u lu m ,  was des igned  t o  
e l i c i t  i n f o rm a t io n  from them on t h e i r  methods o f  s u b j e c t  c h o ic e  and 
p r e f e r e n c e  f o r  p a r t i c u l a r  s u b j e c t s  (Appendix 3 ) .
The t e a c h e r s  were asked  f a c t u a l  q u e s t i o n s  r e l a t i n g  t o  th e  s u b j e c t ( s )  
th ey  t a u g h t ,  t h e i r  l e n g th  o f  s t a y  i n  t h e  r e s e a r c h  schoo l  and th e  number o f  
N ig e r i a n  c h i l d r e n  the y  could  r e c a l l  hav ing  t a u g h t  i n  t h e i r  p r e s e n t  s c h o o l .  
A f t e r  i n t e n s i v e  d i s c u s s i o n  about  th e  c h i l d r e n ’s s c h o o l i n g ,  e s p e c i a l l y  i n  
terms o f  th e  c h i l d r e n ’ s m o t iv a t io n s  towards  th e  a c q u i s i t i o n  o f  schoo l  
knowledge and t h e i r  p a t t e r n s  o f  c l a ss room  a c t i o n ,  t e a c h e r s  were asked 
g e n e r a l  q u e s t i o n s  on t h e i r  p e r c e p t i o n s  o f  t h e  runn ing  o f  t h e i r  s c h o o l s  and 
t h e i r  i n t e r p r e t a t i o n  o f  t h e i r  r o l e  as  t e a c h e r s  (Appendix 10). The 
in t e r v i e w  gu ides  were e s p e c i a l l y  u s e f u l  i n  coping  w i th  ’runaway’ i n t e r v i e w s  
(Schatzman and S t r a u s s ,  1973:74).
The i n t e n s i v e  n a t u r e  o f  t h e  i n t e r v i e w s  l i m i t s  a comple te  r e n d e r i n g  o f  
a l l  t h e  q u e s t i o n s  asked  d u r in g  each i n t e r v i e w .  However, Appendices 8 ,  9 
and 10 g iv e  a f a i r  id e a  o f  the  q u e s t i o n s  asked o f  each group o f  
r e s p o n d e n t s .  In  o r d e r  t o  a l low  f o r  a r e c i p r o c a l  f low o f  in f o r m a t io n  the  
r e s p o n d en ts  were asked i f  t h e r e  were any q u e s t i o n s  the y  would l i k e  t o  ask  
o f  me. Most o f  th o s e  who d id  u s u a l l y  asked  about  th e  p u rposes  o f  t h i s  
p r e s e n t  r e s e a r c h .
4.6.3 The Childrens1 Interviews
The main purpose  o f  t h e s e  i n t e r v i e w s  was t o  g a in  an i n s i g h t  i n t o  
N ig e r i a n  c h i l d r e n ' s  r e sp o n se  t o  s c h o o l in g .  I n  a d d i t i o n ,  i t  was i n t e n d e d  t o  
d i s c o v e r  i f  t h e i r  p e r c e p t i o n s  o f  s c h o o l in g  had any i m p l i c a t i o n s  f o r  t h e i r  
a t t i t u d e s  t o ,  i n  p a r t i c u l a r ,  th e  a c q u i s i t i o n  o f  school  knowledge and t o  
t h e i r  membership o f  t h e  d i f f e r e n t  type s  o f  i n t e r a c t i o n a l  groups which 
e x i s t e d  i n  t h e i r  s choo ls  (F ur long ,  1976).
The in t e r v i e w s  w i th  th e  c h i l d r e n  u s u a l l y  began from j u s t  o u t s i d e  t h e i r
c lass room  from where most o f  them were c o l l e c t e d .  While p rocee d ing  t o  the  
spa re  room (where th e  i n t e r v i e w s  took  p l a c e )  th e  o p p o r tu n i ty  was t a k e n  t o  
ask them about  the  l e s s o n  t a k i n g  p l a c e ,  th e  t o p i c  the y  were do ing ,  what 
they  d id  b e f o r e ,  t h e i r  f a v o u r i t e  s u b j e c t  ( i f  a n y ) ,  th e  w e a th e r ,  t h e  school  
assembly ,  th e  lunch e t c .  This  i n t r o d u c t o r y  s t r a t e g y  was a l s o  used  p r i o r  
t o  t h e  i n t e r v i e w  t a k i n g  p l a c e  i f  t h e  c h i l d r e n  made t h e i r  own way t o  the  
sp a re  room.
A f t e r  t h i s  preamble t h e r e  was an e x p l a n a t i o n  o f  the  r e s e a r c h  conce rn .  
The c h i l d r e n  were t o l d  t h a t  t h i s  p r e s e n t  r e s e a r c h  was b e in g  u n d e r ta k e n  in  
o rd e r  t o  d i s c o v e r  what s u b j e c t s  the y  were s tu d y in g ,  what the y  though t  o f  
t h e i r  s c h o o l ,  how they  got  along  w i th  o t h e r  c h i l d r e n  and t e a c h e r s  in  the  
school  and t h e i r  p a r e n t s .  They were a l s o  t o l d  t h a t  p r e v i o u s l y  o t h e r  
s t u d i e s  had been u n d e r ta k en  i n  r e l a t i o n  t o  Asian and West I n d i a n  c h i l d r e n  
and t h a t  i n  t h i s  c a s e  e d u c a t i o n a l  r e s e a r c h  a s  fo rm ula ted  by me was f o c u s in g  
on N ig e r i a n  c h i l d r e n .  Over one t h i r d  o f  th e  c h i l d r e n  responded  t o  t h i s  
l a t t e r  e x p l a n a t i o n  by making comments which i n d i c a t e d  an u n d e r s t a n d i n g  o f  
t h i s  p o i n t .  As one o f  them put  i t ,
Yeah,  they  ( t e a c h e r s )  only  t a l k  about  West In d ia n s  
(Chinwe : 7G6)
The c h i l d r e n  were then  asked i f  th e y  would l i k e  t o  t a k e  p a r t  i n  th e  
r e s e a r c h  by b e in g  in t e r v i e w e d .  I f  the y  d e c l i n e d  an a t t e m p t  was made t o  
d i s c o v e r  why. I t  had been dec ided  p r i o r  t o  t h e  s t a r t  o f  th e  s tudy  t h a t  
j u s t  as  i t  could  n o t  be i n s i s t e d  t h a t  t e a c h e r s  and p a r e n t s  t a k e  p a r t  in  the  
r e s e a r c h  so to o  would the  c h i l d r e n ' s  r e f u s a l s  be r e s p e c t e d .  Of th e  t o t a l  
number o f  57 c h i l d r e n  two g i r l s  s t a t e d  t h a t  they  were n o t  i n t e r e s t e d  in  
t a k in g  p a r t  and one boy exp re s sed  th e  d e s i r e  t o  proceed  w i th  s t u d y i n g  fo r  
h i s  'A '  Leve l  exam ina t ions  w i th o u t  b e in g  d i s t u r b e d .  I t  was im p o ss ib l e  t o  
g e t  in  touch  w i th  fo u r  p u p i l s  -  one f o u r t h  y e a r  boy,  one s i x t h  and two 
f i f t h  form g i r l s  who spen t  most o f  t h e i r  t ime  a t  home p r e p a r i n g  f o r  t h e i r  
exam ina t ions  (one o f  t h e s e  g i r l s  had a l s o  l e f t  home).  I t  i s  wor th  n o t i n g  
a l s o  t h a t  i n t e r v i e w s  w i th  t h e s e  c h i l d r e n ' s  p a r e n t s  d id  n o t  t a k e  p l a c e .  A l l  
except  one were r e f u s a l s .  A g i r l ' s  mother  p u t  o f f  b e in g  i n t e r v i e w e d .  A f t e r  
the  f i f t h  u n s u c c e s s f u l  a t t e m p t  i t  was dec ided  n o t  t o  ge t  i n  to u c h  w i th  h e r  
a g a in .  J u s t  as  I  was rounding  up th e  i n t e r v i e w s  t h r e e  g i r l s  informed me 
t h a t  t h e i r  p a r e n t s  had no t  wanted them t o  be in t e r v i e w e d ,  b u t  t h a t  the y  had 
i n s i s t e d  on t a k i n g  p a r t .  Only one o f  t h e s e  t h r e e  p a r e n t s  ag reed  t o  be 
i n t e r v i e w e d .
Pe rm iss ion  was asked  from th e  c h i l d r e n  p r i o r  t o  u s i n g  t h e  t a p e  
r e c o r d e r .  Two g i r l s  r e f u s e d  and n o te s  were ta k e n  down. F i f t e e n  o f  the  
c h i l d r e n  appeared  p l e a s e d  t o  know t h a t  s p e c i a l  i n t e r e s t  was b e in g  t a k e n  in  
them and t h e i r  e d u c a t i o n a l  e x p e r i e n c e s .  I t  was r e c o g n iz e d  t h a t  some may 
have used  p a r t i c i p a t i o n  in  the  i n t e r v i e w  as  a means o f  a v o i d in g  c la ss room  
work.  O v e r a l l ,  an im press ion  was g a ined  t h a t  t h e  c h i l d r e n  welcomed the  
o p p o r tu n i ty  t o  t a l k  about  s ch o o l in g  t o  someone d i f f e r e n t ,  t o  an ' o u t s i d e r '
who la y  s t r e s s  in  n o t  b e in g  a t e a c h e r  o r  o t h e r  r e p r e s e n t a t i v e  o f  th e  
s c h o o l .  The c o n f i d e n t i a l i t y  o f  the  i n t e r v i e w s  was a l s o  emphasized.
There were a few in t e rv i e w s  ( f i v e ;  two boys and t h r e e  g i r l s )  in  which 
i t  was d i f f i c u l t  t o  e s t a b l i s h  f l u e n t  v e r b a l  i n t e r a c t i o n .  These c h i l d r e n  
gave main ly  m onosy l l ab ic  r e s p o n s e s  and d id  no t  appea r  a t  a l l  i n t e r e s t e d  
even though they  had agreed  t o  be i n t e r v i e w e d .  The s h o r t e s t  i n t e r v i e w
o b ta in e d  w i th  any o f  the  c h i l d r e n  took j u s t  over  t e n  m in u te s .  The o t h e r  
in t e r v i e w s  ranged  from 20 t o  90 m in u te s .  The lo n g e s t  i n t e r v i e w s  o f  60 
minu tes  and over were m os t ly  w i th  the  f i f t h  and s i x t h  formers  [ 4 ] .  Out o f  a 
t o t a l  number o f  57 c h i l d r e n  (43 g i r l s  and 14 boys)  45 were i n t e rv ie w e d  (33
g i r l s  and 12 b o y s ) .  In  o r d e r  t o  avo id  th e  p o s s i b i l i t y  o f  an i r a t e  p a r e n t
( S e c t i o n  3 . 4 . 3 )  i n t e r r u p t i n g  th e  f i e l d  work i t  was dec ided  t o  i n t e r v i e w  
most o f  the  c h i l d r e n  b e f o r e  i n t e r v i e w i n g  t h e i r  p a r e n t s .  C o n s t r a i n t s  o f  
t ime n e c e s s i t a t e d  i n t e r v i e w i n g  th e  t e a c h e r s  d u r in g  th e  same p e r i o d  o f  f i e l d  
work as  the  c h i l d r e n .  However, t h i s  proved p a r t i c u l a r l y  u s e f u l  because  i t  
enab led  c r o s s  check ing  o f  i n fo rm a t io n  from bo th  p a r t i e s .  I t  a l s o  made i t  
p o s s i b l e  f o r  the  r e s e a r c h e r  t o  have r e c o u r s e  t o  d i f f e r e n t  p e r s p e c t i v e s  
which cou ld  then  be used  in  c l a r i f y i n g  what appeared  as  c o n t r a d i c t o r y
a n d /o r  i n c o n s i s t e n t  n a r r a t i v e s  o f  p a s t  e v e n t s .  I t  must be s t r e s s e d  t h a t  a t  
no p o i n t  d u r in g  th e  i n t e r v i e w s  d id  the  r e s e a r c h e r  r e v e a l  t h e  sou rce  o f  
any in fo rm a t io n  even though th e  knowledge ga ined  from th e  sou rce  was used  
t o  pu t  q u e s t i o n s  and probe o t h e r  r e s p o n d e n t s .
4.6.4 The Teachers* Interviews
These i n t e r v i e w s  u s u a l l y  began w i th  f a c t  f i n d i n g  q u e s t i o n s  ( s e e  
S ec t io n  4 . 6 . 2 . ) .  Teachers  were a l s o  asked  t o  e l a b o r a t e  on t h e i r  
r e l a t i o n s h i p  w i th  N ig e r ia n  p a r e n t s  and on the  t e a c h e r ’ s own r e l a t i o n s h i p  
w i th  th e  schoo l  as  a whole .  The l a t t e r  in f o r m a t io n  was r e q u i r e d  i n  o r d e r  
t o  g a in  i n s i g h t  i n t o  th e  i n t e r a c t i o n a l  framework from which t o  a n a l y s e  
t e a c h e r s '  p e r c e p t i o n s .
The i n t e r v i e w s  w i th  th e  t e a c h e r s  took  p l a c e  ma in ly  i n  t h e i r  rooms,  the  
s c h o o l s '  s p a r e  room (where most o f  th e  i n t e r v i e w s  w i th  t h e  c h i l d r e n  a l s o  
took p l a c e ) ,  on a few o cca s ions  in  empty c l a s s ro o m s ,  c o r n e r s  o f  th e  
l i b r a r y  o r  ' q u i e t  s p o t s '  in  the  s t a f f r o o m s .  The in t e r v i e w s  ranged  from 
i s o l a t e d  comments a n d /o r  guided  s h o r t  c o n v e r s a t i o n s  o f  about  t e n  t o  f i f t e e n  
minutes  t o  f u l l  focused  i n t e r v i e w s  o f  between 35 m inu tes  and two and a 
h a l f  hours  [5]  (Merton and K e n d a l l ,  1956).  Guided c o n v e r s a t i o n s  and 
i n t e n s i v e  i n t e r v i e w s  were conducted  w i th  about  two f i f t h s  o f  t h e  t e a c h e r s  
in  bo th  SG and MB s c h o o l s .  A l l  middle  management t e a c h e r s  and t h o s e  w i th  
p a s t o r a l  r e s p o n s i b i l i t i e s  were approached w i th  th e  i n t e n t i o n  o f  c o n d u c t in g  
in t e r v i e w s  w i th  them ( s e e  Table  4 . 5 ) .
TABLE 4 . 5  :  IN T E R V IE W S W ITH  TEA CH ERS*
Type o f  I n t e r v i e w
Accepted n o t e - t a k i n g ,
b u t  r e f u s e d  t a p e -
r e c o r d i n g
I s o l a t e d  comments
S h o r t / I n f r e q u e n t
c o n v e r s a t i o n s
Long/Frequent
c o n v e r s a t i o n s
Focused t a p e  r eco rd ed
i n t e rv i e w s
T o ta l  No. o f  t e a c h e r s  
spoken t o
S e n ta r  G a r lz  
Female Male
17
12
34
Meedool Boiz 
Female Male
1 1
8
3
15
31
T o t a l  No. o f  
Teachers
1
23
17
9
34
84
Refused any form o f
in t e r v i e w
Put o f f  be ing
in t e rv ie w e d
Not approached f o r
in t e r v i e w  **
T o ta l  No. o f  t e a c h e r s  
i d e n t i f i e d  a s  hav ing  
d i r e c t  c o n t a c t  w i th  
N ig e r i a n  c h i l d r e n 35 1 1 10 32 88
* In c lu d i n g  t h r e e  n o n - te a c h in g  s t a f f  
* *  By th e  t ime t h i s  t e a c h e r  was i d e n t i f i e d  e v e n t s  i n  the  schoo l  p r e v e n te d  
me from approach ing  h e r  ( s e e  S e c t io n  4 . 7 )
Both t e a c h e r s  who r e f u s e d  t o  be in t e rv ie w e d  s e n t  me a n o t e  t o  i n d i c a t e  
t h e i r  r e f u s a l .  When approached fo r  c l a r i f i c a t i o n  one d e c l i n e d  t o  g iv e  any 
r e a s o n s  and th e  o t h e r  p o in t e d  ou t  t h a t  she d id  n o t  b e l i e v e  i n  
d i f f e r e n t i a t i n g  between c h i l d r e n .  Th is  i s  a p o i n t  wor th  b e a r i n g  i n  mind 
e s p e c i a l l y  in  Chapter  9 which d e a l s  w i th  t e a c h e r s  i d e n t i f i c a t i o n  o f  
N ig e r i a n  c h i l d r e n .
One t h i r d  (28) o f  the  t e a c h e r s  in t e rv ie w e d  were t e a c h e r s  w i th  lower 
management p a s t o r a l  r e s p o n s i b i l i t i e s .  Two f i f t h s  (32) were middle  
management t e a c h e r s .  Eleven  were s u b j e c t  t e a c h e r s  on ly  and t h r e e  had
v a r y in g  l e v e l s  o f  s c h o o l / l o c a l  a u t h o r i t y  l i a i s o n  r e s p o n s i b i l i t i e s .  Ten 
were top  management t e a c h e r s  ( i n c l u d i n g  s e n i o r  t e a c h e r s ) .  Each schoo l  had 
two deputy  heads  and one head t e a c h e r .  The fo u r  deputy  heads  were spoken 
t o  f o r  v a ry in g  l e n g th s  o f  t ime in c lu d in g  focused  ta p ed  in t e r v i e w s  w i th  one 
in  each s c h o o l .  Both head t e a c h e r s  were spoken t o  over lunch ,  a t  m e e t in g s ,  
s t a f f  p a r t i e s  and along  c o r r i d o r s .
4.6.5 The Parents1 Interviews
Through p a r e n t s ’ i n t e r v i e w s  i t  was hoped t o  ga in  an i n s i g h t  i n t o  t h e  
i n t e r a c t i o n a l  r e l a t i o n s h i p s  t h a t  e x i s t e d  between them, t h e i r  c h i l d r e n  and 
t h e i r  c h i l d r e n ’s t e a c h e r s .  This  was p a r t i c u l a r l y  im por tan t  a s  t h e  
e x p l o r a t o r y  s tudy  showed t h a t  t e a c h e r s '  and p a r e n t s ’ e x p e c t a t i o n s  o f  
s ch o o l in g  were a t  v a r i a n c e .  Based on a l e t t e r  I  had d r a f t e d ,  th e  deputy  
head and head t e a c h e r  o f  SG and MB s c h o o l s ,  r e s p e c t i v e l y ,  w ro te  t o  N ig e r i a n  
p a r e n t s  w i th  c h i l d r e n  in  each schoo l  in fo rm ing  them about t h i s  p r e s e n t  
r e s e a r c h  (Appendix 6 ) .  Having ga ined  p e rm is s io n  [6]  t o  i n t e r v i e w  t h e i r  
c h i l d r e n ,  the  p a r e n t s  were then  c o n t a c t e d  d i r e c t l y  (main ly  by t e l e p h o n e )  in  
o rd e r  t o  f i n d  ou t  i f  t h e y  would a s s i s t  by a g re e in g  t o  d i s c u s s  w i th  me t h e i r  
p o i n t s  o f  view about  th e  ed u c a t io n  o f  t h e i r  c h i l d r e n .  As p o in t e d  ou t  i n  
S ec t io n  4 . 6 . 3  th e  p a r e n t s  were in t e rv ie w e d  a f t e r  the  c h i l d r e n  i n  o r d e r  t o  
avo id  th e  p o s s i b i l i t y  o f  a conce rned  p a r e n t  d i s r u p t i n g  th e  f i e l d  work.  
Thus by th e  t ime th e  i n t e r v i e w s  w i th  th e  p a r e n t s  began ,  t h e  r e s e a r c h e r  had 
a l r e a d y  spoken t o  t h r e e  q u a r t e r s  o f  t h e  c h i l d r e n  and t h e i r  t e a c h e r s .  The 
knowledge ga ined  from t h e s e  i n t e r v i e w s  was v e ry  u s e f u l  i n  i d e n t i f y i n g  a r e a s  
on which t o  focus a t t e n t i o n  d u r in g  t h e  i n t e r v i e w  w i th  th e  p a r e n t s .  I f  i t  
was though t  t h a t  a p a r e n t  was w i t h - h o l d i n g  in f o rm a t io n  r e l e v a n t  t o  th e  
r e s e a r c h  th e n  ' i n fo rm e d '  p rob ing  cou ld  t a k e  p l a c e  (L o f la n d ,  1971:8 1-84; see  
a l s o  Douglas ,  1976).
The t o t a l  p o p u la t i o n  o f  N ig e r i a n  p a r e n t s ,  i n c lu d in g  g u a r d i a n s ,  i n  bo th  
schoo ls  was 65 (50 in  SG and 15 in  MB) and 36 o f  t h e s e  were i n t e r v i e w e d  (27 
in  SG and 9 i n  MB). T h i r t y  one o f  t h e  p a r e n t s  in t e rv ie w e d  ag reed  t o  th e  
use o f  a t a p e  r e c o r d e r .  S ix te en  p a r e n t s  (13 a t  SG and 3 a t  MB) d e c l i n e d  t o  
be in t e rv ie w e d  and e leven  (8 a t  SG and 3 a t  MB; see  Table  4 . 6 )  co u ld  n o t  be 
c o n t a c t e d .  In  view o f  a bereavement (d e a th  o f  c h i l d ' s  f a t h e r )  i t  was 
dec ided  no t  t o  pursue  one i n t e r v i e w  a l though  i t  had been  a g re e d .  
I n fo rm a t io n  r e c e i v e d  from middle management t e a c h e r s ,  i n  each c a s e ,  about  
th e  s i t u a t i o n a l  c o n t e x t  o f  two c h i l d r e n  i n  c a r e  m i t i g a t e d  a g a i n s t  
approach ing  th e  homes they  were i n .
TABLE 4 . 6  :  IN T E R V IE W S W ITH  PARENTS
Response t o  I n t e r v i e w School
S en ta r  G a r lz  Meedool Boiz
TOTAL
Agreed
Unob ta inab le
D ec l ined
2 9 *
8
13
9
3
3
38 
1 1 
16
TOTAL 50 15 65
*Two o f  t h e s e  were no t  in t e rv ie w e d  because  o f  a bereavement i n  t h e  fam i ly
A l l  th e  i n t e r v i e w s  wi th  th e  p a r e n t s  took  p l a c e  i n  t h e i r  homes and most 
o f  them were conducted  in  the  even in g s .  On average  th e  i n t e r v i e w s  l a s t e d  
90 m in u te s .  The two s h o r t e s t  i n t e r v i e w s  took  app rox im ate ly  40 m inu tes  each 
and the  two l o n g e s t  took t h r e e  and a h a l f  hours  each .  A l l  t h e  p a r e n t s
in t e rv ie w e d  ag reed  t o  be r e v i s i t e d  i n  ca s e  t h e r e  was a need t o  c l a r i f y  some
o f  t h e i r  a c c o u n t s .  S ix  homes were r e v i s i t e d  i n  o r d e r  t o  have f u r t h e r
d i s c u s s i o n s  wi th  th e  p a r e n t s  i n  r e l a t i o n  t o  p a r t i c u l a r  b e h a v i o u r a l  i s s u e s
t h a t  were o f  concern  t o  t e a c h e r s .  I n  one i n s t a n c e  I  a c t e d  i n  a
c o n s u l t a t i v e  r o l e  d u r in g  a c o n f l i c t  between th e  school  and t h e  home.
Another two p a r e n t s  were r e v i s i t e d  because  th e  f i r s t  i n t e r v i e w  focused  more 
on N ig e r i a n  c u l t u r a l  norms and the  economic s i t u a t i o n  i n  England t h a n  on 
t h e i r  c h i l d r e n ’ s e d u c a t i o n a l  e x p e r i e n c e .  Although a l l  th e  i n t e r v i e w  gu ide  
t o p i c s  were covered ,  th e  second appoin tm ents  were only  m a r g i n a l l y  more 
s u c c e s s f u l  th a n  t h e  f i r s t .  Brown’ s (1973) warning o f  t h e  dangers  o f
o b t a i n i n g  ’r a p p o r t ’ w i th  r e s p o n d e n t s  were tiorne i n  mind,  b u t  i t  was
d i f f i c u l t  w i th  t h e s e  p a r e n t s  t o  m a in t a i n  a s u s t a i n e d  focus on t h e  r e s e a r c h  
q u e s t i o n s .
J u s t  over  two f i f t h s  (29) o f  th e  p a r e n t s  were n o t  i n t e r v i e w e d  and f i v e  
o f  th o s e  in t e rv ie w e d  were r e l u c t a n t .  Twenty o f  t h e  p a r e n t s  i n t e r v i e w e d  
s p e c i f i c a l l y  p o in t e d  ou t  a t  some p o i n t  d u r in g  t h e  i n t e r v i e w  t h a t  t h e y  had 
agreed  t o  be in t e rv ie w e d  and fu r the rm ore  t o  answer what t h e y  th ough t  were 
very  p e r s o n a l  q u e s t i o n s  ( f o r  example,  d a t e s  o f  a r r i v a l  i n  the ,  c o u n t r y ,  
s a l a r y  r a n g e ,  ownership o f  accommodation e t c . )  on ly  because  I  was a l s o  a 
N ig e r i a n  c i t i z e n .  Nine o f  the  p a r e n t s  in t e rv ie w e d  r e f e r r e d  t o  me a s  t h e i r  
’s i s t e r ’ . In  c o n t r a s t ,  t h e  f i v e  p a r e n t s  who had r e l u c t a n t l y  ag ree d  t o  be 
in t e rv ie w e d  were s u s p i c io u s  o f  th e  r e s e a r c h e r  p r e c i s e l y  b e c a u se  she i s  
N i g e r i a n .  Two o f  th e  p a r e n t s  n a r r a t e d  s t o r i e s  o f  how th e y  had been  l e t  
down by ' f e l l o w  N i g e r i a n s ’ the y  had t r u s t e d  and co n f id e d  i n .  Thus i t  was 
no t  s u r p r i s i n g  t h a t  they  h e s i t a t e d  t o  be i n t e r v i e w e d  by a t o t a l  s t r a n g e r .
Group d i s c u s s i o n s  w i th  c h i l d r e n  and p a r e n t s  o c c u r re d  (by a c c i d e n t  
r a t h e r  than  by des ign )  on f i v e  o c c a s i o n s .  During about  a t h i r d  o f  the
i n t e rv i e w s  p a r e n t s  c a l l e d  in  t h e i r  c h i l d / c h i l d r e n  a t  v a r i o u s  p o i n t s  i n  the  
i n t e r v i e w  e i t h e r  t o  v e r i f y  o r  e l a b o r a t e  on th e  p a r t i c u l a r  t o p i c  be ing  
d i s c u s s e d .
4.6.6 The Interview Transcripts
Each taped  in t e r v i e w  was l i s t e n e d  t o  a t  l e a s t  t h r e e  t i m e s .  Having 
no ted  th e  most s a l i e n t  a s p e c t s  o f  each i n t e r v i e w ,  t h e  c o n s t r a i n t s  o f  t ime 
al lowed f o r  the  v e rb a t im  t r a n s c r i p t i o n  o f  t h r e e  q u a r t e r s  o f  th e  t o t a l
number o f  i n t e r v i e w s .  The remainder  were summarized w i th  l e ng thy
q u o t a t i o n s .  Using th e  s c i s s o r s  and s e l l o t a p e  method ( L o f la n d ,  1971) th e  
in f o r m a n t s '  s t a t e m e n t s  were th e n  grouped under more d e t a i l e d ,  b u t  s i m i l a r  
c a t e g o r i e s  t o  t h o s e  c o n ta in e d  in  th e  i n t e r v i e w  g u id e s .  This  was t o  
enab le  a c c e s s i b i l i t y  o f  t h e  d a t a  a c c o rd in g  t o  r e s e a r c h  themes.  For
example,  r e sp o n se  t o  p e e r  group i n t e r a c t i o n  w i t h i n  the  s ch o o ls  came under
the  theme " sc h o o l  s c e n a r i o s "  w h i le  t h e i r  r e sp o n se  t o  th e  a c q u i s i t i o n  o f  
school  knowledge came under  " l e a r n i n g  c a r e e r " .
A l l  th e  r e s p o n d en ts  were g iven  code numbers.  For easy  i d e n t i f i c a t i o n  
in  th e  t h e s i s  t h e s e  were s i m p l i f i e d .  Thus t e a c h e r s  a r e  r e f e r r e d  t o  a s  top  
o r  middle management, p a s t o r a l  o r  s u b j e c t  t e a c h e r .  Whenever a p p r o p r i a t e  
t e a c h e r s  a r e  i d e n t i f i e d  as  female (Ms.) o r  male (M r . ) .  Dur ing  r e f e r e n c e s  
t o  t h e i r  r e s p o n s e s  th e  i n i t i a l s  o f  t h e i r  schoo l  r o l e  and a number i s  added 
on t o  t h e i r  gender  i d e n t i f i c a t i o n .  For  example,  a female middle management 
t e a c h e r  i s  i d e n t i f i e d  as  Ms.MM:6.
P a r e n t s  a r e  i d e n t i f i e d  as  M o th e r /F a th e r  and when n e c e s s a r y  a l e t t e r  o f  
th e  a lp h a b e t  d i s t i n g u i s h e s  one from th e  o t h e r  v i z  Mother C; F a th e r  D. I f  
both  p a r e n t s  were i n t e rv ie w e d  th ey  s h a re d  th e  same a l p h a b e t  code .
The c h i l d r e n  a r e  i d e n t i f i e d  a c c o rd in g  t o  gender  o f  s choo l  and t h e i r  
school  y e a r  (G6 and B2 r e f e r  t o  s i x t h  form g i r l  and second y e a r  boy ,  
r e s p e c t i v e l y ) .  I n  a d d i t i o n ,  a number preceded  th e s e  (7G6) i n  o r d e r  t o  
d i f f e r e n t i a t e  one c h i l d  from a n o t h e r .  Pseudonyms were a l s o  g iven  t o  e n a b le  
easy  r e f e r e n c e  t o  the  c h i l d r e n  when e l a b o r a t i n g  on t h e i r  r e s p o n s e s .
In  d i a lo g u e s  t h e  r e s e a r c h e r  i s  r e f e r r e d  t o  a s  R.
4.7 The Observation
O bse rva t ion  methods invo lve  a number o f  t e c h n i q u e s ,  f o r  example ,  
a c t i n g ,  l i s t e n i n g ,  q u e s t i o n i n g  and w atch ing  (S p ra d le y ,  1980). Gold (1958) 
i d e n t i f i e s  four  ty p e s  o f  o b s e rv e r  r o l e s :  ( a )  complete p a r t i c i p a n t ,  (b )  
p a r t i c i p a n t - a s - o b s e r v e r , (c )  o b s e r v e r - a s - p a r t i c i p a n t  and (d)  comple te
o b s e rv e r  ( s e e  a l s o  Becker and Geer,  1972:102).  There a r e  d i f f i c u l t i e s  in  
each o f  t h e s e  o b s e rv e r  r o l e s  and fo r  the  pu rposes  o f  t h i s  p r e s e n t  r e s e a r c h  
th e  comple te  o b s e rv e r  and th e  complete p a r t i c i p a n t  r o l e s  were r e j e c t e d  
because o f  t h e i r  l i m i t a t i o n s  bo th  in  te rms o f  methods and f e a s i b i l i t y .
The complete  p a r t i c i p a n t  r o l e  in v o lv e s  p r e t e n c e ,  t h a t  i s ,  t h e  
r e s e a r c h e r  p r e t e n d s  t o  be a member o f  th e  group under  s tu d y .  Fur the rm ore ,  
i t  i s  on ly  th e  r e s e a r c h e r  t h a t  i s  aware o f  p l a y i n g  a dua l  r o l e .  The danger  
he r e  i s  t h a t  th e  r e s e a r c h e r  may su b se q u e n t ly  be  u nab le  t o  d i s t i n g u i s h  
between th e  two r o l e s  and so runs  t h e  r i s k  o f  ’go ing  n a t i v e * .  The 
shor tcoming o f  t h e  complete p a r t i c i p a n t  r o l e  i n  s c hoo ls  i s  t h a t  th e  formal 
req u i re m en ts  o f  conduc t ing  r e s e a r c h  in  schoo ls  cannot  p r e c l u d e  the  
knowledge o f  i t  from a t  l e a s t  the  head o f  th e  school  and p o s s i b l y  o t h e r  
t e a c h e r s  a s  w e l l .  I n  c o n t r a s t ,  t h e  complete o b s e rv e r  i s  s e t  a p a r t  and i s  
i n c a p a b le  o f  be ing  invo lved  i n  any manner i n  t h e  s o c i a l  a c t i o n  o f  the  
people under i n v e s t i g a t i o n .  As Blumer (1962:18)  s u g g e s t s ,  t a k i n g  th e  r o l e  
o f  th e  ’o b j e c t i v e *  o b s e rv e r  i s  ’ t o  r i s k  th e  w ors t  k in d  o f  s u b j e c t i v i s m ’ . 
The comple te  o b s e rv e r  r o l e  p e r  s e  i s  a s  l i m i t i n g  a s  p o s i t i v i s t i c  p ro ced u re s  
and can on ly  r e a l l y  be u s e f u l  i n  te rms o f  g a i n in g  i n s i g h t  i n t o  the  
n e g o t i a t i o n a l  methods o f  an i n t e r a c t i o n  i n  o r d e r  t o  become f a m i l i a r  w i th  
them. This  knowledge can then  s u b se q u e n t ly  be used  f o r  p a r t i c i p a n t  
o b s e r v a t i o n  i n  a s i m i l a r  group o f  i n t e r a c t a n t s .
The r o l e  o f  p a r t i c i p a n t - a s - o b s e r v e r  does no t  in v o lv e  any p r e t e n c e  as 
in  th e  complete o b s e rv e r  r o l e .  A l l  th e  a c t o r s  invo lved  i n  th e  i n t e r a c t i o n  
a r e  aware o f  t h e  r e s e a r c h e r s  i n t e n t i o n s  (however v a g u e ly )  and a 
r e l a t i o n s h i p  i s  u s u a l l y  b u i l t  up between r e s e a r c h e r s  and in f o r m a n t s .  
Although t h i s  g r e a t l y  enhances th e  r e s e a r c h e r ’ s u n d e r s t a n d i n g  o f  th e  
s o c i a l  knowledge o f  t h e  i n fo rm a n t s ,  t h e r e  i s  th e  danger  o f  th e  r e s e a r c h e r  
becoming " n a t i v e "  o r  too  i n t i m a t e  w i th  th e  in fo rm an ts  o r  v i c e  v e r s a .  Both 
i n s t a n c e s  a r e  l i k e l y  t o  l e ad  t o  a l o s s  o f  s o c i o l o g i c a l  c o n c e p t u a l i z a t i o n  o f  
th e  r e s e a r c h .  The l i m i t a t i o n s  o f  t h e  o b s e r v e r - a s - p a r t i c i p a n t  r o l e  i s  t h a t  
the  r e s e a r c h e r  runs  th e  r i s k  o f  p e r c e i v i n g  th e  s i t u a t i o n  t o o  much from th e  
r e s e a r c h e r ' s  p e r s p e c t i v e  and too  l i t t l e  from t h a t  o f  t h e  i n f o r m a n t s ’ .
Most i n t e r p r e t i v e  r e s e a r c h  i n  th e  so c io lo g y  o f  e d u c a t io n  a t t e m p t s  t o  
f i n d  some s o r t  o f  b a l a n c e  between p a r t i c i p a n t - a s - o b s e r v e r  and 
o b s e r v e r - a s - p a r t i c i p a n t  r o l e s  (F u r lo n g ,  1976; W i l l i s ,  1977; C o r r ig a n ,  
1979; see a l s o  the  c o l l e c t i o n  o f  works i n  Delamont,  1984). I  d i s t a n c e d  
mysel f  from involvement in  any r o l e  which might  have  been i n t e r p r e t e d  a s  a 
t e a c h i n g  one even though t h r e e  t e a c h e r s  had asked i f  I  would l i k e  t o  
t a k e  one o f  t h e i r  l e s s o n s .  This  was because  one o f  t h e  methods o f  
e l i c i t i n g  i n fo rm a t io n  from th e  p u p i l s  l a y  i n  t h e  s t r e s s  on th e  
r e s e a r c h e r ’ s i d e n t i f i c a t i o n  o f  h e r s e l f  as  an ’o u t s i d e r ’ .
The i n t e n t i o n  was t o  observe  a l l  t e a c h in g  groups t h a t  c o n t a in e d  
N ig e r ia n  c h i l d r e n .  I t  was thought t h a t  a s u c c e s s f u l  m o n i to r in g  o f  p o s s i b l e
d i f f e r e n c e s  and s i m i l a r i t i e s  between o b s e r v a t i o n s  i n  the  two s c hoo ls  would 
be ach ieved  by o b s e rv in g  each schoo l  on a l t e r n a t e  weeks. That  i s ,  
o b s e r v a t i o n  o f  t e a c h in g  groups i n  Year One in  SG would be fo l lowed  by 
o b s e r v a t i o n  o f  t e a c h i n g  in  Year One in  MB. Since t h e  i n t e n t i o n  was t o  
observe  each t e a c h i n g  group fo r  a t  l e a s t  two schoo l  days (from R e g i s t r a t i o n  
in  the  morning t o  c l o s i n g  t ime in  th e  a f t e r n o o n )  problems r e l a t e d  t o  
commuting between one schoo l  and the  nex t  were minimized.  U n f o r t u n a t e l y ,  
i t  was im p o ss ib le  t o  c a r r y  ou t  t h i s  p roposed  o b s e r v a t i o n  i n  f u l l  due t o  
un fo r seen  problems i n  SG ( s e e  be low) .
J u s t  under  h a l f  o f  th e  p u p i l s  a t  SG and a l l  t h o s e  a t  MB were observed  
fo r  a t  l e a s t  two comple te  school  days .  One q u a r t e r  (11) o f  t h e  g i r l s  only 
were observed  f o r  one day and a s i g n i f i c a n t  number o f  th e  boys (6)  were 
observed  fo r  four  days .  A case  s tudy  was c a r r i e d  ou t  on one o f  t h e  boys 
( s e e  i n  p a r t i c u l a r  Chapters 6 and 10). This  was u nder ta ken  i n  o r d e r  t o  ga in  
on -going  i n s i g h t  i n t o  th e  s ch o o l in g  e x p e r i e n c e  o f  a N ig e r i a n  c h i l d  r e c e n t l y  
a r r i v e d  i n  England.  Th is  l a s t e d  f o r  e l ev en  weeks a f t e r  th e  com ple t ion  o f  
th e  f i e l d  work i n  MB. A f t e r  t h i s  s t r e t c h  o f  t ime th e  r e l a t i o n s h i p  b u i l t  up 
w i th  t e a c h e r s  a t  MB was such t h a t  i r r e g u l a r  c o n t a c t  was m a in ta in e d  over  a 
p e r i o d  o f  seven and a h a l f  months a f t e r  th e  com ple t ion  o f  the  f i e l d  work.
In SG t h e  r e l a t i o n s h i p  between th e  r e s e a r c h e r  and the  schoo l  was l e s s  
happy and a top  management t e a c h e r  asked  me t o  wind up the  r e s e a r c h .  The 
t e a c h e r  e x p l a in e d  t h a t  ’ some1 t e a c h e r s  had ex p re s sed  concern  a t  my l e n g th  
o f  s t a y  i n  t h e  schoo l  ( t h i r t e e n  and a h a l f  weeks) e x c lu d in g  s i x  weeks 
school  summer h o l i d a y s  when th e  o p p o r t u n i t y  was taken  t o  go th rough  th e  
c h i l d r e n ' s  f i l e s .  I  s ugges ted  t h a t  I  would approach no o t h e r  t e a c h e r s  
excep t  t h o s e  who had a l r e a d y  agreed  t o  be in t e rv ie w e d  and t o  th e  
o b s e r v a t i o n  o f  N ig e r i a n  c h i l d r e n  i n  t h e i r  l e s s o n s .  He r e f u s e d  t h i s  
s u g g e s t io n  and gave me one day i n  which t o  g a t h e r  t h e  rem a inder  o f  the  
d a t a .  The t e a c h e r  s t a t e d :
You’ve been h e r e  long enough.  S u re ly  you don’ t  need much 
longe r  t o  see  what we’r e  do ing (p a r a p h r a s e  from n o t e s  j o t t e d  
down w i t h i n  t h r e e  minu tes  a f t e r  th e  exchange) .
I  p o in t e d  ou t  t h a t  th e  o r i g i n a l  t ime s c a l e  o f  s i x  t o  e i g h t  weeks was based
on th e  schoo ls  e s t i m a t e s  (12 t o  15) which f e l l  f a r  s h o r t  o f  t h e  43 g i r l s
found i n  th e  s c h o o l .  I  emphasized t h a t  i t  might  be a p p r o p r i a t e  fo r  the
school  t o  c o n t a c t  ILEA (who had a u t h o r i s e d  t h i s  p r e s e n t  r e s e a r c h )  t o  in fo rm  
them o f  th e  s c h o o l ’ s r e s e r v a t i o n .  The t e a c h e r  argued  t h a t  conce rn  fo r  the  
f e e l i n g s  o f  members o f  s t a f f  was paramount.  Again I  su g g es ted  app ro ac h in g  
t e a c h e r s  who had a l r e a d y  a g ree d .  The t e a c h e r  aga in  r e f u s e d .  A f t e r
s u c c e s s f u l l y  n e g o t i a t i n g  an e x t r a  t h r e e  days I  asked  i f  d u r in g  th e  a n a l y s i s  
o f  th e  d a t a  I  could  g e t  i n  touch  w i th  p r e v i o u s l y  i n t e r v i e w e d  t e a c h e r s  t o  
c l a r i f y  or  fo l low  up t h e i r  a c c o u n t s .  Again the  t e a c h e r  r e f u s e d .
Before going  on t o  d i s c u s s  o b s e r v a t i o n  t e c h n iq u e s  and d e s c r i b e  the  
o b s e r v a t i o n  in s t ru m e n ts  used  i t  must be remembered t h a t  o b s e r v a t i o n  i n  t h i s
p r e s e n t  r e s e a r c h  i s  used t o  f u r t h e r  u n d e r s t a n d in g  o f  the  s c h o o l in g  p ro c e s s  
a s  i t  r e l a t e s  t o  th e  N ig e r i a n  c h i l d r e n  i n t e r v i e w e d .  Although o b s e r v a t i o n  
may be used  t o  a c q u i r e  a d d i t i o n a l  r e s e a r c h  d a t a ,  i t  was p r i m a r i l y  employed 
t h i s  p r e s e n t  s tudy  t o  c l a r i f y  and v e r i f y  th e  r e s p o n d e n t s ’ accoun ts  o f  
a c t i o n s .
4.7.1 The Observation Instrument
The o b s e r v a t i o n  in s t ru m en t  was developed  a f t e r  spend ing  a t o t a l  o f  
about  fou r  weeks in  b o th  s c h o o l s .  I t  was f e l t  t h a t  t h e r e  was a need t o  
f a m i l i a r i z e  m yse l f  w i th  t h e  everyday programme o f  t h e  s c hoo ls  and more 
e s p e c i a l l y  t o  beg in  g e n e r a l  o b s e r v a t i o n s  o f  th e  N ig e r i a n  p u p i l s  t h a t  had so 
f a r  been i d e n t i f i e d .
Moreno (1953) developed  th e  s o c io m e t r i c  t e s t  which i s  an in s t ru m e n t  
fo r  i d e n t i f y i n g  a s s o c i a t i o n  p r e f e r e n c e s .  In  th e  c o n t e x t  o f  the  c l a ss room  
th e  o b s e rv a b le  b ehav iou r  o f  p u p i l s  s i t t i n g  n e x t  t o  each o t h e r  may be 
c o n s t ru e d  a s  a p r e f e r e n c e  f o r  a s s o c i a t i n g  w i th  p a r t i c u l a r  members o f  th e  
c l a s s .  The id e a  o f  p r e f e r e n c e  s u g g e s t s  t h a t  some amount o f  ch o ic e  i s  
e x e r c i s e d  by th e  i n i t i a t o r  o f  th e  a s s o c i a t i o n .  However, as  P r o c to r  and 
Loomis (1957) p o in t  o u t ,  th e  b a s i s  f o r  ’c h o i c e '  may be t h a t  o f  a t t r a c t i o n ,  
i n d i f f e r e n c e  o r  r e j e c t i o n  ( s e e  a l s o  Lewis and S t .  John ,  1975).
The r e s e a r c h e r  wished t o  observe  th e  c l a ss room  s i t u a t i o n  and r e c o r d  
the  o b s e rv a b le  ’c h o i c e s '  the  p u p i l s  had made r a t h e r  th a n  s imply  a s k i n g  them 
what cho ice  th e y  would make. The i n t e n t i o n  was t o  a l low  th e  o b s e r v a t i o n  t o  
in form th e  o b s e rv e r  o f  the  c r i t e r i a  f o r  making a s s o c i a t i o n  p r e f e r e n c e s .  
That i s ,  i n s t e a d  o f  a sk ing  th e  p u p i l s  such q u e s t i o n s  a s  "who would you l i k e  
t o  s i t  nex t  t o ? " ,  "who would you choose t o  walk t o  t h e  d in i n g  h a l l  w i th ? "  
or  "who would you l i k e  t o  go t o  t h e  n e x t  l e s s o n  w i t h ? " ,  t h e  phenomenon o f  
' s i t t i n g  nex t  t o '  and 'w a lk ing  w i t h ’ would be observed  i n  an u n r e a c t i v e  way 
in  an a t tem p t  t o  d i s c o v e r  both  th e  p rocedu re  and the  c r i t e r i a  f o r  making 
th e s e  p r e f e r e n c e s .  I t  was a l s o  n e c e s s a r y  t o  t a k e  i n t o  accoun t  th e  power 
e x e r c i s e d  by t e a c h e r s  i n  ’c h o o s in g ’ where p u p i l s  may s i t .  As always and as  
f a r  as  p o s s i b l e  in  t h i s  r e s e a r c h ,  t h e  pr im ary  aim was f i r s t ,  o f  a l l  t o  l e t  
th e  d a t a  in form th e  r e s e a r c h e r  b e f o r e  an a t t e m p t  was made t o  i n t e r p r e t  and 
u l t i m a t e l y  b r i n g  ones own s u b j e c t i v i t y  i n t o  the  a n a l y s i s  o f  the  
d a t a .  However, i n  r e c o g n i t i o n  t h a t  a method o f  r e c o r d i n g  i s  r e q u i r e d  i n  
o rd e r  s u c c e s s f u l l y  t o  d i s c o v e r  th e  p r o c e s s e s  invo lved  i n  c l a s s ro o m  
a s s o c i a t i o n s ,  o t h e r  c la ss room  o b s e r v a t i o n  te c h n iq u e s  were examined.
The most w ide ly  known form o f  c l a ss room  i n t e r a c t i o n  o b s e r v a t i o n  i s  
based  on the  American r e s e a r c h  t r a d i t i o n  o f  i n t e r a c t i o n  a n a l y s i s .  F l a n d e r s  
(1970) amongst o t h e r s  s e t  ou t  t o  reduce  th e  s t r eam  o f  c l a s s ro o m  b e h a v io u r
t o  s m a l l - s c a l e  u n i t s  f o r  e a s i e r  t a b u l a t i o n '  and a n a l y s i s .  The system
developed ,  known a s  F l a n d e r s ’ I n t e r a c t i o n  A na lys i s  C a t e g o r i e s  (FIAC) 
e n ab le s  th e  o b s e r v e r  t o  r e c o r d  i n fo rm a t io n  about  th e  type s  o f  
i n t e r a c t i o n  t a k i n g  p l a c e  in  th e  c l a ss room  and th e  s o r t  o f  r e l a t i o n s h i p  
between t e a c h e r  and p u p i l s ,  For  r e s e a r c h e r s  i n t e r e s t e d  i n  th e
i n t e r p r e t a t i o n  o f  an a c t o r ' s  engagement i n  a p a r t i c u l a r  s t y l e  o f  a c t i o n  
t h i s  num er ica l  sys tem has  s u b s t a n t i v e  shortcomings  which make i t  im p o ss ib l e  
t o  use  in  t h e  o r i g i n a l  form. As Stubbs and Delamont (1976:8 )  o b s e rv e ,  the  
FIAC system o f  d i v i d i n g  t e a c h e r  and p u p i l  t a l k  i n t o  r e s p o n s e ,  i n i t i a t i o n  
and s i l e n c e  and th e n  t i c k i n g  them o f f  i n  s e t  t ime i n t e r v a l s  ' i g n o r e s  the
tempora l  and s p a t i a l  c o n t e x t ’ o f  th e  c l a ss room .  F u r th e rm o re ,  l i k e  th e
s o c io m e t r i c  t e s t ,  t h e  i n t e r a c t i o n  a n a l y s i s  system uses  on ly  p r e - s p e c i f i e d  
c a t e g o r i e s  and e x p l a n a t i o n s  a r i s i n g  s o l e l y  from p r e - s p e c i f i c a t i o n s  may t u r n  
ou t  t o  be mere r e f l e c t i o n s  o f  the  r e s e a r c h e r ' s  own s u b j e c t i v i t y .
One o t h e r  a r e a  o f  r e s e a r c h  methods was examined, namely o b s e r v a t i o n  
based  on an a n t h r o p o l o g i c a l  p e r s p e c t i v e  which uses  a h o l i s t i c  approach and 
acknowledges th e  c o m p le x i t i e s  o f  th e  s i t u a t i o n  under  o b s e r v a t i o n .  As 
McCall and Simmons (1966:112)  p o i n t  ou t
a human b e in g  has  sense  l i m i t a t i o n s ,  b u t  he  has  even g r e a t e r  
l i m i t a t i o n s  on the  number o f  t h i n g s  he can c o n s c io u s l y  
e n t e r t a i n  s i m u l t a n e o u s l y . . . ( t h u s )  we s im p l i f y  t h e  waves o f  
incoming p e r c e p t i o n s  by r e c o r d i n g  t h e i r  c o n t e n t s  i n t o  summary 
c a t e g o r i e s .
Although t h e  e thnog ra phe r  becomes s e l e c t i v e  ( L a z a r s f e l d ,  1972) t h e  
e t h n o g r a p h e r ’ s r e s u l t s  a r e  l e s s  fo rm a l ly  s t r u c t u r e d  a t  t h e  p o i n t  o f  
o b s e r v a t i o n .  As Stubbs and Delamont (1976:13)  p o i n t  ou t  ' e t h n o g ra p h ic  
r e s e a r c h  c l e a r l y  d i s s o c i a t e s  i t s e l f  from th e  a p r i o r i  r e d u c t io n i s m  
i n h e re n t  i n  ( c la ss room )  i n t e r a c t i o n  a n a l y s i s ' .
The l e s s  s y s t e m a t i c  and open-ended a n t h r o p o l o g i c a l  framework i s  w e l l  
s u i t e d  t o  t h i s  p r e s e n t  r e s e a r c h .  However, i t  was f e l t  t h a t  v a r i o u s  a s p e c t s  
o f  t h e  s o c io m e t r i c  and i n t e r a c t i o n  a n a l y s i s  t e c h n iq u e s  cou ld  be m od i f ied  
and u t i l i z e d  s u c c e s s f u l l y  i n  c o n j u n c t io n  w i th  e th n o g ra p h ic  methods .  
I n s t e a d  o f  deve lop ing  a s o c io m e t r i c  diagram th e  s e a t i n g  ar rangem ent i n  th e  
c la ss room  was r ecorded  as  i t  was a c t u a l l y  be in g  formed and r e fo rm ed .  That  
i s ,  a s  p u p i l s  came in  and s a t  down t h e i r  f i r s t  c h o ic e  o f  ' p l a c e  t o  s i t '  o r  
'who t o  s i t  n ex t  t o ’ ( t h e s e  a r e  r e f e r r e d  t o  a s  ’ s i t t i n g s ' )  was r e c o rd e d  
( F ig .  4 . 4 )  and i f  t h i s  changed an arrow showed where th e  p u p i l  moved ( F ig .  
4 . 5 ) .
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*This l a b e l  was used  when i t  cou ld  no t  be de te rmined  w he the r  a c h i l d  was 
A f r i c a n  o r  West I n d i a n .
Since one o f  th e  r e s e a r c h  o b j e c t i v e s  was t o  d i s c o v e r  N i g e r i a n  p u p i l s ’ 
r e l a t i o n s h i p s  w i th  t h e i r  pee r  group th e  main focus o f  th e  o b s e r v a t i o n  was 
on them. Thus e x t e n s i v e  n o te s  were w r i t t e n  about  t h e i r  movements. That  i s
n o t  t o  say  t h a t  th e  o t h e r  p u p i l s  were ig n o red .  I f  o t h e r  c h i l d r e n  changed 
' s i t t i n g s ’ t h i s  was a l s o  r e c o r d e d ,  b u t  what was more im p o r tan t  fo r  
a n a l y t i c a l  purposes  were ' s i t t i n g s '  as  they  r e l a t e d  t o  th e  N ig e r i a n  p u p i l s  
under o b s e r v a t i o n .
T e a c h e r ' s  movements i n  the  c lass room  were a l s o  r eco rded  ( F ig .  4 . 6 ) .  As 
f a r  as  p o s s i b l e  a l l  the  p u p i l s '  movements were r e c o rd e d .  These o b s e r v a t i o n s  
were no t  t imed.  R a the r  th e y  were r eco rd ed  a s  th e y  o c c u r r e d .
FIG. 4.6 : Teacher's Moves
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KEY: , *AC -  A f ro -C ar ibbean  o r i g i n  
E -  European o r i g i n  
MP -  Mixed p a ren tag e  
N -  E i t h e r  o r  bo th  p a r e n t s  N ig e r i a n  
W -  West I n d ia n  o r i g i n  
T -  Teacher  
R -  R esea rche r
*This l a b e l  was used  when i t  cou ld  no t  be de te rm ined  w hether  a c h i l d  was 
A f r i c a n  o r  West I n d i a n .
The arrow l e a d in g  from th e  t e a c h e r  (T) i n d i c a t e s  t h a t  t h e  t e a c h e r  went t o  
p u p i l  E f o r  a s p e c i f i c  communication.  The s p ik e s  on an ar row i n d i c a t e  th e  
number o f  t im es  th e  t e a c h e r  made a s p e c i f i c  communication movement towards  
p u p i l  E [ 7 ] .  I n  F ig  4 . 6  the  t e a c h e r  made one s p e c i f i c  communication 
movement each tow ards ,  f o r  example,  p u p i l s  E,  E and W. The no te book  
speaks  f o r  i t s e l f .
The diagrams i n  F i g s .  4 . 5  and 4 . 6  ( s e e  a l s o  F ig .  4 . 7  and 4 . 8  in  Appendix 
1 1) a re  used  ( i n  much th e  same way as  a v id e o  r e c o r d e r  migh t  have  been) fo r  
th e  purpose  o f  r eminding  th e  r e s e a r c h e r  o f  t h e  l e v e l  o f  a c t i v i t y  w i t h i n  th e  
c l a ss room  a t  th e  t ime o f  o b s e r v a t i o n .
In  o r d e r  t o  complement th e  d a t a  d e r iv e d  from o b s e r v a t i o n s  o f  
' s i t t i n g s 1, a r e c o r d  was a l s o  kep t  o f  th e  formal and in fo rm a l  v e r b a l  
exchanges t h a t  went on in  t h e  c l a ss room  d u r in g  and between l e s s o n s .
In fo rm al  v e r b a l  exchanges between p u p i l s  were th o s e  no t  i n t e n d e d  fo r  the
t e a c h e r .  In  a d d i t i o n ,  they  had l i t t l e  t o  do w i th  t h e  p a r t i c u l a r  l e s s o n  a t  
hand.  These were w r i t t e n  down in  n o te  form. The formal exhanges between 
t e a c h e r  and p u p i l  were r eco rd ed  i n  an i n t e r a c t i o n  a n a l y s i s  manner,  b u t  the  
r e c o r d i n g s  were made n o t  so much t o  enab le  a "count  o f  i n t e r a c t i o n " ,  bu t
( a s  w i th  th e  ' s i t t i n g s ' )  t o  remind th e  r e s e a r c h e r  o f  the  l e v e l  and ty pe  o f
a c t i v i t y  in  th e  c l a ss room .  Formal exchanges were t h o s e  i d e n t i f i e d  as 
q u e s t i o n s  asked by the  t e a c h e r  o r  p u p i l  which r e q u i r e d  a r e s p o n s e  by the  
t e a c h e r  o r  a p u p i l .  Reques ts  by th e  t e a c h e r  t o  th e  c h i l d r e n  t o  keep q u i e t  
or  g e t  on wi th  t h e i r  work were a l s o  in c lu d e d  as  formal  exchanges ( s e e  
Appendix 12).
Since t h e  o b s e r v a t i o n  sc h e d u le s  were used  p r i m a r i l y  a s  a s h o r th a n d  fo r  
r e c o r d i n g  formal  c la ss room  o b s e r v a t i o n ,  i t  was p o s s i b l e  t o  r e c o rd  
e x t e n s i v e l y  o t h e r  c l a ss room  a c t i v i t i e s  which d e v i a t e d  from t h e  fo rm a l ,  f o r  
example,  p u p i l s '  whispered  an d /o r  loud d i s c u s s i o n s  o f  v a r i o u s  t o p i c s  which 
ranged from s p o r t ,  d i s c o s ,  p a r t i e s ,  f i l m s ,  the  o p p o s i t e  s e x ,  t e a c h e r s ,  
p a r e n t s ,  food and i l l n e s s .  The complementary d a t a  o f  formal and in fo rm al  
c l a ss room  i n t e r a c t i o n  was i n v a l u a b l e  i n  th e  a n a l y s i s  and u n d e r s t a n d i n g  o f  
what c o n s t i t u t e d  t h e  N ig e r i a n  p u p i l ' s  e d u c a t i o n a l  e x p e r i e n c e  i n  an E n g l i s h  
comprehensive s c h o o l .  I t  i s  worth n o t i n g  t h a t  i n  s p i t e  o f  u s in g  s i m i l a r  
t e c h n iq u e s  t o  FIAC, t h e  o b s e r v a t i o n  schedu le  was used  f o r  more tha n  one 
l e s s o n  and took account  o f  th e  f l u i d i t y  o f  t h e  c l a ss room  i n t e r a c t i o n  
obse rved .  Fur therm ore ,  o b s e r v a t i o n s  o t h e r  than  th o s e  des ig n ed  on th e  
o b s e r v a t i o n  schedu le  were r eco rded  ( s e e  th e  c r i t i c i s m  o f  FIAC i n  Stubbs and 
Delamont,  1976). O bse rva t ions  made o f  o t h e r  school  a r e a s  such a s  the  
s t a f f r o o m s ,  c o r r i d o r s  and p layground  were r eco rd ed  in  n o t e  form as  soon as  
p o s s i b l e  a f t e r  th e  o b s e r v a t i o n .
In  o r d e r  t o  camouflage t h e  p re s e n c e  o f  a r e s e a r c h e r  i n  th e  s c h o o l s ,  
e s p e c i a l l y  as  t h e r e  were so few e t h n i c  m i n o r i t y  a d u l t s  in  b o th  s c h o o l s ,  
c l o t h e s  s i m i l a r  t o  th o s e  o f  each s c h o o l ' s  un i fo rm  were worn ( s e e  
Photographs  4.1 and 4 . 2 ) .  I t  was hoped t h a t  by wear ing  the  s choo l  c o l o u r s ,  
o b s e r v a t i o n ,  e s p e c i a l l y  o u t s i d e  t h e  c la ss room  would be l e s s  o b t r u s i v e .  
Being in  " sc h o o l  uni form" worked remarkab ly  w e l l  -  bo th  i n  th e  b o y s '  and 
th e  g i r l s '  s choo l  -  even i n s i d e  the  c l a ss room .  On a number o f  o c c a s i o n s  I  
was asked  t o  answer q u e s t i o n s ,  g ive  ou t  paper  and pay a t t e n t i o n .  I n  SG I  
was tw ic e  i n i t i a l l y  r e f u s e d  e n t r y  i n t o  a s t a f f r o o m ,  because  p u p i l s  were n o t  
a l lowed  in  s ta f f room s  and on a t  l e a s t  f i v e  o cca s ions  I  was asked  i f  I  had
p e rm is s io n  t o  be i n  th e  s t a f f r o o m .  In  MB a t e a c h e r  reprimanded  me fo r  
be ing  one o f  th e  ' t r o u b l e m a k e r s ' .  He added t h a t  he had o f t e n  t o l d  me t o  be 
b e t t e r  behaved.  I  was q u i e t l y  w a i t i n g  o u t s i d e ,  b u t  a few f e e t  away some 
boys were be in g  v e ry  n o i s y ,  so I  go t  " t o l d  o f f " .  A Maths t e a c h e r  began t o  
q u e s t i o n  why I  was n o t  t a k i n g  p a r t  i n  a Maths t e s t  and a female t e a c h e r  in  
MB, wanted t o  know t h e  whereabouts  o f  th e  school  t i e  which I  o b v io u s ly  was 
no t  w ear ing  ( s e e  Photograph 4 . 3 ) .  Two boys and t h r e e  g i r l s  wanted t o  know 
i f  I  was a new p u p i l  j u s t  a r r i v e d  t o  j o i n  t h e i r  c l a s s ,  b u t  most p u p i l s  
thought t h e r e  was a s t u d e n t  t e a c h e r  i n  t h e i r  m i d s t .  A par t  from t h e s e  
" m i s - i d e n t i f i c a t i o n s "  the  wear ing  o f  the  schoo l  c o l o u r s  made i t  e a s i e r  t o  
reduce th e  " o b t r u s i v e "  p re sence  o f  an i s o l a t e d  b la c k  a d u l t  s i t t i n g  o r  
s t a n d i n g  around th e  s choo ls  which b o th  had v e ry  few e t h n i c  m i n o r i t y  
t e a c h e r s  ( s e e  S e c t io n  4 . 4 . 3 ) [ 8 ] .
*  *  PHOTOGRAPH 4 . 1 :R ESEA R C H ER  AT HOME* **PHOTOGRAPH 4 . 2 : RESEARCHER IN  MB
*1 was u n a b l e  t o  t a k e  p h o t o g r a p h s  i n  SG b e c a u s e  o f  t h e  u n a n t i c i p a t e d  
t e r m i n a t i o n  o f  t h e  f i e l d  w o rk .  How ever ,  P h o t o g r a p h  4 . 1  shows me a t  home 
i n  a s e t  o f  c l o t h e s  I  w ore  w h i l e  a t  SG.
**PHOTOGRAPH 4 . 3  : RESEARCHER AS PARTICIPANT OBSERVER
* *  T h e s e  p h o t o g r a p h s  w e re  t a k e n  a f t e r  t h e  f o r m a l  o b s e r v a t i o n  p e r i o d .
4.8 First Impressions
The above s e c t i o n s  have  o u t l i n e d  in  d e t a i l  t h e  i n t e r v i e w  and 
o b s e r v a t i o n a l  t e c h n iq u e s  used in  t h i s  p r e s e n t  r e s e a r c h .  Appendix 13 g ives  
a d e s c r i p t i o n  o f  th e  f i r s t  t h r e e  days (Wednesday t o  F r id a y )  in  each  s c h o o l .  
S u f f i c e  i t  t o  say h e r e  t h a t  t h e s e  days p r i m a r i l y  c o n s i s t e d  o f  in fo rm al  
meetings  and d i s c u s s i o n s  main ly  w i th  top  and middle management t e a c h e r s .  
They were v e ry  h e l p f u l  in  p ro v id i n g  schoo l  r e g i s t e r s  and i d e n t i f y i n g  
t e a c h e r s  who had d i r e c t  c o n t a c t  w i th  N ig e r i a n  p u p i l s .
O v e ra l l  t h e  f i r s t  t h r e e  days were v e r y  u s e f u l  and en ab led  a g r a d u a l  
i n t r o d u c t i o n  t o  the  framework w i t h i n  which each school  was o r g a n iz e d .  The 
weekend i n  between th e  t h i r d  day and th e  Monday fo l low ing  al lowed a c a r e f u l  
exam inat ion  o f  t e a c h e r s ’ frames o f  r e f e r e n c e  e s p e c i a l l y  as  i t  r e l a t e d  t o  
N ig e r i a n  p u p i l s .
4.9 Concluding Reflections
Conducting r e s e a r c h  i n  s c hoo ls  in v o lv e s  a more complex s e r i e s  o f  
i n t e r a c t i o n s  than  th e  s imple  use  o f  t e c h n iq u e s  des igned  f o r  u se  i n  d a t a  
c o l l e c t i o n  (Wilcox,  1982:457).  One must be c o n s t a n t l y  aware o f  t h e  s o c i a l  
meanings invo lved  in  th e  p ro c e s s  o f  s c h o o l i n g ;  meanings which migh t  n o t  be 
r e a d i l y  a v a i l a b l e  t o  th e  r e s e a r c h e r .  I t  cou ld  no t  be t a k e n - f o r - g r a n t e d  
t h a t  th e  in fo rm a t io n  r e c e iv e d  and th e  o b s e r v a t i o n s  made had e x p l i c i t  
meanings which r e q u i r e d  no f u r t h e r  e x p l a n a t i o n  o r  e l a b o r a t i o n .
The o r g a n i z a t i o n  o f  th e  r e s p e c t i v e  schoo ls  had t o  be  bo rne  i n  mind 
e s p e c i a l l y  i n  terms o f  th e  h i e r a r c h i c a l  r o l e s  o f  t h e  t e a c h e r s .  Ru les  o f  
engagement in  d i s c u s s i o n  e s p e c i a l l y  a t  lunch and b reak  t im e s  had t o  be 
d i s c o v e re d  and a t t e m p t s  were made t o  use  t h e s e  a p p r o p r i a t e l y .  Al though 
evesdropp ing  i s  a l e g i t i m a t e  method o f  c o l l e c t i n g  d a t a  (Schatzman and 
S t r a u s s  1973:70) i t  was more u s u a l  t o  engage i n  ’ i n c i d e n t a l '  d i s c u s s i o n  o r  
q u e s t i o n i n g  ( l b i d . : 7  1). I t  was a l s o  n e c e s s a r y  t o  be  aware o f  t e a c h e r s  use  
o f  space  e s p e c i a l l y  in  t h e  d in i n g  o r  s t a f f  rooms. Although  t h e r e  were no 
formal  s i g n s  i n d i c a t i n g  t e a c h e r s  s e a t i n g  p o s i t i o n s  i t  soon became c l e a r  
t h a t  t e a c h e r s  u s u a l l y  s a t  a cc o rd ing  t o  d e p a r tm e n ta l  o r  s choo l  f r i e n d s h i p  
g roups .  A f t e r  t h i s  d i s c o v e ry  I  was c a r e f u l  n o t  t o  i n t r u d e  on t h e i r  space  as 
t h e r e  was u s u a l l y  " f r e e "  space  in  o t h e r  p a r t s  o f  the  room. However,  on 
numerous o c c a s io n s  " f r e e "  space had been  t a k e n  up by o t h e r  t e a c h e r s  and 
th u s  i t  was no t  always p o s s i b l e  t o  avo id  s i t t i n g  in  a " d e s i g n a t e d "  s p a c e .
I  was a l s o  c a r e f u l  t o  ga in  p e rm is s io n  from th e  depu ty  heads  b e f o r e  
embarking on any a s p e c t  o f  the  r e s e a r c h .  For  example,  p e r m i s s i o n  was 
s e p a r a t e l y  ga ined  t o  w r i t e  t o  middle management t e a c h e r s  and a t  a l a t e r
s t a g e  t o  beg in  c la ss room  o b s e r v a t i o n ,  even though a l l  a s p e c t s  o f  the  
r e s e a r c h  had been agreed  t o  w i t h i n  t h e  f i r s t  week o f  f i e l d  work.
The aim o f  the  f i e l d  work was t o  e n s u re  t h a t  a s  much d a t a  as  p o s s i b l e  
was g a th e re d  from th e  s e t t i n g  (L o f la nd ,  1971). N e v e r t h e l e s s ,  c a r e  had to  
be taken  t o  ensu re  t h a t  t h e  r e s e a r c h e r ’s p re sence  d id  no t  produce  a 
’r e a c t i v e ’ e f f e c t  (Webb e t  a l . , 1967 ; see  a l s o  Hyman e t  a l .  , 1954).  Thus 
th e  making o f  e x t e n s i v e  n o t e s  i n  th e  s t a f f r o o m  o r  o t h e r  p u b l i c  a r e a s  o f  the  
school  p remises  were kep t  t o  a minimum. Access t o  a s p a r e  room used  fo r  
the  i n t e r v i e w s  i n  each o f  th e  schoo ls  enab led  th e  qu ick  r e c o r d i n g  o f  
in fo rm a t io n  wi thout ,  be ing  o b t r u s i v e  (L o f la n d ,  197 1: e sp ec .  Chapter  5 ) .  On 
f i f t e e n  o cca s io n s  i t  was found n e c e s s a ry  t o  use  the  l a d i e s  t o i l e t s  t o  
r e c o r d  i n f o r m a t io n .  This  was because  on fou r  o cca s ions  t h e  s p a r e  room was 
in  u s e .  On th e  o t h e r  e l e v e n  o cca s io n s  i t  was dec ided  t h a t  r u s h in g  t o  th e  
sp a re  room t o  r e c o r d  an o b s e r v a t i o n  might  be more r e a c t i v e  t h a n  l e a v in g  the  
s e t t i n g  t o  "go” t o  th e  t o i l e t .  Care was ta k en  n o t  t o  h i n d e r  th e  t e a c h e r s  
i n  t h e i r  own work.  Hence,  schoo l  f i l e s  were examined d u r in g  th e  schoo l  
h o l i d a y s .
In s p i t e  o f  a l l  t h e s e  c o n s i d e r a t i o n s  my p re sence  i n  SG met t h e  
d i s a p p r o v a l  o f  ’ two o r  t h r e e ’ t e a c h e r s  ( t o p  management t e a c h e r ' s  p h r a s e )  
who exp re s sed  t h e i r  d i s q u i e t  f o r c e f u l l y  enough t o  make a top  management 
t e a c h e r  ask  me t o  le ave  t h e  s c h o o l .  The p a r t i c u l a r  a r e a s  o f  t h e  r e s e a r c h  
which so o f fended  t h e s e  o t h e r  t e a c h e r s  cou ld  no t  be e l i c i t e d  from the  
t e a c h e r .  However, i t  must have been i s s u e s  p e c u l i a r  t o  SG a s  t h e r e  was no 
such h o s t i l i t y  i n  MB and s i m i l a r  r e s e a r c h  methods and approaches  were used  
i n  bo th  s c h o o l s .
This  c h a p t e r  has  o u t l i n e d  th e  r e s e a r c h  p rocedu res  used  i n  d a t a  
c o l l e c t i o n  fo r  t h i s  p r e s e n t  s tu d y .  The fo l lo w in g  c h a p t e r s  a n a l y s e  the  
r e s e a r c h  f i n d i n g s  w i t h i n  th e  framework o f  i n t e r p r e t i v e  r e s e a r c h .
Notes
1. I t  i s  worth n o t i n g  t h a t  fou r  and a h a l f  months a f t e r  th e  f i e l d
work had been completed d u r ing  i n f r e q u e n t  c o n t a c t  w i th  th e  b o y s ’ s c h o o l ,  
e s p e c i a l l y  i n  r e l a t i o n  t o  a case  s tudy  be ing  c a r r i e d  o u t ,  I  was informed by 
a t e a c h e r  t h a t  a s i x t h  form boy o f  mixed p a re n t a g e  had a N ig e r i a n  f a t h e r .  
This  s i x t h  former was th e  head boy o f  MB.
2.  The Borough o f  Wandsworth i s  an i n n e r  c i t y  a r e a  i n  South London
(s e e  Wallman e t  a l ' s .  1982 r e s e a r c h  on th e  h i s t o r i c a l  p r o c e s s  o f  change in  
one o f  th e  a r e a s  ( B a t t e r s e a )  which now forms p a r t  o f  Wandsworth) . This  
should  n o t  be t a k e n  t o  mean t h a t  t h i s  p r e s e n t  r e s e a r c h  was o r  was no t  
c a r r i e d  out  i n  t h i s  a r e a .
3. ILEA (1982) r e p o r t e d  t h a t  2,968 c h i l d r e n  were a d m i t t ed  i n t o  secondary  
schoo ls  i n  Wandsworth i n  1981. I t  was e s t i m a t e d  t h a t  by 1991, t h e r e  would 
be a drop o f  about  30% b r i n g i n g  th e  i n t a k e  o f  secondary  s ch o o l  c h i l d r e n  
down t o  about  1,990.  SG and MB s c hoo ls  each had a p u p i l  r o l l  o f  over  1,000 
a t  th e  t ime t h i s  p r e s e n t  f i e l d  work took  p l a c e .
4 .  I t  was a l s o  d i s c o v e re d  t h a t  the  f lu en c y  o f  t h e  i n t e r v i e w s  was
g r e a t e r  w i th  the  g i r l s  tha n  w i th  th e  boys ,  a l though  good r a p p o r t  was
e s t a b l i s h e d  w i th  two o f  t h e  boys .  S ince t h e r e  were so few boys i t  was
d i f f i c u l t  t o  a s c e r t a i n  whether  th e  d i f f i c u l t i e s  i n  engag ing  i n  f l u e n t  
c o n v e r s a t io n  were due t o  t h e i r  own i n d i v i d u a l  p e r s o n a l i t i e s  ( s i x  o f  t h e  
boys were r e f e r r e d  t o  by t h e i r  t e a c h e r s  a s  q u i e t ,  s t u d i o u s ,  i n t r o v e r t )  o r  
due t o  th e  f a c t  t h a t  th e  r e s e a r c h e r  was fem ale .  I t  i s  worth  n o t i n g  t h a t
one t h i r d  o f  th e  s t a f f  a t  MB was female w i th  over  h a l f  o f  t h e s e  in v o lv e d  i n
the  t e a c h i n g  o f  h u m a n i t i e s  s u b j e c t s  a n d /o r  th e  l e s s  a b l e  c h i l d r e n .
5. E i l e e n  Barker  i n  a d e p a r tm en ta l  seminar t a l k e d  o f  9 hour  i n - d e p t h
i n t e r v i e w s  w i th  Moonies.
6. Only two t h i r d s  o f  r e p l y  s l i p s  were r e t u r n e d .  Teachers  i n  bo th  
s choo ls  p o in t e d  out  t h a t  most p a r e n t s  i n  t h e i r  r e s p e c t i v e  s c h o o l s  needed  
c o n s t a n t  reminders  p r i o r  t o  r e t u r n i n g  any school  forms s e n t  home.
7.  Of cou r se  t e a c h e r s  may keep moving as  a method o f  c l a s s ro o m  c o n t r o l .  
I f  t h i s  was observed  t o  be t h e  c a s e  i t  was r e c o rd e d  in  w r i t i n g  ( s e e  
Appendix 11 fo r  more ’ s i t t i n g s ’ d ia g ra m s) .
8.  I t  i s  wor th n o t i n g  t h a t  i n  SG t h r e e  w h i t e  t e a c h e r s  a t  d i f f e r e n t
t imes  on d i f f e r e n t  o cca s ions  wanted t o  know i f  one A fro -A s ian  and t h r e e  
A fro -C ar ibbean  females  t a l k i n g  t o g e t h e r  i n  th e  d in in g  h a l l  were in  the  
p rocess  o f  forming a ’West I n d ia n  C l u b ' .
CHAPTER FIVE : ORGANIZING LANGUAGE LEARNING
5.1 Introduction
I t  was p o in t e d  o u t ,  b r i e f l y ,  i n  S e c t io n  4 . 2  t h a t  th e  a n a l y s i s  o f  the  
d a t a  drew a t t e n t i o n  t o  language  l e a r n i n g  i s s u e s  as th e y  s p e c i f i c a l l y  
r e l a t e d  t o  N ig e r i a n  c h i l d r e n  born  abroad  [ 1 ] .  The development o f  the  
r e s e a r c h  concern  (S e c t i o n  3 .1 )  had g iven  r i s e  t o  p a r t i c u l a r  r e s e a r c h  
q u e s t i o n s  i n  which language  i s s u e s  were i m p l i c i t  r a t h e r  tha n  e x p l i c i t .  For 
example,  one o f  th e  r e s e a r c h  concerns  ( S e c t i o n  4 . 2 )  was t o  d i s c o v e r  i f  i t  
was n e c e s s a r y  t o  d i s t i n g u i s h  between N ig e r i a n  p u p i l s  i n  te rms o f  t h e i r  
p l a c e  o f  b i r t h  when c o n s i d e r i n g  t h e i r  o v e r a l l  r e s p o n s e  t o  s c h o o l i n g .  At 
the  t ime o f  d eve lop ing  th e  r e s e a r c h  q u e s t i o n s  i t  had been a n t i c i p a t e d  t h a t  
one o f  t h e  most obvious  a r e a s  o f  d i f f e r e n c e  between c h i l d r e n  born  h e r e  and 
abroad  would be  i n  te rms o f  language  s k i l l s  (Townsend, 1971; Brown, 1979). 
Guided by th e  l i t e r a t u r e  i t  was borne  i n  mind t h a t  N ig e r i a n  c h i l d r e n  born  
ab road ,  hav ing  l e a r n e d  E n g l i sh  as  an a d d i t i o n a l  language i n  a s o c i a l l y  and 
l i n g u i s t i c a l l y  d i f f e r e n t  s e t t i n g  may have a c q u i r e d  E ng l i sh  language  s k i l l s  
d i f f e r e n t  from th o s e  o f  c h i l d r e n  born h e r e .  The l a t t e r ,  th rough  a t t e n d a n c e  
a t  E n g l i s h  s c hoo ls  would have  l e a r n t  E n g l i s h  i n  c o n j u n c t io n  w i th  n a t i v e  
s p e a k e r s .  Moreover,  a s  Rosen and Burgess (1980) p o in t  ou t  th e y  a r e  l i k e l y  
t o  have had more a c c e s s  t o  B r i t i s h  S tanda rd  E n g l i sh  (BSE; f o r  a c r i t i c i s m  
o f  t h i s  see  S e c t io n  6 .1 )  as  spoken by t h e i r  t e a c h e r s  who a r e  p red o m in an t ly  
n a t i v e  s p e a k e r s .
D e s p i t e  t h i s  awareness  i t  was no t  u n t i l  t h e  d a t a  a n a l y s i s  was w e l l  
under way t h a t  i t  was dec ided  t o  examine language  r e l a t e d  i s s u e s  a s  they  
s p e c i f i c a l l y  concerned  N ig e r i a n  c h i l d r e n  born  ab road .  I t  was d i s c o v e r e d  
t h a t  t e a c h e r s  c o n s i s t e n t l y  r e f e r r e d  t o  th e  E n g l i s h  language  prob lems o f  
c h i l d r e n  bo rn  ab road  w h i le  the y  tended t o  d i s m i s s  t h e  language  d i f f i c u l t i e s  
o f  B r i t i s h  born  N ig e r i a n  c h i l d r e n .  The t e a c h e r s  c la im ed  t h a t  t h e  language  
problems o f  N ig e r i a n  c h i l d r e n  born  and schoo led  h e r e  were s i m i l a r  t o  t h o s e  
o f  n a t i v e  E n g l i s h  c h i l d r e n .  Hence,  t h i s  c h a p t e r  (and C hap te r  6) 
c o n c e n t r a t e s  on c h i l d r e n  who were born  i n  N i g e r i a  and had r e c e i v e d  most o f  
t h e i r  pr im ary  sch o o l in g  t h e r e .  For ease  i n  i d e n t i f i c a t i o n  t h e s e  c h i l d r e n  
w i l l  be r e f e r r e d  t o  as  EAL (E n g l i s h  as  an a d d i t i o n a l  la nguage)  s p e a k e r s  
(Chaper 6 a rgues  t h a t  t h i s  i s  more a c c u r a t e  th an  th e  l a b e l  ESL (E n g l i s h  as  
a second l a n g u a g e ) ) .
The f o l l o w in g  d i s c u s s i o n  draws i n  p a r t i c u l a r  upon th e  e x p e r i e n c e s  o f  
f i v e  N ig e r i a n  EAL sp eak e r s  -  t h r e e  g i r l s  and two boys -  w i th  v a r y i n g  l e v e l s  
o f  competence in  r e a d i n g ,  w r i t i n g  and speak ing  E n g l i s h .  The focus  i s  on 
the  manner i n  which the  s i t u a t i o n a l  c o n t e x t  o f  language a s ses sm en t  in  the
schoo ls  h i n d e r s  c h i l d r e n ' s  language l e a r n i n g  p r o g r e s s .  T ea ch e r s '  
p e r c e p t i o n s  o f  th e  s o c i a l  s t a t u s  and p e r s o n a l  a t t r i b u t e s  o f  th e  c h i l d r e n ' s  
p a r e n t s  a r e  c o n s id e re d  in  o r d e r  t o  d i s c o v e r  t h e i r  i m p l i c a t i o n s  f o r  the  
p r o v i s i o n  o f  language l e a r n i n g  o p p o r t u n i t i e s  w i t h i n  each schoo l  ( s e e  a l s o  
Chapters  7 and 9 ) .  The c h i l d r e n ' s  p e r c e p t i o n s  o f  t h e i r  new s o c i a l  
environment (a  school  in  London) a r e  o u t l i n e d  and employed i n  the  
d e s c r i p t i o n  o f  th e  methods o f  i n t e r a c t i o n  they  adopt  w i th  o t h e r  
p a r t i c i p a n t s  in  the  s o c i a l  s i t u a t i o n  o f  th e  s c h o o l .  F i n a l l y ,  th e  p ro ces s  
th rough which c h i l d r e n ' s  language  l e a r n i n g  problems a r e  i d e n t i f i e d  and 
d e a l t  with  by th e  two schoo ls  concerned  i s  o u t l i n e d .  At t h i s  s t a g e  the  
p o in t  t o  n o t e  i s  t h a t  S e n ta r  G ar lz  (SG) had s p e c i f i c  t e a c h e r s  r e s p o n s i b l e  
fo r  EAL w hi le  Meedool Boiz (MB) d id  n o t .  In  bo th  schoo ls  a l l  c h i l d r e n  on 
e n t r y  were a s s e s s e d  f o r  t h e i r  l e v e l  o f  competence i n  E n g l i s h .
I t  needs  t o  be s t a t e d  a t  the  o u t s e t  t h a t  t h i s  c h a p t e r  i s  n o t  concerned  
w i th  th e  mother tongue t e a c h in g  d e b a t e  [2]  b u t  w i th  expos ing  th e  school  
s i t u a t i o n a l  c o n t e x t  w i t h i n  which a d d i t i o n a l  language  s k i l l s  a r e  expec ted  t o  
be enhanced .  Most e d u c a t i o n a l  r e s e a r c h  ( s e e  Chapter  2) t e n d s  t o  e x p l a i n  
c h i l d r e n ' s  p r o g r e s s  i n  s o c i o - c u l t u r a l  and m o t i v a t i o n a l  t e rm s .  I n  o t h e r  
words th e  c h i l d ,  h i s / h e r  f a m i ly ,  home, c u l t u r e  and s o c i a l  c l a s s  a r e  
p e r c e iv e d  t o  be r e s p o n s i b l e  f o r  what i s  a s s e s s e d  a s  h i s / h e r
underachievement i n  s c h o o l .  In  o r d e r  t o  r e d r e s s  t h i s  tendency  t o  'b lame
the  v i c t i m '  ( T i e r n e y ,  1982) e d u c a t i o n a l  thought has  focused  on c u r r i c u lu m  
c o n te n t  and has  argued  f o r  bo th  m u l t i - e t h n i c  and a n t i - r a c i s t  e d u c a t i o n a l  
p r a c t i c e .  However, v e ry  l i m i t e d  a t t e n t i o n  has  been p a id  t o  t h e  everyday 
runn ing  o f  any p a r t i c u l a r  s chool  programme des igned  t o  enhance a s p e c i f i c  
ty pe  o f  l e a r n i n g .  Brown (1979) shows d e s c r i p t i v e l y  how w i th  t h e  b e s t  o f  
i n t e n t i o n s  a s c h o o l ' s  EAL l e a r n i n g  programme i s  doomed t o  f a i l u r e  i f  
t e a c h e r s  themselves  a re  unsu re  o f  how t o  o rg a n iz e  th e  t ime  a v a i l a b l e  fo r
a d d i t i o n a l  language l e a r n i n g .  Hence,  t h i s  c h a p t e r  o u t l i n e s  t h e  p r o c e s s e s
th rough  which th e  two s c hoo ls  examined o rg an iz ed  EAL l e a r n i n g  programmes.
In  terms o f  the  a t t i t u d e s  and m o t iv a t io n s  o f  e t h n i c  m i n o r i t y  c h i l d r e n  
t o  l e a r n i n g ,  i t  i s  g e n e r a l l y  b e l i e v e d  t h a t  c h i l d r e n  o f  West I n d i a n  o r i g i n  
g ive  most cause  f o r  concern  (Swann, 1985) even though c u r r e n t  r e s e a r c h  now 
focuses  on West In d ia n  c h i l d r e n  ( e s p e c i a l l y  th e  g i r l s )  who do w e l l  ( D r i v e r ,  
1980a; [ 3 ] ) .  G e n e ra l ly  speak ing  th e  t e a c h e r s  spoken t o  i n  t h i s  p r e s e n t  
r e s e a r c h  observed  t h a t  N ig e r i a n  c h i l d r e n  were 'w e l l  m o t i v a t e d '  and a s s e s s e d  
them as  ' d o in g  w e l l '  i n  schoo l  ( s e e  Chapter  7 ) .  Thus,  i n  o r d e r  t o  reduce  
the  p o s s i b i l i t y  o f  e x p l a i n i n g  EAL s p e a k e r s '  l a c k  o f  e d u c a t i o n a l  p r o g r e s s  i n  
terms o f  t h e i r  a n t i - s c h o o l  tendency t h i s  c h a p t e r  focuses  on t h e  language  
l e a r n i n g  e x p e r i e n c e s  o f  f i v e  EAL sp eak e r s  who were d e s c r i b e d  by t h e i r  
t e a c h e r s  a s  'w e l l  m o t iv a t e d '  towards a c q u i r i n g  schoo l  knowledge and who 
' d e s p e r a t e l y  wanted t o  do w e l l ' .
5.2 First Impressions
A l l  t h e  N ig e r i a n  born  c h i l d r e n  i n  t h i s  p r e s e n t  s tudy  had l i v e d  f o r  a t  
l e a s t  seven y e a r s  w i th  r e l a t i v e s  ( u s u a l l y  g r a n d p a re n t s  o r  a u n t s )  in
N i g e r i a .  On average  th e  c h i l d r e n  had seen e i t h e r  one o r  bo th  o f  t h e i r  
p a r e n t s  on ly  f i v e  t im es  d u r in g  t h a t  p e r i o d .  Although th e y  had a l l  been 
very  e x c i t e d ,  n e i t h e r  t h e i r  p a r e n t s 1 acc oun ts  no r  what they  had seen on 
N ig e r i a n  t e l e v i s i o n  q u i t e  p r e p a re d  them fo r  th e  immediate r e a l i t y  o f  be ing  
in  England.  For  i n s t a n c e ,  they  cou ld  n o t  b e l i e v e  i t  cou ld  be  so c o ld :
When I  put  my head on th e  p i l l o w  i t  was so co ld  t h a t  I  
though t  t h a t  t h e  p i l l o w  was w e t . . . b u t  i t  was n o t  wet so I  
I  went back t o  bed ( g i r l ,  age 1 3 ; [4 3 ) .
Another  g i r l  had no t  a n t i c i p a t e d  t h a t  t h e r e  would be any d i f f e r e n c e  between 
th e  two c o u n t r i e s :
I  though t  t h a t  t h e  w ea the r  and the  su r round ings  ( o f  London) 
was go ing  t o  be l i k e  t h a t  o f  N ig e r i a  ( g i r l ,  age 1 4 ; [ 4 ] ) .
Thus, l i t e r a l l y  w i t h i n  t h e i r  f i r s t  moments i n  England t h e s e  c h i l d r e n  
ex p e r i en ced  a c o n f l i c t  between t h e i r  e x p e c t a t i o n s  and th e  r e a l i t y  o f  b e in g  
in  a n o t h e r  c o u n t r y .  At t h i s  s t a g e  i t  would be s t r e t c h i n g  th e  a n a l y s i s  t o
r e f e r  t o  t h i s  c o n f l i c t  as  a ’c u l t u r e  s hock ’ ( T r i s e l i o t i s , 1968).  The
e x p e r i e n c e  o f  ’c u l t u r e  shock1 and ’c u l t u r e  c l a s h 1 imply an e x p e r i e n c e  ove r  
t ime which in v o lv es  th e  i n t e r a c t i o n  between th e  norms and v a l u e s  o f  a t  
l e a s t  two d i f f e r e n t  c u l t u r e s  ( E l l i s  e t  a l . ,  1978; Watson,  1977).  The 
i n i t i a l  ex p e r i e n c e  i s  indeed  a shock fo r  th e  c h i l d r e n ,  b u t  i t  i s  one 
i n v o l v in g  an u n a n t i c i p a t e d  r e a l i t y .  I t  i s  hoped t h a t  t h i s  p h ra s e  c a p t u r e s  
the  s h o r t  p e r i o d  o f  t ime ( s i x  months) t h e s e  c h i l d r e n  a re  d e s c r i b i n g .  These 
u n a n t i c i p a t e d  r e a l i t i e s  were p redom inan t ly  concerned w i th  e x p e r i e n c e s  o f  
t h e i r  new su r ro u n d in g s  the y  found amusing:
. . .  i t  was so c o ld  t h a t  smoke came ou t  from your  mouth and I  
d id  n o t  know what t h a t  w a s . . . I  was p l a y i n g  w i th  th e  s m o k e . . .  
my s i s t e r s  were watch ing  and then  th e y  s a i d  t o  me, "Come! you
have had enough o f  a i r " ,  and the n  I  knew t h a t  i t  was a i r
( g i r l  age 1 2 ; [ 4 ] ) .
They found o t h e r  e x p e r i e n c e s  a la rm ing :
I  n o t i c e  how the  houses  was b u i l d  h e r e  was d i f f e r e n t  from 
N i g e r i a .  Because h e r e ,  houses  look a l i k e  and i f  you do no t  
know where you a r e  go ing one would g e t  l o s t ,  b u t  f o r  N i g e r i a ,  
houses  does n o t  look a l i k e  ( g i r l ,  age 1 5 ; [ 4 ] ) .
Another  a l a rm ing  a s p e c t  fo r  r e c e n t  a r r i v a l s  i n  England was t h e  need  t o  move 
away from a mere r e c o g n i t i o n  t h a t  d i f f e r e n t  people  had d i f f e r e n t  s k in  
p ig m en ta t io n :
C: I f  a go t o  th e  d o c t o r ’ s o r  c l i n i c  and a see  them
everybody’s a l l  w h i t e .
R: Does t h a t  m a t t e r ?
C: ( s h ru g s )  I t ’s s t r a n g e .
R: Why do you t h i n k  i t ' s  s t r a n g e ?
C: A don ’ t  know.
R: What d id  you f e e l  when you f i r s t  met ( t e a c h e r ’ s name)?
C: A t h i n k  am going t o  be th e  only  N ig e r i a  p e r s o n .  When a
reach  th e  c l a s s  a saw o t h e r  ones (pause)  a t h i n k  they  
come from N i g e r i a ,  bu t  th ey  d i d n ’ t  come from t h e r e .
R: Mm.
C: They say am b l a c k  b u l l a ,  bu t  a say no am from N i g e r i a .
R: Who s a i d  so?
C: My c l a s s m a t e s .
( i n t e r v i e w  d ia lo g u e  w i th  boy age ,  12)
'B la c k '  a s  the  pr im ary  te rm f o r  d e s c r i b i n g  h i m s e l f  was n o t  only  u n u s u a l ,  
bu t  c o n fu s in g .  He r e j e c t e d  t h e  l a b e l  ’b la c k  b u l l a ’ a s  an i n c o r r e c t  
i d e n t i f i c a t i o n  w i th o u t  knowing t h a t  i t  was a t e rm  o f  abuse  ( s e e  Chapte r  9 
where i t  i s  argued t h a t  b e in g  ’b l a c k ’ i s  a consequence o f  b e in g  i n  a 
’w h i t e ’ dominated s o c i e t y ) .  In  a w r i t t e n  com posi t ion  an o l d e r  c h i l d  
d e s c r ib e d  th e  awakening o f  c o l o u r  co n s c io u s n e s s  th u s :
What i s  t h i s  N a t i o n a l  Fron t?  What i s  happening he re?
In N ig e r i a  we l i k e d  everyone and never  saw them as  b l a c k
o r  w h i t e .  We were p e o p le .  A f t e r  s i x  months i n  England,
I  suddenly  f i n d  t h e r e  i s  someth ing wrong i n  b e in g  
b l a c k .  Something i n f e r i o r .  Why? ( s i x t h  form g i r l ,  [ 4 ] ) .
Although i t  i s  d e b a t a b l e  whether  a l l  N ig e r i a n s  l i k e  each o t h e r ,  t h e  p o in t  
t o  no te  i s  t h a t  i n  h e r  ex p e r i e n c e  o f  a c o u n t ry  which comprises  ma in ly  o f  
’b l a c k '  peop le  i t  was s u p e r f lu o u s  t o  d e s c r i b e  them as b l a c k .  In  a d d i t i o n ,  
as  f a r  as  t h e  c h i l d  was aware ,  t h e r e  i s  no o r g a n i z a t i o n  i n  N i g e r i a  whose
aim i s  t o  ’g e t  r i d  o f  b l a c k  p e o p le '  ( a  c h i l d ’s p h ra s e )  o r  d i s c r i m i n a t e s
n e g a t i v e l y  a g a i n s t  peop le  on th e  b a s i s  o f  t h e i r  s k in  p ig m e n ta t i o n .  Th i s  i s  
no t  t o  imply t h a t  t h e r e  i s  no d i s c r i m i n a t i o n  o r  c o n f l i c t  between s o c i a l  and 
e t h n i c  groups in  N ig e r i a  ( s e e  Goldmann and Jeya ra tnam ,  1984),  b u t  t o  draw 
a t t e n t i o n  t o  th e  p o in t  t h a t  one o f  the  f i r s t  n e g a t i v e  a s p e c t s  o f  s o c i a l  
r e l a t i o n s  t h e s e  c h i l d r e n  ex p e r i e n c e  i n  B r i t a i n  has  t o  do w i th  t h e i r  c o l o u r .  
The i s s u e  o f  c o lo u r  co n s c io u s n es s  and e t h n i c  i d e n t i t y  i s  d e a l t  w i th  in  
d e t a i l  i n  C hap te r s  9 and 10. S u f f i c e  i t  t o  p o i n t  ou t  h e r e  t h a t  w i t h i n  a 
few months o f  a r r i v a l  i n  London N ig e r i a n  born  c h i l d r e n  move away from a 
" n a t u r a l "  ac c e p ta n c e  o f  t h e i r s  and o t h e r  p e o p l e s ’ s k i n  c o l o u r  and b e g in  t o  
a t t a c h  a s p e c i f i c  type o f  s o c i a l  meaning t o  be in g  b l a c k  i n  England .
At t h i s  s t a g e  o f  c o lo u r  awareness  N ig e r i a n  born  c h i l d r e n  a r e  u n l i k e l y  
to  have deve loped  a method o f  r e s p o n s e  which d e a l s  e f f e c t i v e l y  w i th  a new 
and n e g a t iv e  s o c i a l  meaning o f  be ing  b l a c k .  As t h e  12 y e a r  o ld  boy quoted  
in  th e  d ia lo g u e  above shows a mere r e p u d i a t i o n  o f  th e  l a b e l  ’ b l a c k  b u l l a '  
seems s u f f i c i e n t  t o  cope w i th  what he  c o n s id e r s  an i n c o r r e c t  l a b e l .  This
o v e r t  a t t e n t i o n  t o  c o lo u r  forms th e  i n i t i a l  b a s i s  of  i n t e r a c t i o n  between 
r e c e n t l y  a r r i v e d  N ig e r i a n  c h i l d r e n  and some o f  t h e i r  new ’c l a s s m a t e s ’ (pee r  
g roup ) .  Teachers  to o  d i s c o v e re d  t h a t  they  ’ s t a n d  o u t '  ( t e a c h e r ' s  ph ra se )  
mainly  because  t h e i r  spoken language was no t  only  d i f f e r e n t  from th o s e  o f  
most o t h e r  c h i l d r e n  i n  t h e i r  c l a s s ,  b u t  was a l s o  d i f f i c u l t  t o  comprehend.  
This  d i s c o v e ry  was a l s o  made by t h e i r  pee r  g roup ,  some o f  whom made ’ fun '  
o f  N ig e r i a n  c h i l d r e n ’ s spoken E n g l i s h  ( s e e  Chapter  6 ) .
The t e a c h e r s  p o in t e d  ou t  t h a t  one o f  t h e i r  f i r s t  r e s p o n s i b i l i t i e s  was 
to  enab le  th e  c h i l d r e n  t o  speak E n g l i s h  i n  a manner which would be more 
e a s i l y  u n d e r s to o d .  Rosen and Burgess (1980) obse rve  t h a t  the  t e a c h i n g  o f  
E ng l ish  w i t h i n  th e  B r i t i s h  e d u c a t io n  sys tem has  been p redom inan t ly  
p e r c e iv e d  as  a method th rough  which schoo l  c h i l d r e n  cou ld  become l i t e r a t e  
in  t h e i r  mother tongue (MT), E n g l i s h ,  a s  compared t o  t e a c h i n g  i t  t o  
c h i l d r e n  f o r  whom i t  was a f o r e i g n  language .  Chapter  6 t r e a t s  t e a c h e r s ’ 
a t t e m p t s  t o  t e a c h  E n g l i s h  a s  p ro b le m a t i c  by o u t l i n i n g  th e  p ro c e s s  th rough  
which EAL speake r s  proceed  t o  a c q u i r e  a p a r t i c u l a r  form o f  E n g l i s h .  
This  c h a p t e r  c o n c e n t r a t e s  on t e a c h e r s ’ o r g a n i z a t i o n  o f  EAL l e a r n i n g  
programmes w i t h i n  t h e i r  s c h o o l .
Before  go ing  on t o  d i s c u s s  t h e  manner i n  which t e a c h e r s  s e t  ou t  t o  
f u l f i l  t h e i r  s t a t e d  aim t o  t e a c h  ’ t h e  E n g l i s h  s k i l l s  t h a t  th e y  need t o  be 
a b l e  t o  succeed  in  t h i s  c o u n t r y '  (Ms.PT:8G) i t  i s  worth examining N ig e r i a n  
born  c h i l d r e n ’ s p e r c e p t i o n s  o f  t h e  r e l a t i o n s h i p  between t e a c h e r s  and 
p u p i l s :
At schoo l  how th e  s t u d e n t s  behave i n  t h i s  c o u n t ry  i s  
d i f f e r e n t  from N i g e r i a  because  s t u d e n t s  h e r e  do what they  
l i k e ,  t e l l i n g  the  t e a c h e r s  o f f  a t  t i m e s ,  s h o u t in g  i n s i d e  the  
c l a ss room ,  b u t  i n  N ig e r i a  one cannot  do t h a t  ( g i r l ,  age 
1 5 ; [ 4 ] ) .
I t  i s  u n l i k e l y  t h a t  t h e r e  a r e  q u i e t ,  d o c i l e  and obed ien t  c h i l d r e n  i n  a l l  
N ig e r i a n  c lass room s  a t  a l l  t i m e s .  The p o i n t  b e in g  made h e r e  r e l a t e s  t o  the  
consequences  o f  be ing  rude and n o i s y  i n  a N ig e r i a n  c l a ss ro o m .  As one o f  
the  p u p i l s  d e s c r i b e d  i t :
Huh! i f  d ’ t e e s h a  c a t c h  you l a k  d a t  ( b e in g  n o i s y )  -  
t r o u b l e .  Dey can j u s '  b e a t  you h ' o r  dey can t e l l  you t o e
w r i t e  l e t t e r  t o  h ' a l l  d ' t e e s h a s  d a t  you a r e  s o r r y  f o r  d a t
(making n o i s e )  (pause )  (Shakes head) In  N ig e r i a  you ' a v e  t o  
h 'o b e y  d ' t e e s h a  oderwise  b ig  t r o u b l e .  Hm! b i g  b i g  t r o u b l e  o 
(2B3).
So c h i l d r e n  do ge t  d i s r u p t i v e  i n  N ig e r i a n  s c h o o l s .  The d i f f e r e n c e  i s  t h a t  
t h e s e  c h i l d r e n ,  a c c o rd in g  t o  t h i s  c h i l d ,  do no t  escape  punishment i n  t h e  
same manner as  i t  appeared  t o  him t h a t  th e y  d id  i n  h i s  London s c h o o l .  As 
th e  c h i l d r e n  e x p l a in e d ,  i n  t h e i r  N ig e r i a n  c la ss room s  i t  was r a r e  t o  argue
w i t h ,  shou t  a t  o r  be  rude t o  a t e a c h e r .  In  an a t tem p t  t o  make s e n s e  o f
London schoo l  s o c i a l  r e l a t i o n s  t h e  c h i l d r e n  c o n t i n u a l l y  employed t h e i r  
N ig e r i a n  based  u n d e r s t a n d i n g  o f  s o c i a l  r e l a t i o n s h i p s  as  a means o f  
i n t e r p r e t i n g  and forming o p in io n s  o f  t h e i r  new school  env i ronm ent .  I t  i s  
w i t h i n  t h i s  c o n te x t  t h a t  t h e  concept  o f  c u l t u r e  c l a s h  i s  u s e f u l  as  a means 
o f  e x p l a i n i n g  th e  c h i l d r e n ’s subsequen t  ex p e r i e n c e  o f  s c h o o l i n g .
I t  must be s t r e s s e d  t h a t  th e  d i f f e r e n c e  h e r e  between N i g e r i a n  school  
s u b c u l t u r a l  norms and v a l u e s  and th o s e  o p e r a t i n g  i n  London s c hoo ls  i s  no t  
p e r c e iv e d  w i t h i n  th e  c u l t u r a l  d e f i c i t  model t h a t  pervaded  i n i t i a l  
e x p l a n a t i o n s  o f  t h e  c u l t u r a l  c o n f l i c t  t h a t  e t h n i c  m i n o r i t y  c h i l d r e n  
ex p e r i e n c e d .  R a t h e r ,  ’c u l t u r e  c l a s h '  i s  used  t o  draw a t t e n t i o n  t o  t h e  most 
im p res s io n ab le  a s p e c t s  o f  th e  c h i l d r e n ’s o b s e r v a t i o n  o f  t h e  d i f f e r e n c e  
between t h e i r  N ig e r i a n  ex p e r i e n c e  o f  t e a c h e r - p u p i l  i n t e r a c t i o n  and t h a t  
which the y  f i n d  t o  be o p e r a t i n g  i n  t h e i r  London s c h o o l .  None o f  the  
c h i l d r e n  cou ld  remember any o f  t h e i r  N ig e r i a n  pee r  group ’commandin’ the  
t e e c h e r  l a k  t o  say ’ shu t  u p ! ’ o r  ’h ’ o r d a r i n ’ d ' t e e s h a  h ' a b o u t  h ’a l l  o f e r  
d ’p l a s e ' .  As th e y  t a k e  i n  t h e s e  new schoo l  p o s s i b i l i t i e s  t h e s e  c h i l d r e n  
began ( t e n t a t i v e l y  a t  f i r s t )  t o  r e a s s e s s  t h e i r  own r e l a t i o n s h i p  w i th  t h e i r  
t e a c h e r s  and th e  schoo l  i n  g e n e r a l .
Teachers  were aware t h a t  t h e r e  were d i f f e r e n c e s  between,  N ig e r i a n  and 
B r i t i s h  t e a c h e r - p u p i l  r e l a t i o n s h i p s  and saw t h e s e  i n  te rm s  o f  a u t h o r i t a r i a n  
(N ig e r ia n )  and l i b e r a l  ( B r i t i s h )  and su g g es ted  t h a t  t h e  c h i l d r e n  
e x p e r i en ced  ' c u l t u r a l  shock '  ( p h r a s e  used  by s i x  o f  t h e  n in e  " l a n g u a g e ” 
t e a c h e r s  in t e rv i e w e d )  when faced  w i th  th e  seemingly  e n d l e s s  leeway g iven  
t o  d i s r u p t i v e  p u p i l s .  Teachers  r e p o r t e d  t h a t  r e c e n t l y  a r r i v e d  c h i l d r e n  
were u s u a l l y  v e ry  p o l i t e  and r a r e l y  i n i t i a t e d  t a l k  w i th  a d u l t s  o r  o t h e r  
p u p i l s .  They a t t r i b u t e d  t h i s  t o  the  p u p i l s  ’s h y n e s s ’ i n  a new env i ronm en t .  
In  o t h e r  words,  the y  were ' o u t s i d e r s '  ( B e c k e r , 1963) who had n o t  y e t  l e a r n e d  
th e  r u l e s  o f  London school  s o c i a l  i n t e r a c t i o n .  However, t h e y  d i d  obse rve  
t h a t  w i t h i n  what th e  t e a c h e r s  d e s c r ib e d  a s  a ' r e l a t i v e l y  s h o r t  t i m e '  ( abou t  
two months)  i n  s c h o o l ,  some o f  t h e  EAL sp eak e r s  became d i s r u p t i v e  and 
engaged i n  ' o v e r  th e  t o p '  a c t i o n s  such as  s h o u t in g ,  b e in g  d e l i b e r a t e l y  
d i s o b e d i e n t  and cau s in g  t r o u b l e  -  e s p e c i a l l y  t h a t  which r e s u l t e d  i n  f i g h t s .
There was no s u b s t a n t i a l  d i f f e r e n c e  between th e  r e p o r t s  o f  t e a c h e r s  i n  
SG and MB. One MB t e a c h e r  was so concerned  about  t h e s e  unexpec ted  a c t i o n s  
by one N ig e r i a n  c h i l d  t h a t  he wondered i f  f i g h t i n g  was a p a r t  o f  N i g e r i a n  
c u l t u r a l  norms p a r t i c u l a r l y  i n  r e s p e c t  o f  N ig e r i a n  f r i e n d s h i p  making 
p r o c e s s e s .  In  o t h e r  words,  i n  s eek in g  an e x p l a n a t i o n  f o r  t h e  i n c id e n c e  o f  
f i g h t i n g  by an EAL sp e a k e r ,  he employed a frame o f  a n a l y s i s  f o r  d i s r u p t i v e  
s o c i a l  a c t i o n  on th e  p a r t  o f  an e t h n i c  m i n o r i t y  c h i l d ,  in  te rms o f  
s o c i a l / c u l t u r a l  a c t s  which he b e l i e v e d  cou ld  n o t  be found among the  
m a j o r i t y  group.  A re a d i n g  o f  some E n g l i s h  s t o r y  books ,  e s p e c i a l l y  t h o s e  
s e t  i n  s c h o o l ,  u s u a l l y  c o n t a i n s  a passage  o r  whole c h a p t e r  about  f i g h t s  
e s p e c i a l l y  i n  r e l a t i o n  t o  c h i l d r e n  who have  j u s t  moved t o  a new schoo l  [5]  .
The genuine concern  o f  the  MB t e a c h e r  t o  d i s c o v e r  th e  r e a s o n s  beh ind
school  i n t e r a c t i o n a l  c o n f l i c t s  would have  l e d  t o  a l e s s  improbable 
s p e c u l a t i o n  i f  he had sought t o  u n d e r s t a n d  th e  i n t e r a c t i o n a l  norms 
o p e r a t i n g  w i t h i n  th e  school  ( s e e  Chapte r  6 ) .  A more p l a u s i b l e  e x p l a n a t i o n  
grounded in  t h e  e ven t s  t h a t  a c t u a l l y  took  p l a c e  would have drawn th e  
t e a c h e r ' s  a t t e n t i o n  t o  th e  p o s s i b i l i t y  t h a t  th e  EAL s p eak e r  had begun t o  
i n t e r n a l i z e  and adopt  what he p e r c e iv e d  as  the  s u b c u l t u r a l  norms o f  h i s  
London schoo l  (Woods, 1983:97) .  He had n o t  p a r t i c i p a t e d  f o r  a s i g n i f i c a n t  
l e n g th  o f  t ime i n  t h i s  new i n t e r a c t i o n a l  s i t u a t i o n .  Thus,  i t  i s  no t  
s u r p r i s i n g  t h a t  a l th o u g h  he had employed th e  a p p r o p r i a t e  i n t e r a c t i o n a l  a c t  
in  th e  s i t u a t i o n ,  he had lacked  the  s k i l l  t o  engage i n  d i s r u p t i v e  a c t i o n  
and a t  the  same t ime avo id  d e t e c t i o n  o r  r e c e i v e  minimum warning  from th e  
t e a c h e r .
I t  was found t h a t  t e a c h e r s  i n  bo th  schoo ls  te nded  t o  employ what I  
s h a l l  t e rm  " o u t s i d e  schoo l"  e x p l a n a t i o n s  o f  c h i l d r e n ' s  a c t i o n s  r a t h e r  th a n  
make " i n s i d e  s ch o o l"  a n a l y s e s  o f  the  i n t e r a c t i o n a l  r e l a t i o n s h i p s  w i t h i n  the  
c o n f in e s  o f  t h e i r  school  ( s e e  Chapter  9 ) .  This  i s  n o t  t o  c l a im  t h a t  
t e a c h e r s  shou ld  neve r  t a k e  " o u t s i d e  s choo l"  c o n s i d e r a t i o n s  i n t o  a c c o u n t ,  
bu t  t h a t  a more immediate and u s e f u l  purpose  w i l l  be s e rv ed  on t h e s e  
o cca s ions  by f i r s t  c r e a t i n g  a c l a ss room  atmosphere i n  which  t e a c h e r - p u p i l  
r e l a t i o n s ,  though l i b e r a l  ( a s  d i f f e r e n t i a t e d  from a u t h o r i t a r i a n ) ,  a re  not  
t aken  o r  m i s i n t e r p r e t e d  by c h i l d r e n  a s  a l i c e n c e  t o  'do  what th e y  l i k e ' .
I  have no t  a t  t h i s  s t a g e  focused  on th e  c h i l d ' s  pee r  group  because  a 
ve ry  complex r e l a t i o n s h i p  e x i s t e d  between N ig e r i a n  p u p i l s ,  whe ther  bo rn  
h e re  o r  ab road ,  and o t h e r  p u p i l s  ( s e e  Chapter  10).  Here,  a t t e n t i o n  i s  
drawn t o  t h e  s i t u a t i o n a l  c o n t e x t  w i t h i n  which t h e  c h i l d r e n  were expec ted  
t o  t a k e  up language l e a r n i n g  programmes as  i n s t r u c t e d  by t e a c h e r s  who, from 
t h e i r  p o in t  o f  v iew, had no c o n t r o l  over t h e i r  p u p i l s .
Before going on t o  examine the  o r g a n i z a t i o n  o f  l e a r n i n g  programmes the  
nex t  s e c t i o n  p ro v id e s  an i n s i g h t  i n t o  t h e  s c h o o l in g  h i s t o r y  o f  t h e  c h i l d r e n  
who w i l l  be d i s c u s s e d  w i t h i n  t h i s  and th e  f o l l o w in g  c h a p t e r .
5 .3  P r o f i l e s
5 . 3 .1  The C h i ld r e n  ( a l l  names a r e  pseudonyms)
Bosede,  E de t ,  Segun, Omozoje and Uzoaku came t o  B r i t a i n  t o  r e u n i t e  
w i th  t h e i r  p a r e n t s .  They had each had v a r y in g  l e n g th s  o f  s c h o o l i n g  in  
N i g e r i a  and a t  the  t ime t h i s  p r e s e n t  r e s e a r c h  was conducted  were i n  th e  
1 s t ,  3 rd ,  4 t h ,  5 th ,  and 6 th  y e a r s  o f  secondary  s c h o o l i n g .  Edet  and Segun 
went t o  Meedool Boiz (MB) and Bosede,  Omozoje and Uzoaku went t o  S e n ta r
G arlz  (SG). None o f  th e  c h i l d r e n  a r e  r e l a t e d .
Segun and Edet
Segun (11 y e a r s  o ld )  and Edet  (13 y e a r s  o ld )  had been l i v i n g  wi th
t h e i r  g r a n d p a r e n t s .  For v a r i o u s  r e a s o n s ,  r an g in g  from th e  g r a n d p a re n t s  
i n a b i l i t y  t o  e x e r c i s e  s u f f i c i e n t  " p a r e n t a l "  c o n t r o l  over  t h e i r  
g r a n d c h i l d r e n  t o  th e  p a r e n t s  d i s s a t i s f a c t i o n  wi th  th e  e d u c a t i o n a l  p r o g r e s s  
o f  t h e i r  c h i l d r e n ,  Edet  and Segun had been ta ken  away from N ig e r i a n  
s c h o o l s .  At t h e  t im e  o f  t h e  i n t e r v i e w  Edet  had been in  t h e  c oun t ry  for  
t h r e e  y e a r s .  Due t o  Home O f f i c e  r e g u l a t i o n s  [6 ]  i t  had i n i t i a l l y  been 
d i f f i c u l t  t o  ge t  him i n t o  a s c h o o l .  He was concerned  t h a t  i f  he was n o t  in  
school  he  would have t o  r e t u r n  t o  N i g e r i a  and h i s  f r i e n d s  would make fun o f  
him fo r  f a i l i n g  t o  g a in  adm iss ion .  One o f  E d e t ' s  t e a c h e r s  e x p l a in e d  t h a t
t h e r e  had been a d e l a y  in  p l a c i n g  him because  an o v e r s e a s  c h i l d  i s  
a p p a r e n t l y  no t  e n t i t l e d  t o  e d u c a t i o n a l  f a c i l i t i e s  u n t i l  approved by th e
Home O f f i c e  [ 7 ] .
Segun d id  n o t  face  th e  same d e l a y ,  a l th o u g h  e d u c a t io n  o f f i c i a l s  were
no t  c e r t a i n  t h a t  Segun was r e a l l y  h i s  m o t h e r ' s  son.  His surname was 
d i f f e r e n t  from t h a t  o f  h i s  m o t h e r ' s  and h i s  two o t h e r  s i b l i n g s  i n  p r im ary  
s c h o o l .  They had been born  h e re  and i t  was v e ry  d i f f i c u l t  f o r  t h e  t e a c h e r s  
t o  u n d e r s t a n d  why Segun had on ly  j u s t  a r r i v e d .  Segun 's  p a r e n t s  were u p s e t  
t h a t  a to p  management t e a c h e r  i n  t h e i r  o t h e r  c h i l d r e n ' s  s choo l  k e p t  a s k in g  
them i f  Segun was r e a l l y  t h e i r  b r o t h e r .  A f t e r  t a k i n g  up th e  m a t t e r  w i th  
the  s i b l i n g s ’ schoo l  Segun 's  p a r e n t s  now had the  t a s k  o f  r e c o n c i l i n g  Segun 
and h i s  s i b l i n g s .  Even though t h e  l a t t e r  had always known th e y  had  a 
b r o t h e r  in  N i g e r i a ,  th e  i n c e s s a n t  q u e s t i o n i n g  by t h i s  t e a c h e r  had caused  
them t o  beg in  doub t ing  the  v a l i d i t y  o f  t h e i r  p a r e n t s '  s t a t e m e n t s .  Amidst 
a l l  t h i s  Segun was r e q u i r e d  t o  t a k e  some t e s t s  i n  o rd e r  t h a t  an a s ses sm en t  
could be made o f  h i s  l e v e l  o f  e d u c a t i o n a l  a b i l i t y .  Segun had done 
p a r t i c u l a r l y  bad ly  and e x h i b i t e d  some mannerisms which were d i f f i c u l t  t o  
e x p l a i n .  They cou ld  have  meant an y th in g  from d i s c o m fo r t  t o  poor  s i g h t  o r  
h a rd  o f  h e a r i n g .  The t e a c h e r  concerned  though t  i t  would be s e n s i b l e  i f  he  
had a medica l  exam ina t ion ,  a l though  s / h e  was aware t h a t  i t  migh t  be  t h a t  he  
had not  y e t  a d j u s t e d  t o  h i s  new envi ronment.
Segun and Edet  were p e r c e iv e d  by th e  t e a c h e r s  t o  have d i f f i c u l t i e s  
w ith  speak ing  and u n d e r s t a n d in g  E ng l i sh  and moreover Segun cou ld  h a r d l y  
r e a d .  Both c h i l d r e n  had language problems and i t  was ag reed  t h a t  th e y  
needed t o  a t t e n d  a language school  which c a t e r e d  fo r  EAL c h i l d r e n .  They
a t t e n d e d  l e s s o n s  i n  t h i s  school  f o r  two t o  t h r e e  days a week [ 8 ] .  The
remainder o f  th e  t ime was spen t  w i th  a home t u t o r .  When th e y  were
co n s id e re d  t o  have made s u f f i c i e n t  p r o g r e s s  Segun and Edet  g r a d u a l l y  began
a t t e n d i n g  le s s o n s  a t  MB s c h o o l .
Bosede, Uzoaku and Omozoje
Bosede was born  in  t h i s  co u n t ry  and had spen t  h e r  f i r s t  t h r e e  y e a r s  
h e re  b e fo re  h e r  mother  r e t u r n e d  with  h e r  t o  N i g e r i a .  A f t e r  f i v e  y e a r s  in  a 
N ig e r i a n  pr im ary  schoo l  Bosede r e t u r n e d  t o  London w i th  h e r  mother  and 
s t e p f a t h e r .  Bosede’ s mother had g iven  up h e r  work and was about  t o  beg in  a 
cou rse  f o r  b e a u t i c i a n s  and h a i r d r e s s e r s .  Bosede had no schoo l  p lacement 
prob lems.  She had a r r i v e d  towards t h e  end o f  t h e  school  academic y e a r  and 
spen t  a te rm i n  a pr im ary  school  h e r e .  She th e n  moved on t o  SG s c h o o l .  The 
t e a c h e r s  were w o r r ied  about  h e r  speech .  I t  was no t  v e ry  easy  t o  u n d e r s t a n d  
h e r ,  bu t  h e r  r e a d i n g  was good and h e r  mathematics  was even b e t t e r .  Bosede 
remembered how proud she f e l t  t o  be doing b e t t e r  than  t h e  r e s t  o f  the  
c l a s s .  She began secondary  school  on t h i s  h ig h  n o t e .
Uzoaku was born  i n  N ig e r i a  and came, a t  th e  age o f  14, t o  r e j o i n  h e r  
p a r e n t s ,  who had m ig ra ted  t o  B r i t a i n  over a decade ago.  She had r e c e iv e d
a l l  h e r  pr im ary  and two y e a r s  o f  secondary  ed u c a t io n  i n  N i g e r i a .  Her
p a r e n t s  had de layed  going  back  permanent ly  t o  N i g e r i a  f o r  so long  t h a t  they  
dec ided  a l l  t h e i r  c h i l d r e n  may as  w e l l  be t o g e t h e r .  Uzoaku was a s s e s s e d  as 
need ing  h e l p  i n  h e r  la nguage .  Her r e a d i n g  was good,  b u t  h e r  speech  was 
u n c l e a r  and h e r  w r i t t e n  E n g l i s h  weak.  However, Uzoaku d id  n o t  p e r c e iv e  
h e r s e l f  as  need ing  any e x t r a  E n g l i s h  l e s s o n s  and s a i d  a s  much t o  h e r  
t e a c h e r s .  Based on t e s t  r e s u l t s  t h e  t e a c h e r s  convinced h e r  p a r e n t s  t h a t  
she d id  and they  i n  t u r n  persuaded h e r  t o  a t t e n d  th e  language  schoo l  f o r  ’a 
few m onths’ b e f o r e  s t a r t i n g  f u l l  t ime secondary  s c h o o l in g .
Omozoje had ta ken  th e  West A f r i c a n  School C e r t i f i c a t e  (WASC)
exam ina t ion  and had come t o  London in  o rd e r  t o  p r e p a r e  fo r  h e r  London
General  C e r t i f i c a t e  o f  Educa t ion  (GCE) ' A 1 l e v e l  ex a m in a t io n s .  She had 
ga ined  t h r e e  WASC c r e d i t s  (a  WASC c r e d i t  i s  e q u i v a l e n t  t o  t h e  GCE ’0 ’ l e v e l  
grade  C), b u t  th e  school  adv i sed  h e r  t o  r e t a k e  GCE 'O'  l e v e l s  i n  two 
Humani t ies  s u b j e c t s .  She had ga ined  a " p a s s "  ( ' O '  l e v e l  g rade  D o r  E ) in  
Eng l ish  and a top  management t e a c h e r  a t  SG agreed  t o  Omozoje b e g in n in g  
c ou r se s  l e a d in g  t o  'A '  l e v e l  exam ina t ions  i n  two S o c i a l  Sc ience  s u b j e c t s  
and E n g l i sh  L i t e r a t u r e .
5 . 3 . 2 .  The P a r e n t s  ( a l l  names a r e  pseudonyms)[9]
Mr. and Mrs. F asho la  have l i v e d  i n  London f o r  17 y e a r s  and 14 y e a r s  
r e s p e c t i v e l y .  Mr. Fasho la  has  a Higher  N a t i o n a l  Diploma and works i n  the  
C i v i l  S e rv ice  in  London. Mrs.  F asho la  has  t h r e e  C i t y  and Gui ld  
q u a l i f i c a t i o n s  in  c ou r se s  r e l a t i n g  t o  h a i r d r e s s i n g  and b o o k-keep ing .  She 
runs  h e r  own smal l  b u s in e s s  and t h i s  e n t a i l s  up t o  fo u r  annua l  v i s i t s  t o
N i g e r i a .
Mr. and Mrs.  Ogiamen have l i v e d  i n  London f o r  15 and 13 y e a r s
r e s p e c t i v e l y .  Mr. Ogiamen t r a i n e d  in  law and Mrs.  Ogiamen has  a n u r s i n g
q u a l i f i c a t i o n  and a middle l e v e l  diploma in  C a t e r i n g .
Mr. Alade c u r r e n t l y  l i v e s  on h i s  own wi th  h i s  dau g h te r  ( o f  secondary  
school  a g e ) .  He has  l i v e d  h e r e  fo r  17 y e a r s  and had o r i g i n a l l y  come t o
s tudy  m e d ic ine ,  bu t  fo r  v a r i o u s  socio-economic  r e a s o n s  was u nab le  t o
q u a l i f y  in  t h i s  f i e l d .  He d e c l in e d  t o  say what he was engaged in  a t  th e
p r e s e n t  t im e ,  b u t  informed me t h a t  he had a T e c h n ic a l  E duca t ion  Counci l
Diploma ’ i n  something o r  th e  o t h e r '  ( h i s  p h r a s e ) .  He t r a v e l s  t o  N i g e r i a
four  t o  f i v e  t im es  a y e a r  and i t  i s  s u sp e c te d  he  runs  h i s  own sm al l
b u s i n e s s .  He i s  a l s o  a School P a re n t  Governor.
Mrs.  H a r r i s o n  has  been h e re  9 y e a r s  and has  two C i ty  and Gui lds
q u a l i f i c a t i o n s .  She has  worked as  a punch-ca rd  o p e r a t o r  and i s  s t i l l  
i n t e r e s t e d  i n  f u r t h e r i n g  h e r  e d u c a t io n .  She i s  a t  th e  moment t r y i n g  t o  
improve h e r  t y p i n g  s k i l l s .  Her husband i s  p r e s e n t l y  on a Management 
S tu d ie s  c o u r s e .  He has  l i v e d  h e re  fo r  13 y e a r s  and works w i th  a B r i t i s h  
p u b l i c  c o r p o r a t i o n .
Mrs. Smith has  l i v e d  h e r e  7 y e a r s  and a c c o rd in g  t o  h e r  'may a s  w e l l  be 
d i v o r c e d '  from h e r  husband.  He r e t u r n e d  t o  N i g e r i a  a few y e a r s  ago w h i le  
she i n s i s t e d  on remain ing  t o  complete a p o s t g r a d u a t e  q u a l i f i c a t i o n .
It .  i s  wor th n o t i n g  t h a t  when four  o f  t h e s e  p a r e n t s  a r r i v e d  i n  England 
the  h i g h e s t  e d u c a t i o n a l  q u a l i f i c a t i o n  they  had was fou r  y e a r s  o f  secondary  
s c h o o l i n g .  2 o f  them had one 'O'  Level  e q u i v a l e n t  pass  and one had an 'O'
Level  e q u i v a l e n t  c r e d i t .  One had a t t e m p te d ,  b u t  f a i l e d  an 'O'  l e v e l
e q u i v a l e n t  exam in a t io n .  Two o f  th e  p a r e n t s  were s a t i s f i e d  w i th  t h e i r  
p r e s e n t  q u a l i f i c a t i o n s ,  b u t  wish th e y  cou ld  s t i l l  s tudy  f u r t h e r .  Three o f  
them were c o n s i d e r i n g  t a k i n g  f u r t h e r  e d u c a t i o n a l / p r o f e s s i o n a l  c o u r s e s  and 
had s e n t  o f f  f o r  s y l l a b i  and p r o s p e c t u s e s .  One o f  them i s  c u r r e n t l y  i n  an 
I n s t i t u t i o n  o f  Higher Educa t ion .  Only one o f  th e  p a r e n t s  a d m i t t e d  t o  
hav ing  ' g i v e n  u p '  s tu d y in g .
When th e  p a r e n t s  o f  t h e  c h i l d r e n  d i s c u s s e d  in  t h i s  c h a p t e r  f i r s t  
a r r i v e d  they  had expec ted  t o  spend n o t  more th a n  f i v e  y e a r s  h e r e .  Al lowing 
fo r  u n fo r s e e n  c i rc u m s ta n c e s  fou r  o f  them had added a couple  o f  y e a r s  on t o  
t h i s  e s t i m a t e d  t ime  o f  d e p a r t u r e .  As some o f  th e  p a r e n t s  who have been 
l i v i n g  h e r e  fo r  13 and 17 y e a r s ,  r e s p e c t i v e l y ,  p u t  i t :
When we came we thought we were only  going t o  s t a y  fo r  
5 y e a r s ,  o r  l o n g e s t  s i x  o r  seven .
I  came t o  go t o  C o l l e g e . . .  I  d i d  a Management Course and 
was going t o  go back and s t a r t  a b u s i n e s s  w i th  my f a t h e r  . . .  
and th e n  he d i e d . . .  my p l a n s  changed.
T h e i r  t ime schedu le  was based  on the  number o f  y e a r s  they  ex p ec ted  t o  spend
i n  o r d e r  t o  ga in  th e  e d u c a t i o n a l  q u a l i f i c a t i o n s  th e y  had i n i t i a l l y  s e t  ou t  
f o r .
These p a r e n t s  had a r r i v e d  h e r e  i n  th e  l a t e  1960s and e a r l y  1970s. The 
husbands  had u s u a l l y  come f i r s t .  In  t h r e e  c a s e s  t h e  wives had Only 
in ten d ed  t o  come on h o l i d a y  t o  v i s i t  t h e i r  husbands .  However, th e  
f i n a n c i a l  p l i g h t  the y  found t h e i r  husbands i n  caused  a d e c i s i o n  t o  be made 
whereby the  wives s t a y e d  t o  s u ppor t  t h e i r  husbands .  As one o f  th e  husbands  
pu t  i t ,  on a r r i v a l  i n  t h i s  c o u n t ry  he had d i s c o v e r e d  t h a t :
t h i n g s  were h a r d ,  no accommodation.  I  was in  one l i t t l e  
room. No f r i e n d s . . .  I  was go ing  t o  schoo l  i n  t h e  morning,
the n  . . . w o r k i n g  a t  n i g h t ,  the n  s tu d y in g  . . .  Sometimes I
s l e e p  two o r  maybe t h r e e  h o u r s .  I  c o u l d n ’ t  e a t .  I  was
c o l d . . .  I  s e n t  f o r  my w i f e . . .  By t h a t  t ime I  f a i l  my exam
two t im es  ( shakes  h i s  h e a d ) . . . I  p romise  my w ife  when I  f i n i s h  
she can do h e r  own q u a l i f i c a t i o n  l i k e  Typing o r  Book Keeping 
( la u g h s )  you know how you N ig e r i a n  women a r e .  Sometime you
want t o  l e a r n  more th a n  your  husbands  ( l a u g h s )  (S 1 :325) .
So th e  wives had come. The la ck  o f  accommodation and f i n a n c i a l  
d i f f i c u l t i e s  t o g e t h e r  w i th  t h e  b e l i e f  t h a t  they  would soon r e t u r n ,  had 
encouraged  the  p a r e n t s  t o  l eave  t h e  c h i l d r e n  i n  N i g e r i a  -  main ly  w i th  
g ra n d p a re n t s  and a u n t s  -  t o  co n t in u e  t h e i r  s c h o o l i n g .  Only one o f  th e  
women had met h e r  N ig e r i a n  husband h e r e :
. ..When I  got  t o  know him he was l i v i n g  i n  one sm a l l  h o l e .
I t  was t e r r i b l e . . .  I  was l i v i n g  w i t 1 ma s e n i o r  s i s t e r  a n 1 
h e r  h u s b a n d . . .  look ing  a f t e r  t h e i r  baby and then  when th e  
baby s t a r t  school  I  go t o  l e a r n  Dressmaking fo r  Adult  
I n s t i t u t e . . . 1  didn* l i k e  i t  though .  I  want t o  go t o  p ro p e r  
Col lege  a n '  l e a r n  r e a l  book.  But the n  we s t a r t e d  hav ing  
c h i l d r e n  (S 1:273).
Her husband a l r e a d y  had c h i l d r e n  by a n o th e r  w i f e  i n  N i g e r i a  and i t  was 
dec ided  no t  t o  send f o r  them u n t i l  t h e i r  c i rc u m s tan c es  i n  London had 
improved ( s e e  E l l i s  e t  a l . , 1978 f o r  a d e s c r i p t i o n  o f  West A f r i c a n  f a m i l i e s  
i n  B r i t a i n ;  see  a l s o  Goody and G ro o th u es , 1977, 1979).
The p a r e n t s  o f  the  f i v e  c h i l d r e n  focused  on in  t h i s  c h a p t e r  became 
r e u n i t e d  w i th  t h e i r  c h i l d r e n  fo r  p e r s o n a l  r e a s o n s  p a r t i c u l a r  t o  t h e i r  
i n d i v i d u a l  and fam i ly  c i rc u m s tan c es  a t  th e  t im e .  In  one c a s e  t h e  c h i l d ’ s 
g r a n d p a re n t s  had d i e d .  In a n o t h e r ,  th e  c h i l d ' s  g r a n d p a r e n t s  were b eg in n in g  
t o  f i n d  i t  d i f f i c u l t  t o  e x e r t  s u f f i c i e n t  " p a r e n t a l "  c o n t r o l  over  th e  c h i l d .  
F u r therm ore ,  t h e  c h i l d  was ' t o o  p l a y f u l '  ( p a r e n t ' s  p h r a s e )  i n  s choo l  and 
the  p a r e n t s  were concerned  t h a t  t h e r e  would be e d u c a t i o n a l  d i s c r e p a n c i e s  
between t h e i r  ' p l a y f u l '  c h i l d  and t h e i r  o t h e r  c h i l d r e n  who were ' d o in g  
w e l l '  ( p a r e n t ' s  ph ra s e )  i n  London s c h o o l s .  I t  was hoped t h a t  by b r i n g i n g  
the  c h i l d  h e r e  he would become 'more s e r i o u s '  ( p a r e n t ' s  p h r a s e )
e d u c a t i o n a l l y .  One coup le  had f i n a l l y  managed no t  only  t o  save enough fo r  
t h e i r  c h i l d r e n ' s  a i r  f a r e ,  b u t  were now in  ' b e t t e r  accommodation with  
enough rooms' ( p a r e n t ' s  p h r a s e ) .  In  a n o t h e r  c a s e ,  the  p a r e n t  had r e f u s e d  
t o  r e t u r n  t o  N ig e r i a  w i th  h e r  spouse and t h e i r  dau g h te r  had i n s i s t e d  on 
coming t o  l i v e  w i th  h e r  mother .  In  t h e  f i n a l  c a s e  th e  p a r e n t  had r e t u r n e d  
t o  N ig e r i a  and a f t e r  a few months d i s c o v e re d  t h a t  he ' c o u l d n ' t  l i v e  t h e r e  
(because  he would) have t o  r e - e d u c a t e  h i m s e l f ' . As f a r  as  he  cou ld  
a s c e r t a i n  th e  customs he knew had n o t  only  changed,  b u t  had become 
'Am er ican ized '  ( h i s  t e rm ) .  S ince  he c o u l d n ' t  l i v e  i n  N i g e r i a ,  th e  b a s i s  
for  keep ing  h i s  c h i l d r e n  t h e r e  t o  'grow up in  our cus tom s '  pending h i s  
r e t u r n ,  had gone.  As a r e s u l t  he  b rough t  h i s  c h i l d r e n  back  w i th  him.
Now t h a t  t h e  c h i l d r e n  were h e r e  th e  p a r e n t s  would p r e f e r  t h a t  they  
were a l l  t o g e t h e r  wherever  the y  dec ided  t o  ' s e t t l e  p e rm a n e n t ly '  ( p a r e n t ' s  
p h r a s e ) .  As one o f  them pu t  i t :
We’r e  n o t  s t a y i n g  h e r e  f o r e v e r .  When we a r e  ready  t o  go we 
a l l  go ( S 2 : 0 6 1).
However, a s  a n o t h e r  p a r e n t  ex p la in e d :
These t h i n g s  c a n ' t  be dec ide  i n  advance because  t h e s e  days 
c h i l d r e n  have  t h e i r  own mind ( S I : 5 1 1 ) .
In th e  meantime th e  p a r e n t s  have t o  f i n d  schoo ls  f o r  t h e i r  c h i l d r e n .  
N ig e r i a n  p a r e n t s  cho ice  o f  s ch o o ls  i s  d i s c u s s e d  in  Chapter  7.
5.3.3. The Teachers
The te rm t e a c h e r  cove r s  a l l  th o s e  w i th  e d u c a t i o n a l  r e s p o n s i b i l i t i e s  
w i t h i n  and o u t s i d e  o f  b o th  MB and SG. The t e a c h e r s  quo ted  i n  t h i s  c h a p t e r  
in c lu d e  a deputy  h ead ,  fou r  language t e a c h e r s ,  one e d u c a t i o n a l  
p s y c h o l o g i s t ,  a w e l f a r e  o f f i c e r  and two form t u t o r s .  These t e a c h e r s  had 
most c o n t a c t  t ime w i th  th e  p u p i l s  on t h e i r  e n t r y  and up t o  th e  f i r s t  two 
y e a r s  o f  t h e i r  s c h o o l i n g .  They had a complex a r r a y  o f  b e l i e f s  about  what 
s t e p s  t o  t a k e  t o  ensu re  t h a t  an adequa te  EAL l e a r n i n g  programme was 
p rov ided  fo r  th e  c h i l d r e n .  Two o f  th e  t e a c h e r s  though t  i t  was n o t  n e c e s s a r y  
t o  t a k e  any s p e c i a l  s t e p s  o u t s i d e  o f  t h e  c h i l d r e n ' s  a t t e n d a n c e  a t  t h e  
Language School ,  fou r  were ambivalent  and unsure  about  what t o  do t o  
enhance th e  c h i l d r e n ' s  l e a r n i n g  p r o g r e s s ,  and t h r e e  were s u r e  what no t  t o  
do,  b u t  found t h a t  th e  o r g a n i z a t i o n  o f  th e  r e l e v a n t  depa r tm en t s  h in d e re d  
the  c o n s i d e r a t i o n  and p o s s i b l e  im plem en ta t ion  o f  t h e i r  i n i t i a t i v e s .  
Depar tm enta l  o r g a n i z a t i o n a l  c o n s t r a i n t s  a f f e c t  a l l  c h i l d r e n ,  b u t  th e  
i n t e r e s t  h e r e  i s  t o  show how t h e s e  a f f e c t e d ,  i n  p a r t i c u l a r ,  t h e  N ig e r i a n  
c h i l d r e n  under i n v e s t i g a t i o n .
Three o f  the  t e a c h e r s  spoken t o  made i t  q u i t e  c l e a r  t h a t  th e y  were 
faced  w i th  ' t r em endous '  ( t e a c h e r ' s  p h ra s e )  o r g a n i z a t i o n a l  h u r d l e s  when 
c o n s i d e r i n g  th e  most a p p r o p r i a t e  cou r se  o f  a c t i o n  t o  d e a l  w i th  th e  s o c i a l
a d jus tm en t  and l e a r n i n g  problems o f  t h e  c h i l d r e n .  In  p a r t i c u l a r ,  two o f  
th e s e  t e a c h e r s  c o n s i s t e n t l y  looked fo r  ways t o  h e lp  t h e  p u p i l s ,  b u t  the  
knowledge o f  th e  s c h o o l ' s  in a d e q u a c ie s  caused  them t o  d e f e r  a c t i o n  on the  
c h i l d r e n ' s  problems .  They had l i t t l e  co n f id e n ce  in  the  a b i l i t y  o f  the  
schoo ls  t o  t a k e  adequa te  n o te  o f  th e  com plex i ty  o f  th e  i n t e r a c t i o n a l  
s i t u a t i o n  invo lved  i n  s c h o o l in g  c h i l d r e n  i n  an u n f a m i l i a r  c u l t u r a l  s e t t i n g .  
One o f  the  t e a c h e r s  d e s c r i b e d  th e  dilemma faced  th u s :
I  d o n ' t  want t o  r e f e r  X t o  th e  e d u c a t i o n a l  p s y c h o l o g i s t .  I
d o n ' t  know q u i t e  what t o  do because  I  t h i n k  X p ro b ab ly  i s  a
l o t  b r i g h t e r . . .  W el l ,  I  d o n ' t  want t o  draw a t t e n t i o n  t o  X as  
a b e h a v i o u r a l  p r o b l e m . . .  I t  p u t s  X as  a problem and X i s n ' t  a 
problem. They would t a l k  about  c h i l d  gu idance .  X d o e s n ' t  
need t h a t .  X needs a s p e c i a l i z e d  k in d  o f  t e a c h i n g  j u s t  t o  
b r i n g  ou t  what i s  t h e r e  and more p e r h a p s . . . X  i s  h i g h l y  
m o t iv a ted  and makes me t h i n k  t h e r e  i s  a l o t  t h e r e  t h a t  can be
brough t  o u t .  I  know I  must f i n d  out  the  channe l  th rough
which t o  do t h a t  (7 y e a r s  e x p e r i e n c e ) [ 1 0 ] .
X c o n s t a n t l y  got  invo lved  i n  f i g h t s  in  t h e  s c h o o l .  Th is  t e a c h e r  (T) who 
was d i r e c t l y  r e s p o n s i b l e  f o r  X d i s c o v e re d  t h a t  X 's  tendency t o  f i g h t  was a 
r e sp o n se  t o  b e in g  ' t e a s e d '  ( s ee  Chapter  9) by o t h e r  c h i l d r e n ,  about  X 's  
c o lou r  and c o n t i n e n t  o f  o r i g i n  -  A f r i c a .  Moreover,  T pu t  X 's  d i s r u p t i v e  
c la ss room  b ehav iou r  down t o  f r u s t r a t i o n  based  on X 's  own r e a l i z a t i o n  t h a t  
h i s / h e r  e d u c a t i o n a l  p ro g r e s s  was b e in g  h in d e re d  by h i s / h e r  language 
d i f f i c u l t i e s .  However, T f e l t  t h a t  t h e  avenues a v a i l a b l e  f o r  d e a l i n g  w i th  
t h i s  c h i l d ' s  d i f f i c u l t i e s  were i n a p p r o p r i a t e .  Lacking  t h e  a u t h o r i t y  t o  
e f f e c t  change o r  even modify e x i s t i n g  r o u t i n e s ,  T p r o c r a s t i n a t e d .  The 
c h i l d  go t  i n t o  f u r t h e r  t r o u b l e  which e v e n t u a l l y  came t o  t h e  n o t i c e  o f  
middle and to p  management t e a c h e r s  who took  th e  "normal"  avenue and c a l l e d  
in  th e  e d u c a t i o n a l  p s y c h o l o g i s t .
An im por tan t  p o i n t  t o  n o t e  h e r e  i s  t h a t  a l though  T was aware o f  th e  
c h i l d ' s  s o c i a l  ad jus tm en t  d i f f i c u l t i e s ,  t h e  pr im ary  conce rn  was t o  enhance 
the  c h i l d ' s  l e a r n i n g  a b i l i t y .  However, i t  was found t h a t  bo th  s c h o o l s '  
s t r a t e g y  o f  c h i l d  management was one which d i d  n o t  f u l l y  t a k e  on b oa rd  pee r  
group i n t e r a c t i o n a l  c o n f l i c t  -  e s p e c i a l l y  when i t  was r e l a t e d  t o  ' t e a s i n g '  
( i n t e r - e t h n i c  abuse ;  see  Chapter  9 ) .  As has  been p o i n t e d  o u t  above ,  an 
u n d e r s t a n d in g  o f  " i n s i d e  schoo l"  i n t e r a c t i o n  i s  u s e f u l  t o  an e x p l a n a t i o n  o f  
school  l a b e l l e d  d e v ia n c e .  Here a g a i n ,  i t  was found t h a t  b o th  s c hoo ls  
tended t o  focus main ly  on s o c i a l  problems t h a t  were no t  always p a r t i c u l a r l y  
r e l e v a n t  t o  th e  ca se  in  hand.  The s c hoo ls  appeared  t o  have  a s o c i a l  
problem " c h e s t "  which c o n ta in e d  a l i m i t e d  v a r i e t y  o f  " s o l u t i o n s " :
I f  a c h i l d  i s  d i s r u p t i v e  we c a l l  i n  t h e  ed .  psych ,  
( e d u c a t i o n a l  p s y c h o l o g i s t ) .  I f  a c h i l d  i s  u n d e r a c h ie v in g  we 
c a l l  i n  th e  e d . psych.  Our ed.  psych ,  i s  q u i t e  u n d e r s t a n d i n g  
r e a l l y ,  b u t  a l l  problems seem th e  same t o  them. They always
come up w i th  t h e  same o ld  s o l u t i o n  -  c h i l d  gu idance  (middle 
management t e a c h e r ) .
With in  t h e  framework o f  group i n t e r a c t i o n a l  c o n f l i c t  c h i l d  "gu idance"  o f  
only one o f  th e  group i s  n o t  a s o l u t i o n  which can g u a ra n te e  non -d ev ia n t  
beh av io u r .  N e i t h e r  w i l l  i t  enhance the  means whereby th e  c h i l d  can a c q u i r e  
school  knowledge in  an atmosphere o f  i n t e r a c t i o n a l  u n d e r s t a n d i n g  r a t h e r  
than  h o s t i l i t y .
The o t h e r  seven  t e a c h e r s  were no t  as  c r i t i c a l  o f  th e  system as  the  two 
t e a c h e r s  quo ted  above .  Six o f  t h e s e  ' s y s t e m i z e r s  and r o u t i n i z e r s '  (D a l to n ,  
1959:7) f e l t  t h a t  t h e i r  s chool  took  th e  ' p r o p e r 1 l i n e s  o f  a c t i o n  when
t a c k l i n g  th e  problems o f  r e c e n t l y  a r r i v e d  c h i l d r e n :
The (Language S ch o o l ) ,  which do a good jo b ,  i s  t h e r e  t o
h e l p  ( i f  t h e r e  a re  any language d i f f i c u l t i e s ) ,  b u t  beyond
t h a t  the  W el fa re  D iv i s io n  t a k e s  charge  (middle  management
t e a c h e r ) .
These t e a c h e r s  were ' c l o a k e d  in  c o n fo rm i ty '  (D a l to n ,  1959) and used  
e s t a b l i s h e d  p rocedu re  as  an adequa te  r e sp o n se  w i th o u t  a l lo w in g  fo r
d i f f e r e n c e s  between th e o ry  and p r a c t i c e .  I t  i s  wor th p o i n t i n g  ou t  t h a t  two 
o f  th e  t e a c h e r s  p e r c e iv e d  r e s e a r c h  i n t o  th e  e d u c a t io n  o f  e t h n i c  m i n o r i t y  
c h i l d r e n  a s  a c o u n te r  p r o d u c t i v e  e x e r c i s e :
T h e r e ' s  an awful  l o t  o f  peop le  around t r y i n g  t o  do th i n g s  
and perhaps  i t ' l l  be  a good id e a  i f  t h e y  l e f t  w e l l  a lone  
(over  15 y e a r s  t e a c h in g  e x p e r i e n c e ) .
Although the  o t h e r  t e a c h e r s  d id  no t  s t a t e  t h e i r  views q u i t e  so p r e c i s e l y ,  
i t  was f e l t  t h a t  they  to o  sympathized w i th  t h e  n o t i o n  t h a t  c u l t u r a l
d i v e r s i t y  and th e  i n h e re n t  i m p l i c a t i o n s  o f  a need  t o  be  aware o f  th e
c u l t u r a l  c o n t e x t  w i t h i n  which c h i l d r e n  grow up was n o t  a p a r t  o f  a
t e a c h e r ' s  r e s p o n s i b i l i t y .  Stone (1981:248-249,  see  a l s o  C hap te r  3) s t a t e s  
f i rm ly  t h a t  t e a c h e r s  should  no t  dabb le  i n t o  e t h n i c  m i n o r i t y  c u l t u r e s  
e s p e c i a l l y  a s  i s s u e s  r e l a t e d  t o ,  i n  p a r t i c u l a r ,  'West I n d i a n  f am i ly  l i f e  i s  
p o r t r a y ( e d ) . . . a s  a p a t h o l o g i c a l  v a r i a n t  o f  t h e  European m i d d l e - c l a s s  
f a m i l y ' .  She u rg es  i n s t e a d  t h a t  t e a c h e r s  shou ld  c o n c e n t r a t e  on t h e  
t e a c h in g  o f  the  t h r e e  ' R s ' .
The d i s t i n c t i o n  t h a t  needs t o  be made h e r e  i s  t h a t  between t h e  
appearance  o f  concern  wi th  c u l t u r a l  c o n t e x t  which main ly  m a n i f e s t s  i t s e l f  
in  the  form o f  s t e e l  bands and o t h e r  c u l t u r a l  f r i n g e  c o n c e r n s ,  and th e  
need t o  develop  s t r a t e g i e s  fo r  drawing ou t  c h i l d r e n ' s  l e a r n i n g  s k i l l s  
th rough  an awareness o f  the  types  o f  c u l t u r a l  d i f f e r e n c e  t h a t  e x i s t  between 
the  schoo l  and th e  homes o f  i t s  p u p i l s .  In  th e  ca se  o f  N ig e r i a n  c h i l d r e n  
born ab road ,  th e  p a r t  o f  th e  d i f f e r e n c e  t h a t  should  conce rn  t e a c h e r s  i s  
t h a t  which m a n i f e s t s  i t s e l f  main ly  i n  te rms o f  d i f f e r e n c e s  between a d u l t  
and c h i l d  r e l a t i o n s h i p s .  I t  was d i s c o v e re d  t h a t  th e  t e a c h e r s  c o n s i s t e n t l y  
t r i e d  t o  "show o f f "  t o  the  c h i l d r e n  by s e t t i n g  up one c u l t u r e  a g a i n s t  the  
o t h e r .  That  i s ,  they  were a t  p a i n s  t o  p o i n t  ou t  t o  t h e  c h i l d r e n  th e
d i f f e r e n c e s  e s p e c i a l l y  i n  a d u l t - c h i l d  i n t e r a c t i o n :
I  have  t o  keep t e l l i n g  h e r  t h a t  she i s  now i n  England and 
d o e s n ' t  need t o  be so fo rm al .  I  encourage h e r  t o  speak  up 
and make h e r  own ch o ic e s  (Ms.PT:13G).
What t h i s  t e a c h e r  has  no t  'accommodated' (D a l ton ,  1959:167) i s  th e  need t o  
g r a d u a l l y  b r id g e  t h e  gap between th e  c h i l d ' s  p r e v io u s  e x p e r i e n c e  and t h i s  
new s i t u a t i o n .
Kitwood and B o r r i l l  (1980:241)  p o i n t  ou t  t h a t  one o f  th e  key concep ts  
used in  e x p l a i n i n g  d i f f i c u l t i e s  e x p e r i en ced  by e t h n i c  m i n o r i t y  p u p i l s  was 
t h a t  o f  ' c u l t u r a l  c o n f u s i o n ' .  I t  was b e l i e v e d  t h a t  s o c i a l  i n t e r a c t i o n  
w i th i n  two c o n f l i c t i n g  meaning systems (home and schoo l )  made i t  d i f f i c u l t  
fo r  c h i l d r e n  t o  ' d ev e lo p  c o n s i s t e n t  g u i d e l i n e s  f o r  t h e i r  c o n d u c t ' .  As 
Kitwood and B o r r i l l  i n s i s t ,  e t h n i c  m i n o r i t y  c h i l d r e n  a r e  n o t  confused .  
N e i t h e r  should  the y  be  seen  as  b e in g  'be tw een two c u l t u r e s '  (Watson,  1977). 
I t  i s  acknowledged t h a t  they  a r e  i n  t h e  m ids t  o f  two c u l t u r e s ,  b u t  the  
c h i l d r e n  should  n o t  be seen as  be in g  unab le  t o  cope w i th  d i f f e r e n t  meaning 
sys tems .  R a th e r ,  as  s o c i a l  a c t o r s  the y  a r e  undergo ing  a p r o c e s s  whereby 
they  adopt  t h e  o b s e rv a b le  i n t e r a c t i o n a l  s t r a t e g i e s  w i t h i n  t h e i r  new 
environment and a t t e m p t  t o  use  t o  t h e i r  own advan tage  t h e  i n c o n s i s t e n c e s  
and d i f f e r e n c e s  between the  two c u l t u r e s  i n  which th e y  f i n d  th e m s e lv e s .
C h i ld ren  a r e  capab le  o f  making t h e i r  own ch o ic e s  and a r e  v e ry  w e l l  
aware o f  the  " d o ' s "  and " d o n ' t s "  t h a t  o p e r a t e  w i t h i n  home and schoo l  norms.  
Of cou r se  they  may apply  newly d i s c o v e re d  i n t e r a c t i o n a l  s t r a t e g i e s  
i n c o r r e c t l y ,  b u t  t h i s  i s  a temporary  d i f f i c u l t y  on t h e i r  way t o  a c h i e v in g  
i n t e r a c t i o n a l  competence i n  a new s o c i o - c u l t u r a l  s e t t i n g .  The r e a l  problem 
i s  no t  the  achievement o f  t h e s e  s k i l l s ,  b u t  i n  c o n s t a n t l y  b e in g  c o n f r o n te d  
by t e a c h e r s  l i k e  Ms. PT:13G who, i n  e s s e n c e ,  adopted  a s u s t a i n e d  a t t a c k  on 
the  i n t e r a c t i o n a l  s k i l l s  they  were f a m i l i a r  w i th  by u rg in g  them t o  d i s c o u n t  
th e s e  s k i l l s .  I t  i s  when t h i s  happens t h a t  c h i l d r e n  become n o t  so  much 
' c u l t u r a l l y  c o n f u s e d ' ,  b u t  i n t e r a c t i o n a l l y  in a d eq u a te  i n  t h e i r  new s e t t i n g  
because  they  a r e  fo rced  t o  employ u n f a m i l i a r  s t r a t e g i e s  w i th o u t  be in g  
al lowed t o  undergo a l e s s  c o n f l i c t u a l  p ro c e s s  o f  change based  on t h e i r  own 
i n i t i a l l y  t e n t a t i v e  involvement i n  school  s o c i a l  i n t e r a c t i o n .
The p o i n t  t o  n o te  i s  t h a t  t e a c h e r s  f e l t  t h a t  c e r t a i n  " c u l t u r a l  a r e a s "  
o f  c u r r e n t  e d u c a t i o n a l  i n n o v a t io n  ( L i t t l e  and W i l l e y ,  1981; s ee  a l s o  
S ec t io n  2 . 2 . 2 )  were o u t s i d e  o f  t h e i r  r e s p o n s i b i l i t y .  Th is  c h a p t e r  i s  n o t  
so much concerned w i th  t h i s  i s s u e  as  t o  examine how t h e  t e a c h e r s  
s p e c i f i c a l l y  concerned  w i th  language p r o v i s i o n  s e t  about  f u l f i l l i n g  what 
th ey  d id  t h i n k  was t h e i r  r e s p o n s i b i l i t y .
5 . 4  L a n g u a g e  P r o v i s i o n  P r o g r a m m e s
5 . 4 .1  S e n ta r  G a r lz
In  SG a l l  p u p i l s  r e g a r d l e s s  o f  t h e i r  pr im ary  schoo l  assessm en t  and 
which c oun t ry  they  had p r e v i o u s l y  schooled  in  were g iven  th e  same 
" s t a n d a r d "  t e s t .  The c h i l d r e n ’s r e s u l t s  i n  t h i s  t e s t  de te rm ined  whether  
they  would be withdrawn fo r  EAL or  g iven  e x t r a  E ng l i sh  c l a s s e s  des igned  fo r  
n a t i v e  sp eak e r s  who had s t i l l  n o t  a c q u i r e d  adequa te  E n g l i s h  language  
s k i l l s .  In  o rd e r  t o  r e a s s e s s  th e  c h i l d r e n ’s a b i l i t y  i n  E n g l i s h  t h e  same 
t e s t s  were u sed .  Thus,  i n  o r d e r  t o  de te rm ine  the  c h i l d r e n ' s  l e a r n i n g  
p r o g r e s s  th e  r e s u l t s  o f  th e  f i r s t  and subsequen t  t e s t s  were compared. As
f a r  a s  cou ld  be  a s c e r t a i n e d  from t h e  t e a c h e r s  i n t e r v i e w e d ,  t h i s  was an
u n d i s p u te d  t e a c h e r  r e s p o n s i b i l i t y .  However, r i g h t  from t h i s  s t a g e  o f  
assessment c h i l d r e n  were h in d e re d  no t  by c u l t u r a l  i s s u e s ,  b u t  by 
t e a c h e r - r e l a t e d  o b s t a c l e s  which p re v e n te d  an a c c u r a t e  asses sm en t  o f  th e  
c h i l d r e n ' s  a b i l i t y .  The fo l lo w in g  i s  an e x t r a c t  from n o te s  g iven  t o  me and 
w r i t t e n  by a t e a c h e r  (12 y e a r s  e x p e r i e n c e )  i n  SG:
The ( sc h o o l )  t e s t e d  a l l  g i r l s ,  r e g a r d l e s s  o f  w he ther  they  
knew E n g l i s h ,  on th e  (name o f  t e s t ) .  Th is  shou ld  have 
been open ended so t h a t  'on  t h e  b ed s id e  t a b l e '  o r  ' i n  t h e  
b e d s id e  t a b l e '  were bo th  a c c e p t a b l e  b u t  ( t e a c h e r  r e s p o n s i b l e )  
i n s i s t e d  do ing  i t  c l o s e d .  Consequen t ly ,  n a t i v e  s p e a k e r s  l o s t
by u s in g  'w as '  i n s t e a d  o f  'w e re '  and th e  ' d e s e r t e d  c a s t l e  had
a garden  f u l l  o f  ' -  ' r e q u i r e d  "weeds".  "Brambles" ,
" d a n d e l io n s "  e t c .  ga ined  a 'O' ( z e r o )  and cou ld  mean a 
d i f f e r e n c e  o f  3 months l e s s  on the  Reading Age. The l a s t  
page o f  th e  t e s t  was so b l u r r e d  nobody cou ld  r e a d  i t  and i t  
remained l i k e  t h i s  f o r  the  5-6 y e a r s  th e  t e s t  was u sed ;  i t  
was neve r  r e t y p e d ! ! G i r l s  had th e  i d e n t i c a l  t e s t  eve ry t im e  
they  were t e s t e d .
One o f  th e  N ig e r i a n  g i r l s  who was born  i n  England,  b u t  had sp en t  over  f i v e  
y e a r s  i n  N i g e r i a  b e f o r e  r e t u r n i n g  h e r e  and was now more f l u e n t  i n  Yoruba 
than  E n g l i s h  was g iven  t h i s  t e s t .  Her t e s t  r e s u l t  was d e s c r i b e d  a s  'be low 
a v e r a g e ' .  As Dearden (1984:124)  p o i n t s  o u t ,  ' a s se s s m e n t  i s  n e c e s s a r y  not  
fo r  l e a r n i n g  t o  occu r ,  bu t  f o r  us t o  know t h a t  i t  has  o c c u r r e d ' ,  b u t  
judg ing  from the  t e s t  r e s p o n s es  e x p e c te d ,  th e  school  sought  knowledge o f  
language use in  the  na r row es t  o f  s e n s e s .  In  th e  c a s e  o f  t h e  ' d e s e r t e d  
c a s t l e '  example,  c h i l d r e n  r e c e n t l y  a r r i v e d  from abroad  (and indeed  c h i l d r e n  
born h e r e )  were e s s e n t i a l l y  a s s e s s e d  on th e  e x t e n t  t o  which t h e  c h i l d  had 
been programmed t o  reproduce  the  " r i g h t "  answer.  There was no room fo r  
c r e d i t i n g  a c h i l d ’s b ro ad e r  r e p e r t o i r e  o f  knowledge and im a g in a t io n .
The p ro c e s s  th rough which c h i l d r e n  o b t a in e d  EAL t e a c h i n g  ranged  from
w ithdrawal from such l e s s o n s  a s  A r t ,  E n g l i s h ,  R e l ig io u s  E duca t ion  ( R . E . ) ,  
Music and some p r a c t i c a l  s u b j e c t s  such as  Needlework,  t o  b e in g  i n  s e p a r a t e  
t e a c h in g  groups des igned  f o r  c h i l d r e n  w i th  l i m i t e d  a b i l i t y .  With th e  4 t h ,  
5th and 6th  y e a r s  EAL p e r io d s  were t ime t a b l e d ,  b u t  the  p e r i o d s  f o r  t h i s  
were p r o g r e s s i v e l y  reduced  such t h a t  one o f  th e  EAL t e a c h e r s  was now used 
t o  cover  the  l e s s o n s  o f  absen t  c o l l e a g u e s .  Hargreaves  (1984:47)  t o o  found 
t h a t  EAL t e a c h e r s  were n o t  always be ing  used  in  t h e i r  a p p r o p r i a t e  c a p a c i t y .  
Needle ss  t o  say  t h i s  caused  a major c o n f l i c t  between th o s e  conce rned .
I t  was in ten d ed  t h a t  the  school  would have  c l o s e  c o - o p e r a t i o n  w i th  t h e  
Language School a s  some o f  th e  c h i l d r e n  s t i l l  made use o f  i t  f o r  a few
hours  o r  days a week depending on t h e i r  a s s e s s e d  l e v e l  o f  competence i n
E n g l i s h .  When Bosede was i n  h e r  f i r s t  y e a r  t h e r e  was a d i s c r e p a n c y  i n
assessment between SG's Language Department and the  Language School.  A f t e r  
seven months in  the  co u n t ry  an EAL g i r l  had been a s s e s s e d  by th e  former as  
’c o n v e r s in g  f l u e n t l y '  and u s in g  h e r  t e n s e s  c o r r e c t l y  w h i le  th e  l a t t e r  
d e s c r ib e d  h e r  e f f o r t  as  ' p a i n s t a k i n g l y  s l o w ' . Fol lowing t h i s  c o n f l i c t  the  
Language School r e q u e s t e d  t h a t  th o s e  c h i l d r e n  a t t e n d i n g  i t s  EAL l e s s o n s  
were no t  t o  r e c e i v e  EAL t e a c h i n g  w h i le  they  were a t  SG.
Alongside th e  use  o f  the  Language School,  SG had a p roced u re  whereby
new e n t r a n t s  who needed h e l p  w i th  t h e i r  E n g l i s h  ' s e r v e d  a p e r i o d  o f  
a c c l i m a t i z a t i o n '  i n  a p a r t i c u l a r  t e a c h in g  group ( o f  low a b i l i t y  c h i l d r e n )  
u n t i l  ' c o n f i d e n t  and judged r e a d y ’ ( t e a c h e r ’ s p h ra s e )  t o  j o i n  in  th e  normal 
t i m e t a b l e .  Some o f  t h e s e  c h i l d r e n  a l s o  a t t e n d e d  a Language School.  Another  
d i s c r e p a n c y  i n  assessm ent  between th e  Language School and SG r e s u l t e d  i n  a 
N a t io n a l  Union o f  Teachers  (NUT) p r o t e s t  and SG, t e m p o r a r i l y  s to pped  
send ing  t h e i r  EAL c h i l d r e n  t h e r e .  At th e  t ime  o f  t h i s  p r e s e n t  r e s e a r c h  EAL 
p r o v i s i o n  i n  SG was about  t o  be r e o r g a n i z e d .  However, the  c h i l d r e n  
concerned  h e re  had gone through the  scheme d e s c r i b e d  above.
These two o r g a n i z a t i o n s  (SG schoo l  and the  Language School)  were 
o p e r a t i n g  in  th e  same s u b j e c t  a r e a  fo r  the  purpose  o f  enhanc ing  c h i l d r e n ' s  
E ng l i sh  l e a r n i n g  a b i l i t i e s .  However, th e  c o n f l i c t  i n  a s sessm en t  between 
th e  two was such t h a t  t h e r e  were marked d i f f e r e n t i a l s  in  t h e  g r a d in g  o f  th e  
E ng l i sh  p ro g r e s s  th e  c h i l d r e n  had made. Moreover,  th e  c o n f l i c t  was no t
s imply  an i s s u e  between o r g a n i z a t i o n s ,  b u t  was made known t o  th e  c h i l d r e n .  
Thus a t  th e  Language School one o f  the  c h i l d r e n  was t o l d  t h a t  she s t i l l  
needed more EAL l e s s o n s  w h i le  SG school  f e l t  t h a t  she had had 'enough o f  
EAL' ( t e a c h e r ' s  ph ra se )  and s u b se q u en t ly  p a s sed  on t h i s  a s sessm en t  t o  t h e  
c h i l d .  As long as  th e  c h i l d  was a t t e n d i n g  b o th  o r g a n i z a t i o n s  i t  was t h u s  up 
t o  th e  c h i l d  t o  d i s c o v e r  a means o f  coming t o  terms w i th  t h e s e  d i f f e r i n g  
a s s e s sm e n ts :
My Dad t o l d  me no t  t o  worry .  That  t h e s e  t e a c h e r s  d o n ' t  know 
what t h e y ' r e  do ing .  That  I  shou ld  j u s t  do what t h e  t e a c h e r  
t e l l ,  t o l d  me and no t  say I 'm  good i n  t h i s  o r  I ' m  good i n  
t h a t .  So I  j u s t  d id  the  work they  gave me (Omozoje: 2G6).
This  account  by Omozoje o f  what happened t h r e e  y e a r s  ago g iv e s  us  ( j u s t )  a 
h i n t  o f  th e  dilemma she must have faced  when t e a c h e r s  gave h e r  oppos ing
grades  i n  th e  same s u b j e c t .  The o t h e r  im por tan t  f a c t o r  which numerous
r e s e a r c h e r s  have shown ( s e e  S e c t io n  2 . 2 . 2  above) i s  t h a t  t e a c h e r s  base  th e
l e v e l  o f  schoo l  work they  g iv e  p u p i l s  on th e  t e a c h e r ' s  as sessm ent  o f  t h e i r
e d u c a t i o n a l  a b i l i t y .  With p a r t i c u l a r  r e f e r e n c e  t o  EAL t e a c h i n g ,  L i t t l e  and 
W i l ley  (1981:17-18) have  been c r i t i c a l  o f  th e  s t a n d a r d  o f  EAL t e a c h i n g  
which they  found d id  no t  go beyond th e  ' f i r s t  p h a s e '  l e v e l  o f  Eng l i sh  
language u s e .  In  Omozoje's  c a s e  t h e  two o r g a n i z a t i o n s  d id  no t  work 
t o g e t h e r  t o  enhance an ag reed  l e v e l  o f  EAL s k i l l s .  I t  i s  r e a s o n a b l e  t o  
assume t h a t  i n  SG she r e c e i v e d  schoo l  work t h a t  demanded more o f  h e r  than  
she r e c e i v e d  a t  th e  Language School .  In  o t h e r  words,  she was n o t  be ing  
c o n s t a n t l y  s t r e t c h e d  and s in c e  she was no t  making "good" p r o g r e s s  in  h e r  
a c q u i s i t i o n  o f  E n g l i s h  language  s k i l l s ,  t h e  s c h o o l ' s  sys tem o f  l i a i s o n  and 
assessment was a t  th e  r o o t s  o f  h e r  "underach ievem en t" .  As one o f  h e r  
t e a c h e r s  pu t  i t :
I  used  t o  d read  g e t t i n g  h e r  a f t e r  s h e ' d  been t h e r e  (Language 
S choo l ) .  She 'd  come i n  and r e f u s e  t o  do th e  work -  " too  
h a r d ,  Miss" and the n  I ' d  have t o  spend h a l f  t h e  l e s s o n  
g e t t i n g  h e r  t o  do work she cou ld  do p e r f e c t l y  w e l l  on h e r  own 
(M s.PT:11G).
S ec t ion  5 . 5 .1  shows how Omozoje makes sense  o f  the  c o n f l i c t i n g  a s s e s sm en ts  
o f  h e r  p r o g r e s s  i n  a c q u i r i n g  s k i l l s  i n  E n g l i s h ,  b u t  f i r s t  l e t  us  examine 
language p r o v i s i o n  programmes in  MB.
5 . 4 . 2  Meedool Boiz (MB)
In MB a l l  new e n t r a n t s  were t e s t e d  f o r  t h e i r  language a b i l i t y .  The 
fo l low ing  a r e  examples o f  th e  s e n te n c e s  th e  c h i l d r e n  had t o  r e a d .  There 
were 33 s e n te n c e s  a l t o g e t h e r .
Sen tences :
1. The dog got  wet and Tom had t o  rub him d ry .
2.  He was a v e ry  good boy t o  g iv e  you some o f  h i s  s w e e ts .
11. E l i z a b e t h  had h e r  h a i r  th o ro u g h ly  combed and h e r  f r i n g e  c u t .
17. Leonard was engaged by t h e  I r i s h  L inen  A s s o c i a t i o n  t o  a c t  as  
t h e i r  London a g e n t .
25. The Borough Counci l  dec ided  t o  c e l e b r a t e  th e  o c c a s io n  by 
o r g a n iz in g  a g i g a n t i c  s p o r t s  f e s t i v a l .
32.  These documents c o n s t i t u t e  an a u t h o r i t a t i v e  r e c o rd  o f  a 
unique c o l o n i a l  e n t e r p r i s e .
33.  Psychology i s  a s c ie n c e  which seems t o  f a s c i n a t e  bo th  th e  
a d u l t  and the  a d o l e s c e n t  s t u d e n t .
C h i l d r e n ' s  per formance i n  t h i s  r e a d i n g  t e s t  and a mathematics  t e s t  t o g e t h e r  
with  t h e i r  pr im ary  school  p r o f i l e s  were used  t o  de te rmine  t h e i r  placement 
in  a p a r t i c u l a r  t e a c h in g  group.  An example o f  one pr im ary s c h o o l ' s  marking 
p rocedure  in  a comprehension e x e r c i s e  which s t r u c k  th e  r e s e a r c h e r  a s  r a t h e r  
seve re  i s  g iven  below:
Q ues t ion :  Name the  two main s p e c i e s  o f  e l e p h a n t .
C h i l d ' s  Answer: The two main s p e c i e s  o f  e l e p h a n t  a r e  A f r i c a  and
I n d i a .
The answer was marked wrong (w i th  a l o s s  o f  2 p o i n t s )  as  t h e  c h i l d  was 
expec ted  t o  w r i t e  A f r i c a n  and I n d i a n .  Cons ide r ing  t h a t  t h i s  was not  
c lass room  work,  b u t  a f i n a l  assessment o f  t h e  c h i l d ' s  p r im ary  schoo l  
achievement  which was t o  be passed  on t o  h i s  p r o s p e c t i v e  secondary  s c h o o l ,  
i t  i s  no wonder t h a t  t h e r e  i s  c r i t i c i s m  o f  th e  t e c h n iq u e s  o f  a ssessm en t  
(Gipps e t  a l . , 1983) and th e  p ro c e s s  o f  ed u c a t io n  ( P e t e r s ,  1980).  A top  
management t e a c h e r  a t  MB d id  p o in t  ou t  t h a t  h i s / h e r  s chool  was no t  always 
s a t i s f i e d  w i th  ' p r im a ry  schoo l  p r o f i l e s '  ( g r a d in g s  o f  ach ievement i n  s o c i a l  
and academic s k i l l s ,  p a r t i c u l a r l y  i n  Mathematics  and E n g l i s h )  so MB always 
gave t e s t s  i n  t h e s e  two s u b j e c t s .  As w i th  SG th e  secondary  s choo l  t e s t  was 
used a s  a means o f  de t e rm in in g  a c h i l d ' s  t e a c h i n g  group placement  ( s e e  
Chapter  7 ) .
EAL speake r s  whose language problems were deemed t o  be ' a c u t e '  (middle  
management t e a c h e r ' s  p h ra s e )  were s e n t  t o  a Language School.  These were 
mainly  c h i l d r e n  r e c e n t l y  a r r i v e d  from ab road .  The o t h e r  c h i l d r e n  were 
d i s t r i b u t e d  i n t o  t e a c h in g  groups and n a t i v e  speake rs  who had E n g l i sh  
language problems were p la c e d  in  t e a c h in g  groups  f o r  c h i l d r e n  w i th  l i m i t e d  
a b i l i t y  o r  g iven  e x t r a  E ng l i sh  l e s s o n s .  An EAL c h i l d  whose language  
problems were no t  a s s e s s e d  as  a c u t e  fo l lowed a normal t ime t a b l e  and was 
a l s o  g iven  e x t r a  h e l p  w i t h i n  th e  E ng l i sh  Language Depar tment.  An EAL c h i l d  
who had had ' i n t e n s i v e '  ( t e a c h e r ' s  ph ra se )  language t e a c h i n g  a t  a Language 
School ,  b u t  had no t  become competent  enough t o  fo l low  a normal t i m e t a b l e  
was ' g e n t l y  e a s e d '  ( t e a c h e r ' s  ph ra se )  i n t o  th e  cu r r i c u lu m  o f  th e  secondary  
school  by hav ing  l e s s o n s  w i th  c h i l d r e n  th e  school  had a s s e s s e d  as  hav ing  
l i m i t e d  a b i l i t y .  This  group o f  c h i l d r e n  c o n ta in e d  bo th  EAL and n a t i v e  
E ng l i sh  speak ing  c h i l d r e n .  Hargreaves  (1984:45)  c r i t i c i z e d  t h i s  p r a c t i c e  
as ' i n a p p r o p r i a t e '  b u t  f e l t  t h a t  i t  was something done ' i n  t h e  p a s t ' .
Although th e  d a t a  fo r  t h i s  p r e s e n t  r e s e a r c h  was c o l l e c t e d  between 1982
and 1983 p r i o r  t o  th e  p u b l i c a t i o n  o f  H a rg reav es '  1984 ILEA Committee Report  
i t  does appear  r a t h e r  complacent  o f  t h e  Committee t o  t h i n k  t h i s  an o u td a t e d  
p r a c t i c e  i n  ILEA s c h o o l s .  As th e y  p o in t  ou t  a coup le  o f  p a rag rap h s  l a t e r  
' i t  i s  e s s e n t i a l  t h a t  no t e a c h e r  should  be al lowed u n c o n s c io u s ly  (my 
emphasis)  t o  confuse  l i n g u i s t i c  hand icap  w i th  m en ta l  h a n d i c a p '  ( p . 4 6 ) .  MB 
had no EAL t e a c h e r  a t  the  t ime o f  t h i s  p r e s e n t  r e s e a r c h  and i t  was found 
t h a t  t h i s  encouraged th e  p r a c t i c e  o f  p u t t i n g  EAL sp eak e r s  w i th  ' a c u t e '  
E ng l i sh  language d i f f i c u l t i e s  w i th  l i m i t e d  a b i l i t y  ind igenous  c h i l d r e n .
I t  i s  acknowledged t h a t  economic c o n s t r a i n t s  and th e  need t o  keep t o  ILEA 
d e f in e d  s t a f f i n g  r a t i o s  and o t h e r  o r g a n i z a t i o n a l  r eq u i r e m en ts  may p re c lu d e  
the  appointment o f  an EAL t e a c h e r .  However, i t  i s  p r e c i s e l y  t h e s e  s o r t s  o f  
c o n s t r a i n t s  t h a t  make i t  c r u c i a l  t h a t  language  programmes shou ld  be
c a r e f u l l y  o rg a n iz e d .  As i n  SG, MB’s EAL s p eak e r s  i n i t i a l l y  had t o  d i v i d e  
t h e i r  t ime between th e  Language School and MB. In  th e  f i r s t  i n s t a n c e  EAL
c h i l d r e n  who were spending  two t o  t h r e e  days  a t  MB a t t e n d e d  p r a c t i c a l  
l e s s o n s  such as  A r t ,  P . E . ,  Games and so on.  In  o r d e r  t o  p a r t a k e  i n  t h e s e  
l e s s o n s  every  t ime th e y  were in  s c h o o l ,  an EAL c h i l d  sometimes found
h im s e l f  t a k i n g  t h e s e  s u b j e c t s  n o t  only  w i th  d i f f e r e n t  t e a c h i n g  groups o f  
th e  same y e a r ,  b u t  w i th  d i f f e r e n t  y e a r  g roups .  This  was done so  t h a t  th e  
school  cou ld  make an on-go ing  as sessment o f  the  c h i l d ' s  s k i l l s  w i t h i n
d i f f e r e n t  a b i l i t y  l e v e l s .  Upon f u l l  t ime  a t t e n d a n c e  a t  MB an EAL speake r  
would th e n  be p la c e d  in  a permanent t e a c h i n g  group .  This  p r a c t i c e  showed 
an a t tem p t  by th e  school  n o t  t o  r e l y  s o l e l y  on t e s t  r e s u l t s .  I t  a l s o  
communicated t o  th e  p a r e n t s  t h a t  th e  schoo l  was making a s e r i o u s  e f f o r t  t o  
d i s c o v e r  th e  c h i l d ' s  s k i l l s  and p l a c e  him in  an a p p r o p r i a t e  t e a c h i n g  
group.
An EAL p a r e n t  had been im pressed  b u t  pu zz led  by th e  amount o f  p l a n n in g  
MB had unde r ta k en  on b e h a l f  o f  t h e i r  son:
He s t a r t e d  w i th  only  woodcra f t  and erm games a n '  something 
e l s e  a n ' . . .  they  have t o  t a k e  him t o  e i t h e r  c l a s s  one o r  two 
sometimes o r  t h r e e  sometimes t i l l  h e ' s  okay b e f o r e  th e y  w i l l  
pu t  him in  h i s  own c l a s s  (mother  :S 1 :318) .
I t  appeared  t o  t h i s  p a r e n t  t h a t  MB had a complex system o f  c h i l d  p lacement 
which she hoped would e v e n t u a l l y  ' b e n e f i t '  him. MB even c o n s u l t e d  me on 
th e  i s s u e .  I n  the  c i rc u m s tan c es  th e  schoo l  was o p e r a t i n g  a s  b e s t  as  i t  
cou ld  w i t h i n  i t s  own o r g a n i z a t i o n a l  s t r u c t u r e  which was n o t  g ea re d  t o  
coping w i th  c h i l d r e n  r e c e n t l y  a r r i v e d  from abroad .  How long shou ld  th e y  be 
kep t  a t  th e  Language School? When shou ld  they  s t a r t  f u l l  t im e  sch o o l in g ?  
How do you a s s e s s  the  s k i l l s  a c q u i r e d  w i t h i n  a d i f f e r e n t  e d u c a t io n  system?
I  have commended th e  school  f o r  what i t  a t t em p ted  t o  do.  However, th e  
t h e o r e t i c a l  und e rp in n in g  o f  a p r a c t i c e  though sound may be o p e r a t i o n a l i z e d  
i n  a c o u n te r  p r o d u c t i v e  manner.  The d e c i s i o n s  reached  were main ly  a s  a 
r e s u l t  o f  a t r i a l - a n d - e r r o r  p ro c e s s  and th e  c h i l d ' s  a c c e s s  t o  EAL l e a r n i n g  
was one c h a r a c t e r i z e d  by c o n fu s io n .  More i m p o r t a n t l y ,  t h e  c h i l d
i n t e r p r e t e d  t h i s  p ro c e s s  o f  s c h o o l in g  him as  one which r e f l e c t e d  h i s  own 
’s t u p i d i t y 1 :
Me, am j u s ’ s t u p i d .  De t e e s h a  d o e s n ’ know where t o  pu t  me.
He t r y  me in  c l a s s  t ’r e e .  Den c l a s s  wan a n 1 two.  Den a go to  
c l a s s  two o r  maybe t ’r e e  t o  do som et’ in* wan day,  den anoder 
c l a s s  anoder day .  A don’ know a n y t ’i n ’ (2B3).
As p o in t e d  ou t  e a r l i e r  th e  school  a t t em p ted  t o  d i s c o v e r  h i s  s k i l l s  by 
p l a c i n g  him in  d i f f e r e n t  t e a c h in g  groups and y e a r s .  The purpose  o f  t h i s  
e x e r c i s e  had no t  been communicated t o  th e  c h i l d .  Even i f  t h i s  i n t e n t i o n  
had been conveyed t o  th e  c h i l d ,  th e  p ro c e s s  o f  a d d i t i o n a l  language 
a c q u i s i t i o n  i t s e l f  ( s e e  Chapte r  6) would have r e i n f o r c e d  th e  c h i l d ’ s b e l i e f  
t h a t  a l l  h i s  p r e v io u s  l e a r n i n g  had p rov ided  him w i th  no u s e f u l  s k i l l s  in  
h i s  new s c h o o l .  A par t  from drawing a t t e n t i o n  t o  t h e  manner i n  which 
c h i l d r e n  i n t e r n a l i z e  and come t o  a c t  out  t e a c h e r s '  b e l i e f s  about  t h e i r  
l e a r n i n g  a b i l i t i e s  (R osen tha l  and Jacobson ,  1968) i t  i s  n e c e s s a r y  t o  s t r e s s  
t h a t  I  have no ev idence  t o  sugges t  t h a t  any o f  th e  t e a c h e r s  a t  MB or  the  
Language School d i r e c t l y  informed t h e  c h i l d  t h a t  he  was s t u p i d .  However, 
as  th e  i n t e r a c t i o n i s t  p o s i t i o n  makes c l e a r ,  an a c t o r ' s  u n d e r s t a n d i n g  o f  a 
s o c i a l  s i t u a t i o n  i s  a r r i v e d  a t  th rough  h i s / h e r  own i n t e r p r e t a t i o n s  and 
d e f i n i t i o n s  o f  th e  s i t u a t i o n .
An a n t i c i p a t e d  sha red  meaning does n o t  always occur  even among th o s e  
who have been i n t e r a c t i n g  in  the  same s e t t i n g  over  a p e r i o d  o f  t im e .  One 
o f  the  t e a c h e r s  ex p re s sed  d i s s a t i s f a c t i o n  a t  th e  s c h o o l ' s  methods o f  
as sessm en t  and th e  language  programme p rov ided  f o r  a n o t h e r  o f  t h e  EAL 
boys:
(He had) home t u i t i o n  a t  one p o in t  -  two days a week.  Went 
t o  a Language School -  an o th e r  two days a week. While a l l  
t h a t  was on he  s t a r t e d  h e r e .  I t  a l l  seems a b i t  d i s o r g a n i z e d  
a c t u a l l y .  I t  seems t o  me he has  s u f f e r e d  th rough  t h e  sys tem.
He i s n ' t  a p a r t i c u l a r l y  r e m e d ia l  c h i l d  a t  a l l  (7 y e a r s  
e x p e r i e n c e ) .
Another t e a c h e r  f e l t  t h a t  th e  Language School d id  n o t  always a t t e n d  t o  th e  
s p e c i f i c  l e a r n i n g  problems each c h i l d  had and was c r i t i c a l  o f  t h e  l e v e l  o f  
l i a i s o n  between t h e  Language School and MB. This  t e a c h e r  f e l t  t h a t  th e  
appoin tment o f  an EAL t e a c h e r  a t  MB would be a s t e p  in  th e  r i g h t  d i r e c t i o n .  
However, a s  has  been shown i n  S ec t io n  5 . 4 . 1 ,  h av ing  EAL t e a c h e r s  a t  SG d i d  
not  n e c e s s a r i l y  r e s u l t  i n  the  c h i l d r e n  r e c e i v i n g  i n s t r u c t i o n  w i t h i n  a w e l l  
managed programme. Although I  do no t  ag ree  w i th  R u t t e r  e t  a l ' s .  (1979)  
f i n d i n g s  i n  t h e i r  e n t i r e t y  ( s e e  S e c t io n  2 . 2 . 2  above) t h e  d i s o r g a n i z e d
n a t u r e  o f  language programmes does l e av e  room f o r  improvement.
There was no r e p o r t e d  major c o n f l i c t  between MB and t h e  Language
School i n  r e s p e c t  o f  e i t h e r  th e  c h i l d r e n  under s tudy  o r  o t h e r  p u p i l s .
However, an apparen t  a i r  o f  consensus  worked t o  camouflage from t h e  main 
o p e r a t o r s  o f  the  EAL programme the  o v e r a l l  e f f e c t s  o f  t h e i r  p o l i c y .
5 . 5  T h e  C h i l d r e n ' s  P l a c e m e n t
5 .5 .1  The G i r l s
In o r d e r  t o  a s s e s s  t h e i r  c u r r e n t  l e v e l  o f  e d u c a t i o n a l  a t t a in m e n t  
Bosede and Uzoaku were g iven  v e r b a l ,  r e a d in g  and s p e l l i n g  t e s t s .  Bosede 
and Uzoaku ’d i d  r ea s o n a b ly  w e l l  o v e r a l l ’ (a  t e a c h e r ) ,  b u t  both  were 
a s s e s s e d  as  need ing  e x t r a  h e l p  w i th  t h e i r  E n g l i s h .  The t e a c h e r  a l s o  
observed t h a t  t h e i r  p a r e n t s  had 'good '  e d u c a t i o n a l  q u a l i f i c a t i o n s  ( s e e  
Chapters  7 and 10 fo r  the  impor tance o f  t h i s  comment t o  th e  g e n e r a l  
p e r c e p t i o n  o f  th e  N ig e r i a n  c h i l d ) .
(a )  Bosede
When Bosede began a t  SG h e r  w r i t t e n  competence in  E n g l i s h  was 
i l l u s t r a t e d  by th e  fo l l o w in g  e x t r a c t s  from h e r  w r i t t e n  work and g iven  t o  me 
by one o f  h e r  t e a c h e r s :
1. I  wish  I  h a v e n ' t  g iven  up.
2. Time f o r  p la y  t e n n i s .
3.  Give me prove .
4 .  I t ' s  t ime I  l e a v e .
In  a d d i t i o n ,  h e r  J u n i o r  School r e a d i n g  age was below the  average  fo r  h e r  1 1 
yea r  age group .  One o f  the  t e a c h e r s  (9 y e a r s  e x p e r i e n c e )  p o i n t e d  o u t  t h a t  
Bosede was born  h e re  and thus  f e l t  t h a t  i t  was no t  a d v i s a b l e  f o r  h e r  t o  be 
g iven  EAL. Another t e a c h e r  (7 y e a r s  e x p e r i e n c e )  s e t  ou t  t h e  fo l l o w in g  
o p t i o n s :
I m p l i c a t i o n  -  t o  be g iven  no h e l p  and l e f t  w ith  low R.A.
( r e a d i n g  age)?  o r . . .  t o  be t r e a t e d  as  rem ed ia l  n a t i v e  speaker?  
( N e i th e r  would have  t a u g h t  h e r  t e n s e  usage) ( t e a c h e r ' s  
p a r e n t h e s i s ) .
A f t e r  much d i s c u s s i o n  i n  the  depar tments  r e s p o n s i b l e ,  i t  was ag reed  t h a t  
Bosede should  have EAL l e s s o n s .  Her p a r e n t s  were n o t  c o n s u l t e d  about  t h i s  
placement nor  were they  asked  about  h e r  s c h o o l in g  in  N i g e r i a .  Bosede 
r e c e i v e d  a f u l l  school  y e a r ' s  EAL t e a c h i n g .  The fo l lo w in g  a r e  e x t r a c t s  
from h e r  f i n a l  pr im ary  schoo l  r e p o r t  and h e r  f i r s t  two y e a r s  r e p o r t s  i n  
secondary  schoo l :
PRIMARY REPORT
She l i k e s  t o  t a l k  which improves h e r  E n g l i s h .  She l i s t e n s  
hard  and u n d e r s t a n d s  most o f  th e  i n s t r u c t i o n s  g i v e n . . .  She 
a t t e n d s  rem ed ia l  c l a s s e s . . .  Reading T e s t :  7 . 0 6 . . . She i s
an i n t e l l i g e n t  g i r l  who has  n a t u r a l l y  e x p e r i e n c e d  f r u s t r a t i o n  
due t o  the  language d i f f i c u l t i e s  she has  had.
SECONDARY REPO RT
She has  made r e a s o n a b l e  p r o g r e s s . . . bu t  s p e c i a l  h e l p  i s  be in g  
g iven  in  E n g l i s h . . .  ( 1 s t  y e a r  r e p o r t ) .
She had ( a d d i t i o n a l  language l e a r n i n g )  h e l p  d u r in g  h e r  f i r s t  
y e a r . . .  Yoruba was (my emphasis)  h e r  dominant language .
She needed h e lp  w i th  h e r  t e n s e  s t r u c t u r e  and u s a g e . . .  
Although she might  no t  have a f u l l  u n d e r s t a n d i n g  o f  a l l  
s u b j e c t s ,  she has  made enormous p r o g r e s s  in  most a r e a s  
s i n c e  l a s t  y e a r  (2nd yea r  r e p o r t ) .
A f t e r  h e r  f i r s t  y e a r  ’ s p e c i a l  h e l p '  i n  E n g l i s h  was withdrawn even though 
one o f  h e r  language  t e a c h e r s  thought she s t i l l  needed i t ,  because  she was 
s t i l l  hav ing  problems w i th  h e r  t e n s e  usage and id ioms.  I t  i s  wor th  n o t i n g  
t h a t  a f t e r  two y e a r s  i n  t h i s  c oun t ry  th e  t e a c h e r  now a s s e s s e d  t h a t  Yoruba 
was no t  Bosede’ s dominant  la nguage .
Bosede’s p a r e n t s  had been d i s s a t i s f i e d  w i th  th e  s c h o o l ’ s language 
p r o v i s i o n  and had augmented t h i s  w i th  p r i v a t e  t u i t i o n .  Thus Bosede’ s 
subsequent  p r o g r e s s  i n  E n g l i s h  was a r e s u l t  o f  th e  com bina t ion  between 
s t a t e  and p r i v a t e  t u i t i o n .  I t  i s  wor th  n o t i n g  h e r e  t h a t  over  t h r e e  
q u a r t e r s  o f  t h e  c h i l d r e n  born  abroad  had p r i v a t e  t u i t i o n ,  e s p e c i a l l y  i n  
E n g l i s h ,  d u r in g  t h e i r  f i r s t  two y e a r s  i n  t h i s  c o u n t ry .  I n  a d d i t i o n ,  j u s t  
over two t h i r d s  o f  B r i t i s h  born  N ig e r i a n s  had a l s o  had p r i v a t e  t u i t i o n  i n  
a t  l e a s t  one schoo l  s u b j e c t .  The EAL p a r e n t s  (and o t h e r s ;  s e e  Chap te r  7) 
wanted t h e i r  c h i l d r e n  t o  'do  w e l l '  i n  s c h o o l ,  bu t  a s  one o f  them p u t  i t :  
The t e a c h e r s  have to o  much in  t h e i r  hands .  They c a n ' t  
c o n t r o l  t h e  c l a s s .  I n s t e a d  o f  t e a c h i n g  something u s e f u l  the y  
have t o  be w a s t in g  t ime c o n t r o l l i n g  th e  c h i l d r e n .  In  t h a t  
c a s e  I  have  t o  make s u re  she has  b e t t e r  t e a c h in g  sometime 
e l s e  ( F a t h e r : S 2 : 177).
The p a r e n t s  who v o ic e d  the  same s e n t im e n t s  a s  above p a id  t o  e n s u r e  t h e i r  
c h i l d r e n ' s  s uccess  i n  s c h o o l .  The o r g a n i z a t i o n a l  c o n t e x t  w i t h i n  which 
l e a r n i n g  was expec ted  t o  t a k e  p l a c e  ( S e c t i o n  5 . 4 )  conf irmed t h e  p a r e n t s '  
l a c k  o f  f a i t h  in  th e  s c h o o l ' s  a b i l i t y  t o  c r e a t e  an  atmosphere  conduc ive  t o  
l e a r n i n g .
(b)  Uzoaku
Uzoaku spoke w i th  an accen t  and coupled  w i th  h e r  w r i t t e n  E n g l i s h  i t  
was dec ided  she needed EAL l e s s o n s .  The fo l lo w in g  i s  an e x t r a c t  from one
o f  h e r  schoo l  com pos i t ions :
About th e  school  p r e m i s s i e s ,  the  school  have 5 b u i l d i n g  each 
fo r  each forms,  bu t  fo r  th e  5 th  y e a r ’ s s t u d e n t ' s  t h e i r !s a re  
b u i l d  w i th  the  Headmissress  w i th  th e  t e a c h e r ’ s t o o .  We a l s o  
have L ib a ru ry  in  the  s c h o o l ,  Chemist ry  l a b ,  Garden,  Daining 
h a l l .  T r e e s ,  F lowers .  We p l a y  N e t b a l l  a t  t i m e s .  Do s p o t s  
(wro te  t h i s  i n  h e r  t h i r d  y e a r ) .
According t o  th e  p a r e n t s ,  one o f  th e  t e a c h e r s  had promised t o  a r r a n g e  e x t r a  
E ng l ish  l e s s o n s  f o r  h e r  and was t o  in fo rm th e  p a r e n t s  o f  th e  a r rangements  
i n  two t o  t h r e e  weeks t im e .  Here a g a i n ,  the  p a r e n t s  were no t  impressed  by 
t h i s  promise  and th e y  a r r an g ed  f o r  p r i v a t e  t u i t i o n  i n  E n g l i s h .  Her f a t h e r  
a l s o  gave up some o f  h i s  ’ f r e e  time* ( h i s  p h ra s e )  so a s  t o  g iv e  Uzoaku 
’a t t e n t i o n  and h e l p  i n  h e r  E n g l i s h '  ( f a t h e r ' s  s t a t e m e n t ) .  The p a r e n t s  were 
asked why th ey  were p rep a red  t o  pay fo r  p r i v a t e  t u i t i o n  when t h e  schoo l  had 
promised t o  o rg a n iz e  e x t r a  E n g l i sh  l e s s o n s .  The f a t h e r  p o in t e d  ou t  t h a t  he 
had l i t t l e  c o n f id e n ce  i n  schoo ls  i n  g e n e r a l :
I 'm  n o t  go ing  t o  r e l y  on t h a t  ( t e a c h e r ' s  promise )  because  
she might  j u s t  be going  th rough  th e  motions because  I  know 
what th e  t e a c h e r s  can say  t o  you t o  make you f e e l  -  n o t  t o  
worry them to o  much. They g iv e  you any excuse ( f a t h e r : S 1: 5 0 3 ) . 
According  t o  one o f  th e  t e a c h e r s ,  due t o  t ime  t a b l i n g  problems ,  o u t  o f  a 
p o s s i b l e  31 weeks Uzoaku had r e c e i v e d  only  12 weeks o f  EAL t e a c h i n g .  
Uzoaku' s  school  r e p o r t s  fo r  th e  f i r s t  two y e a r s  in  th e  schoo l  r e a d  th u s :
SECONDARY REPORT
She i s  im p a t i e n t  and r a t h e r  u n p r e d i c t a b l e  and t h i s  may be due 
t o  h e r  language d i f f i c u l t i e s . . .  She i s  an i n t e l l i g e n t  g i r l  who 
i s  de te rm ined  t o  do w e l l  and d e s e rv e s  good r e s u l t s . . . T o  
improve h e r  v o cab u la ry  she i s  always r e a d i n g  b u t  t h i s  i s  
making h e r  r a t h e r  a l o n e r .  The s o c i a l  l i f e  o f  th e  schoo l  i s  
j u s t  as  im por tan t  as  a means f o r  h e r  t o  use h e r  E n g l i s h  and 
i n c r e a s e  h e r  v ocabu la ry  ( 1 s t  y e a r  r e p o r t ) .
She must be p rep a red  t o  work v e ry  h a rd  n ex t  y e a r .  (She) must 
improve h e r  E n g l i s h  which appea rs  t o  be  a f f e c t i n g  much o f  h e r  
w r i t t e n  work i n  most s u b j e c t s .  (She) i s  a s low worker  and 
made no a t t em p t  t o  answer q u e s t i o n s .  (Her) e s s a y s  a r e  o f  a 
r e a s o n a b le  s t a n d a r d ,  bu t  she w i l l  p robab ly  f i n d  t h e  CSE
c ourse  more s u i t a b l e  as  i t  does ho t  r e q u i r e  es say  answers and
the  examiners a r e  more l e n i e n t  about  t h e  s t a n d a r d  o f  E n g l i s h  
used (2nd y e a r  r e p o r t ) .
Uzoaku ex p la in e d  t h a t  she d id  no t  answer q u e s t i o n s  i n  c l a s s  b eca use  th e
o t h e r  c h i l d r e n  laughed a t  h e r  speech and she always had t o  r e p e a t  h e r
answers because  ’ the  t e e c h e r  can neve r  undas tand  me’ . Her d i f f i c u l t i e s  in  
E ng l i sh  were a s s e s s e d  a s  h i n d e r i n g  h e r  p r o g r e s s  in  o t h e r  s u b j e c t s .  In 
o rd e r  t h a t  she would n o t  be ' o u t  o f  h e r  d e p t h 1 ( t e a c h e r ' s  p h ra s e )  i n  the  
s u b j e c t s  she was t a k i n g ,  Uzoaku was p la c e d  in  a t e a c h i n g  group w i th  g i r l s  
o f  l i m i t e d  a b i l i t y .  Some o f  the  t e a c h e r s  f e l t  t h i s  was an i n a p p r o p r i a t e  
p lacement and i t  took  them two y e a r s  t o  ge t  h e r  ou t  o f  th e  l i m i t e d  a b i l i t y  
group she had been p la c e d  i n .  One t e a c h e r  d e s c r i b e s  th e  s i t u a t i o n  :
We fought  fo r  two y e a r s  t o  t r y  and ge t  h e r  o u t  ( o f  l i m i t e d  
a b i l i t y  g r o u p ) . . . a n d  peop le  j u s t  wouldn’ t  a l lo w  i t .  They 
wouldn’ t  l e t  h e r  m o v e . . .  Somebody somewhere was p u t t i n g  a 
b a r r i e r  up.  I  don’ t  know why. Maybe they  f e l t  she  s t i l l  
h a d n ' t  p icked  up enough E n g l i s h .  Although ( l a u g h s )  t h e  s o r t s  
o f  c o n v e r s a t i o n s  i n  form t ime s h e ' s  a l o t  b e t t e r  th a n  some o f  
t h e  E n g l i sh  c h i l d r e n .  You know c h i l d r e n  born  i n  England.  Erm 
I  t h i n k  p e r s o n a l l y  she cou ld  have coped w i th  ma ins t ream .  She 
co u ld  have  moved f u r t h e r  on th a n  she i s . . .  (Ms.PT:8G). 
O r g a n iz a t i o n a l  p rocedure  was such t h a t  even when an e r r o r  was r e c o g n iz e d  i t  
t ook  r a t h e r  a long t ime t o  c o r r e c t  i t .
(c )  Omozoje
Omozoje had q u i t e  d i f f e r e n t  prob lems .  She had ta ken  some 'O'  l e v e l
e q u i v a l e n t  exam ina t ions  and though she had n o t  done e x c e p t i o n a l l y  w e l l  i n
t h e s e ,  one o f  h e r  t e a c h e r s  i n s i s t e d  t h a t  because  she came from a ' c u l t u r e d  
home' she be a l lowed t o  t a k e  the  'A '  Level  cou r se  i n  E n g l i s h  L i t e r a t u r e .  
Thus, i t  i s  no t  s u r p r i s i n g  t h a t  she ' s to rm ed  o u t '  ( t e a c h e r ' s  p h r a s e )  o f  EAL 
c l a s s e s  when h e r  Eng l ish  was marked wrong.  The fo l lo w in g  a r e  examples o f  
h e r  w r i t t e n  E n g l i s h :
1. Each man when she i s  w i th  them.
2. I n s t e a d  o f  been t r u t h f u l .
3 .  She has  no r ea son  f o r  t h i s  h e r  a t t i t u d e .
4.  He so much love h e r .
( t a k e n  from w r i t t e n  work p rov ided  by a t e a c h e r )
Her f i r s t  school  r e p o r t  a t  SG re a d s  t h u s :
She has  s e t t l e d  i n t o  school  and h e r  'A '  Level  c o u r s e
ex t rem ely  w e l l  and q u i c k l y .  She has  made a de te rm ined  
. e f f o r t  t o  m a s t e r  th e  work and has  shown h e r s e l f  t o  be 
a commendable s t u d e n t .  She has  good id e a s  and has  
g r e a t l y  improved h e r  u n d e r s t a n d i n g  o f  th e  work.  She now 
needs  t o  c o n c e n t r a t e  on h e r  w r i t t e n  E n g l i sh  and by r e g u l a r l y  
a t t e n d i n g  (EAL) she should  overcome any d i f f i c u l t y .  She
i s  t o  be p r a i s e d  fo r  the  e f f o r t  she has  g iven  h e r  work.
One o f  Omozojef s t e a c h e r s  s ugges ted  t h a t  she should  have r e t a k e n  h e r  'O'  
Leve ls  i n  E n g l i sh  b e f o r e  going  on t o  th e  'A 1 Leve l  s t a g e .  She had no 
co n ce p tu a l  d i f f i c u l t i e s  w i th  h e r  s o c i a l  s c i e n c e  s u b j e c t s  and one o f  h e r  
t e a c h e r s  f e l t  t h a t  i f  she f a i l e d  h e r  tA’ Leve l  i n  th e s e  s u b j e c t s  i t  would 
be because  o f  h e r  w r i t t e n  E n g l i s h .  Omozoje d id  beg in  t a k i n g  EAL l e s s o n s  
b u t  i t  meant h e r  t a k i n g  le s s o n s  w i th  a range  o f  p u p i l s  from t h e  f i r s t  t o  
th e  s i x t h  form. However, t h e r e  was d isag reem en t  as  t o  whether  such a 
' c u l t u r e d '  g i r l  should  be made t o  c o n t in u e  w i th  EAL. Omozoje a l s o  f e l t  
t h a t  h e r  E n g l i sh  was b e t t e r  than  t h a t  o f  some o f  th e  g i r l s  w i th  whom she 
was t a k i n g  EAL le s s o n s  and acc o rd in g  t o  h e r  she was n o t  go ing  t o  a t t e n d  
l e s s o n s  w i th  someone t o  whom she cou ld  t e a c h  E n g l i s h :
I  can t e a c h  ( h e r )  E n g l i s h .  She d o e s n ' t  know any E n g l i s h . . .  
and th e y  want me t o  be in  th e  same c l a s s  a s  h e r  ( she  la ughs)
(pause)  And t h a t  t e a c h e r  always marks me down. Sometimes 
I  ge t  (a  h ig h  mark) i n  l i t e r a t u r e .  Then she (EAL t e a c h e r )  
put  a l l  h e r  r e d  b i r o  on my work.  My l i t e r a t u r e  t e a c h e r  i s  
no t  b l i n d .  She (EAL t e a c h e r )  j u s t  l i k e  t o  mark me down.
An EAL t e a c h e r  p o in t e d  o u t  t h a t  Omozoje 's  work was marked f o r  ' c o n t e n t
o n l y ' . Omozoje was aware o f  t h e  d i f f e r e n t  a t t i t u d e s  t e a c h e r s  had towards
h e r  work and she e x p l o i t e d  t h i s  c o n f l i c t  i n  o r d e r  t o  do what p l e a s e d  h e r .  
As can be seen from h e r  w r i t t e n  work she d id  need more language h e l p  than  
she was r e c e i v i n g .  Moreover,  she needed a consensus  o f  o p in io n  which would 
have a t  one and th e  same t ime been sym pa the t i c  t o  h e r  b e l i e f  i n  th e  
adequacy o f  h e r  E n g l i s h ,  f o r  c o n v e r s a t i o n a l  p u rp o s e s ,  b u t  a l s o  f i rm  enough 
t o  i n s i s t  t h a t  i t  was ina dequa te  f o r  the  'A '  Level  exam ina t ion  t h a t  she 
wished t o  t a k e .  In  t h e i r  a t t em p t  t o  i d e n t i f y  w i th  and be p o s i t i v e  about  
c h i l d r e n ' s  s k i l l s ,  t e a c h e r s  appeared  prone t o  temporary  amnesia .  As 
Dearden (1984) su g g es t s  one o f  th e  e s s e n c e s  o f  t e a c h i n g  i s  t o  g e t  c h i l d r e n
through th e  e d u c a t io n  system a t  a s  h igh  a l e v e l  as  p o s s i b l e .  Teachers
would do w e l l  t o  remember t h i s .
Apar t  from t h i s  r o l e  c o n f l i c t  SG was b e s e t  w i th  EAL t i m e t a b l i n g  
problems,  l a c k  o f  r e s o u r c e s  and l a c k  o f  c o - o r d i n a t i o n  between some o f  th e  
t e a c h e r s  in v o lv ed .  During my s t a y  in  t h e  schoo l  two t e a c h e r s  gave me the  
fo l low ing  w r i t t e n  messages :
Teacher  A: I  am d e s p e r a t e l y  s h o r t  o f  b o o k s . . .  I  d o n ' t  f e e l
I 'm  u s in g  my s k i l l s  i n  th e  l e s s o n s . . .
Teacher  B: I ' v e  now been handed a t h i r d  y e a r  b e g i n n e r  t o  f i t
i n  w i th  (a )  semi l i t e r a t e  w i th  p id g i n  E n g l i s h
(b)  f a r  to o  weak f o r  EAL ( b e g i n n e r s )
(c )  p r e p a r i n g  f o r  s t a g e  2 and t r y i n g  fo r  
'O'  ( l e v e l s )  -  t h i s  m ix tu r e  must  t a k e  
th e  b i s c u i t .
These n o t e s  show how o r g a n i z a t i o n a l  c o n fu s io n  t o g e t h e r  w i th  ina dequa te  
r e s o u r c e s  work t o  p r e v e n t  c h i l d r e n  hav ing  adequa te  acc e s s  t o  s chool  
knowledge ( s e e  R u t t e r  e t  a l . , 1979; H a rg reaves ,  1984). A s t a t e m e n t  o f  hope 
r e c e iv e d  from one o f  th e  f i v e  t e a c h e r s  spoken t o  about  EAL p r o v i s i o n  i n  SG 
was i n  th e  form o f  th e  c l i c h e  p h ra s e  f i t  can on ly  ge t  b e t t e r 1 (5 y e a r s  
e x p e r i e n c e ) .
5 . 5 . 2  The Boys
P r i o r  t o  e n t r y  i n t o  MB Segun and Edet  were g iven  r e a d i n g  t e s t s .  Edet  
a t  13 y e a r s  o f  age cou ld  h a r d l y  r e a d .  He knew the  a l p h a b e t ,  bu t  could  not  
s p e l l  th e  words th e  t e a c h e r  had asked him t o  s p e l l .  However, he  d id  s p e l l  
N ig e r i a n  p l a c e  names c o r r e c t l y .  His r e a d i n g  age was a s s e s s e d  a s  t h a t  o f  a 
s i x  y e a r  o l d .  Segun (11 y e a r s  o ld )  had s i m i l a r  problems .  His w r i t i n g  was 
h a r d l y  d e c i p h e r a b le  and h i s  r e a d i n g  was below ave ra ge .  He was a s s e s s e d  as  
hav ing  th e  r e a d i n g  age o f  an e i g h t  y e a r  o l d .  The t e a c h e r s  were unab le  t o  
r e c o n c i l e  t h e  c h i l d r e n ' s  a b i l i t y  i n  r e a d i n g  and comprehension w i th  t h e i r  
i n s i s t e n c e  t h a t  they  had a t t e n d e d  E n g l i s h  speak ing  s c hoo ls  i n  N i g e r i a .  
Segun 's  mathematics was a s s e s s e d  as ' a v e r a g e '  w h i le  E d e t ' s  mathematics  was 
a s s e s s e d  a s  ' g o o d ' . On t h e  b a s i s  o f  t h e i r  t e s t  r e s u l t s  and in  c o n s u l t a t i o n  
with  t h e i r  p a r e n t s  Segun and Edet began a t t e n d i n g  a Language School.  Here,  
they  would ge t  e x t r a  h e l p  i n  E n g l i sh  u n t i l  th e y  were c o n s id e re d  p r o f i c i e n t  
enough t o  a t t e n d  MB. Edet  and Segun s p en t  a few days a week a t  the  
Language School and t h i s  was supplemented by l o c a l  a u t h o r i t y  p rov ided  home 
t u i t i o n .  A f t e r  a few months th e y  s t a r t e d  a t t e n d i n g  MB f o r  a coup le  o f  days 
a week.  At the  t ime o f  the  i n t e r v i e w  Edet had a l r e a d y  s p en t  t h r e e  y e a r s  a t  
MB and Segun had spen t  j u s t  over  s i x  months i n  t h i s  c oun t ry  and was about  
t o  s t a r t  f u l l  t ime s c h o o l i n g .
(a)  Edet
E d e t ' s  p a r e n t s  wanted him t o  beg in  i n  th e  f i r s t  y e a r ,  b u t  he  was 14 
months o l d e r  than  th e  ' a v e r a g e  f i r s t  y e a r '  ( t e a c h e r ' s  p h r a s e )  so he had
been p la ced  i n  the  second y e a r .  I n  some N ig e r i a n  schoo ls  c h i l d r e n  a r e  no t
al lowed t o  move up a y e a r  u n t i l  the y  have ach ieved  a s e t  l e v e l  o f  s k i l l s .  
Edet had r e p e a t e d  h i s  l a s t  y e a r  i n  a N ig e r i a n  pr im ary  s c h o o l .  Befo re  i t
was dec ided  which o f  th e  l i m i t e d  a b i l i t y  t e a c h in g  groups h e  would be
p la ced  in ,  Edet had r e g i s t e r e d  w i th  a second y e a r  group on t h e  mornings he  
was a t  school  and took  v a r i o u s  p r a c t i c a l  l e s s o n s  wi th  t h e  second and t h i r d  
y e a r s .  When he e v e n t u a l l y  s topped a t t e n d i n g  a Language School he began 
t a k i n g  a l l  h i s  l e s s o n s  w i th  a second y e a r  l i m i t e d  a b i l i t y  t e a c h i n g  g roup.  
A f t e r  a yea r  w i th  t h i s  group E d e t ' s  school  r e p o r t  r ead  as  f o l l o w s :
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(He) i s  g e n e r a l l y  a p l e a s a n t ,  f r i e n d l y  boy.  He must c o n t in u e  
t o  t a k e  h i s  schoo l  work s e r i o u s l y  and l e a r n  no t  t o  worry when 
he makes m i s t a k e s . . .He has  cl imbed a mountain ( r e f e r e n c e  t o  
h i s  g a i n in g  t h r e e  y e a r s  on h i s  r e a d i n g  age i n  n i n e  months) ,  
b u t  s t i l l  has  a few r e a d i n g  and s p e l l i n g  d i f f i c u l t i e s .
Although E d e t ’s r e a d i n g  had improved d r a m a t i c a l l y  one o f  h i s  t e a c h e r s  
p o in t e d  ou t  t h a t  h i s  speech was s t i l l  u n c l e a r :
His way o f  speak ing  i s  sometimes d i f f i c u l t  t o  u n d e r s t a n d ,  
bu t  he  u n d e r s t a n d s  E n g l i sh  and h i s  r e a d i n g  i s  v e r y  good.
I t ' s  j u s t  t h e  a c t u a l  way t h a t  he  speaks  t h e  words.  The o t h e r  
c h i l d r e n  f in d  i t  d i f f i c u l t  t o  u n d e r s t a n d .
When Edet moved on t o  th e  t h i r d  y e a r  he  remained  i n  a t e a c h i n g  group fo r
l i m i t e d  a b i l i t y  c h i l d r e n .  The t e a c h e r  who had most c o n t a c t  t ime w i th  him 
p o in t e d  ou t  t h a t  Edet  was n o t  ' a  p a r t i c u l a r l y  rem e d ia l  c h i l d  a t  a l l '  
(M s.PT:IB) .
(b)  Segun
When Segun s t a r t e d  a t  MB he cou ld  h a r d l y  r e a d  ( s e e  be lo w ) ,  h i s  
s p e l l i n g  was poor  and a c c o rd in g  t o  h i s  t e a c h e r s ,  h i s  speech was d i f f i c u l t  
t o  u n d e r s t a n d .  He a t t e n d e d  a Language School t h r e e  t im es  a week which was 
supplemented by home t u i t i o n .  When he  s t a r t e d  f u l l  t ime a t  MB he was
p la ced  in  a t e a c h i n g  group fo r  c h i l d r e n  w i th  l i m i t e d  a b i l i t y .  Th is
t e a c h i n g  group was p redominan t ly  fo r  n a t i v e  s p eak e r s  o f  E n g l i sh  who cou ld  
no t  cope w i th  secondary  schoo l  l e v e l  work. T h e i r  t ime i n  s ch o o l  was spen t  
mainly  wi th  two o r  t h r e e  t e a c h e r s  who gave them e x t r a  t u i t i o n  i n  Eng l ish  
and Maths.  A t e a c h e r  d e s c r ib e d  t h e s e  l i m i t e d  a b i l i t y  t e a c h i n g  groups a s  
' p r im a ry  schoo l  u n i t s  w i t h i n  a secondary  s c h o o l ' .  At t h e  t ime  o f  t h i s  
p r e s e n t  r e s e a r c h  Segun had n o t  been i n  th e  school  long  enough f o r  a schoo l  
r e p o r t  t o  have been w r i t t e n .  The fo l lo w in g  i s  an e x t r a c t  from an  i n t e r v i e w  
which focused  on a t e a c h e r ' s  p e r c e p t i o n  o f  Segun 's  g e n e r a l  l e a r n i n g  
problems:
I  h a v e n ' t  y e t  s o r t e d  ou t  what h i s  problems a r e  -  w he ther  h i s  
p r e v io u s  ed u c a t io n  has  been l a c k i n g . . . I  t h i n k  t h a t  i s  th e  
c a s e  r a t h e r  than  t h a t  he  j u s t  found l e a r n i n g  v e ry  d i f f i c u l t  
. . . I  would say he has  h ig h e r  academic a b i l i t y  th a n  t h e  r e s t  
o f  th e  people  i n  the  c l a s s .  I  would say t h a t  he  has  p robab ly  
got  q u i t e  a l o t  o f  a b i l i t y ,  b u t  i t ' s  n o t  be in g  d i s c o v e r e d . . .
I  would say t h a t  -  t h i s  may be p u r e ly  an i m p r e s s i o n ,  b u t  I  
t h i n k  t h e  c h i l d  has  j u s t  been in  t h e  wrong s i t u a t i o n  a t  t h e  
wrong t ime -  r a t h e r  th an  t h a t  he  j u s t  cannot  p i c k  up t h i n g s  
(Ms . ST:40B).
I t  i s  t o  be hoped t h a t  o r g a n i z a t i o n a l  c o n s t r a i n t s  o p e r a t i n g  i n  th e  school  
w i l l  no t  h in d e r  the  a b i l i t y  o f  t e a c h e r s  t o  embark on a s t r a t e g y  which w i l l  
a l low f o r  an u n d e r s t a n d i n g  o f  th e  c h i l d r e n ’s l e a r n i n g  d i f f i c u l t i e s  and a t  
the  same t ime enab le  them access  t o  adequa te  e d u c a t io n a l  p r o v i s i o n .
Both Segun and E d e t ’s p a r e n t s  had co n s id e re d  p r i v a t e  t u i t i o n ,  b u t  had 
dec ided  a g a i n s t  i t .  One o f  th e  p a r e n t s  p o in t e d  ou t  t h a t  she had dec ided  
t o  ' l e t  the  school  ge t  on w i th  t h e i r  j o b ' .
5.6 Noteworthy Points
There i s  no doubt t h a t  the  c h i l d r e n  examined i n  t h i s  s e c t i o n  had 
d i f f i c u l t i e s  w i th  a q u i r i n g  E ng l i sh  language  s k i l l s .  As f a r  back  a s  1963, 
t h e  M in i s t r y  o f  E duca t ion  had produced an a d v i s o ry  pamphlet  concerned  w i th  
t e a c h i n g  E n g l i sh  t o  ' c h i l d r e n  o f  im m ig r a n t s ' .  Throughout th e  1960's  the  
p r o v i s i o n  fo r  the  t e a c h i n g  o f  E n g l i s h  a s  an a d d i t i o n a l  language  (EAL) was 
g iven  con t inuous  a t t e n t i o n .  During th e  1970’ s t h e r e  were f u r t h e r  r e p o r t s  
and numerous r e s e a r c h e s  on th e  c h i l d r e n ' s  language l e a r n i n g  problems
(Bul lock  R epo r t ,  1975) and th e  f a c i l i t i e s  t h a t  should  be made a v a i l a b l e ,  
in c lu d in g  t e a c h e r  e x p e r t i s e  f o r  e f f e c t i v e  EAL t e a c h i n g .
Although in  t h i s  p r e s e n t  r e s e a r c h ,  o b s e r v a t i o n s  were c a r r i e d  o u t  in  
c l a s s ro o m s ,  i t  was no t  p o s s i b l e  t o  obse rve  th e  EAL l e s s o n s  i n  which th e  
N ig e r i a n  c h i l d r e n  d i s c u s s e d  i n  t h i s  c h a p t e r  were i n v o lv e d .  F i r s t l y ,  t h r e e  
o f  t h e  c h i l d r e n  were n o t  th e n  h av ing  ' s p e c i a l  E n g l i s h '  l e s s o n s  s e p a r a t e  
from o t h e r  c h i l d r e n .  Secondly ,  t h e  one language school  p u p i l  t h a t  cou ld  
have been observed  was deemed by one o f  th e  t e a c h e r s  t o  be  a l r e a d y  
r e c e i v i n g  ' t o o  much a t t e n t i o n '  from o t h e r  e d u c a t i o n i s t s  conce rned  w i th  the  
c h i l d  [ 1 1 ] .  Thus i t  i s  no t  p o s s i b l e  t o  p ro v id e  a d e t a i l e d  d e s c r i p t i o n  o f  
an EAL le s s o n  and th e  methods employed i n  t e a c h i n g  i t .  However, examples 
o f  such l e s s o n s  and methods can be r ead  i n  Brown (1979) ;  s ee  a l s o  OECD 
(1983a) .
I t  has  been shown t h a t  t e s t s  o f  achievement a lone  when used  t o  e l i c i t  
what P e t e r s  (1980:23)  d e s c r i b e s  as  ' i n d o c t r i n a t e d  i n f o r m a t i o n ' ,  can
p rev en t  adequa te  acc e s s  t o  p a r t i c u l a r  l e v e l s  o f  s choo l  work (Keddie ,  
1973). I t  has a l s o  been shown t h a t  ' c u l t u r a l  u n d e r s t a n d i n g '  i s
m i s i n t e r p r e t e d  t o  mean a r e l a x a t i o n  o f  e x p e c t a t i o n s .  I n  a d d i t i o n ,  
t e a c h e r s '  a t t e m p t s  t o  e x p l a i n  school  dev iance  focused  main ly  on c u l t u r a l  
i s s u e s  o u t s i d e  o f  th e  s chool  and i t  was sugges ted  t h a t  t e a c h e r s  may
d i s c o v e r  more r e l e v a n t  e x p l a n a t i o n s  f o r  u n a c c e p ta b le  schoo l  b e h a v io u r  by 
examining the  i n t e r a c t i o n a l  r e l a t i o n s h i p s  o p e r a t i n g  w i t h i n  t h e i r  s c h o o l s .  
Moreover,  th e  a s s e s s e d  h ig h  s o c i a l  s t a t u s  o f  a c h i l d  can work t o  t h a t  
c h i l d ' s  e d u c a t io n a l  d i s ad v an tag e  i n  e n a b l in g  a c c e s s  t o  a l e v e l  o f  work
beyond th e  c u r r e n t  s k i l l s  o f  th e  c h i l d .  I t  i s  acknowledged t h a t  th e  c h i l d  
s t i l l  has  a " b e t t e r "  "head s t a r t "  t o  one whose a s s e s s e d  low s o c i a l  s t a t u s  
p r e v e n t s  a c c e s s  t o  ’ demanding’ work (V.K. Edwards, 1979). At l e a s t  the  
h igh  s t a t u s  c h i l d  i s  g iven  th e  o p p o r tu n i ty  t o  a t tem p t  t o  a c q u i r e  h igh  l e v e l  
e d u c a t i o n a l  s k i l l s .  On th e  o t h e r  hand ,  even c h i l d r e n  who were no t  
p e r c e iv e d  as  r em e d ia l  ended up i n  l i m i t e d  a b i l i t y  c l a s s e s  because  o f  the  
o r g a n i z a t i o n a l  c o n s t r a i n t s  o p e r a t i n g  in  th e  s c h o o l s .  I t  was found t h a t  i n  
r e s p e c t  o f  EAL s p e a k e r s ,  t e a c h e r s  cou ld  n o t  p ro v id e  a d e q u a te ly  what they  
themselves  ag reed  was t h e i r  r e s p o n s i b i l i t y .
The c h i l d r e n  o f  p a r e n t s  who were d i s i l l u s i o n e d  wi th  th e  a b i l i t y  o f  the  
schoo ls  t o  p ro v id e  s u f f i c i e n t  EAL l e a r n i n g  f a c i l i t i e s ,  were th o s e  who 
emerged as  ' s u c c e s s f u l '  ( t e a c h e r ' s  a s se s sm en t )  E n g l i sh  language l e a r n e r s ,  
t h a t  i s ,  th o s e  c h i l d r e n  who supplemented t h e i r  schoo l  based  l e a r n i n g  w i th  
p r i v a t e  t u i t i o n .  Stone (1981:Chapte r  4) d i s c u s s e d  w i t h i n  a d i f f e r e n t  
c o n t e x t  West I n d i a n  p a r e n t s '  d e c i s i o n s  t o  send t h e i r  c h i l d r e n  t o  ' S a tu r d a y  
S choo ls '  because  t h e y ,  t o o ,  were d i s s a t i s f i e d  w i th  t h e i r  c h i l d r e n ' s  
l e a r n i n g  p r o g r e s s .  This  i s  an even more w orry ing  r e sp o n se  t o  t h e  schoo l  
system as  most o f  th e  West I n d i a n  c h i l d r e n  were born  h e r e  and had r e c e i v e d  
a l l  t h e i r  s c h o o l in g  h e r e .
The major c o n c lu s io n  o f  t h i s  c h a p t e r ,  t h e r e f o r e ,  i s  t h a t  a 
combinat ion  o f  s chool  i n t e r a c t i o n a l  r e l a t i o n s h i p s ,  a r i g i d  a ssessm en t  
p rocedure  and a d i s o r g a n i z e d  school  programme, t o g e t h e r  w i th  one t h a t  has  
not  f u l l y  t a k e n  on board  the  c h a l l e n g e  o f  a comprehensive m u l t i - e t h n i c  
ed u c a t io n  ( s e e  S e c t io n  7 . 5 ) ,  p ro v id es  a c o u n t e r - p r o d u c t i v e  e d u c a t i o n a l  
a tmosphere .  When schoo ls  show t h a t  the y  cannot  a d e q u a te l y  o r g a n iz e  th e  
framework w i t h i n  which l e a r n i n g  i s  t o  t a k e  p l a c e ,  i t  seems u n l i k e l y  t h a t  
they  can g r a p p le  w i th  th e  c o m p le x i t i e s  o f  c u r r i c u lu m  c o n t e n t  ( s e e  S e c t io n  
7 . 5 ) .
This  c h a p t e r  has  o u t l i n e d  EAL o r g a n i z a t i o n a l  frameworks w i t h i n  th e  
schoo ls  r e s e a r c h e d  and t r e a t e d  as  p ro b le m a t i c  the  school  knowledge t e a c h e r s  
wish c h i l d r e n  t o  a c q u i r e .  The fo l lo w in g  c h a p t e r  examines t h e  s t r a t e g i e s  
c h i l d r e n  employ i n  o r d e r  t o  convince  t h e  t e a c h e r s  t h a t ,  a t  l e a s t  i n  the  
spoken form, th e y  a r e  a c q u i r i n g  s k i l l s  i n  th e  E n g l i s h  language .
Notes
1. I n  t h i s  c h a p t e r  th e  te rm language i s  employed in  i t s  everyday usage a s
a means o f  communication.  A more d e t a i l e d  exam inat ion  o f  ' l a n g u a g e '  a s  i t
o p e r a t e s  w i t h i n  a g iven  s o c i a l  c o n t e x t  i s  c a r r i e d  o u t  i n  Chapte r  6 .
2.  See Rees (1983:94) who c a l l s  f o r  a ' r a d i c a l  r e a p p r a i s a l  o f  e d u c a t i o n a l  
p r o v i s i o n  f o r  b i l i n g u a l  c h i l d r e n  from m i n o r i t y  e t h n i c  g r o u p s ' .  See a l s o  
OECD ( 1983a :espec . Chapte r  15).
3.  D r i v e r ' s  c o n c lu s io n  i s  more o p t i m i s t i c  than  h i s  d a t a  s u g g e s t s  (T ay lo r  
1981:113-122; s e e  a l s o  Spencer ,  1983). Kirp  (1979) and Troyna (1982) 
a n a ly se  t h e  manner i n  which th o s e  who a r e  i n  p o s i t i o n s  t o  e f f e c t  
e d u c a t i o n a l  change end up m a r g i n a l i z i n g  i s s u e s  and hope t o  'do  good by 
doing 1 i t t l e ' .
4 .  These w r i t i n g s  were made a v a i l a b l e  by one o f  t h e  t e a c h e r s  a t  SG.
5 .  See f o r  example,  Ron Morton (1984) The Squeeze, Hamish Hamilton ;  B.
Ashley (1977) All My Men, P u f f i n ;  R. Leeson (198 1) Third Class Genie, 
Hamish Hamilton ,  Hardback,  Paperback  p u b l i s h e d  i n  1975 by C o l l i n s ;  G. 
G i f fo rd  (1981) Earwig and Beetle, G ol la ncz .
See a l s o  Woods (1983) .
6. Although a t e a c h e r  f i r s t  drew a t t e n t i o n  t o  t h i s  c l a u s e  i t  was l a t e r  
d i s c o v e re d  t h a t  a s i m i l a r  p o in t  was made i n  w r i t i n g  in  the  b o y ' s  f i l e  by a 
r e p r e s e n t a t i v e  o f  the  l o c a l  a u t h o r i t y  d e a l i n g  w i th  th e  c a s e .
7.  A te l e p h o n e  en q u i ry  t o  th e  Home O f f i c e  r e v e a l e d  t h a t  c a s e s  were
t r e a t e d  i n d i v i d u a l l y ,  b u t  t h a t  t h i s  indeed  was l i k e l y  t o  be th e  c a s e .
8 .  The days o f  a t t e n d a n c e  changed a c c o rd in g  t o  a v a r i e t y  o f  r e a s o n s
r a n g in g  from th e  language  l e a r n i n g  p r o g r e s s  o f  each  c h i l d  t o  
a d m i n i s t r a t i v e  c o n s t r a i n t s .
9. The p a r e n t s  e d u c a t i o n a l  q u a l i f i c a t i o n s  a r e  as  e x a c t  as  p o s s i b l e
w i thou t  making them i d e n t i f i a b l e  from schoo l  r e c o r d s  o r  o t h e r  s o u r c e s .
10. A s t r i k i n g l y  s i m i l a r  s i t u a t i o n  occu r red  i n  both  s c h o o l s .  Thus ,  i n  
o rde r  no t  t o  draw u n f a i r  a t t e n t i o n  t o  one p a r t i c u l a r  schoo l  n e i t h e r  the  
school  nor  th e  sex o f  the  c h i l d  has  been i d e n t i f i e d .
11. This  in fo rm a t io n  was passed  on t o  me by one o f  the  t e a c h e r s  who had 
d i r e c t  c o n t a c t  w i th  th e  Language School.  I n  view o f  t h i s  r e s p o n s e  I  was 
adv i sed  by an o th e r  t e a c h e r  no t  t o  c o n t a c t  th e  Language School 'when they  
were i n  t h a t  m ood ' .
CHAPTER S I X  :  C O PIN G  W ITH BEAD [ 1 ]
6.1 I n t r o d u c t i o n
In  th e  p rev io u s  c h a p t e r  we showed t h a t  the  o r g a n i z a t i o n  o f  language 
l e a r n i n g  programmes o f f e r e d  l i t t l e  t o  f a c i l i t a t e  th e  enhancement o f  
c h i l d r e n ' s  a c q u i s i t i o n  o f  language s k i l l s .  In  t h i s  c h a p t e r  we examine the  
manner in  which N ig e r i a n  born c h i l d r e n  cope w i th  speak ing  a B r i t i s h  
Educa tion  Approved D i a l e c t  (BEAD). I t  t a k e s  t h e  language l e a r n i n g  i s s u e  
away from the  s t r u c t u r a l  concerns  w i th  o r g a n i z a t i o n a l  m a t t e r s  t o  an 
a n a l y s i s  o f  language l e a r n i n g  w i t h i n  an i n t e r a c t i o n i s t  framework.
The fo l lo w in g  d i s c u s s i o n  i s  concerned  w i th  the  l e a r n i n g  and speak ing  
o f  BEAD by r e c e n t l y  a r r i v e d  N ig e r i a n  c h i l d r e n .  The Bullock  Report  
(1975) implored t h a t
no c h i l d  should  be expec ted  t o  c a s t  o f f  the  language and 
c u l t u r e  o f  the  home as  he c r o s s e s  th e  school  t h r e s h o l d ,  nor  
t o  l i v e  and a c t  a s  though schoo l  and home r e p r e s e n t  two 
t o t a l l y  s e p a r a t e  and d i f f e r e n t  c u l t u r e s  ( p a r a  2 0 : 5 ) .
The p ros  and cons o f  mother tongue (MT) t e a c h in g  o r  th e  v a l u e  o f  th e  
a v a i l a b i l i t y  o f  such f a c i l i t i e s  w i t h i n  schoo ls  i n  g e n e r a l  w i l l  no t  be 
argued h e r e .  I n t e r e s t e d  r e a d e r s  a r e  r e f e r r e d  t o  Rees (1983) ,  OECD 
( 1983a :espec . Chapter  15); James and J e f f c o a t e  (198 1 :espec .  S e c t io n  2) and 
Stubbs and H i l l i e r  (1983) .  Although t h e s e  a r e  a r e a s  o f  e d u c a t i o n a l  conce rn  
fo r  e t h n i c  m i n o r i t y  p u p i l s  f o r  whom BEAD i s  not  one i n  which the y  a re  
f l u e n t ,  t h i s  c h a p t e r  c o n c e n t r a t e s  on the  c h i l d r e n ' s  coping  s t r a t e g i e s  a s  
f a r  as  spoken language i s  concerned and p l a c e s  the  c h i l d r e n ' s  e x p e r i e n c e s  
in  a m i c r o - s i t u a t i o n a l  c o n t e x t .
The t e a c h e r s  spoken t o  ( S e c t i o n  5 . 3 . 3  above) were a lmos t  a l l  
convinced o f  th e  a b i l i t y  o f  c h i l d r e n  t o  ' p i c k  u p '  the  E n g l i s h  language  in  
an E n g l i sh  schoo l  s e t t i n g .  Brown (1979) argued  t h a t  a l th o u g h  i t  may be 
e a s i e r  fo r  pr im ary  school  c h i l d r e n  t o  ' p i c k  u p '  E n g l i s h ,  t h e i r  s k i l l s  
would remain ina dequa te  i f  th e  c h i l d r e n  d id  n o t  have an o rg a n iz e d  BEAD 
te a c h in g  programme [ 2 ] .  This  c h a p t e r  i s  no t  so much concerned  w i th  
o u t l i n i n g  th e  o v e r a l l  BEAD s k i l l s  a t t a i n e d  by the  c h i l d r e n ,  b u t  in  
focu s in g  on t h e i r  v e r b a l i z e d  form o f  language  ( s p e e c h ) .
S o c i o l i n g u i s t s  make d i s t i n c t i o n s  between types  o f  v e r b a l i z a t i o n s .  
' D i a l e c t s '  a r e  g e n e r a l l y  d e f in e d  as  v a r i e t i e s  o f  a language and ' a c c e n t s '  
as  the  manner in  which words a r e  pronounced ( T r u d g i l l  and Hughes, 1979).  
'Speech s t y l e '  r e f e r s  t o  ' how ( t h e i r  emphasis)  a message i s  s a i d  r a t h e r  
th an  what ( t h e i r  emphasis)  i s  s a i d  in  terms o f  v e r b a l  c o n t e n t '  ( G i l e s  and
S t .  C l a i r ,  1979:4) and ' r e g i s t e r '  p r e d i c t s  the  use o f  a p a r t i c u l a r  speech 
s t y l e  ( H a l l i d a y ,  1978). Thus,  speech can be produced i n  a p a r t i c u l a r  
d i a l e c t  w i th  a p a r t i c u l a r  a ccen t  w h i le  a g iven  v e r b a l  exchange inform s the  
speech s t y l e  used ( G i l e s ,  1973).
Although i t  i s  worth b e a r i n g  th e s e  d i f f e r e n c e s  i n  mind,  th e  focus  o f  
t h i s  c h a p t e r  i s  no t  on i d e n t i f y i n g  each o f  t h e s e .  The com plex i ty  o f  the
t a s k  a t  hand i s  t o  draw a t t e n t i o n  t o  t h e s e  d i s t i n c t i o n s ,  and emphasize
t h a t  they  combine t o  produce  speech which i s  used  fo r  v e r b a l  exchange ,  i n  
t h i s  c a s e ,  between t e a c h e r  and p u p i l .  S o c i o l i n g u i s t s  have  argued  th e  
e x i s t e n c e  o f  p a r t i c u l a r  type s  o f  v e r b a l  m o d i f i c a t i o n s  w i t h i n  t h e i r  
c o n c e p t u a l i z a t i o n  o f  speech s t y l e  -  d i a l e c t  s h i f t s  ( T r u d g i l l  and Hughes,  
1979), speech convergence  ( G i l e s  and Smith,  1979) and m e ta p h o r ic a l
sw i tc h in g  (Fishman,  1972). These a r e  used as  a n a l y t i c a l  t o o l s  i n  the  
exam inat ion  o f  N ig e r i a n  c h i l d r e n ' s  a t t e m p t s  t o  v e r b a l i z e  i n  BEAD.
The l i t e r a t u r e  on language and e d u c a t io n  i n  B r i t a i n  fo cu s es  on the  
n o t i o n  o f  b i l i n g u a l i s m  -  one mother tongue and one E n g l i s h  language .  In  
o rd e r  t o  be aware o f  t h e  c o m p le x i t i e s  f a c i n g  both  t e a c h e r  and c h i l d  i n  th e  
q ues t  fo r  BEAD language competence,  i t  i s  n e c e s s a r y  t o  p o i n t  ou t  t h a t  a l l  
the  c h i l d r e n  d i s c u s s e d  in  Chapter  5 were i n  r e a l i t y  l e a r n i n g  BEAD as  a 
t h i r d  o r  even f o u r t h  language .  Thus i t  would be more a p p r o p r i a t e  t o  l a b e l
them as  sp eak e r s  o f  E n g l i s h  a s  an a d d i t i o n a l  language (EAL). Th is  would
a l s o  do away w i th  language rank ing  i m p l i c i t  i n  th e  use  o f  " s e c o n d " .  The 
c h i l d r e n  spoke one N ig e r i a n  e t h n i c  based  language and a N ig e r i a n  d i a l e c t  o f
Eng l ish  (NDE) which i s  s i m i l a r  i n  concept  t o  P a t o i s  o r  C reo le  (V.K.
Edwards,  1979, 1983). Thus,  E n g l i s h  words and p h ra se s  were n o t  always used  
in  th e  BEAD manner.  However, t h e s e  made sense  i n  NDE w h i le  t e a c h e r s  h e a rd  
them as  i n c o r r e c t  forms o f  BEAD -  e s p e c i a l l y  as  th e  c h i l d r e n  u s u a l l y
m a in ta in ed  t h a t  they  spoke E ng l ish  and no o t h e r  language  -  even a t  home
[ 3 ] .  Though th e  t e a c h e r s  accep ted  t h i s  w i th  some s c e p t i c i s m ,  they  
a t tem p ted  t o  improve th e  c h i l d r e n ' s  BEAD. Unknown t o  them th e y  were 
a t t e m p t in g  t o  c o r r e c t  the  c h i l d r e n ' s  NDE. The fo l l o w in g  d i s c u s s i o n  shows 
how t h i s  t e a c h e r  t a s k  n o t  only c r e a t e d  a c o n f l i c t u a l  l e a r n i n g  s i t u a t i o n ,  
bu t  made th e  c h i l d r e n ' s  l e a r n i n g  a more d i f f i c u l t  one by i n s i s t i n g  t h a t  
a s p e c t s  o f  th e  c h i l d r e n ' s  d i a l e c t  which a d e q u a te l y  s e rv ed  them as  a means 
o f  communication was i n c o r r e c t .  In  a d d i t i o n ,  th e  i m p l i c a t i o n s  o f  t h e
messages passed  on t o  c h i l d r e n  by t e a c h e r s  i n  t h e i r  a t t e m p t  t o  t e a c h  the
c h i l d r e n  BEAD i s  o u t l i n e d .
Apart  from NDE, th e  c h i l d r e n  a l s o  spoke a N ig e r i a n  e t h n i c  based
mother tongue (MT). Day (1982) has  shown t h a t  p r e v a i l i n g  a t t i t u d e s  t o  a 
c h i l d ' s  MT by th e  dominant group has  i m p l i c a t i o n s  fo r  a c h i l d ' s  a t t i t u d e  t o  
i t s  own language .  Fur therm ore ,  the  a t t i t u d e  o f  the  c h i l d ' s  p a r e n t s  t o  
t h e i r  MT i s  a l s o  an im por tan t  a s p e c t  o f  the  o v e r a l l  r e s p o n s e  o f  a c h i l d  t o  
the  l e a r n i n g  o f  a g iven  language  ( i n  t h i s  c a s e ,  BEAD). Thus,  p a r e n t s '  
a t t i t u d e s  t o  t h e i r  own language a r e  examined i n  c o n j u n c t io n  w i th  e x i s t i n g
l i t e r a t u r e  on t e a c h e r s 1 a t t i t u d e s  t o  c h i l d r e n ' s  speech  ( J .R .E d w a rd s , 1979; 
V.K. Edwards, 1979) [4 ] .
Most r e s e a r c h  on the  s o c i a l  a s p e c t s  o f  language l e a r n i n g  acknowledge 
the  i n t e r a c t i v e  p rocess  between school  and home a t t i t u d e s  and o f f e r  
e x p l a n a t i o n s  which c o n s i d e r  th e  dynamics between the  two (Ryan and G i l e s ,
1982). The immediate aim o f  t h i s  c h a p t e r  i s  t o  p r e s e n t  a d e t a i l e d  
d e s c r i p t i o n  o f  th e  school  e x p e r i e n c e s  o f  N ig e r i a n  born  c h i l d r e n  based  on 
the  p ro c e s s  th rough  which they  a r r i v e d  a t  v e r b a l  exchange coping  
s t r a t e g i e s .
6 .2  Laughing ,  Hodding and Saying  tYes>
Language may be spoken,  w r i t t e n  o r  r ead  and th e s e  t h r e e  forms have 
v a r y in g  degrees  o f  s o c i a l  a c c e p t a b i l i t y  w i t h i n  p a r t i c u l a r  s o c i a l  
s i t u a t i o n s .  Berger  and Luckmann (1967:57)  a s s e r t  t h a t  language  i n  t h e  form 
o f  ' a  system o f  v o c a l  s i g n s ,  i s  the  most im por tan t  s ig n  sys tem o f  human 
s o c i e t y ’ . G i l e s  e t  a l . , (1980:2)  p o in t  ou t  t h a t
language b e h a v i o u r . . .  i s  th e  p ro d u c t  o f  i n d i v i d u a l s  who a re  
a c t i v i l y  engaged in  the  c o n s t r u c t i o n  o f  s o c i a l  r e a l i t y  
( . . . a n d  w h o . . . )  use language t o  c r e a t e  and manage s i t u a t i o n s  
and im p re s s io n s .
Through v e r b a l  e x p r e s s io n  ( s p e e c h ) ,  language  i s  n o t  only a communicative 
t o o l ,  bu t  i s  ' e s s e n t i a l  fo r  any u n d e r s t a n d in g  o f  th e  r e a l i t y  o f  everyday 
l i f e '  (Berger  and Luckmann, 1967:52).
B e r n s t e i n  ( 1972) emphasized t h a t  though h i s  l i n g u i s t i c  codes  may 
r e f l e c t  s o c i a l  c l a s s  d i v i s i o n s  he does no t  imply t h a t  t h e s e  codes a re  the  
e x c l u s i v e  l i n g u i s t i c  r e p e r t o i r e s  o f  p a r t i c u l a r  s o c i a l  c l a s s e s  ( s e e  
C o u l th a rd ,  1969 f o r  a c r i t i c i s m  o f  B e r n s t e i n ' s  work; see  a l s o  B e r n s t e i n ,  
1977). In  th e  c o n t e x t  o f  t h i s  s e c t i o n  what i s  o f  c e n t r a l  conce rn  i s  n o t  so 
much the  codes which c h i l d r e n  employ o r  t h e i r  communicative perfo rmance  
p e r  s e , b u t  t h e  n a t u r e  o f  t h e i r  spoken r e s p o n s e s  t o  p a r t i c u l a r  v e r b a l  
exchanges which occur  w i th i n  a schoo l  s e t t i n g .  G i l e s  and S t .  C l a i r  
(1979:2 )  p o i n t  out  t h a t  speech v a r i a b l e s  a re  no t  only im p o r tan t  t o  the  
manner in  which we p e rc e iv e  o t h e r s ,  b u t  t h a t  we i n t e n t i o n a l l y  o r  
u n i n t e n t i o n a l l y  modify our speech s t y l e  o r  make d i a l e c t  s h i f t s  ( T r u d g i l l  
and Hughes,  1979)(see S e c t io n  6 .3 )  i n  d i f f e r e n t  s o c i a l  c o n t e x t s .  Berger  
(1979) su g g es t s  t h a t  when i n d i v i d u a l s  communicate fo r  th e  f i r s t  t im e ,  one 
o f  t h e i r  immediate concerns  i s  t o  a c q u i r e  knowledge o f  th e  o t h e r  p e r s o n .  
Th is  i s  done no t  only t o  reduce  u n c e r t a i n t y ,  b u t  a l s o  t o  d i s c o v e r  c e r t a i n  
c h a r a c t e r i s t i c s  about  th e  person  which i s  d e d u c ib le  from th e  p e r s o n ' s  
speech .  The i n t e r e s t i n g  p o in t  about  t h i s  p ro c e s s  o f  c h a r a c t e r  as ses sm en t
i s  t h a t  what m a t t e r s  most i s  no t  so much th e  c o n te n t  o f  the  c o n v e r s a t i o n ,  
bu t  the  speech s t y l e  (and a c c e n t )  o f  the  communicator  ( s e e  a l s o  G i l e s  and 
S t .  C l a i r ,  1979).
The f i r s t  encoun te r  th e  N ig e r i a n  born  c h i l d  has  w i th  a t e a c h e r  ( o r  
o t h e r  pe rson  w i th  e d u c a t io n a l  r e s p o n s i b i l i t i e s )  i s  remembered p r i m a r i l y  as 
an amusing s i t u a t i o n .  They d e s c r ib e d  th e  t e a c h e r s  a s  speak ing  t o  them
az i f  ( th e y )  had b u t t e r  i n  ( t h e i r )  m o u t ' s  ( l a u g h s ) .
The t e a c h e r s  had behaved t r u e  t o  e x p e c t a t i o n s .  The manner in  which 
E ng l i sh  would be spoken had been the  s u b j e c t  o f  i n c e s s a n t  t e a s i n g  by 
Uzoaku's  f r i e n d s  in  N i g e r i a .  Not only  d id  th e  t e a c h e r s  speak w i th  h a l f  
shu t  l i p s  a s  i f  t r y i n g  t o  p r e v e n t  something s p i l l i n g  o u t ,  b u t
dey ( t h e  t e a c h e r s )  speek Eengleesh to o  f a s s  h ’a n 1 to o  l o w . . .
When dey speek dey don1 h 'o p e n  dee r  mout1 (Edet)
This would no t  be so amusing i f  th e  t e a c h e r s  speech d id  n o t  co r re sp o n d  so 
c l o s e l y  t o  th e  t e l e v i s i o n  f i lm s  the  c h i l d r e n  had watched i n  N i g e r i a .  The 
people i n  t h o s e  f i lm s  spoke so f a s t  t h a t  t h e r e  was h a r d l y  enough t ime t o
u n d e r s tan d  what was be in g  s a i d .  I t  was th e  same with  t h e s e  t e a c h e r s ;  by
the  t ime the  c h i l d r e n  had worked ou t  th e  f i r s t  p a r t  o f  th e  v e r b a l  
communication th e  t e a c h e r  had moved on. (Of course  t h i s  i s  a g e n e r a l  
problem wherever  t h e r e  i s  u n f a m i l i a r i t y  w i th  th e  l o c a l  l a n g u a g e . )  R a th e r
than  t r y i n g  t o  c a t c h  up -  which they  never  succeeded i n  doing  w h i le
watch ing  th o s e  f i lm s  -  t h e  c h i l d r e n  j u s t  w a i t e d  fo r  the  n e x t  s e c t i o n  o f
t a l k  they  could  un d e r s tan d  o r ,  as  was u s u a l l y  the  c a s e ,  they  were so
f a s c i n a t e d  by t h i s  encoun te r  t h a t  they  j u s t  looked a t  the  t e a c h e r  in  
amazement. They may as  w e l l  have  been look ing  a t  the  t e l e v i s i o n  s c r e e n .
While the  c h i l d r e n  were busy watch ing  a r e a l  l i v e  movie u n f o l d ,  the  
t e a c h e r s  were busy t r y i n g  t o  a s s e s s  the  c h i l d r e n ' s  l e v e l  o f  competence in 
E n g l i s h .  A t e a c h e r  found one o f  the  c h i l d r e n  d i f f i c u l t  t o  u n d e r s t a n d .
Another one,  d id  n o t  r e a l l y  t h i n k  t h a t  th e  c h i l d  was speak ing  E n g l i s h  and
had wondered i f  th e  c h i l d  was speak ing  some form o f  ' N i g e r i a n  C r e o l e '  
i n t e r s p e r s e d  w i th  ' t h e  odd Eng l ish  word'  ( t e a c h e r ' s  p h r a s e ) .  The c h i l d ' s  
E ng l ish  had ' f o r  some reason  reminded (him) o f  Jamaican C r e o l e '  (middle  
management t e a c h e r ) .  For some re a s o n  bo th  t h e s e  t e a c h e r s  a f t e r  making 
t h e i r  o b s e r v a t i o n s ,  had chuck led .  They,  to o ,  found the  s i t u a t i o n  amusing.
A f t e r  th e  i n i t i a l  f a s c i n a t i o n  with  th e  t e a c h e r s '  spoken language  the  
c h i l d r e n  soon became alarmed and anxious  when they  r e a l i z e d  t h a t  the y  were 
expec ted  t o  speak Eng l ish  l i k e  th e  t e a c h e r s .  The t e a c h e r s  had n o t  s a i d  so 
in  so  many words,  bu t  t h i s  was the  im press ion  th e  c h i l d r e n  g o t :
Dey ( t h e  t e a c h e r s )  h ' a lw a y s  want me t o e  say s o m e t in '  
a g a in .  Enytam a say e n y t i n '  a ' av e  to e  say i t  l a k  two,  t ' r e e  
o r  h ' e v e n  fou r  tarns b e t  a c a r n t  s p i k  Eengish  l a k  dem 
(S e g u n ) .
Segun was accustomed t o  communicating i n  NDE. He was a l s o  accustomed t o  
h e a r i n g ,  b u t  no t  q u i t e  u n d e r s t a n d in g  A n g lo -T e le v i s io n  E n g l i s h  (ATE) and
t h i s ,  a s  f a r  as  he was conce rned ,  was what the  t e a c h e r s 1 expec ted  him not  
only t o  u n d e r s tan d  bu t  t o  speak .  Attempts  t o  u n d e r s t a n d  the  t e a c h e r ’s 
speech was thus  based  on a combination  o f  the  amount o f  p re v io u s  ex p e r i e n c e  
the  c h i l d r e n  had wi th  ATE and NDE. While not  i n v a l i d a t i n g  a t t e m p t s  to  
t e ach  BEAD and so f a c i l i t a t e  B r i t i s h  based  v e r b a l  communication th e  t e a c h e r  
s t r a t e g y  o f  c o n t in u o u s ly  e l i c i t i n g  r e p e t i t i o n s  gave r i s e  t o  an 
i n t e r a c t i o n a l l y  s t r e s s f u l  s i t u a t i o n  fo r  the  c h i l d .
Chomsky (1965) t a k e s  i t  t h a t  each i n d i v i d u a l  has  acc e s s  t o  the  
c r e a t i v e  a c t  which i s  language  and t h a t  they  a r e  th u s  l i n g u i s t i c a l l y  
competent  i n  a language th ey  a re  f l u e n t  i n  ( u s u a l l y  t h e i r  n a t i v e  l a n g u ag e ) .  
However, l i n g u i s t i c  competence ( con fo rm i ty  t o  a l a n g u a g e ’s r u l e  system) 
needs t o  be c o n t r a s t e d  w i th  l i n g u i s t i c  perform ance ,  t h a t  i s ,  th e  employment 
o f  language in  p a r t i c u l a r  s o c i a l  s e t t i n g s .  Hymes (1967) p o i n t s  ou t  t h a t  i n  
a speech encoun te r  th e  s o c i a l  s e t t i n g ,  i n c lu d in g  s o c i a l ,  c u l t u r a l  and 
p s y c h o lo g i c a l  c o n s t r a i n t s  on speech ,  i s  c r u c i a l  t o  an i n d i v i d u a l ' s  
communicative competence ( t h e  knowledge o f  and the  a b i l i t y  t o  use  a 
language in  i t s  a p p r o p r i a t e  manner ) .
The i n i t i a l  s t r a t e g y  th e  c h i l d r e n  adopted  in  o r d e r  t o  cope w i th  th e  
t e a c h e r ' s  almost  u n i n t e l l i g i b l e  E ng l i sh  w h i le  a t  the  same t ime hoping  they  
were managing th e  s i t u a t i o n  i n  such a manner t h a t  the  t e a c h e r  would t h i n k  
they  unders tood  what was be in g  s a i d ,  was t h a t  o f  nodding ,  l o o k i n g ,  s m i l i n g ,  
laugh ing  and s ay ing  ' y e s ' :
Sometime a wud j u s '  l a r f f  o r  s m a l . . .Sometime a wud smal i f  a 
cudn '  h e a r  ( u n d e r s tan d )  h e r ,  sometime a wud laugh b i c o z  d'way 
she speek i s  funny.
A wuz j u s '  s a y i n '  y e s ,  y e s ,  y e s .  A cudn '  h e a r
(u n d e r s tan d )  what he wuz s a y i n ' .
The f e s t  t ime I  went t o  s c h o o l ,  a had f o r g o t ' n  how they
speak . . .  A remember a b i t  b u t  I  was j u s '  lo o k in g  a t  the  
t e a c h e r .
We thus  had s i t u a t i o n s  i n  which both p a r t i e s  who were soon t o  have  d a i l y  
c o n t a c t s  w i th  each o t h e r  h a r d l y  u nders tood  what th e  o t h e r  was s a y i n g .  
Moreover,  bo th  p a r t i e s  co n s id e re d  them se lves  s peakers  o f  E n g l i s h  w h i l e  a t  
th e  same t ime f in d i n g  th e  u t t e r a n c e s  o f  th e  o t h e r  p a r t y  amusing.  At t h i s  
s t a g e  the  i m p l i c a t i o n s  o f  th e  r e a l i t y  o f  the  s i t u a t i o n  had n o t  been
a s s e s s e d  by the  school  o r  i n t e r p r e t e d  by th e  c h i l d r e n .  This  i s  the  fun 
s t a g e .  The fo l lo w in g  s e c t i o n  examines th e  s e r i o u s  s t a g e ,  t h a t  i s ,  when th e  
c h i l d r e n  a s s e s s  t h e i r  E n g l i s h  as  in a d e q u a te .
6.3 Accent / Dialect Shifts
When an i n d i v i d u a l ’s d i a l e c t  o r  acc en t  i s  m odi f ied  such t h a t  i t  i s  
s i m i l a r  to  t h a t  o f  o t h e r s  c o n t r i b u t i n g  t o  th e  v e r b a l  exchange,  v e r b a l  
s h i f t s  a r e  s a i d  t o  occur  ( T r u d g i l l  and Hughes,  1979).  Speech d iv e rg e n ce  
occurs  when an i n d i v i d u a l ’ s speech s t y l e  s h i f t s  away from th e  o p e r a t i n g  
s t y l e  w i t h i n  a p a r t i c u l a r  v e r b a l  exchange c o n t e x t .  G i l e s  and Smith (1979) 
sugges t  t h a t  speech convergence s i g n i f i e s  th e  mot iva ton  t o  e x p re s s  o r  
r e c e i v e  s o c i a l  approva l  and t h a t  speech d ive rge nce  e x p re s s e s  d i s a p p r o v a l  o f  
the  s i t u a t i o n a l  c o n t e x t  o r  an u n w i l l i n g n e s s  t o  conform o r  s eek  s o c i a l  
approva l  th rough  speech .  A s i m i l a r  p ro c e s s  t a k e s  p l a c e  w i th  a c c e n t s  and 
d i a l e c t s .  These occu r renc es  may be i n t e r p r e t e d  as  th e  wish  o f  the  speaker  
t o  avo id  th e  ’ s t ig m a '  (Goffman,  1963) a t t a c h e d  t o  speak ing  i n  a s o c i a l l y  
un a c c e p ta b l e  manner ( T r u d g i l l  and Hughes,  1979).
N ig e r i a n  c h i l d r e n  who have r e c e n t l y  a r r i v e d  in  t h i s  c o u n t ry  soon 
r e a l i z e  t h a t  t h e i r  spoken E ng l ish  i s  q u i t e  d i f f e r e n t  from t h a t  o f  the  
n a t i v e  s p e a k e r .  With t h i s  r e c o g n i t i o n  i s  th e  i m p l i c a t i o n  t h a t  i n  e s s en ce  
H ' o l l  mar E en g l i sh  i z  u s e l e s s .
Not only does t h e i r  r e p e r t o i r e  o f  E n g l i sh  now appear i n a d e q u a te  t o  them,
bu t  th e  l i m i t s  o f  t h e i r  a b i l i t y  i n  BEAD a r e  c o n s t a n t l y  exposed by the
t e a c h e r s  who w i th  every  good i n t e n t i o n  want t o  enhance t h e i r  a b i l i t y  t o  
speak ,  read  and w r i t e  BEAD:
As an E n g l i sh  t e a c h e r  my job  i s  t o  g iv e  them th e  E n g l i s h  
s k i l l s  t h a t  they  need t o  be  a b l e  t o  succeed i n  t h i s  c o u n t ry .  
Although t h i s  d e s i r e  i s  commendable ( J e f f c o a t e ,  1984),  Rees (1983:86)
p o i n t s  ou t  t h a t  t h i s  ty pe  o f  t e a c h e r ' s  b e l i e f  tends  t o  l e ad  t e a c h e r s  i n t o  
t h i n k i n g  t h a t  ' b i l i n g u a l i s m  ( o r  m u l t i l i n g u a l i s m )  i s  d e t r i m e n t a l  t o  a
c h i l d ' s  i n t e l l e c t u a l  development '  [ 5 ] .
V.K. Edwards (1979) has  shown t h a t  in  the  school  l e a r n i n g  s i t u a t i o n  a 
c h i l d ' s  v e r b a l  per fo rmance ,  e s p e c i a l l y  when produced i n  a d i a l e c t  
d i f f e r e n t  from t h a t  o p e r a t i n g  in  th e  s c h o o l ,  can be c r u c i a l  t o  t h e  
d e c i s i o n s  t e a c h e r s  make about  p u p i l s  ( s e e  a l s o  T r u d g i l l  and Hughes, 1979). 
These d e c i s i o n s  were s i g n i f i c a n t l y  a s s o c i a t e d  w i th  c h i l d r e n ' s  e d u c a t i o n a l  
s u c c e s s .  J .R .  Edwards (1979) i n  a s tudy  o f  t e a c h e r s '  r e a c t i o n s  t o  
d i sadvan taged  speech ( i . e .  th e  speech o f  working c l a s s  I r i s h  p u p i l s )  
argued t h a t  p u p i l s '  r e a d in g  s t y l e s  were employed by t e a c h e r s  as  cues t o  
p u p i l s '  p o t e n t i a l  e d u c a t io n a l  s u c c e s s .  Sche re r  (1979) a l s o  s u g g e s t s  t h a t  
i f  p e r c e p t i o n s  o f  an i n d i v i d u a l ' s  language behav iour  a r e  n e g a t i v e ,  the  
response  t o  th e  i n d i v i d u a l  i s  a l s o  l i k e l y  t o  be n e g a t i v e l y  c o n s e q u e n t i a l .  
Thus i n  the  school  s i t u a t i o n  a p u p i l ' s  v e r b a l  per formance coup led  w i th  a 
t e a c h e r ' s  n e g a t iv e  p e r c e p t i o n  o f  a c h i l d ' s  s o c i a l  background does n o t  on ly  
encourage  in  t e a c h e r s  a g e n e r a l  downward s t e r e o t y p i n g  o f  t h e  c h i l d ,  b u t  
a l s o  a c t s  as  a s e l f - f u l f i l l i n g  prophecy i f  th e  c h i l d  does f a i l  t o  succeed  
( J .R .  Edwards,  1979; V.K. Edwards,  1979; see  a l s o  Rosen tha l  and J acobson ,
1968). In  o t h e r  words,  t e a c h e r s  c r e a t e  fo r  t h e  c h i l d  a cy c l e  o f  
e d u c a t i o n a l  f a i l u r e  .
Banks (1981:159)  obse rves  t h a t  problems occur  when a p u p i l ’ s 
communication system c o n f l i c t s  w i th  th o s e  o f  the  s c h o o l .  He f u r t h e r  
sugges t s  t h a t  ’ i n s t a n c e s  o f  miscommunication can l e ad  to  l a r g e r  problems o f  
s tu d e n t  a l i e n a t i o n ,  d i s c o n t e n t  and academic f a i l u r e 1. For t h e s e  N ig e r i a n  
c h i l d r e n  i n s t a n c e s  o f  a l i e n a t i o n  had a l r e a d y  begun.  When t h e i r  speech  was 
not  c o r r e c t e d  they  found they  had t o  r e p e a t  themselves  s e v e r a l  t im es  b e f o r e  
be ing  u n d e r s to o d .  By th e  t ime they  had gone th rough  t h i s  s e v e r a l  t im es  a 
day they  s u f f e r e d  from what can only  be termed speech f a t i g u e .  With 
r e f e r e n c e  t o  one o f  th e  c h i l d r e n  a t e a c h e r  ad m i t t ed  t o  l e t t i n g  a c h i l d  go 
because  she cou ld  see  t h a t  th e  c h i l d  was t i r e d
n o t  p h y s i c a l l y  t i r e d . . .  There were long pauses  between h e r  
words.  I t  was an e f f o r t  fo r  h e r  t o  speak .  Mind you th e  way 
(X) spoke i t ’s no wonder.
Both communicators  i n  a t e a c h e r - p u p i l  s i t u a t i o n  make u se  o f  a p r o c e s s  
o f  v e r b a l  u t t e r a n c e  a s s e s s m e n t , bu t  i n  e d u c a t i o n a l  assessm ent  t e rm s ,  the  
r e s u l t  o f  th e  t e a c h e r s ’ assessment ha s  f a r  r e a c h in g  i m p l i c a t i o n s  f o r  the  
p u p i l .  N e v e r t h e l e s s ,  th e  p u p i l ’ s assessm ent  o f  the  t e a c h e r ’ s speech may 
have even more s e r i o u s  i m p l i c a t i o n s  f o r  the  p u p i l ’s m o t iv a t io n  t o  l e a r n .  
Day (1982) i n  a r e a p p r a i s a l  o f  Cremona and B a t e s ’ (1977) exam in a t io n  o f  
c h i l d r e n ’ s (age s i x  t o  t e n )  a t t i t u d e s  towards  s t a n d a rd  I t a l i a n  and a 
s o u th e rn  I t a l i a n  d i a l e c t ,  a f f i r m s  t h a t
c h i l d r e n  speak ing  a m i n o r i t y  d i a l e c t ,  whether  i t  i s  c r e o l i z e d  
o r  geo g rap h ic ,  a p p a r e n t l y  e n t e r  schoo l  w i th  a p r e f e r e n c e  fo r  
or  a t  l e a s t  a n e u t r a l  a t t i t u d e  towards t h e i r  speech code ,  b u t  
as  they grow o l d e r ,  tend  t o  a c q u i r e  th e  language a t t i t u d e s  o f  
th e  dominant c u l t u r e  (Day, 1982:120).
G arc ia  (198 1) observes  t h a t  members o f  a p a r t i c u l a r  e t h n i c  group who 
speak th e  same language o r  d i a l e c t  o f  th e  ' language s h a r e  v a l u e s  and 
a t t i t u d e s  which may c o n f l i c t  w i th  t h e  norms and v a l u e s  o f  o t h e r  s p eak e r s  
o f  t h e  same language b ase  who be long  t o  a d i f f e r e n t  e t h n i c  g roup .  He 
f u r t h e r  p o i n t s  out  t h a t  when t e a c h e r s  and p u p i l s  have  d i f f e r e n t  
communication sys tems ,  the  g r e a t e r  the  degree  o f  d i f f e r e n c e  i s ,  th e  g r e a t e r  
the  l i k e l i h o o d  t h a t  t h e r e  w i l l  be miscommunication between them. Day
(1982) i n  h i s  own s tudy  o f  c h i l d r e n ' s  a t t i t u d e s  toward language found t h a t  
c h i l d r e n  between the  ages o f  f i v e  and seven were not  on ly  aware o f  language  
d i f f e r e n c e s  i n  t h e i r  community, bu t  a l s o  t h a t  t h e i r  a t t i t u d e s  towards  t h e s e  
language  d i f f e r e n c e s  r e f l e c t e d  th e  a t t i t u d e s  h e l d  by s o c i e t y  a t  
l a r g e .  The same a p p l i e s  t o  a d u l t s  [ 3 ] .
Mother Tongue (MT)
Four o f  the  c h i l d r e n  s t a t e d  t h a t  t h e i r  p a r e n t s  spoke t o  them both  in  
t h e i r  MT and in  E n g l i s h .  Ede t ,  cou ld  no t  speak the  p a r e n t s ’ MT, E f i k ,  as  
he had gone t o  school  in  Lagos where he  had become f l u e n t  i n  th e  l o c a l  
language ,  Yoruba.  He spoke t o  h i s  p a r e n t s  as  he  d e s c r i b e s  i t  i n  ' p i d g i n  
E n g l i s h '  and they  spoke t o  him i n  E n g l i s h  even though the y  to o  unders tood  
and cou ld  speak  Yoruba.  The mother  cou ld  a l s o  speak a n o th e r  N i g e r i a n  based  
language .  Edet  d id  no t  a t  f i r s t  admit  t o  speak ing  o r  h av in g  knowledge
o f  any N ig e r i a n  based  language .  He i n s i s t e d  t h a t  he  only  knew and spoke 
E n g l i sh  [ 3 ] .
Bosede and Segun' s  p a r e n t s  spoke Yoruba a t  home, b u t  main ly  spoke t o  
the  c h i l d r e n  in  E n g l i s h .  Segun and Uzoaku were bo th  more f l u e n t  i n  Yoruba 
and Igbo ,  r e s p e c t i v e l y ,  th a n  i n  E n g l i s h .  At home both  Uzoaku and Segun 
spoke t h e i r  MT ' o f t e n ' . Th is  d id  n o t  p l e a s e  t h e i r  p a r e n t s  as  th e  l a t t e r  
wanted the  c h i l d r e n  t o  become more f l u e n t  i n  E n g l i s h .  Bosede and Omozoje 
spoke whichever  language  was s u i t a b l e  fo r  th e  p a r t i c u l a r  t o p i c  o f  
c o n v e r s a t i o n  and from t h e i r  account  t h i s  was u s u a l l y  t h e i r  MT. According  
t o  them they  used  t o  ge t  ' f e d  u p '  w i th  speak ing  E n g l i s h  a l l  t h e  t im e .  At 
f i r s t  Bosede was q u i t e  r e t i c e n t  about  a d m i t t i n g  t h i s  t o  me d u r in g  t h e  
in t e r v i e w  and l i k e  Ede t ,  had a t  f i r s t  on ly  adm i t t e d  t o  sp eak in g  E n g l i s h  a t  
home ( s e e  Appendix 14).
I t  was found t h a t  two main spoken language  atmospheres  e x i s t e d  i n  the  
homes. In one o f  t h e s e  MT, BEAD o r  NDE were spoken i n t e r c h a n g e a b l y  and in  
a complementary manner.  In  t h i s  atmosphere t h e r e  was l i t t l e  o r  no p a r e n t a l  
p r e s s u r e  fo r  t h e  c h i l d  t o  speak e x c l u s i v e l y  i n  BEAD. As one o f  th e  p a r e n t s  
put  i t :
Well ,  t o  t e l l  you the  t r u t h  I  ge t  fed up o f  s p e a k i n '  E n g l i s h  
a l l  th e  t im e .  So I  have t o  speak  my l a n g u a g e . . .Wei1 she 
(d au g h te r )  can speak whatever  she l i k e ,  even French  ( l a u g h s ) .
A f t e r  a l l  some o f  th o se  c h i l ' r e n  l a r n  two o r  even t ' r e e  o f  
those  o t h e r  languages  i n  s c h o o l . . .  Her E n g l i s h  i s  a l r i g h t .
Only h e r  p r o n u n c i a t i o n .  I  t i n k  th e  t e a c h e r s  want h e r  t o  t a l k  
l i k e  dem (mimicks an E ng l i sh  acc en t  and l a u g h s ) .  I  know she 
w i l l  be a b l e  t o  do d a t  l a t e r ,  b u t  now am no t  w o r r i e d . . .  Her 
Eng l i sh  i s  a l r i g h t .  Her r e a d i n '  i s  good.  Only I  want h e r  t o  
c o n c e n t r a t e  on h e r  r e a d i n g  and ge t  i t  even b e t t e r  
(Mother 1:S 1: 0 4 2 ) .
Even though t h i s  p a r e n t  wanted h e r  c h i l d  t o  improve h e r  E n g l i s h  she d id  n o t  
i n s i s t  on t h i s  a t  the  expense o f  th e  MT: ' s h e  can speak w ha teve r  she  l i k e ' .
Moreover,  th e  p a r e n t s  a l s o  spoke t o  t h e i r  c h i l d r e n  in  MT and n o t  
e x c l u s i v e l y  i n  BEAD. Such a spoken language s e t t i n g  i s  l a b e l l e d  a mother 
tongue approved (MTA) one.
A l t e r n a t i v e l y ,  t h e r e  were home atmospheres  i n  which p a r e n t s  fo rbade
t h e i r  r e c e n t l y  a r r i v e d  c h i l d r e n  from speak ing  t h e i r  mother  tongue .  In 
t h e s e  c a s e s ,  the  p a r e n t s  d id  no t  speak  t h e i r  mother tongue t o  th e  c h i l d r e n  
and f r e q u e n t l y  i n s i s t e d  on th e  c h i l d ' s  almost  e x c l u s i v e  use  o f  BEAD. 
However, they  spoke t o  t h e i r  spouses  i n  t h e i r  MT an d /o r  NDE o r  BEAD:
They ( c h i l d r e n  born h e r e )  u n d e r s t a n d ,  b u t  c a n ' t  speak  i t  (MT) 
v e ry  w e l l .  But in  h i s  case  he has  j u s t  come a n ’ h i s  Eng l i sh  
i s  b a d . . .  He comes in  now. I f  everybody a r e  speak ing  E ng l i sh  
you c a n ' t  see  him s p e a k in g '  E n g l i s h .  I s  only  (MT). When
y o u ' r e  t a l k i n g  he says  " I  speak E n g l i s h  i n  s c h o o l " .  Yes,  b u t  
when you speak E ng l i sh  i n  schoo l  c a n ' t  you speak i t  a t  home?
He says " i f  a want t o  speak  i t  a can speak i t " .  He s a i d  " I
s h o u l d n ' t  t a l k "  (compla in)  so I  won' t a l k .  I  have t o  le ave
i t  . . . E v e r y t i m e  I  have t o  t e l l  him no t  t o  speak (MT). What I  
want i s  fo r  him t o  l e a r n  h i s  E n g l i s h . . .  I  bought about  t ' r e e  
d i c t i o n a r y .  One i s  an advance one.  T h e r e ' r e  some c h i l d r e n  
ones w i th  p i c t u r e s  a n '  e v e r y t ' i n g  t h a t  s im ple  fo r  him
(M othe r2 :S 1: 0 7 8 ) .
This  s h a l l  be r e f e r r e d  t o  as  a mother tongue d i sapproved  atmosphere (MTD). 
The p o i n t  t o  no te  h e r e  i s  t h a t  t h i s  p a r e n t  wanted th e  c h i l d  t o  speak 
E ng l ish  a t  home, n o t  because  th e  MT was n o t  v a l u e d ,  bu t  b ecause  th e  a b i l i t y  
t o  speak BEAD was seen  as  the  key t o  t h e  c h i l d ' s  e d u c a t i o n a l  s u c c e s s .  Rees
(1983) a rgues  t h a t  t h i s  i s  no t  n e c e s s a r i l y  t h e  case  and s u g g e s t s  t h a t  
b i l i n g u a l i s m  i s  an e d u c a t i o n a l  a s s e t .  However, the  p a r e n t s  f e l t  t h a t  the  
more he p r a c t i s e d  E ng l i sh  and the  l e s s  he spoke MT th e  b e t t e r  h i s  E n g l i sh  
would be .  The MTD p a r e n t s  vo ic ed  the  b e l i e f  s t i l l  h e l d  amongst many o f  the  
t e a c h e r s  in t e rv ie w e d  t h a t  MT h i n d e r s  th e  l e a r n i n g  o f  a n o t h e r  l anguage .  
However, as  C hes te r  (1976) has  shown MT a b i l i t y  enhances  a d d i t i o n a l  
language l e a r n i n g  e s p e c i a l l y  w i th  p r e - s c h o o l  c h i l d r e n .
Although we a r e  concerned h e re  w i th  secondary  s choo l  c h i l d r e n ,  
r e s e a r c h  has shown t h a t  p r e v a i l i n g  a t t i t u d e s  towards  v a r i o u s  d i a l e c t s  a r e  
im por tan t  a s p e c t s  o f  a c h i l d ' s  language l e a r n i n g  p ro g r e s s  ( s e e  Thomas, 
1985). Moreover,  m i n o r i t y  c h i l d r e n  a l s o  tended  t o  h o ld  language a t t i t u d e s  
which r e f l e c t e d  t h e  dominant a t t i t u d e  t o  language h e l d  by t h e  m a j o r i t y  
group.  Thus i n  th e  c o n te x t  o f  language l e a r n i n g  i n  th e  s c h o o l ,  m i n o r i t y  
c h i l d r e n  may not  only wish t o  adopt  th e  acc en t  a n d /o r  d i a l e c t  o f  the  
m a jo r i t y  group,  bu t  may a l s o  r e j e c t  t h e i r  own form o f  v e r b a l  u t t e r a n c e .  
M ino r i ty  group p a r e n t s  too  can c o n t r i b u t e  t o  th e  speech s t y l e  a ssessm en t  
p ro c e s s  o f  t h e  c h i l d  by t h e  manner in  which they  r a t i o n a l i z e  t h e i r  
p e r c e p t i o n s  o f  d i f f e r e n t  d i a l e c t s  -  e s p e c i a l l y  t h o s e  o f  the  home and o f  the  
school  [ 3 ] .  Labov (1973) has  shown t h a t  when e t h n i c  m i n o r i t y  c h i l d r e n  a r e  
i n  s i t u a t i o n s  where they  c o n s id e r  t h e i r  d i a l e c t  t o  be o f  l i t t l e  v a l u e  they  
r e s t r i c t  t h e i r  v e r b a l  o u t p u t .  The consequences  o f  t h i s  in  th e  s choo l  
s i t u a t i o n  a re  t h a t  the  c h i l d  i s  a s s e s s e d  a s  no t  only  v e r b a l l y  i n a d e q u a te ,  
b u t  a l s o  e d u c a t i o n a l l y  weak ( R i s t ,  1973; Keddie,  1973; V.K. Edwards, 1979;
J .R .  Edwards, 1979; Brown, 1979; Tomlinson,  1983).
Those t e a c h e r s  who were r e s p o n s i b l e  f o r  p l a c i n g  th e  c h i l d r e n  in  a 
t e a c h in g  group almost  i n v a r i a b l y  p la c e d  them w i th  slow l e a r n i n g  n a t i v e  
c h i l d r e n  (Chap te r  5 ) .  As a r e s u l t  th e  c h i l d r e n ’s l e a r n i n g  a b i l i t y  was no t  
be ing  s t r e t c h e d  and they  knew i t :
I  done a l l  d i s  in  N ig e r i a  b e f o r e .
They a l s o  knew t h a t  fo r  some rea son  t h e i r  speech was in a d e q u a te .  With the  
c r i t i c a l  exam ina t ion  o f  t h e i r  speech comes the  r e a l i z a t i o n  t h a t  a t a s k  
needs t o  be accomplished:
E: A use  t o e  go to e  th e  tooshun  s e n t a r . . .  A go a n 1 l a r n  how
t o  r ead  and w r i t e  an* how t o  pronounce .  Lak the  t e a c h e r .
R: So what do your t e a c h e r s  say about  your work?
E: They s a i d  am q u i t e  good a t  i t .  T h a t ' s  what ( t e a c h e r )  s a i d .
R: Do you have any d i f f i c u l t i e s  i n  E ng l i sh?
E: No. Yeah a found some ov dem d i f f i c u l t .  Some ov them.
R: Like what?
E: How t o  pronounce .  But a l a r n  how t o e  do i t  a n '  ma miss
she say am a l r i g h t  w i t '  ma s t u d i e s .  Ma E en g l i sh  i s  good 
now.
Edets  r e a d i n g  had improved by t h r e e  y e a r s  i n  n in e  months,  b u t  a c c o rd in g  t o  
th e  t e a c h e r  h i s  speech was s t i l l  d i f f i c u l t  t o  u n d e r s t a n d .  A s i m i l a r  
o b s e r v a t i o n  was made about  Segun.  To someone who i s  f a m i l i a r  w i th  v a r i o u s  
ty pes  o f  N ig e r i a n  speech s t y l e s ,  he  seemed t o  have n e i t h e r  a N ig e r i a n  
accen t  nor  a l o c a l  E ng l i sh  one.  A f t e r  a few s e s s i o n s  w i th  him i t  was 
r e a l i s e d  t h a t  he was b a s i c a l l y  t r y i n g  t o  combine the  ac c e n t  o f  h i s  t e a c h e r s  
(and p e e r  group) w i th  h i s  own NDE a c c e n t .  What came o u t  was an NDE t r y i n g  
t o  lo s e  i t s e l f  among BEAD.
Edet  had been h e r e  t h r e e  y e a r s  and had ' l o s t '  most o f  h i s  N ig e r i a n  
a c c e n t .  He even cla imed t o  f i n d  i t  d i f f i c u l t  t o  pronounce th e  name o f  h i s  
primary school  i n  N ig e r i a :
R: Where d id  you do your p r im ary  schoo l ing?
E: In  N i g e r i a .
R: Do you remember the  name o f  t h e  school?
E: Wel l ,  i t ' s  t o o  ha rd  t o  pronounce .  I t ' s  t o o  h a rd
( h e s i t a n t l y  names schoo l )
R: You s a i d  i t  was too  h a rd  t o  pronounce .  What was h a rd
about i t ?
E: The way t o  pronounce .  P r o n u n c ia t io n .
R: What? I t ' s  d i f f i c u l t  fo r  you?
E: Yeah. A b i t  d i f f i c u l t .
I t  i s  most u n l i k e l y  t h a t  a c h i l d  who has  spen t  over t e n  y e a r s  o f  s c h o o l i n g
i n  N i g e r i a  w i l l  remember th e  name o f  h i s  pr im ary  s c h o o l ,  w r i t e  i t  down 
c o r r e c t l y  and a t  the  same t ime f in d  i t  d i f f i c u l t  t o  pronounce .  Bosede,  
to o ,  mispronounced two N ig e r i a n  p l a c e  names and even pronounced h e r  surname 
in  the  same manner as  some o f  h e r  t e a c h e r s .  Uzoaku, be ing  much o l d e r  and 
more c o n f id e n t  in  h e r s e l f ,  r e f u s e d  the  t e a c h e r ' s  r e q u e s t  t o  s h o r t e n  h e r  
name. Another N ig e r i a n  g i r l  had a r r i v e d  about  th e  same t ime  as  Uzoaku and 
because  th e  t e a c h e r s  had been ' u n a b le  t o  g e t  ( t h e i r )  tongues  round '  h e r  
name, t h i s  g i r l  had used h e r  o t h e r  name which th e  t e a c h e r s  found 'much more 
com fo r tab le  t o  u s e '  ( s e e  S e c t io n  9 . 3 . 2 ) .
The c h i l d r e n  were thus  under  c o n s i d e r a b l e  p r e s s u r e  t o  conform t o  th e  
s c h o o l ' s  d i a l e c t  and ac c e n t  a s  v e r b a l i z e d  p r i m a r i l y  by t h e  t e a c h e r s  [ 6 ] .  As 
a consequence some o f  them, fo r  example,  Edet  a t t em p ted  t o  t a k e  on th e  
l o c a l  a c c e n t .  In t h e  fo l low ing  e x t r a c t  what i s  i n t e r e s t i n g  t o  n o te  about  
Edet i s  t h a t  from t ime t o  t ime d u r in g  the  i n t e r v i e w  he momenta r i ly  drops  
h i s  newly a c q u i r e d  a c c e n t .  P r i o r  t o  th e  fo l lo w in g  d i s c u s s i o n  Edet  had 
appeared  u n i n t e r e s t e d  i n  th e  i n t e r v i e w .  In  f a c t  he seemed bored  and 
answered mainly  i n  m onosy l l ab le s  and o c c a s i o n a l  p h r a s e s .  Then he was asked 
i f  he  would l i k e  t o  go back t o  N i g e r i a  when he f i n i s h e d  h i s  secondary  
e d u c a t io n :
E: Yeah.  Yeah. A'd a wud love t h a t .
R: How do you f e e l  about  l i v i n g  i n  t h i s  count ry?
E: A t i n k  i t ' s  a l r i g h t .
R: I f  you had the  cho ice  would you le ave  t h i s  c o u n t ry  t o  go
back t o  N ige r ia?
(Edet  beg in s  t o  s lowly  move away from h i s  newly a c q u i r e d  
a cc en t  (NAA))
E: Yeah.
R: Why?
E: 'Cos i t z  ma c o u n t r i .
R: Any o t h e r  reason?
E: Am d a r - y i n '  t o e  see  i t  a r - g a i n .
R: Do you miss  i t ?
E: (nods i n  re sponse )
R: What s o r t  o f  t h i n g s  do you miss?
(Edet  moves f u r t h e r  away from NAA, b u t  c l o s e r  t o  NDE)
E: A miss  ma f r e n d z . . . ' e r e  sm e l l s  d i f f a r e n ' .
I t  sm e l ls  d i f f ' r e n  in  ' e r e .  De g r o u n ’ i n  N i g e r i a  s m e l l s  
n i c e .
R: And what about  he re?
E: I t z  smel ly!  I t  smel lz  ' o r r i b o o l !  A don'  l a k  i t .
( E d e t ' s  acc en t  i s  now more NDE than  NAA)
R: Do you ta k e  school  d inne r?
E: Yeah.
R: Do you l i k e  i t ?
E: No. Sometams a don* e a t  i t .
R: What d o n ' t  you l i k e  about  i t ?
E: A don'  lak  i t .  I t z  s m e l l i n '  i n  your b r e a d t h .  A don'  lak
i t .  I t  sm e l ls  one k ind  i n  de food .  Eefoon de d inna  
( 'One k i n d '  i s  a ph raseo logy  used  by some N ig e r i a n s  t o  d e s c r i b e  the  
i n d e s c r i b a b l e ,  t h a t  i s ,  i t  i s  used  when they  a r e  a t  a l o s s  fo r  a s u i t a b l e  
a d j e c t i v e . )
While a l b e i t  i n f r e q u e n t l y  u s in g  h i s  NDE h e  i s  asked  about  h i s  MT:
R: What language do your p a r e n t s  speak  a t  home?
E: De-They speak E f i k ,  b u t  a don'  h ' u n d e r s t a n d  i t  p r o p a r l i .
R: So what do you speak t o  them a t  home?
E: A s p ik  p id g i n  E e n g l i s h  o r  a s  some E n g l i s h  l i k e  d - t h i s  ( t h e
n e a r e s t  approx im at ion  he can g e t  t o  RP ( r e c e i v e d  p r o n u n c i a t i o n ) .
On most occa s ions  Edet i s  a b l e  t o  s t a g e  manage h i s  acc en t  s h i f t s  towards  
BEAD, bu t  when he drops h i s  guard  because  th e  t o p i c  o f  d i s c u s s i o n  i s  more 
germane t o  him p e r s o n a l l y ,  he  r e v e r t s  t o  an acc en t  which i s  dominated by 
NDE. He i s  even a b l e  t o  admit t o  speak ing  NDE and an MT. He had
p r e v io u s l y  c o n s i s t e n t l y  den ied  t o  h i s  t e a c h e r s  any knowledge o f  h i s  MT o r  
o t h e r  N ig e r i a n  based  language .  I n  f a c t  he  d id  no t  speak h i s  MT f l u e n t l y
because  he  had been brought up in  a n o t h e r  N ig e r i a n  S t a t e  and spoke th e
l o c a l  language  o f  the  l a t t e r .
I t  i s  worth n o t i n g  t h a t  on o t h e r  o c c a s io n s  e a r l i e r  i n  th e  i n t e r v i e w  
Edet  was q u i t e  c ap a b le  o f  pronounc ing words such as  ' l a k '  as  l i k e  and
'e e f o o n '  a s  even .  He had the  BEAD s k i l l ,  b u t  a t  t h e s e  p o i n t s  i n  t ime  he 
was not  c a l l i n g  upon i t .  During t h i s  p i e c e  o f  c o n v e r s a t i o n  he  was r e l a x e d  
and was i n t e r e s t e d .  Cons tan t  r e p l a y s  o f  th e  i n t e r v i e w  showed t h a t  h i s  
speech had no t  once been c o r r e c t e d  nor had he  been asked  t o  r e p e a t  
a n y th in g .  This  was p u r e ly  c o i n c i d e n t a l  and i t  d id  no t  mean t h a t  a l l  he 
s a i d  was u n d e r s to o d .  However, I  cou ld  fo l low  what he was sa y in g  and t h e r e
had been no need t o  c o r r e c t  h i s  E n g l i s h .  This  may have led  him t o  b e l i e v e
my e a r l i e r  s ta t em en t  t h a t  I  was no t  a t e a c h e r  i n  h i s  s c h o o l .  Th is  cou ld
a l s o  have c o n t r i b u t e d  t o  h i s  a b i l i t y  t o  r e l a x  d u r in g  t h i s  i n t e r v i e w  and use
h i s  NDE s k i l l s .
I t  i s  l i k e l y  t h a t  Edet  a r r i v e d  a t  h i s  use o f  BEAD th rough  a p r o c e s s  o f  
ac c e n t  convergence .  In  ano the r  c o n t e x t ,  G i l e s  and Smith (1979) have
p o in t e d  ou t  t h a t  speech convergence  occurs  when an i n d i v i d u a l  w ishes  t o  
convey a pp rova l  or  seeks  a c c e p t a b i l i t y  from o t h e r  i n d i v i d u a l s  i n  a 
communicative c o n t e x t .  In  E d e t ’ s c a s e  ac c e n t  convergence  n o t  on ly  meant 
a t t e m p t in g  v e r b a l l y  t o  lo s e  h i m s e l f  in  h i s  pee r  g roup,  b u t  a l s o  f u l f i l l i n g  
the  e x p e c t a t i o n s  o f  the  t e a c h e r .  Once t h e s e  c o n d i t i o n s  were absen t  and he 
was in  a s i t u a t i o n  i n  which he began t o  f e e l  r e l a x e d  and t a l k e d  about  
i s s u e s  no t  d i r e c t l y  t o  do w i th  schoo l  l e a r n i n g ,  h i s  NDE began t o  o v e r r i d e  
h i s  BEAD. A s i m i l a r  phenomenon was d e t e c t e d  i n  Segunfs speech :
A la k  i t  ’ e r e .  A p ray  t o e  God am ’ e r e .  ’ Cos i n  N i g e r i a  - h u h -  
everyday i t z  r a i n ,  we t .  Sometam a w i l l  no go t o  s c h o o l .  I t z  
sweepin '  h ' a l l  your f l o o r  -  w a te r !  Ra in ing  a l l  de e r  e r  de 
r o o f . . .  A don '  m in ’ w in ta  b ic o z  we ' a v e  e r  c o a t .
(Segun a r r i v e d  d u r in g  the  r a i n y  season  i n  N ig e r i a )
He drops h i s  ' h ’s ,  h i s  ’ s '  becomes z ,  he omits  th e  l a s t  sound i n  words l i k e  
d o n ' ( t )  and min(d) and in t r o d u c e s  an a s p i r a t e d  fh ’ b e f o r e  t h e  word a l l .  He 
i n s e r t s  e x p r e s s i v e  sounds -h u h -  and h i s  speech i s  much q u ic k e r  th a n  i n  the  
nex t  p i e c e  where h i s  NDE i s  a lmos t  i n a u d i b l e :
R: How d id  you f e e l  when you f i r s t  came t o  t h i s  school?
S: I  f e e l  a b i t  shy .  I  d i d n 1 know anyone in  t h i s  s c h o o l .
Again a s i m i l a r  example from Ede t .  We a r e  t a l k i n g  about  f r i e n d s  towards  
the  end o f  th e  i n t e r v i e w .  Here aga in  h i s  a g i t a t i o n  a t  t h e  t o p i c  o f  
d i s c u s s i o n  o v e r r i d e s  any BEAD s k i l l s  he  has :
(We a r e  t a l k i n g  about  f i g h t s  i n  th e  schoo l)
E: I z  h ' o l l  d i z  bawz. Dey k ip  h ' a s k i n 1 iv  a f i g h t ,  (pause)
Dey k ip  h ’a s k in  1 faw f i g h t s !
R: Who keeps  a sk ing  fo r  f i g h t s ?
( s low ly  moving away from NDE)
E: The boyz i n  d i s  s ch o o l .
The q u e s t i o n  I  asked  s topped  th e  f low o f  h i s  a g i t a t i o n  and he  b e g in s  t o  
move towards BEAD. One o f  th e  t e a c h e r s  i n  SG a l s o  observed  t h i s  phenomenon 
and d e s c r ib e d  i t  t h u s :
She’ s q u i t e  capab le  o f  e x p r e s s i n g  what she wants t o  s ay ,
b u t  i f  s h e ’s u p s e t  o r  angry erm she does r e v e r t  back  t o  not
speak ing  N ig e r i a n ,  bu t  what I ’d c a l l  p id g i n  E n g l i s h .  Erm i t s
th e  only  way I  can d e s c r i b e  i t  ( c h u c k le s )  and when s h e ’s
angry or  u p s e t  t h e  grammar goes and she s t a r t s  t o  speak
E n g l i sh  and the  acc en t  comes o u t  as  w e l l  and a t  t h a t  p o i n t
you cannot  u nde rs tand  what s h e ' s  s a y in g .  Once you can ge t
h e r  t o  calm down h e r  Eng l ish  i s  f i n e  (Ms.PT:8G).
This d i s t i n c t i o n  between ' f i n e '  BEAD and presumably no t  so  f i n e  ' p i d g i n  
E n g l i s h '  runs  through the  o b s e r v a t i o n s  o f  the  t e a c h e r s .  J .R .  Edwards (1979)
has  shown t h a t  t e a c h e r s  p e r c e p t i o n s  o f  a c h i l d ' s  d i a l e c t  has  f a r  r e a c h in g  
i m p l i c a t i o n s  f o r  the  t e a c h e r s '  a s s e s s m e n t '  o f  th e  c h i l d ' s  l e a r n i n g  
p o t e n t i a l .  I t  i s  g r a n te d  t h a t  a t  th e  t ime o f  t h e i r  e n t r y  i n t o  th e  school  
th e s e  N ig e r i a n  c h i l d r e n  d id  ' p o o r l y '  i n  t h e i r  t e s t s ,  bu t  t h e i r  i n i t i a l  
p lacements  in  t e a c h i n g  groups f o r  c h i l d r e n  w i th  low e d u c a t i o n a l  a b i l i t y  
a c ted  as  a s e l f - f u l f i l l i n g  p rophecy .  The two boys were k ep t  in  th e s e  
groups and the  two g i r l s  were moved ou t  o f  t h e s e  t e a c h i n g  groups on ly  a f t e r  
the  t e a c h e r s  had fought  a two y e a r  i n t e r - d e p a r t m e n t a l  b a t t l e  t o  ge t  one o f  
them o u t .  Armed w i th  a BEAD t o g e t h e r  w i th  language s k i l l s  ga ined  from 
p r i v a t e  t u i t i o n  one o f  the  g i r l s  was a b l e  t o  move up i n t o  the  middle  band 
a b i l i t y  t e a c h in g  group.
By b e in g  p la c e d  and kep t  i n  l i m i t e d  a b i l i t y  groups when t h e i r  s k i l l s  
showed t h a t  they  cou ld  move on t e a c h e r s  were d i r e c t l y  invo lved  in  
p r e v e n t in g  t h e s e  c h i l d r e n  from g a i n in g  a c c e s s  t o  h i g h e r  l e v e l  schoo l  
knowledge.  I f  o r g a n i z a t i o n a l  c o n s t r a i n t s  p r e v e n t  t e a c h e r s  from 
implementing t h e i r  p r o f e s s i o n a l  judgements a t  a p p r o p r i a t e  t imes  i t  i s  
l i t t l e  wonder t h a t  c h i l d r e n  a r e  s a i d  t o  unde rac h ieve  ( s e e  P h i l l i p s ,  1979).
6 .4  M e ta p h o r i c a l  Swi tch ing
Fishman (1972:50)  observed t h a t  sp e a k e r s  o f  the  same language move 
from one v a r i e t y  t o  a n o t h e r ,  say Cockney t o  RP ( r e c e i v e d  p r o n u n c i a t i o n ) .  
However, i f  t h i s  i s  n o n - r e c i p r o c a l ,  then  th e  move t h a t  has  o c c u r re d  i s  
m e ta p h o r ic a l  i n  n a t u r e .  When t h i s  one s id e d  sw i tch  occurs  th e  i n d i v i d u a l  
i n i t i a t i n g  i t  t a k e s  a r i s k  as such s w i t c h i n g  may be u n c a l l e d  fo r  and 
t h e r e f o r e  r e j e c t e d  by o t h e r  p a r t i c i p a n t s .  Thus,  a cc o rd in g  t o  Fishman,  
m e ta p h o r ic a l  s w i tc h in g  can only  com fo r tab ly  occur  when th e  i n d i v i d u a l s  
engaged in  a v e r b a l  exchange sh a re  th e  same u n d e r s t a n d i n g  as  t o  the  
a p p r o p r i a t e n e s s  o r  i n a p p r o p r i a t e n e s s  o f  such sw i tch es  i n  th e  c o n t e x t  o f  a 
p a r t i c u l a r  c o n v e r s a t i o n .  I n d i v i d u a l s  thus  have  a r e p e r t o i r e  o f  v e r b a l  
u t t e r a n c e  which i s  c a l l e d  upon a s  oc c a s io n  demands.
During the  i n t e r v i e w s  i t  was n o t i c e d  t h a t  t h e r e  were i d i o m a t i c  as  w e l l  
as  acc en t  s h i f t s  which o s c i l l a t e d  a long  t h e  continuum BEAD t o  NDE. 
M e tapho r ica l  s w i tc h in g  occu r red  when b o th  id i o m a t i c  ( d i a l e c t )  a s  w e l l  as  
accen t  changes could  be d e t e c t e d .  For example,  as  quoted  above,  Edet  used
th e  p h ra s e  'one  k i n d '  when a t t e m p t in g  t o  d e s c r i b e  th e  sm el l  o f  E n g l i sh
food:
I t  smel ls  one k ind  in  de  food.
G i le s  and Smith (1979:46)  argue t h a t  i n d i v i d u a l s  invo lved  i n  s o c i a l
i n t e r a c t i o n s  which r e l y  p redom inan t ly  on speech modify t h e i r  speech  in  
o rd e r  t o  minimize speech d i f f e r e n c e s  w i t h i n  p a r t i c u l a r  v e r b a l  exchange
c o n t e x t s .  Speech i s  thus  an im por tan t  element i n  im pres s ion  management and 
a t t i t u d i n a l  fo rm at ion  ( s e e  G i l e s ,  1973). I t  must be remembered t h a t  the  
r e s e a r c h e r  spoke a t  a l l  t imes  d u r in g  the  i n t e r v i e w  i n  a d i a l e c t  which was 
more BEAD than  NDE. Thus,  t h e r e  were no d i a l e c t  cues t o  th e  c h i l d r e n  and 
m e ta p h o r ic a l  s w i tch in g  on ly  o c c u r re d  when th e  c h i l d r e n  chose  t o  t a k e  t h a t  
r i s k .  The c h i l d r e n  had no e x p l i c i t  r e a s o n  t o  b e l i e v e  t h a t  we sha red  
s i m i l a r  p r o n u n c ia t io n  r e p e r t o i r e s .  A p o s s i b l e  e x p l a n a t i o n  as  t o  why 
m e ta p h o r ic a l  s w i tch in g  o ccu r red  may be due t o  our  s h a r i n g  th e  same 
n a t i o n a l i t y .  However, i f  t h i s  were the  ca s e  one might  have  expec ted  t h a t  
t h e r e  would have been numerous i n s t a n c e s  o f  m e ta p h o r ic a l  s w i t c h i n g .  I t  
appeared t h a t  the  c h i l d r e n  c o n c e n t r a t e d  more on convergence towards  BEAD 
and made use o f  t h e i r  m e ta p h o r ic a l  sw i tc h in g  s k i l l s  d u r in g  s e c t i o n s  o f  the  
c o n v e r s a t i o n  where th e  t o p i c  was o f  more i n t e r e s t  t o  them than  p re v io u s  
ones .  At t h i s  p o i n t  t h e i r  i n t e r e s t  in  th e  t o p i c  over took  th e  need t o  keep 
up t h e i r  im pres s ion  management performance t h a t  they  cou ld  speak  BEAD.
I t  was no ted  t h a t  whenever th e  t o p i c  focused  on r e c o u n t i n g  any 
i n c i d e n t  t h a t  happened in  N i g e r i a  Segun would o c c a s i o n a l l y  i n s e r t  a Yoruba 
word o r  an ' o '  sound a t  the  end o f  a p h ra s e  o r  s t a t e m e n t :  ' a  can do i t  o f . 
The a d d i t i o n  o f  an ’ o ' sound i n  o r d e r  t o  emphasize a fo r e g o in g  s t a t e m e n t  i s  
adopted  by a number o f  N i g e r i a n s .  In  t h e  N ig e r i a n  c o n t e x t ,  as  i n  any 
b i l i n g u a l  or  m u l t i l i n g u a l  c o n t e x t ,  t h e  use  o f  two languages  d u r in g  a 
p a r t i c u l a r  c o n v e r s a t io n  i s  n o t  uncommon, t h a t  i s  a s i n g l e  c o n v e r s a t i o n  can 
be conducted  i n  bo th  MT and,  in  t h i s  c a s e ,  E n g l i s h .  The language which 
dominates th e  c o n v e r s a t i o n  ranges  from th e  t o p i c  b e in g  d i s c u s s e d  t o  the  
l e v e l  o f  competence i n  one o f  the  la nguages .
Many N i g e r i a n s ,  whatever t h e i r  MT, a r e  a b l e  t o  h o ld  b i l i n g u a l  
c o n v e r s a t i o n s .  When t h i s  occurs  the  MT may be s u b s t i t u t e d  f o r  E n g l i s h  
words they  cannot  r e a d i l y  r e c a l l .  In  some c a s e s  the  d e s c r i p t i o n  o f  an 
event  may be c a p tu r e d  more e l o q u e n t l y  i n  t h e  MT. Sometimes a d i r e c t  
t r a n s l a t i o n  from th e  MT t o  Eng l i sh  o r  v i c e  v e r s a  may o c c u r .  More u s u a l l y ,  
from p e r s o n a l  e x p e r i e n c e ,  MT and E n g l i s h  a r e  used com plem en ta r i ly  and 
i n t e r c h a n g e a b ly .  The fo l low ing  i s  a t r a n s c r i p t i o n  o f  a " c o n v e r s a t i o n "  
conducted  s p e c i f i c a l l y  t o  p ro v id e  an example o f  b i l i n g u a l  i n t e r c h a n g e .  As 
w i th  most e x p e r im en ta l  s i t u a t i o n s  i t  i s  d i f f i c u l t  t o  a c c u r a t e l y  r e n d e r  a 
n a t u r a l  occu r renc e :
B: Mo f e  s e  k i  n i  y i  so  t h a t  ma t e t e  l o  sun.
R: Orun? Nine o ’c lo c k  ma s e  s e  l u  n i .
B: K i lo  t i  e wikpe we have t o  do?
R: L e ts  j u s t  t a l k  ba se  manse.
B: How long i s  t h i s  going  t o  t a k e  ( l a u g h s ) .
R: Ko l e  j u  i s e j u  taarun.
B: Gosh i t ’s h a rd  when you have t o  t h i n k  about  i t .
R: I  know.
B: J e  ka gba gbe k i n i y i n  j a r e  ( l a u g h s ) .
R: Be p a t i e n t  ( l a u g h s ) .
B: Wahala ( l a u g h s )  E l e y i  no t i t o ,  ab i?
R: I  d o n ' t  t h i n k  we can do t h i s .  Okan r e r i n .  L e t ' s  t r y  aga in
l a t e r .
Ryan (1979:145)  p o i n t s  ou t  t h a t  n o t  only  do language v a r i e t i e s  ' e n j o y  
d i f f e r e n t i a l  p r e s t i g e ' ,  b u t  t h a t  language v a r i e t i e s  which have been 
s o c i a l l y  a s s e s s e d  as  hav ing  low p r e s t i g e  a r e  a l s o  viewed un fav o u rab ly  by 
some speake rs  o f  t h a t  d i a l e c t .  Lambert (1967) ,  in  a s tudy  o f  French and
Eng l ish  speak ing  Canadians ,  found t h a t  E n g l i s h  speak ing  Canadians  (EC)
a s s e s s e d  French speak ing  Canadians (FC) a s  s h o r t e r ,  l e s s  t r u s t w o r t h y ,  l e s s  
i n t e l l i g e n t  and l e s s  a t r a c t i v e  than  when t h e s e  same s peakers  spoke E n g l i s h .
I t  i s  i n t e r e s t i n g  t o  n o te  t h a t  FCs to o  gave low as ses sm en ts  t o  FCs and d id  
no t  g iv e  low as ses sm en ts  t o  ECs as  they  d id  t h e i r  own e t h n o l i n g u i s t i c  
group.  Lambert (1979:188)  a rgues  t h a t  such n e g a t i v e  p e r c e p t i o n s  encourage  
s o c i a l l y  im por tan t  s h i f t s  away from t h e  use o f  o n e ' s  own 
language o r  d i a l e c t  t o  t h a t  o f  t h e  more p r e s t i g i o u s  g r o u p ' s  
language o r  speech  s t y l e .
Kendall  (1980) i n  an exam ina t ion  o f  grammat ica l  i n t e r p l a y  in  
m u l t i l i n g u a l  speech i d e n t i f i e s  t h e  p resence  o f  code s w i t c h i n g  in  
m u l t i l i n g u a l  c o n v e r s a t i o n s ,  t h a t  i s ,  sw i tc h in g  from one language o r  d i a l e c t  
t o  an o th e r  d u r in g  a g iven  p e r io d  o f  v e r b a l  exchanges .  Even i n  t h e  same 
l i n g u i s t i c  community a p l u r a l i t y  o f  code v a r i e t i e s  e x i s t  and t h e s e  form a 
l i n g u i s t i c  r e p e r t o i r e  which Gumperz (1964:137-138) d e s c r i b e s  as
th e  t o t a l i t y  o f  l i n g u i s t i c  forms r e g u l a r l y  employed i n  th e  
cou rse  o f  s o c i a l l y  s i g n i f i c a n t  i n t e r a c t i o n  ( i n c l u d i n g )  a l l  
the  a c c ep ted  ways o f  f o rm u l a t in g  messages .
Gardner (1979) i n  a Canadian s tudy  o f  th e  e f f e c t s  o f  s o c i a l  a t t i t u d e s  
and i n d i v i d u a l  m o t i v a t i o n ,  c o n s id e r e d  whether  b i l i n g u a l  o r  monol ingual  
s e t t i n g s  had any e f f e c t  on th e  c o r r e l a t i o n  between second language 
achievement and language a p t i t u d e ,  m o t iv a t io n  and s i t u a t i o n a l  
an x ie ty  ( i . e .  a n x i e ty  r e a c t i o n s  a roused  i n  s p e c i f i c  language  l e a r n i n g  
s i t u a t i o n s  such as  th e  c l a s s ro o m ) .  He concluded  t h a t  s o c i a l  c o n t e x t  
i n f l u e n c e s  t h e  r e l a t i o n s h i p  between i n d i v i d u a l  d i f f e r e n c e s  and ach ievem en t .  
However, i t  d id  no t  e l i m i n a t e ,  b u t  m a gn if ied  t h e  r e l a t i o n s h i p  between 
i n d i v i d u a l  d i f f e r e n c e s  and second language achievement  ( s e e  a l s o  Rees ,
1983).
To a l l  i n t e n t s  and purposes  th e  language  in  the  two sc h o o l s  was 
monol ingual  excep t  perhaps  when i n s t r u c t i o n  was b e in g  g iven  in  the  m as te ry  
o f  a n o t h e r  language -  u s u a l l y  European.  N ig e r i a n  and p robab ly  o t h e r  
b i l i n g u a l  c h i l d r e n ,  d id  no t  have th e  o p p o r t u n i t y  t o  d i s p l a y  t h e  language  
s k i l l s  which they  a l r e a d y  had .  They a l s o  had t o  c u r t a i l ,  bo th  in  s ch o o l  
and a t  home, the  use o f  t h e i r  MT. A f t e r  b e in g  i n  a m u l t i l i n g u a l  s o c i e t y
t h e s e  c h i l d r e n  were now faced w i th  c a r r y i n g  out  v e r b a l  e x p r e s s io n  i n  a 
monol ingual  one.
In o r d e r  t o  ex p e r i e n c e  d i r e c t l y  Segunfs competence in  r e a d i n g  in
E n g l i s h ,  t h r e e  r e a d i n g  s e s s i o n s  were a r r a n g e d .  I t  was a l s o  d u r in g  th e s e
s e s s i o n s  t h a t  m e ta p h o r ic a l  s w i tc h in g  occu r red  mos t .  Dur ing th e  f i r s t
s e s s i o n  Segun was ve ry  aware o f  th e  t a p e  r e c o r d e r .  He k ep t  look ing  a t  i t  
and observed  t h a t  i t  was much s m a l l e r  than  t h e  one h i s  Dad had :
S: A don f t i n k  i t  can wuk p r o p a r l i .
R: Why?
S: I t z  s m a l l .  Too sm al l  "gan" (Yoruba word s i m i l a r  i n
meaning t o  ’v e r y 1) I z  i t  wuk ba e e l e c t r i k  o r  b a t t a r e e ?
R: By b a t t e r y .
S : Let  me s ee  i t .
(We spend some t ime examining th e  b a t t e r i e s  and the  ta p e
r e c o r d e r .  He th i n k s  th e  b a t t e r i e s  a r e  to o  s m a l l .  His Dad
has  b i g g e r  ones .  He s w i tch es  i t  on and asks  what t h e  red  
l i g h t  i s  f o r . . . )
S: Let  me ’e a r  ma s e f f .
R: I ' l l  have  t o  rewind i t  f i r s t .
S: Rewine,  rewine " a b i " ?  r e w . . . ( h e  la ughs)  rew ine ,  r e w . . .
( a t  t h e  sound o f  h i s  v o ic e  he  laughs  and obse rves  t h a t  h i s
Dad on ly  p la y s  music w i th  h i s  t ape  r e c o r d e r )
The Yoruba word ab i  i s  s i m i l a r  i n  meaning t o  ' i s  t h a t  c o r r e c t ? ' .
The i n t e r e s t i n g  t h i n g  h e re  i s  t h a t  t h i s  q u e s t i o n  i s  no t  d i r e c t e d  a t  me. He
i s  e s s e n t i a l l y  a sk ing  h im s e l f  i f  he has  got  th e  word r i g h t  e i t h e r  i n  te rms
of  p r o n u n c ia t i o n  o r  l e a r n i n g  a new word.
The fo l l o w in g  e x t r a c t  i s  from th e  t h i r d  and f i n a l  r e a d i n g  s e s s i o n  
w i th  Segun. As soon a s  he  came in  he  showed me a book he  had b rough t  w i th  
him:
1. R: Do you want t o  read  t h i s ?
2. S: Yes.
3.  R: ( t u r n i n g  over the  pages o f  th e  book) Do you know how t o
read  p la y s?
4 .  S: (mumbles then  pauses )  Let  me s e e .  (Looks a t  th e  book.
Opens i t  up and looks  a t  th e  c o n t e n t s .  Turns over  a few 
pages)  Okay. (Gives i t  back  t o  me) Okay.
11. R: So ( r e a d i n g )  The H o s p i t a l  V i s i t
12. S: ( r e a d i n g )  F i s i t o r ,  horn, ha ( s t o p s  r e a d i n g )  wharz d i s ?  hom?
(The rud im ents  o f  r e a d i n g  a p la y  a r e  e x p la in ed )
19. R: Now i t s  your t u r n .
20. S: You fa v e n ? reed  d i s .
21.  R: I  have ( r e a d i n g )  Eh?
22. S: No. You d i d n '  c a l l  d i s  ones ( r e f e r r i n g  t o  th e  name o f  the
c h a r a c t e r )  .
23. R: You don1t
24.  S: You don '  c a l l  i t .
25. R: No, because  y o u ' r e  r e a d i n g  a p l a y .  I t ' s  t e l l i n g  you who
you a r e .
31.  R: What a r e  th o s e  l e t t e r s ?
32. S: E, e ,  g ,  r ,  e -  g r  double  e n
33.  R: And w h a t ' s  t h a t ?
34.  S: J e r a w z , je raw z .
35.  R: What i s  t h a t  c o lo u r  over  t h e r e ?
36.  S: Green.  Mr. Gran Green " o " . Mr Greeen.
During th e  s e s s i o n  Segun was spoken t o  a s  t o  a n a t i v e  s p e a k e r .  There was 
no undue r e p e t i t i o n  o f  i n s t r u c t i o n s  and he  cou ld  u n d e r s t a n d  most o f  what 
was s a i d  t o  him and h i s  re sponse  t o  q u e s t i o n s  was q u ic k .  When he  was 
c o n c e n t r a t i n g  and no t  lo ok ing  a t  th e  t a p e  he  cou ld  fo l low th e  r e a d i n g .  He 
was c o n f id e n t  enough t o  p o i n t  ou t  a p e r c e iv e d  omiss ion  i n  my r e a d i n g :  'you  
'a v e n '  r e ed  d i s '  (L ines  2 0 -23 ) .
The purpose  o f  t h e  s e s s i o n s  was t o  ga in  i n s i g h t  i n t o  h i s  l e v e l  o f  
competence in  E n g l i s h .  In  th e  f i r s t  r e a d i n g  s e s s i o n  whenever h e  came 
a c ro s s  a word he cou ld  no t  d e c ip h e r  he was asked t o  s p e l l  i t .  He a lmost  
always go t  th e  s p e l l i n g  a b s o l u t e l y  c o r r e c t ,  even though a s  he  was s p e l l i n g  
the  word he was pronouncing  them w i th  an NDE a c c e n t .  For  example,  he  
pronounced remember as ' r eemem'a '  and c h a i r  as  ' s h e e r '  and s p e l t  bo th  
c o r r e c t l y .
A f t e r  we had had s e v e r a l  goes a t  d e c i p h e r in g  ' i t ' s  a good t h i n g '  Segun 
appeared  t o  be t i r i n g  and when asked  i f  he wanted t o  s to p  r e a d i n g  he 
r e p l i e d :
A want to e  r e e d .  A must r e e d .  Iv a want to e  do a n y t i n '  i n  
l i f e .  A can pronounce h ' o l l  d '  l e t t a r z  h ' u n l e s s  a pronounce 
a b e d  t o e  z den a can pronounce h ' o l l  de l e t t a r z  l a k  ' r '  
l a k  ' s '  l a k  ' c ' . A c a n ' t  pronounce 'em'  ' e e '  o r  ' o o '  daz why. 
Segun was aware o f  e x a c t l y  where he  was h av ing  problems w i th  h i s  r e a d i n g ,  
bu t  a f t e r  s i x  months he was b eg in n in g  t o  be v e ry  anx ious  about  h i s  
i n a b i l i t y  t o  read  and was i n t e r p r e t i n g  t h i s  a s  a s tum b l ing  b lo c k  t o  h i s  
f u t u r e  e d u c a t i o n a l  p r o s p e c t s .  Judg ing  from th e  r e a d i n g  s e s s i o n s  any 
" s t a n d a rd "  r e a d i n g  and v e r b a l  t e s t  g iven  t o  Segun cou ld  on ly  have r e s u l t e d
in  th e  assessm ent  o f  Segun 's  r e a d i n g  and v e r b a l  a b i l i t y  a s  poor .  Indeed 
they  were ,  b u t  on ly  i n  BEAD. His BEAD r e a d in g  was ve ry  poor ,  b u t  he  had 
v e r b a l  a b i l i t y  i n  NDE and h i s  MT.
The t e a c h e r s  i n  both  schoo ls  ex p re s s e d  th e  view t h a t  th e y  b e l i e v e d  o t h e r  
languages  and c u l t u r e s  were j u s t  a s  im por tan t  a s  t h e i r s .  However, i t  was 
f e l t  t h a t  t h e s e  op in ions  were on ly  r i t u a l  u t t e r a n c e s  o f  c u r r e n t  
" p r o g r e s s i v e "  e d u c a t i o n a l  t h o u g h t .  They appeared  t o  have le a rn e d  to  
e xp re s s  what they  c o n s id e re d  th e  " r i g h t "  re s p o n s es  t o  i s s u e s  r e l a t e d  t o  
b i l i n g u a l i s m  and m u l t i - e t h n i c i t y  i n  s c h o o l s .  That  i s ,  th e y  en th u sed  about  
the  ’r i c h n e s s ’ and ’c o l o u r f u l n e s s 1 o f  o t h e r  c u l t u r e s ,  b u t  were n o t  a b l e  t o  
t r a n s l a t e  t h e i r  v e r b a l i z e d  en thus ia sm  i n t o  t h e i r  t e a c h in g  p r a c t i c e .
Twelve N ig e r i a n  r e a d i n g  books in  E n g l i s h  c u r r e n t l y  i n  u se  i n  N i g e r i a  
were s e n t  ( th ro u g h  a t e a c h e r )  t o  t h e  Language School.  These had s t o r i e s  
and p i c t u r e s  o f  N ig e r i a n  s c e n e s .  A top  management t e a c h e r  a t  MB was so 
keen and p o s i t i v e  towards t h e s e  books t h a t  he  wanted t o  buy them o f f  me. 
However, the  Language School whose r e s p o n s i b i l i t y  i t  was t o  f a c i l i t a t e  the  
c h i l d ' s  r e a d i n g  s e n t  t h e s e  books back w i th o u t  any comment and w i thou t  
u s in g  them. I t  was expec ted  t h a t  a Language School w i t h i n  a l o c a l  
e d u c a t io n  a u t h o r i t y  t h a t  no t  only  has th e  h i g h e s t  number o f  e t h n i c  m i n o r i t y  
c h i l d r e n ,  bu t  i s  committed t o  m u l t i - e t h n i c  e d u c a t io n  would have  s e i z e d  t h i s  
o p p o r tu n i ty  t o  use  t h e s e  books t o  h e l p  a c h i l d  who cou ld  h a r d l y  r e a d  in  
E n g l i s h ,  bu t  was a more competent  r e a d e r  in  h i s  MT. I t  r e q u i r e s  an 
i n s t a n c e  l i k e  t h i s  t o  show how f a r  some t e a c h e r s  s t i l l  have  t o  go in  
o rg a n iz in g  t h e i r  pedagogy such t h a t  p u p i l s  can be he lped  t o  p r o g r e s s  from 
where th e y  a r e  a t ,  by u s in g  r e l e v a n t  t e a c h i n g  a i d s  ( s e e  Ward, 1977; W righ t ,  
1980; W ild ing ,  1981).
Segun knew t h a t  h i s  r e a l  problem was h i s  i n a b i l i t y  t o  r e a d  in  
E n g l i s h .  C onsequen t ly ,  he took  one o f  h i s  Yoruba books t o  s c h o o l .  Th is  
t ime i t  was the  c h i l d  who was "showing o f f "  t h a t  he had r e a d i n g  competence 
in  an a r e a  th e  r e s t  o f  h i s  p e e r  group d id  n o t .  This  i s  n o t  t o  say t h a t
Segun was no t  keen t o  l e a r n  BEAD. On th e  c o n t r a r y ,  even a t  t h e  p o i n t  o f
ex h a u s t io n  Segun wanted t o  co n t in u e  r e a d i n g .  I n s t e a d  o f  send ing  him away 
we s a t  and t a l k e d  about  th e  games he  l i k e d  p l a y in g  and d i f f e r e n t  s p o r t i n g
teams i n  N i g e r i a .  I  cou ld  r e c o g n iz e  th e  teams by name, b u t  a p a r t  from
t h a t  knew ve ry  l i t t l e  about  the  p e r s o n a l i t i e s  he  was d e s c r i b i n g .  Th is  d id  
no t  m a t t e r  as  he t a l k e d  almost  n o n - s to p  and w i th  a l o t  o f  c o n f id e n c e .  I t  
was no t  BEAD, bu t  t h i s  d id  no t  seem t o  m a t t e r  t o  him any more.  There were 
some p h ra s e s  I  cou ld  no t  q u ic k ly  u n d e r s tan d  bu t  what was bo th  i n t e r e s t i n g  
and im por tan t  was t h a t  Segun appeared  v e ry  co m fo r tab le  and r e l a x e d  and 
moreover h i s  speech was f l u e n t .  The more he t a l k e d  about  h i s  l i k e s  and 
d i s l i k e s  th e  more NDE h i s  speech became. However, whenever t h e r e  was the  
o p p o r tu n i ty  fo r  me t o  c o n t r i b u t e  t o  the  c o n v e r s a t i o n  he  adop ted  some o f  th e  
g rammatica l  s t r u c t u r e s  and word p r o n u n c i a t i o n s  I  u sed .  He was n o t  asked  t o  
do t h i s ,  b u t  he d id  i t  w i th  r e l a t i v e  ea se  compared t o  when he  was in  th e
formal r e a d i n g  s i t u a t i o n .  This  i s  how c h i l d r e n  do p i c k  up a l anguage ,  b u t  
a s  Brown (1979) a rgues  t h i s  s k i l l  w i l l  remain  a t  t h e  most b a s i c  l e v e l  i f  
more p r e c i s e  l e a r n i n g  programmes a r e  n o t  u t i l i z e d  ( s e e  a l s o  L i t t l e  and
W i l ley ,  1981; C h e s h i r e ,  1981; H arg reaves ,  1984).
Teachers  a l s o  found E d e t ' s  r e a d i n g  poor and he had ,  on t h e  b a s i s  o f  h i s
t e s t s  and i n i t i a l  slow p r o g r e s s  in  the  Language School ,  been  p l a c e d  i n  a
t e a c h in g  group f o r  the  l e a s t  a b l e  c h i l d r e n .  Right  a t  th e  b eg in n in g  o f  the
i n t e r v i e w  w i th  him he had exp re s sed  s u r p r i s e  t h a t  I  had s p e l t  bo th  t h e  name
o f  t h e  N ig e r i a n  town he  came from and h i s  surname c o r r e c t l y .  I t  was a 
combination  o f  p l e a s u r e  a t  meeting  someone in  school  who had t h e  s k i l l  t o  
do t h i s ,  bu t  a l s o  a chance t o  v e r b a l i z e  h i s  as sessment o f  th e  t e a c h e r s  w i th  
whom he had come i n t o  c o n t a c t :
E: How can you s p e l l  ma name? Only ma Mum and Dad can s p e l l
i t .  Nobody ’e r e  can s p e l l  i t .
R: But y o u 'v e  been h e r e  t h r e e  y e a r s  now I 'm  s u re  your
t e a c h e r s  can s p e l l  your name by now.
E: (E m p h a t ic a l ly  and co n s eq u en t ly  l o s e s  h i s  a b i l i t y  t o
pronounce ' t h ' )  Dey c a n ' t !  Dese t e a c h e r s  don'  know any-  
t ' i n g  how t o  s p e l l  N ig e r i a  name.
R: I 'm  s u re  th e y  can .
E: H 'o n ly  when they  look i n  d - t h e  book.
(His  mother  showed me h i s  l a s t  t h r e e  r e p o r t s  and h i s  name was s p e l t
d i f f e r e n t l y  f i v e  t im e s .  She a l s o  showed me a r e c e n t  l e t t e r  from th e
s c h o o l .  She had been g iven  a com ple te ly  d i f f e r e n t  ending t o  h e r  surname 
( s e e  S e c t io n  9 . 3 . 2 . ) .  I t  must be p o in t e d  ou t  h e re  t h a t  MB d id  make a 
s p e c i a l  e f f o r t  t o  avoid  s i t u a t i o n s  l i k e  t h e s e  o c c u r r i n g .  School Repor ts  
were s e n t  back t o  t e a c h e r s  i f  i t  was n o t i c e d  t h a t  t h e r e  were s p e l l i n g  
d i s c r e p a n c i e s  in  th e  names o f  any o f  t h e i r  p u p i l s ) .
Edet had gone through t h r e e  y e a r s  o f  secondary  s c h o o l i n g  i n  t h i s  
c oun t ry  w i th  h i s  name c o n s i s t e n t l y  b e in g  s p e l t  wrongly .  His p a r e n t s  had 
mentioned t h i s  t o  one o f  the  t e a c h e r s ,  b u t  a t t e m p t s  t o  ' c o r r e c t '  t h e  name 
had r e s u l t e d  i n  an a l t e r n a t i v e  i n c o r r e c t  s p e l l i n g  and th e  p a r e n t s  had ' g o t
fed up w i th  i t '  ( m o th e r ' s  p h r a s e ) .  The e t h n i c  i d e n t i t y  r e l e v a n c e  o f  t h i s
i s  t r e a t e d  e l sew h e re .  The p o in t  t o  n o te  h e r e  i s  t h a t  i t  i s  on ly  d u r in g  
c o n v e r s a t i o n s  on s i m i l a r  p e r s o n a l  t o p i c s  t h a t  Edet  r e g a i n s  enough
co n f id e n c e ,  a l b e i t  b r i e f l y ,  t o  speak in  th e  manner he i s  accustomed t o  in
the  home s i t u a t i o n  (even though h i s  p a r e n t s  c o n s t a n t l y  im plore  him t o  speak 
l e s s  NDE) ( s e e  S e c t io n  6 . 3 ) .
The boys '  speech  has  been used  because  t h e i r  acc en t  s h i f t s  and id i o m a t i c  
in t e r c h a n g e s  were more pronounced than  th e  g i r l s .  Also a t  th e  t im e  o f  the  
i n t e r v i e w  th e  g i r l s  had spen t  lo n g e r  in  t h i s  co u n t ry  th a n  th e  boys .  
Although t r a c e s  o f  NDE could  be found i t  was s u b t l e  and more c o v e r t  th an  
o v e r t .  I t  i s  s u sp e c ted  t h a t  in  a coup le  o f  y e a r s  Segun and Edet  w i l l
converge more in  th e  d i r e c t i o n  o f  BEAD and t h e i r  NDE w i l l  become almost  
u n d e t e c t a b l e .
In  g e n e ra l  t e a c h e r s  p e r c e iv e d  N ig e r i a n  p a r e n t s  as  ’middle c l a s s  
r e a l l y ’ . S ince th e  c h i l d r e n  d i s c u s s e d  h e re  were a l l  p l a c e d  in  r em ed ia l  
depar tments  and i t  was a ’b a t t l e 1 t o  ge t  one o f  them ou t  o f  such a t e a c h i n g  
group ,  i t  i s  sugges ted  t h a t  a c c e n t s  and d i a l e c t s  a r e  l i k e l y  t o  o v e r r i d e  
c l a s s  l a b e l s  i n  th e  e d u c a t i o n a l  o p p o r t u n i t i e s  o f f e r e d  i n  t h i s  c a s e ,  t o  
N ig e r i a n  c h i l d r e n  w i t h i n  th e  B r i t i s h  e d u c a t io n  system [ 7 ] .
6 .5  F i g h t i n g
Apar t  from t h e i r  spoken E n g l i s h ,  t h e  o t h e r  a r e a  t h a t  was o f  concern  t o  
the  t e a c h e r s  was N ig e r i a n  c h i l d r e n ’s involvement  i n  f i g h t s .  Teachers  had 
mentioned somewhat c a s u a l l y  t h a t  th e  c h i l d r e n  were invo lved  in  ’ a number o f  
f i g h t s ’ e s p e c i a l l y  d u r in g  t h e i r  f i r s t  y ea r  in  the  s c h o o l s .  Th is  had no t  
been taken  t o  be an e x c e p t i o n a l  occu r renc e  u n t i l  a t e a c h e r  pu t  t h e  
fo l low ing  p r o p o s i t i o n  t o  me:
*T: Could you t e l l  me. Don’ t  t h i n k  I ’m be ing  ru d e ,  b u t  I  
j u s t  wondered -  w e l l  i t s  (X ) . We’r e  hav ing  a b i t  o f  a 
problem w i th  ( X ) . (X) i s  always g e t t i n g  i n t o  f i g h t s .  I  
j u s t  wondered i f  i t  has  an y th in g  t o  do w i th  h i s  N ig e r i a n  
c u l t u r e ?
R: I  w o u ld n ' t  have thought so .
T: Wel l ,  i t s  j u s t  t h a t  (X) seems t o  t h i n k  f i g h t i n g  i s  a way 
o f  making f r i e n d s  and I  j u s t  wondered.  W el l ,  n ev e r  mind 
w e ' l l  j u s t  have t o  t e l l  him he  c a n ' t  make f r i e n d s  t h a t  
way ( c h u c k l e s ) .
(*not  d i r e c t  i n t e r v i e w  q u o te ,  bu t  w r i t t e n  down w i t h i n  f i v e  m inu tes  o f  th e  
c o n v e r s a t i o n  w i th  a t e a c h e r . )
The c h i l d  we a r e  t a l k i n g  about  h e r e  had r e c e n t l y  a r r i v e d  from N i g e r i a  
and had gone th rough the  lau g h in g ,  nodding and s ay in g  ' y e s '  s t a g e s  o f  h i s  
i n i t i a t i o n  i n t o  secondary school  l i f e .  He had a l s o  made a t t e m p t s  a t  a c c e n t  
convergence ,  bu t  when in  a r e l a x e d ,  i n t e r e s t e d  o r  a g i t a t e d  s t a t e  h e  adop ted  
m e ta p h o r ic a l  s w i tc h in g .  I t  was obvious  t h a t  he  t r i e d  h a r d  t o  conform t o  
the  l o c a l  a c c e n t ,  bu t  had not  y e t  succeeded i n  cam ouflaging  h i s  d i f f e r e n c e .  
This  c h i l d  i s  s t i l l  an ' o u t s i d e r ' ,  a ' s t r a n g e r '  (S c h u tz ,  1967) who i s  
t r y i n g  t o  g a in  a c c e p t a b i l i t y  in  h i s  new s o c i a l  s e t t i n g  a s  q u i c k l y  a s  he  can 
by a t t e m p t i n g  t o  adopt  t h e  l o c a l  a cc en t  and approved d i a l e c t .  P r i o r  t o  
" s u c c e s s "  i n  t h i s  t a s k  i t  i s  p o s s i b l e  t h a t  a t t e m p t s  a t  d e v e l o p in g  a 
f r i e n d s h i p  w i l l  be made. This  a t t em p t  may be i n i t i a t e d  by t h e  N i g e r i a n
c h i l d  o r  member(s) o f  th e  schoo l  pee r  g roup.  The fo l low ing  i s  an e x t r a c t
from th e  i n t e r v i e w  wi th  Edet  i n  c o n n ec t io n  wi th  th e  above:
R: How d id  you f e e l  when you f i r s t  came t o  t h i s  school?
E: I  f e e l  a b i t  shy .  A d id n '  know anyone in  d i s  s ch o o l .
One boy i n  ma c l a s s  make me f e e l  happy (names
h im ) (p au se s )
R: How d id  he  make you f e e l  happy?
E: ’e keep t i c k l i n 1 me.
R: How do you f e e l  now?
E: A g e t  on w id ’em p r o p a a l i .
R: When you say you ge t  on w i th  them p r o p e r ly  how d id  you use  
t o  g e t  on w i th  them?
E: D-They don’ use to e  be f r e n d z ,  b u t  now we a r e  . . .
R: How do you dec ide  t o  be f r i e n d s  w i th  someone?
E: A j u s ’ c h a t  t o  dem.
R: So what do you do to g e th e r ?
E: We p la y  t o g e t h e r .
R: What s o r t  o f  t h i n g s  do you do?
E: P lay  games. Like boxing games.
At t h i s  s t a g e  Edet  i s  concerned w i th  s u c c e s s f u l l y  managing an a lmost  
n o n - e x i s t e n t  r e l a t i o n s h i p  w i th  h i s  pee r  group t o  one i n  which f r i e n d s h i p  
can be s a i d  t o  have o c c u r r e d .  However, something was no t  q u i t e  r i g h t .  
Another o f  E d e t ' s  t e a c h e r s  had a l s o  been concerned  about  h i s  b e h a v i o u r .  He 
was a p l e a s a n t  enough boy,  b u t . . .
He i s  s t r a n g e .  A lo n e r .  He d o e s n ’ t  g e t  on w i th  t h e  r e s t  o f  
th e  c l a s s  a t  a l l  f o r  some r e a s o n . . .  There has  been a l o t  o f  
t r o u b l e  s in c e  he  has  been h e r e .  F i g h t i n g .  He always reminds 
me o f  a q u i e t  l i t t l e  boy,  b u t . . .  He has  got  t h i s  r a t h e r  
s t r a n g e  way. He d o e s n ’ t  s o c i a l i z e  v e ry  w e l l .  He h a s n ' t  y e t .
He d o e s n ' t  a t t r a c t  peop le  t o  him and you d o n ' t  know why no t  
(M s.PT:IB) .
This t e a c h e r  could  no t  q u i t e  work ou t  why Edet go t  i n t o  so much t r o u b l e .  
E d e t ' s  r e l a t i o n s h i p  wi th  h i s  pee r  group has  y e t  t o  be d e f i n e d .  Yet by 
be ing  in  a s o c i a l  s e t t i n g  some form o f  i n t e r a c t i o n  w i th  t h o s e  around  him i s  
bound t o  t a k e  p l a c e .  Woods (1983) has  drawn a t t e n t i o n  t o  t h e  c o m p l e x i t i e s  
o f  p u p i l  schoo l  s u b c u l t u r e s .  Although s t i l l  ail ' o u t s i d e r '  and n a i v e  i n  the  
use  o f  "new" school  i n t e r a c t i o n a l  s t r a t e g i e s  ( S e c t i o n  5 . 2 ) ,  Edet  f i n d s  
h im s e l f  ad o p t in g  th e s e  s t r a t e g i e s  i n  an a t tem p t  t o  become an a c t i v e  p a r t  o f  
the  peer  group.  These i n t e r a c t i o n a l  s t r a t e g i e s  a re  'games '  t o  him. In  a 
s e n s e ,  they  a r e .  Asking i f  someone can f i g h t  and then  e n a b l i n g  t h a t  p e r s o n  
t o  show h i s  f i g h t i n g  a b i l i t y  i s  a t o t a l l y  d i f f e r e n t  type  o f  s o c i a l  
i n t e r a c t i o n  t o  f i g h t i n g  a s  a r e s u l t  o f  a d i s a g re e m e n t .  Of c o u r s e  i f  one o f
t h e  f i g h t e r s  i n  th e  11 gam e-f igh t"  shou ld  exceed an i n d i v i d u a l  o r  c o l l e c t i v e  
meaning o f  " g a m e - f ig h t s "  t h e s e  a r e  l i k e l y  t o  t u r n  i n t o  " r e a l "  f i g h t s .  
F i g h t i n g  the n  becomes no t  j u s t  a d i s p l a y  o f  prowess,  b u t  a r e in fo rc e m e n t  o r  
r e d e f i n i t i o n  o f  e x i s t i n g  s t a t u s  r e l a t i o n s h i p s  (Woods, 1983).
While I  was in  t h e  school  Edet  was invo lved  in  two f i g h t s  t h a t  I  was 
made aware o f .  I t  was a f t e r  one o f  t h e s e  f i g h t s ,  and p robab ly  a t  a l o s s
fo r  how t o  d e a l  w i th  th e  r e o c c u r r e n c e  o f  f i g h t s  i n v o l v in g  E d e t ,  t h a t  a 
t e a c h e r  had asked  i f  f i g h t i n g  was a way o f  making f r i e n d s  i n  N ig e r i a n  
c u l t u r e .  In  Chapte r  5 I  su g g es ted  t h a t  t e a c h e r s  should  f i r s t  examine 
" i n s i d e  s ch o o l"  i n t e r a c t i o n a l  r e l a t i o n s h i p s  b e f o r e  a d d r e s s i n g  the  c u l t u r a l  
norms o f  an e t h n i c  m i n o r i t y  group.  This  i s  f u r t h e r  i l l u s t r a t e d  in  th e  
fo l low ing  c o n v e r s a t i o n  w i th  Edet  about  h i s  behav iou r  i n  s c h o o l :
R: Do you g e t  i n t o  t r o u b l e  i n  school?
E: No.
R: No?
E: No. Yes.  Yeah I  do.
R: What s o r t  o f  t r o u b l e  do you g e t  in to ?
E: I z  h ’ o l l  d i z  bawz. Dey k ip  h ' a s k i n ’ i v  a f i g h t  ( p a u s e ) .
Dey k ip  h ' a s k i n ’ faw f i g h t s !  Dey k ip  h ' a s k i n  faw f i g h t s .
R: Who keeps  a s k in g  f o r  f i g h t s ?
E: The boyz i n  d i s  s c h o o l .
R: Mm. In  what way do they  ask  f o r  f i g h t s ?
E: Dey k ip  h ' a s k i n '  am a good f i g h t e r ?  A say  w e l l  a don '  know.
Dey say do you wanna t r y  me? A say no.  He push me ( p a u s e ) .
R: And the n  you s t a r t  f i g h t i n g ?
E: Yeah.
R: What happens when you f i g h t ?
E: D-Their  boyz s t a r t  b l e e d in g  a n '  dey ' ave t o e  go t ' d '
t e a s h a .
From E d e t ' s  account  we can beg in  t o  pose q u e s t i o n s  away from N i g e r i a n
c u l t u r a l  norms t o  q u e s t i o n s  about  e lements  o f  th e  s u b c u l t u r e  which o p e r a t e s  
in  s c h o o l s .  Although E d e t ' s  account  shows t h a t  he wants t o  d i s t a n c e  
h im s e l f  from f i g h t s  ( th ey  (my emphasis )  keep a s k in g  f o r  f i g h t s ) ,  th e  
i n t e r a c t i o n a l  norm encourages  him t o  draw c l o s e r  t o  a l r e a d y  d e f i n e d  p u p i l  
a c t i o n .  Thus,  h i s  engagement i n  f i g h t s  has  a schoo l  s u b c u l t u r a l  
t r a n s m i t t e d  s i g n i f i c a n c e  grounded in  t h e  i n t e r a c t i o n a l  ne twork o f  t h e
s c h o o l .  Teachers  need t o  p e r c e iv e  such s o c i a l  a c t i o n  as  f i g h t s  as  
l o c a l i z e d  happenings  t h a t  occur a t  p a r t i c u l a r  p o i n t s  i n  t im e .  By s e e k in g  
t o  und e r s tan d  how and when th e s e  occur  t e a c h e r s  may d i s c o v e r  much t o  t h e i r  
advan tage .
Woods (1983:97)  n o t e s  t h a t  f i g h t i n g  can be a form o f  p o s in g  (showing 
o f f ) ,  o r  winning ad m i re r s .  Moreover,  weakness i n  a f i g h t  can le ad  t o  
t e a s i n g  ( s e e  Chap te r  9 ) .  Thus,  f i g h t i n g  i s  an i n t e r a c t i o n a l  t e c h n iq u e  
which,  as  Woods p o i n t s  o u t ,  i s  a s t r a t e g i c  move w i t h i n  f r i e n d s h i p s  and used
as checks  and b a l a n c e s  t o  r e s t o r e  p u p i l  a c c e p te d  o r d e r .  I t  i s  c o n s id e r e d  
t h a t  a n t i - s c h o o l  p u p i l s  engage in  f i g h t i n g  a s  a s t a t u s  i n d i c a t o r  i n  a 
s i m i l a r  manner t o  which p r o - s c h o o l  p u p i l s  use  academic achievement  t o  ga in  
s t a t u s  (Woods, 1983). I t  must be remembered t h a t  one o f  E d e t ’ s t e a c h e r s  
had p o in t e d  out  t h a t  he  was i n a p p r o p r i a t e l y  p la c e d  in  a r e m e d ia l  group.  
Woods su g g e s t s  t h a t  f i g h t i n g  among boys i s  more s t a t u s  o r i e n t a t e d .  I  would 
f u r t h e r  a rgue  t h a t  i n  th e  case  o f  E d e t ,  a s  an  ' o u t s i d e r ’ i t  i s  incumbent on 
him t o  move away from h i s  undef ined  s t a t u s  t o  one i n  which h i s  s t a t u s  i s  
grounded in  th e  i n t e r a c t i o n a l  norms o f  h i s  new s o c i a l  g roup .  Only by a 
s u c c e s s f u l  n e g o t i a t i o n  o f  h i s  i n t e r a c t i v e  p o s i t i o n  can he  g a in  acc ep tan c e  
in  th e  i n t e r a c t i o n a l  world  o f  h i s  p e e r  group:  'D-They don'  use  t o e  be 
f r e n d z , bu t  now we a r e ' .
Edet i s  aware o f  t h e  need t o  map ou t  h i s  s chool  p e e r  group ' c a r e e r ' . 
I s  he t o  shy away from f i g h t i n g  and th u s  be l a b e l l e d  'w eak '?  I f  he  i s  so 
l a b e l l e d  by h i s  p ee r  group i t  i s  u n l i k e l y  t h a t  he w i l l  s u c c e s s f u l l y  manage 
the  move away from be ing  an ' o u t s i d e r ' . His spoken language  a l r e a d y  
i d e n t i f i e s  him as  d i f f e r e n t .  Berger  (1979) has  a rgued  t h a t  when 
i n d i v i d u a l s  meet the y  make c h a r a c t e r  as ses sm en ts  based  on a p e r s o n ' s  
v e r b a l i z a t i o n s .  In  th e  s o c i a l  wor ld o f  the  schoo l  E d e t ' s  language only  
conf irms him as  a s t r a n g e r  and does no t  c o n f e r  him w i th  any academic or  
p h y s i c a l  s t a t u s .  Thus i n  t h e  atmosphere o f  th e  boys '  s choo l  i t  i s  no t  
s u r p r i s i n g  t h a t  c h a r a c t e r  assessm ent  p rocedu re s  in c lu d e  f i g h t i n g .  This  can 
be d e s c r ib e d  a s  a prowess o r  s t a t u s  e s t a b l i s h m e n t  f i g h t  which a l low s  s o c i a l  
r ank ing  ( t h e  conferment  on Edet o f  a p a r t i c u l a r  s t a t u s  w i th  h i s  new 
' c l a s s m a t e s ' )  t o  occu r .  This  i s  no t  t o  excuse o r  j u s t i f y  f i g h t s ,  b u t  t o  
show t h a t  an u n d e r s t a n d i n g  o f  p u p i l s '  s u b c u l t u r e s  i s  l i k e l y  t o  e n a b le  
t e a c h e r s  t o  d e a l  more e f f e c t i v e l y  w i th  what they  l a b e l  d i s r u p t i v e  b eh av io u r  
( see  Chapter  8 and 9 ) .
F i g h t i n g  fo r  r e c e n t l y  a r r i v e d  N ig e r i a n  c h i l d r e n  i s  n o t  only  c o n f in e d  
t o  t h e  boys .  The g i r l s  t o o  g e t  invo lved  i n  f i g h t s  (Meyenn, 1980) b u t  
t h e s e  a r e  f i g h t s  used  fo r  s t r a t e g i c a l l y  d i f f e r e n t  p u rp o s e s .  In  t h e  c a s e  
o f  th e  N ig e r i a n  g i r l s ,  f i g h t s  were used  main ly  as  defence  mechanisms.  As 
we s h a l l  see  l a t e r  (C hap te r  9 ) ,  boys a l s o  used  f i g h t i n g  i n  t h i s  way. 
I t  w i l l  be  remembered t h a t  bo th  th e  boys and the  g i r l s  were i n  t e a c h i n g  
groups which some o f  the  t e a c h e r s  acknowledged were below t h e i r  a b i l i t y .  A 
t e a c h e r  p o in t e d  ou t  t h a t  one o f  t h e i r  s tum bl ing  b lo c k s  had been t h e i r  
speech:
She used  t o  ge t  v e ry  f r u s t r a t e d  . . . .  h e r  language was h o l d i n g
h e r  back and r e a l l y  she s h o u ld n ’ t  have been i n  ( low a b i l i t y
t e a c h in g  group) and a l o t  o f  problems was caused  because
( s h e )  was g e t t i n g  v e ry  f r u s t r a t e d  w i th  the  low l e v e l  o f  work.
She cou ld  be -  she has  been ( i n  s e r i o u s  t r o u b l e )  f o r  f i g h t i n g  
I t  a l l  stemmed down t o  t h i s  f r u s t r a t i o n  because  she was 
f a i r l y  b r i g h t .  Not s o r t  o f  average  and she c o u l d 'v e  coped
w ith  the  main s t ream  (Ms.PT:8G).
Coupled w i th  t h i s  academic f r u s t r a t i o n  t h i s  g i r l  was a l s o  b e i n g  ' t e a s e d '  
about  h e r  speech and h a r a s s e d  about  h e r  surname:
C h i ld :  They were p l a y i n '  w i th  ma f a r d a r z  name. A t o l d  'em
t o  s t o p ,  b u t  th e y  w o u ld n ' t  so a s l a p  h e r  f a c e .
This r e t a l i a t o r y  a c t i o n  i n  defence  o f  h e r  surname le d  t o  t r o u b l e .  The 
need t o  prove something t o  t h e  pee r  group o r  defend i n s u l t i n g  remarks 
about  a name runs  th rough  th e  c h i l d r e n ' s  accoun ts  o f  t h e i r  e x p e r i e n c e  o f  
s c h o o l in g .  This  a r e a  i s  c o n s id e r e d  i n  more d e t a i l  e l sew here  ( s e e  C hap te r  
9 ) .
For  t h e  purposes  o f  t h i s  ch ap te r  i t  i s  wor th n o t i n g  t h a t  a p a r t  from 
coping w i th  ac c e n t  d i f f e r e n c e s  i n  a f r u s t r a t i n g  envi ronment  t h e  c h i l d r e n  
a l s o  had t o  cope w i th  e lements  o f  a school  s u b c u l t u r e  which t h e  t e a c h e r s  
were a p p a r e n t l y  unaware o f  o r  d id  no t  want t o  know a b o u t .  I n  o t h e r  words,  
they  were l e f t  t o  t h e i r  own d e v i c e s .  As one t e a c h e r  observed :
I  t h i n k  k i d s  a r e  -  t h e y ' r e  v e ry  r e s i l i e n t  -  good a t  
a d a p t in g  themse lves  t o  w hatever  s i t u a t i o n  they  f i n d  them se lves  
i n  (Mr.MM:9B).
Only one o f  the  t e a c h e r s  v o l u n t e e r e d  any in fo rm a t io n  t o  me abou t  th e  
causes  o f  t h e  f i g h t s  or  th e  r e a s o n s  beh ind  t h e i r  o b s e r v a t i o n s  o f  t h e s e  
c h i l d r e n  c o n s t a n t l y  b e in g  in  t r o u b l e .  The r ea son  a t e a c h e r  gave ,  
' f r u s t r a t i o n  a t  the  low l e v e l  o f  w o r k ' ,  d id  no t  t a k e  i n t o  account  
r e l a t i o n s h i p s  w i th  th e  p e e r  group .
6.6 Noteworthy Points
Labov (1973) has  argued  t h a t  l a c k  o f  s k i l l  i n  one d i a l e c t  sh o u ld  no t  
be ta k e n  t o  mean la ck  o f  s k i l l  i n  a l l  d i a l e c t s .  Cooper (1984:117-192)  
p o i n t s  ou t  t h a t  Labov 's  p o s i t i o n  i s  t h e  new or thodoxy on th e  i s s u e  o f
language v a r i e t i e s  w i th  p a r t i c u l a r  r e f e r e n c e  t o  what Labov l a b e l l e d
Non-Standard Negro E n g l i s h  (NNE). Cooper goes on t o  a sk  a p e r t i n e n t  
q u e s t i o n :  ' h av in g  a p p r e c i a t e d  th e  l o g i c a l i t y  and l i n g u i s t i c  a p t i t u d e  o f  a 
c h i l d ' s  d i a l e c t ,  what do we do about  i t  -  l e av e  i t  a lone?  o r  modi fy  and
c o r r e c t  i t ? '  Labov h i m s e l f  does no t  t e l l  us what t o  do.  The f o r e g o in g
d i s c u s s i o n  has  o u t l i n e d  what the  c h i l d r e n  do.  Chapter  5 showed what th e  
t e a c h e r s  d i d .  I f  EAL sp eak e r s  a r e  t o  succeed w i t h i n  t h e  B r i t i s h  
comprehensive system,  i t  i s  the  manner i n  which t h e i r  v e r b a l  r e p e r t o i r e  i s  
a s s e s s e d  and c o r r e c t e d  t h a t  f i r s t  has  t o  undergo major  r e fo rm  (Gipps  e t  
a l . ,  1983). S o c i o l i n g u i s t s  have argued  t h a t  th e  source  o f  s c h o o l  f a i l u r e  
should  no t  be blamed on th e  c h i l d ' s  l i n g u i s t i c  code o r  c u l t u r a l  background
(Mehan, 1984; B e r n s t e i n ,  1977).
The l e a r n i n g  problems c h i l d r e n  face  need t o  be p e r c e iv e d  as  a 
consequence o f  ina dequa te  i n s t i t u t i o n a l  a r rangements  t h a t  h in d e r  c h i l d r e n  
by no t  r e c o g n i z in g  t h a t  c h i l d r e n  d i s p l a y  v e r b a l  s k i l l s  d i f f e r e n t l y  in  
d i f f e r e n t  s i t u a t i o n s .  I t  i s  up t o  t e a c h e r s  t o  p ro v id e  a l e a r n i n g  s e t t i n g  
which h e l p s  t o  b r i n g  ou t  t h e s e  s k i l l s .  Although th e  problems o f  t e a c h i n g  
BEAD t o  n o n - n a t i v e  s p eak e r s  o f  E ng l i sh  has  always been r e c o g n i z e d ,  i t  was 
no t  u n t i l  l i n k s  began t o  be made between language  and e d u c a t i o n a l  
underachievement t h a t  t h e  i s s u e  o f  BEAD l e a r n i n g  fo r  c h i l d r e n  f o r  whom 
Eng l ish  i s  n o t  a MT came t o  be o f  g e n e r a l  e d u c a t i o n a l  conce rn .
The t e a c h i n g  o f  E ng l i sh  t o  b l a c k  e t h n i c  m i n o r i t y  groups as  a g e n e r a l  
e d u c a t i o n a l  p o l i c y  began as  f a r  back a s  1963. However, then  ( a s  now) th e  
p r o v i s i o n  f o r  E n g l i s h  language l e a r n i n g  was in a d eq u a te  i n  scope (Rose e t  
a l . ,  1969; Townsend, 1971) as  w e l l  as  in  q u a l i t y  ( D e r r i c k ,  1977; L i t t l e  
and W i l l e y ,  1981). Perhaps  more i m p o r t a n t l y ,  EAL p r o v i s i o n  focused  
p redom inan t ly  on c h i l d r e n  o f  Asian o r i g i n .  C h i ld re n  o f  West I n d i a n  o r i g i n  
were p e r c e iv e d  t o  speak  a d i a l e c t  o f  E n g l i s h  and i t  was th u s  c o n s id e r e d  
i n a p p r o p r i a t e  fo r  them t o  r e c e i v e  EAL (Wight,  1976; V.K.Edwards,  1979).  
However, i t  i s  now g e n e r a l l y  acc ep ted  t h a t  v a r i o u s  forms o f  West I n d ia n  
E n g l i s h  based  d i a l e c t s  have  t h e i r  own s y n t a c t i c  and l e x i c a l  s t r u c t u r e s  
( S u t c l i f f e ,  1982). Even when t h e r e  was s p e c i a l  language p r o v i s i o n  fo r  
e t h n i c  m i n o r i t y  p u p i l s  i t  was found t h a t  t e a c h e r s ’ n e g a t i v e  p e r c e p t i o n s  o f  
e t h n i c  m i n o r i t y  languages n o t  only h in d e re d  t h e  E ng l i sh  language  l e a r n i n g  
p ro g re s s  o f  th e  c h i l d r e n  concerned  ( T r u d g i l l ,  1978) b u t  a l s o  a f f e c t e d  
p u p i l s ’ c o n f id e n ce  (Goodman and Buck, 1973).
The N ig e r i a n  born  c h i l d r e n  who a r e  t h e  conce rn  o f  t h i s  c h a p t e r  
p osse ssed  a f i r s t  language  o t h e r  tha n  E n g l i s h ;  i n  a d d i t i o n  th e y  spoke NDE 
[ 8 ] ,  Thus,  th e y  faced  a l i n g u i s t i c  s i t u a t i o n  where t e a c h e r s  encouraged  
them t o  produce a c c e n t s  and d i a l e c t s  d i f f e r e n t  from th o s e  w i th  which th e y  
were f a m i l i a r .  Gardner (1979:193)  p o i n t s  ou t  t h a t  s ch o o l in g  e n t a i l s
th e  a c q u i s i t i o n  o f  knowledge o r  h a b i t s  which a r e  a l r e a d y  p a r t  
o f  t h e  make up o f  the  c u l t u r e  w i th  which t h e  s t u d e n t  
i d e n t i f i e s .
Thus, i n  o r d e r  t o  ach ieve  BEAD s k i l l s  t h e  c h i l d r e n  were encouraged  t o  
abandon t h e i r  e x i s t i n g  s k i l l s  fo r  one which was f o r e i g n  t o  th e  c h i l d ’ s 
c u l t u r e .  P u p i l s  l e a r n i n g  an a d d i t i o n a l  language a r e  n o t  on ly  face d  w i th  
the  a c q u i s i t i o n  o f  in fo rm a t io n  which i s  des igned  e s s e n t i a l l y  t o  enhance the  
e x i s t i n g  language knowledge o f  n a t i v e  s p e a k e r s ,  bu t  a r e  a l s o  fa c e d  w i th  
a c q u i r i n g  symbolic e lements  o f  a d i f f e r e n t  e t h n o l i n g u i s t i c  
community. . ( a n d ) . . .  make ( t h e s e )  p a r t  o f  ( t h e i r )  own language  
r e s e r v o i r . . . (and  th u s )  imposing e lements  o f  a n o t h e r  c u l t u r e  
i n t o  on e ’s own l i f e  span (G a rd n e r ,1979 :193) .
The v a l u e  o f  m u l t i - e t h n i c  e d u c a t io n  (which encourages  p o s i t i v e  t e a c h e r
a t t i t u d e s  and s e n s i t i v e  t e a c h i n g  s t r a t e g i e s  f o r  a l l  p u p i l s  i n  a 
m u l t i c u l t u r a l  s o c i e t y )  has  been emphasized by a number o f  r e s e a r c h e r s  and 
e d u c a t i o n a l  a d v i s o ry  b o d ie s  ( s e e  ILEA M u l t i - E th n i c  Educa t ion  Reviews,  
e s p e c .  Summer, 1982; Schools Counc il  Programme 4 ,  1982; Schools Counc il  
Pamphlet 18, 1981).  In  view o f  t h i s  p o l i c y  s t a n c e ,  i t  was expec ted  t h a t
schoo ls  would be a l e r t  when faced  w i th  t e a c h in g  e t h n i c  m i n o r i t y  c h i l d r e n  
who have been born  ab road .  Y e t ,  i t  was shown above t h a t  th e  two s c hoo ls  
examined in  t h i s  p r e s e n t  s tudy  conducted  t h e i r  EAL t e a c h i n g  programmes in  
an atmosphere o f  t h e o r e t i c a l  u n c e r t a i n t y  and p r a c t i c a l  chaos .
The e d u c a t i o n a l  focus  on th e  t e a c h i n g  o f  E n g l i sh  t o  e t h n i c  m i n o r i t y  
p u p i l s  has  s h i f t e d  from conce rns  about  t e a c h e r s '  n e g a t i v e  s t e r e o t y p i n g  o f  
speech s t y l e s  and a c c e n t s  d i f f e r e n t  from r e c e i v e d  p r o n u n c i a t i o n  (RP) t o  an 
emphasis on " e d u c a t in g "  t e a c h e r s  about  th e  v a lu e  o f  b la c k  e t h n i c  m i n o r i t y  
b i l i n g u a l i s m  ( m u l t i l i n g u a l i s m )  and the  r i c h n e s s  o f  language d i v e r s i t y  
( L i t t l e  and W i l l e y ,  1981; H a rg reaves ,  1984; Thomas, 1985). However, j u d g in g  
from the  d a t a  p r e s e n t e d  above,  a s u b s t a n t i a l  amount o f  such " p r o g r e s s i v e "  
t h i n k i n g  i s  f a l l i n g  on d e a f  e a r s .  Moreover,  t e a c h e r s  who d id  a t t e m p t  t o  
e x e r c i s e  t h e i r  p r o f e s s i o n a l  judgement d i s c o v e re d  t h a t  o r g a n i z a t i o n a l  
c o n s t r a i n t s  ( t e a c h i n g  group i n f l e x i b i l i t y )  and management i n t r a n s i g e n c e  
( ’ somebody somewhere was p u t t i n g  a b a r r i e r  u p ’ ) p re v e n te d  them from 
p ro v id in g  adequa te  e d u c a t i o n a l  o p p o r tu n i e s  t o  t h e  c h i l d r e n  conce rned .
6.7 Concluding Reflections
Language has  a s o c i a l l y  c o n s t r u c t e d  meaning.  W ith in  the  s o c i e t y  a t  
l a r g e  i t  d e r i v e s  i t s  meaning in  a number o f  ways which r e f l e c t  th e  way in  
which bo th  c u l t u r a l  and p o l i t i c a l  o v e r to n e s  impinge on th e  r o l e  o f  
l anguage .  We have seen t h e  manner i n  which language o p e r a t e s  i n  the  
m icro-wor ld  o f  th e  s c h o o l .  However, language use goes beyond th e  
immediate e x p e r i e n c e  o f  th e  c h i l d .
Although t h e s e  c h i l d r e n  a r e  a t  a s t a g e  where they  a r e  a l r e a d y  aware o f  
the  world  ’ou t  t h e r e ’ they  have  t o  a d j u s t  t o  a "new” wor ld i n  which 
language ( i n c l u d i n g  d i a l e c t  and ac c e n t )  has  a s o c i a l l y  s i g n i f i c a n t  meaning 
d i f f e r e n t  from t h a t  which th e y  a r e  accustomed t o  i n t e r p r e t i n g .  In  a l l  
s o c i e t i e s  i t  i s  l i k e l y  t h a t  some form o f  s t igm a w i l l  be a t t a c h e d  t o  v e r b a l  
u t t e r a n c e s  t h a t  d e v i a t e  from t h e  acc e p te d  norm o f  t h a t  s o c i e t y .  Having 
ga ined  a c c e s s  t o  a new s o c i a l  world  t h e s e  c h i l d r e n  have t o  face  an unusua l  
type  o f  s t igm a grounded i n  t h e  s o c i e t y ' s  o r i e n t a t i o n  t o  language v a r i e t i e s .  
Moreover,  language i s  one o f  t h e  p r o c e s s e s  th rough  which a c c e s s  i s  ga ined  
t o  schoo l  approved knowledge which i s  d e r iv e d  from t h e  c u l t u r e  o f  the
s o c i e t y .  Thus,  t h o s e  who a r e  no t  p a r t  o f  a c u l t u r e  a r e  n o t  immedia te ly
p r i v y  t o  t h e  r u l e s  o f  v e r b a l  a c t i v i t y  in  t h a t  s o c i e t y .
Once i n t e r a c t i o n  i n  schoo l  b eg in s  t h e  t e a c h e r s  and p e e r  g roup ,  in
terms o f  v e r b a l  u t t e r a n c e s ,  become more s i g n i f i c a n t  than  th e  p a r e n t s .  The 
c h i l d r e n  p e r c e i v e  members o f  t h e i r  new s o c i a l  world  a s  h o ld i n g  th e  key t o  
t h e i r  a cc e s s  i n t o  t h e  s k i l l s  r e q u i r e d  f o r  p a r t i c i p a t i o n  t h e r e i n .  One o f  
the  i n i t i a l  s k i l l s  the c h i l d r e n  seek t o  a c q u i r e  i s  t h a t  which w i l l  e n ab le  
them t o  s t a g e  manage t h e i r  v e r b a l  u t t e r a n c e s  such t h a t  th e y  a r e  not  
immediate ly  i d e n t i f i a b l e  a s  ’o u t s i d e r s ’ . This  may e x p l a i n  why c h i l d r e n  
speak l e s s  l i k e  t h e i r  p a r e n t s  and more l i k e  t h e  m a j o r i t y  o f  t h o s e  i n  t h e i r  
immediate s o c i a l  s e t t i n g .  Of cou r se  t h e r e  i s  a l s o  t h e  s t igm a t h a t  i s  
a t t a c h e d  t o  n o n - s o c i a l l y  approved d i a l e c t s .  C h i ld ren  q u i c k l y  ’ i n t e r n a l i z e ’ 
(Berger  and Luckmann, 1967) group norms and v a l u e s  (Day, 1982) and t h e s e
N ig e r i a n  c h i l d r e n  show t h a t  th e y  a r e  no e x c e p t io n .  However, as  
’ s t r a n g e r s ’ (S c h u tz ,  1967; see  a l s o  Banton,  1973) th e y  undergo a more 
d i f f i c u l t  p ro c e s s  o f  c u l t u r a l  a d ju s tm e n t .
Although both  t e a c h e r s  and the  p e e r  group become s i g n i f i c a n t  o t h e r s ,  
i t  i s  th e  t e a c h e r s  who c a r r y  th e  e f f e c t i v e  w eigh t  i n  p r o v id i n g  a s o c i a l  
world i n  which t h e  c h i l d r e n  wish  t o  become a p a r t .  The c h i l d r e n  seek  t o  
camouflage t h e i r  d i f f e r e n c e  [9]  and t h e r e f o r e  a c q u ie s c e  t o  t h e  r u l e s  and 
r o u t i n e s  o f  language  as  l a i d  down by t h e i r  t e a c h e r s .
M a rx i s t s  b e l i e v e  t h a t  s o c i a l  e x i s t e n c e  de te rm ines  man’s c o n s c io u s n e s s  
w h i le  phenomenologis ts  emphasize t h a t  an i n d i v i d u a l ’ s c o n s c io u s n e s s  and 
id e a s  u n d e r ly  s o c i a l  r e a l i t y .  Both a r e  forms o f  d i a l e c t i c a l  r e a s o n i n g  
which examine th e  manner in  which s o c i a l  c o n s t r a i n t s ,  s o c i a l  c o n d i t i o n s  and 
the  o v e r a l l  s t r u c t u r e  o f  s o c i e t y  de te rm ine s  (M a rx is t )  o r  impinges on
(phenom eno log is t ) s o c i a l  a c t i o n  ( see  a l s o  S e c t io n  2 . 1 ) [ 1 0 ] .
In  s c h o o l ,  as  i n  most a r e a s  o f  s o c i a l  l i f e ,  l e g i t i m a t i o n  and c o n t r o l  
a r e  secu red  by th o s e  w i th  th e  s o c i a l  p o s i t i o n  and a u t h o r i t y  t o  d e f i n e  and 
en fo rce  the  ground r u l e s  fo r  human a c t i o n .  Gramsci (197 1) s u g g e s t s  t h a t  
th e  dominant s o c i a l  group does no t  ’r u l e '  c u l t u r a l  p ro d u c t i o n  d i r e c t l y  
(Bourdieu ,  1973), b u t  c o v e r t l y  dominates  by fo rm u la t in g  the  grounds on 
which p o l i c y  i s  formed.  A dominant  s o c i a l  p o s i t i o n  a l s o  e n a b l e s  th e  
e f f e c t i v e  d e f i n i t i o n  o f  what c o n s t i t u t e s  s o c i a l l y  approved knowledge 
(Young, 1971) a s  embodied i n  th e  schoo l  c u r r i c u lu m .  On th e  m a c r o - l e v e l ,  
c u l t u r a l  hegemony may indeed  be c o v e r t .  However, a s  seen  above on the  
m i c r o - l e v e l  i t  i s  o v e r t  i n  terms o f  th e  ’' e a s e '1 w i th  which r e c e n t l y  a r r i v e d  
c h i l d r e n  beg in  t o  p i c k  up th e  cues and produce  v e r b a l  u t t e r a n c e s  t h a t  a r e  
approved by th o s e  in  p o s i t i o n s  t o  d i r e c t l y  encourage a p a r t i c u l a r  type  o f  
s o c i a l  a c t .  Thus,  a cc en t  and d i a l e c t  s h i f t s ,  speech convergence  and 
m e ta p h o r ic a l  s w i tc h in g  become r i t e s  o f  p a s s a g e .
Educa t ion  i s  one o f  the  p ro c e s s e s  th rough  which c u l t u r a l  p ro d u c t i o n  
t a k e s  p l a c e  and language  becomes a t o o l  o f  t h i s  p ro c e s s  because  o f  the  
i n e x t r i c a b l e  l i n k  between language  and s o c i a l  a c t i o n  (Berger  and Luckmann, 
1967; A l t h u s s e r ,  1971).  Language cannot  even be s a i d  t o  be a m i n i s c u le
p a r t  o f  th e  p ro c e s s  o f  encourag ing  p a r t i c u l a r  types  o f  s o c i a l l y  approved 
a c t i o n  because  i t  i s  w i t h i n  th e  framework o f  v e r b a l  exchange t h a t  s o c i a l  
r e a l i t y  comes t o  be d e f in e d .
Richmond (1979) p o i n t s  ou t  t h a t  f a i l u r e  occur red  in  West I n d i a n  
c h i l d r e n ’ s language  assessment because  th e  school  d i d  n o th i n g  to  
accommodate the  pr im ary system o f  th e  b la c k  working c l a s s  c h i l d .  N e i t h e r  
does i t  o f  the  w h i te  working c l a s s  c h i l d  ( T r u d g i l l ,  1975) and we should  
no t  be s u r p r i s e d  t h a t  i t  does n o t .  Educa t ion  as  i t  i s  o p e r a t i o n a l i z e d  does 
no t  seek  t o  p ro v id e  r a d i c a l  change .  R a t h e r ,  i t  s e r v e s  t o  m a in t a i n  the  
s t a t u s  quo ( s e e  Chapter  11). Of cou r se  some w i l l  e x p e r i e n c e  s o c i a l
m o b i l i t y  (Halsey  e t  a l . ,  1980),  b u t  t h i s  does n o t  change the  
h e i r a r c h i c a l  and e x p l o i t a t i v e  r e l a t i o n s h i p  between s o c i a l  g roups .
F i n a l l y ,  i t  must be emphasized t h a t  BEAD i s  e s s e n t i a l l y  a m i n o r i t y
d i a l e c t  employed by th o se  in  s o c i a l  p o s i t i o n s  o f  a u t h o r i t y .  Thus middle
c l a s s  c h i l d r e n  (bo th  b la c k  and w h i te )  a r e  a t  an e d u c a t i o n a l  adv an tag e .  
The midd le  c l a s s  i s  a m i n o r i ty  group.  However, school  knowledge i s  no t
based on the  needs  o f  the  numerica l  m a j o r i t y ,  b u t  on the  s o c i a l l y  g e n e ra te d  
needs o f  th e  middle c l a s s  m i n o r i ty  who as members o f  the  r u l i n g  c l a s s  have 
g r e a t e r  o p p o r tu n i ty  t o  n e g o t i a t e  a h igh  s t a t u s  fo r  the  type  o f  knowledge 
they  f i n d  a c c e p ta b l e  (Young, 1971). A move towards  e g a l i t a r i a n i s m ,  i n  t h e  
r e a l  sense  o f  the  word,  r e q u i r e s  i n s t i t u t i o n s  such as  th e  e d u c a t io n  system 
t o  drop th e  facade  o f  t h e i r  f u n c t i o n  as  e n a b l in g  s o c i a l  m o b i l i t y  and 
c r i t i c a l l y  t o  examine t h e i r  r o l e  as  m a i n t a i n e r s  o f  th e  s t a t u s  quo.  C hap te rs  
5 and 6 have examined the  e x p e r i e n t i a l  r e a l i t y  o f  s c h o o l i n g  f o r  r e c e n t l y
a r r i v e d  N ig e r i a n  born  c h i l d r e n .  I t  was main ly  i n  th e  a r e a s  o f  language and 
ad ju s tm en t  t o  a new s o c i o - c u l t u r a l  envi ronment  t h a t  t h e s e  c h i l d r e n  d i f f e r e d  
from B r i t i s h  born  N ig e r i a n  c h i l d r e n .  However, whenever n e c e s s a r y  th e  
fo l low ing  c h a p t e r s  d i f f e r e n t i a t e  between th e  two.
Chapter  7 o u t l i n e s  th e  p ro c e s s  th rough  which N ig e r i a n  p a r e n t s  
encouraged t h e i r  c h i l d r e n  t o  make p a r t i c u l a r  e d u c a t i o n a l  c h o i c e s .
Notes
1. This  ph ra se  i s  used  in  t h i s  c h a p t e r  t o  draw a t t e n t i o n  t o  the  
i m p l i c a t i o n s  o f  r e f e r r i n g  t o  B r i t i s h  S tandard  E ng l i sh  (BSE). As p o in t e d  
out  i n  th e  p re v io u s  c h a p t e r  t h e  t e a c h e r s  i n t e n t  t o  t e a c h  E n g l i s h  was 
t r e a t e d  as p r o b le m a t i c .  The r e f e r e n c e  t o  a s t a n d a r d  form im p l ie s  the  
e x i s t e n c e  o f  a n o n - s t a n d a rd  one (Labov, 1973).  I f  Labov and o t h e r  
l i n g u i s t s  a r e  c o r r e c t  in  t h e i r  c l a im  t h a t  t h e  Afro-American d i a l e c t  o f  
Eng l i sh  i s  a language in  i t s  own r i g h t ,  then  i t  cannot  be a n o n - s t a n d a rd  
one.  By r e f e r r i n g  t o  a d i a l e c t  as  n o n - s t a n d a rd  we a re  making a s u b j e c t i v e  
assessment o f  i t s  r e l a t i o n  t o  a n o t h e r  d i a l e c t  which i s  in c o m p a t ib le  w i th  
the  l i n g u i s t i c  assessm en t  o f  languages  and t h e i r  d i a l e c t s  a s  d i f f e r e n t ,  b u t  
equal  i n  t h e i r  f u n c t i o n  as  communicative t o o l s .  P r o f e s s o r  P e t e r  T r u d g i l l  
d e s c r i b e s  the  s i t u a t i o n  th u s :
Speakers  who would g e n e r a l l y  be r e g a rd e d  a s  ’ e d u c a te d '  
t y p i c a l l y  speak th e  d i a l e c t  (my emphasis)  t h a t  i s  w ide ly  
known a s  s t a n d a r d  E n g l i s h .  This  i s  the  d i a l e c t  t h a t  i s  
norm al ly  used in  th e  w r i t i n g  o f  E n g l i s h  th roughou t  t h e  
E n g l i s h  speak ing  w or ld .  I t  i s  p o s s i b l e  t o  r e g a r d  t h i s  form 
o f  E n g l i sh  as  a s i n g l e  d i a l e c t  even though i t  i s  s u b j e c t  t o  
a c e r t a i n  amount o f  r e g i o n a l  d i f f e r e n t i a t i o n  ( T r u d g i l l ,  1983:51) .
I  would th u s  sugges t  t h a t  each d i a l e c t  has  i t s  own s t a n d a r d  form. In
o rd e r  t o  t a k e  account  o f  t h i s ,  l i n g u i s t s  such as  D i l l a r d  (1973) use  th e
l a b e l  Black E n g l i s h .  This  l a b e l  i s  incongruous  and s u g g e s t s  a u n i f o r m i t y  
which does n o t  e x i s t .  For example,  t h e  Jamaican d i a l e c t  o f  E n g l i s h  i s
l i k e l y  t o  be d i f f e r e n t  from th e  I n d ia n  d i a l e c t  o f  E n g l i s h  o r  indeed  th e
N ig e r i a n  one even though they  may have f e a t u r e s  in  common ( a s  th e y  do w i th  
B r i t i s h  (w h i te? )  d i a l e c t s  o f  E n g l i s h )  ( s e e  Stubbs and H i l l i e r ,  1983).  I f  
t h e r e  i s  a need fo r  c o l l e c t i v e  r e f e r e n c e  t o  d i f f e r e n t  ty p e s  o f  E n g l i s h ,  the  
l a b e l  Commonwealth E n g l i s h  w i th  i t s  a s s o c i a t e d  meaning o f  v a r i e t y  may be 
more a p p r o p r i a t e .
2.  Loca l  a c c e n t s  and d i a l e c t s  a r e  t h e  s o r t s  o f  s k i l l s  c h i l d r e n  p i c k  up 
e a s i l y .  What i s  more u s e f u l  i s  a c o n c e n t r a t i o n ,  as  T r u d g i l l  (1975) and 
Richmond (1979) s u g g e s t ,  on t h e  c h i l d r e n ' s  w r i t t e n  language  s t r u c t u r e .  
A f t e r  a l l ,  even ind igenous  c h i l d r e n  have d i f f e r e n t  a c c e n t s  and d i a l e c t s  
which they  employ in  d i f f e r e n t  s o c i a l  s i t u a t i o n s .  Not i n f r e q u e n t l y ,  t h e s e
a r e  e r r o n e o u s ly  b e l i e v e d  t o  impede t h e i r  o v e r a l l  language p r o g r e s s
( T r u d g i l l  and Hughes,  1979).
3.  C onsecu t ive  ILEA Language Surveys (1981,1983)  have  drawn a t t e n t i o n  t o
the  p a r t i c u l a r  d i f f i c u l t i e s  they  ex p e r i e n c e  w i th  th e  i d e n t i f i c a t i o n  o f
N ige r ia n  based  languages  ( s e e  Apendix 14). The N ig e r i a n  p a r e n t s  spoken t o  
r e a d i l y  i d e n t i f i e d  t h e i r  MT. However, over  t h r e e  q u a r t e r s  o f  them s t r e s s e d
t h a t  they  u s u a l l y  conversed  w i th  t h e i r  c h i l d r e n  in  E n g l i s h  because  they  
d id  no t  want t h e i r  MT t o  impede th e  c h i l d r e n ’ s BEAD l e a r n i n g  p r o g r e s s .  As 
has  been c o n s i s t e n t l y  shown t h i s  i s  an e r roneous  b e l i e f  which i s  a l s o  h e l d  
by t e a c h e r s  (Rees ,  1983; T r u d g i l l  and Hughes, 1979; see  a l s o  Stubbs and 
H i l l i e r ,  1983). O ne-e igh th  o f  the  c h i l d r e n  in t e rv ie w e d  cou ld  n o t  r e a d i l y  
r e c a l l  th e  name o f  t h e i r  MT and r e q u i r e d  my h e l p  t o  i d e n t i f y  t h e i r  own MT. 
This shows how f a r  t h e i r  p a r e n t s  were p r e p a re d  t o  go in  o r d e r  t o  c r e a t e  a 
language b a r r i e r  t o  t h e i r  own MT so t h a t ,  a s  th e y  saw i t ,  t h e i r  c h i l d r e n ’ s 
BEAD p r o g r e s s  would no t  be impeded.  L i t t l e  wonder t h a t  t h e  c h i l d r e n  cou ld  
no t  speak t h e i r  own MT, b u t  i d e n t i f i e d  t h e i r  p a r e n t s '  MT as  " N i g e r i a n "  -  a 
n o n - e x i s t e n t  l anguage .  The p r e v a i l i n g  a t t i t u d e s  t o  e t h n i c  m i n o r i t y  
languages  have i m p l i c a t i o n s  f o r  bo th  c h i l d r e n  and a d u l t s  u n d e r s t a n d i n g  o f  
the  r o l e  o f  t h e i r  language i n  s o c i e t y .
4 .  Not a l l  N ig e r i a n  c h i l d r e n  who have had a l l  t h e i r  p r im ary  s c h o o l i n g  i n  
N ig e r i a  have major language ad jus tm en t  prob lems ,  b u t  a s  u s u a l  t h o s e  w i th  
obvious problems g a in  more a t t e n t i o n .
5.  V.K. Edwards (1979) s u g g e s t s  u s in g  BEAD as  an a d d i t i o n  t o  th e  c h i l d ' s  
d i a l e c t  r a t h e r  tha n  c o n c e n t r a t i n g  e x c l u s i v e l y  on c o r r e c t i n g  s o - c a l l e d  
e r r o r s  which works i n d i r e c t l y  t o  in fo rm  th e  c h i l d r e n  t h a t  th e y  have  no 
language s k i l l s  a t  a l l .
6. Teachers  b a s i c a l l y  c h a l l e n g e d  th e  v a l i d i t y  o f  th e  c h i l d r e n ' s  e x i s t i n g  
v e r b a l  knowledge.  As Labov (1973) shows, the  v e r b a l  d e f i c i t  c o n t ro v e r s y  
focuses  on d i a l e c t .
7. F ive  o f  th e  n in e  t e a c h e r s  who had d i r e c t  c o n t a c t  w i th  t h e  c h i l d r e n  
s p e c i f i c a l l y  used  th e  l a b e l  'm idd le  c l a s s ’ t o  d e s c r i b e  fo u r  o f  th e  p a r e n t s  
( s e e  a l s o  Chap te rs  7 and 10).
8.  This  i s  t o  be d i f f e r e n t i a t e d  from BEAD which N ig e r i a n  bo rn  c h i l d r e n  
a re  a l s o  c ap a b le  o f  speak ing  f l u e n t l y .  I t  i s  th o s e  who had n o t  y e t  
a c q u i r e d  BEAD s k i l l s  t h a t  were examined.
9.  However, as  d i s c u s s e d  in  Chapte rs  9 and 10, hav ing  g a in e d  th e s e  
s k i l l s  and gone through t h i s  p ro c e s s  o f  n o r m a l i z a t i o n  c h i l d r e n  b eg in  t o  
r e i n t e r p r e t  t h e i r  r e l a t i o n s h i p  t o  th e  s o c i e t y .
10. These d i a l e c t i c a l  ( d u a l i s t )  p o s i t i o n s  need t o  be d i f f e r e n t i a t e d  from 
monist  e x p l a n a t i o n s  d e r i v i n g  from, f o r  example,  l i n g u i s t i c s  and 
b e h a v i o u ra l  psychology.  These focus  main ly  on th e  i n d i v i d u a l  i n  an 
ex p e r im e n ta l  s e t t i n g .
CHAPTER SEVEN :  THE PR O C E SS O F C H O IC E
7.1 Introduction
Chap te rs  5 and 6 focused  s p e c i f i c a l l y  on N ig e r i a n  born  c h i l d r e n  and 
d i s c u s s e d  t h e i r  school  e x p e r i e n c e s  as  they  concerned  language  l e a r n i n g  
i s s u e s .  I t  was mainly  i n  t h e i r  E n g l i s h  language  s k i l l s  t h a t  t h e s e  c h i l d r e n  
d i f f e r e d  c o n s i d e r a b ly  from B r i t i s h  born  N ig e r i a n  c h i l d r e n .  This  and 
subsequent  c h a p t e r s  d i s c u s s  i s s u e s  t h a t  a r e  p e r t i n e n t  t o  bo th  groups o f  
c h i l d r e n .
In t h i s  c h a p t e r  th e  p ro c e s s  th rough  which N ig e r i a n  p a r e n t s  choose th e  
schoo ls  which t h e i r  c h i l d r e n  a t t e n d  a r e  c o n s id e r e d .  Research on v a r i o u s  
a s p e c t s  o f  s c h o o l in g  u s u a l l y  s i d e  s t e p  t h e  i s s u e  o f  cho ice  o f  s choo l  
(Banks and F in l a y s o n ,  1973). This  p r e s e n t ■r e s e a r c h  w i l l  no t  t a k e  fo r  
g r a n te d  t h a t  a cho ice  o f  schoo l  has  been made ( R u t t e r  e t  a l . ,  1979:1 ) ,  b u t  
w i l l  seek  t o  d i s c o v e r  th e  p r o c e s s e s  th rough  which c h i l d r e n  come t o  a t t e n d  
p a r t i c u l a r  s c h o o l s .  The concern  i s  n o t  j u s t  t o  l i s t  g e n e r a l  c r i t e r i a  which
make a schoo l  a p o p u la r  c h o i c e ,  b u t  i n  d em o n s t r a t in g  t h a t  t h e  manner in
which s c hoo ls  p r e s e n t e d  them se lves  t o  th e  p u b l i c  formed an im p o r tan t  p a r t  
in  the  p a r e n t s ’ and c h i l d r e n ’s d e c i s i o n  making p r o c e s s .  C h i ld r e n  (and t o  a 
c o n s id e r a b l e  e x t e n t ,  p a r e n t s )  drew a t t e n t i o n  t o  th e  p o i n t  t h a t  s c h o o l s '  
exam ina t ion  r e s u l t s  were no t  the  only  c r i t e r i a  they  used  when making t h e i r  
cho ice  o f  school  ( s e e  R u t t e r  e t  a l . ,  1979). The observed  b eh av io u r  o f  
p u p i l s  a l r e a d y  a t t e n d i n g  th e  school  t o g e t h e r  w i th  t h e  s c h o o l ' s  
neighbourhood r e p u t a t i o n  ( s t r i c t  o r  l a x )  were major conce rns  f o r  th e  
p a r e n t s .
The f a c t  t h a t  th e  schoo ls  under  i n v e s t i g a t i o n  a r e  bo th  s i n g l e  sex
schoo ls  i s  i n c i d e n t a l  (Chapte r  4 ) .  Not s u r p r i s i n g l y ,  however,  the  p a r e n t s  
and c h i l d r e n ' s  views r e f l e c t  t h i s  b i a s .  Teachers  a t t i t u d e s  t o  th e  s c hoo ls  
they  t a u g h t  i n  v a r i e d .  Over h a l f  o f  t h o s e  i n t e rv ie w e d  were ' n o t  happy '  
t e a c h in g  i n  a s i n g l e  sex  schoo l  and over  two t h i r d s  o f  them were c r i t i c a l  
about  the  o r g a n i z a t i o n  o f  t h e i r  s c h o o l .  Thus t e a c h e r s '  i n t e r p r e t a t i o n s  o f  
th e  s t r u c t u r e  o f  t h e i r  s chool  a r e  ju x t a p o s e d  w i th  t h e i r  o b l i g a t i o n  t o
per form t e a c h i n g  d u t i e s  w i t h i n  th e  e x i s t i n g  o r g a n i z a t i o n  o f  t h e i r  s c h o o l .
Although they  do n o t  s t a t e  i t  q u i t e  so f o r t h r i g h t l y ,  Woods (1979)  and 
Ryr ie  e t  a l . ,  (1979) p o in t  ou t  t h a t  a c o n s i d e r a b l e  amount o f  t e a c h e r  
m a n ip u la t io n  o f  p u p i l ’ s s u b j e c t  cho ice  goes on i n  s c h o o l s .  Reid e t  a l .  , 
(1974) ,  Ryr ie  e t  a l . (1979) and Woods, (1979) ,  sugges t  t h a t  t h e  l e v e l  o f  
p a r e n t a l  i n f l u e n c e  on p u p i l s ’ s u b j e c t  c h o ic e s  cou ld  be a n a l y s e d  on c l a s s  
l i n e s .  Thus t h e  h ig h e r  the  p a r e n t s '  soc io -economic  s t a t u s  t h e  more 
involved  they  were i n  t h e i r  c h i l d r e n ' s  s u b j e c t  c h o i c e s .
This  c h a p t e r  examines th e  c h i l d r e n ’s a c t u a l  freedom t o  choose .  I t  
w i l l  be shown t h a t  s u b j e c t  cho ice  was a sha red  e x p e r i en ce  between t e a c h e r s ,  
p u p i l s  and p a r e n t s .  However, th e  p u p i l s ’ r o l e  was t h a t  o f  pawn i n  a c lo se d  
c o n t e s t  between p a r e n t s  and t e a c h e r s ,  and a r b i t e r  in  an open one.  The 
open c o n t e s t  was one in  which p u p i l s  cou ld  e x e r c i s e  t h e i r  own d i s c r e t i o n  i n  
making a s u b j e c t  c h o ic e  w h i le  in  th e  c l o s e d  c o n t e s t  t e a c h e r s  a n d / o r  p a r e n t s  
pu t  p r e s s u r e  on th e  c h i l d r e n  t o  t a k e  up p a r t i c u l a r  s u b j e c t s .  C losed  c o n t e s t  
s u b j e c t s  ranged  from th o s e  " a d v i s e d ” by p a r e n t s  and /o r  t e a c h e r s  a s  be ing  
n e c e s s a ry  f o r  a g iven  c a r e e r  t o  th o s e  in  which th e  c h i l d  was making good 
p r o g r e s s .  Subsequen t ly ,  p a r e n t s  a n d /o r  t e a c h e r s  focused  on t h e s e  s u b j e c t s  
as  b e in g  good s u b j e c t  c h o i c e s .  A l l  o t h e r  s u b j e c t s  were i n  open c o n t e s t .
Having s a i d  t h i s  t h e r e  were two ty p e s  o f  o v e r a l l  r e s t r i c t i o n s  which 
a p p l i e d  t o  bo th  c o n t e s t s .  These were compulsory s u b j e c t s  such as  
Mathematics and E ng l i sh  and t i m e t a b l i n g  c o n s t r a i n t s .  The t i m e t a b l e  was a 
s u p e r s t r u c t u r e  w i t h i n  which s u b j e c t  cho ice  was h i g h l y  ru le -b o u n d  
(H arg reav es ,  1984). Thus a c h i l d  had t o  choose  be tween,  f o r  example,  
economics o r  r e l i g i o u s  s t u d i e s .  In  some c a s e s  th e  o p p o r t u n i t y  t o  s tudy  a 
s u b j e c t  depended on th e  c h i l d ’ s a b i l i t y  i n  a n o th e r  s u b j e c t .  For  example,  a 
c h i l d  w i th  l i m i t e d  s u cces s  i n  French  cou ld  n o t  drop French  and s tudy  
German. This  was because  German was be ing  o f f e r e d  as  a ’second f o r e i g n  
l a nguage ’ f o r  t h o s e  w i th  t h e  a b i l i t y  t o  cope w i th  l e a r n i n g  two " f o r e i g n  
la nguages" .  R ichardson  (1973) p o i n t s  o u t  t h a t  i t  took  h e r  n e a r l y  a y e a r  t o  
g ra sp  th e  d e t a i l s  o f  a s c h o o l ’ s banding  and s u b j e c t  g ro u p in g s .
R yr ie  e t  a l .  (1979:76-78)  i d e n t i f i e d  v a r i o u s  " a d v i s o r y "  s t r a t e g i e s  
employed by t e a c h e r s  i n  th e  m a t t e r  o f  s u b j e c t  c h o i c e .  These a r e  j u x ta p o s e d  
with  th o s e  o f  th e  c h i l d r e n ' s  p a r e n t s  in  o r d e r  t o  c o n s i d e r  t h e  o v e r a l l  
e f f e c t  o f  s u b j e c t  " c o u n s e l l i n g "  on th e  c h i l d ’ s f i n a l  s u b j e c t  c h o i c e .
School s u b j e c t s  hav ing  been chosen ,  t h e  s c h o o l s '  r e s p o n s e  t o  
c u r r i c u lu m  in n o v a t io n  i s  examined w i t h i n  t h e  framework o f  t h e  ILEA's 
committment t o  m u l t i - e t h n i c  e d u c a t io n  ( s e e  ILEA r e s o u r c e  b o o k l e t s ,  f o r  
example,  W i l l e y ,  1982 and ILEA's b i - a n n u a l  M u l t i - e t h n i c  E d u c a t io n  Review 
b o o k le t s ;  see  a l s o  L i t t l e  and W i l l e y ' s  (1981) Schools Counci l  p a m p h le t ) .  
Moreover,  t e a c h e r s '  a s ses sm en ts  a t  d i f f e r e n t  s t a g e s  i n  th e  c h i l d r e n ’ s 
school  c a r e e r  a r e  examined and d i s c u s s e d  in  r e l a t i o n  t o  p a r e n t s '  
u n d e r s t a n d in g  o f  the  workings  o f  t h e  e d u c a t io n  system.  Clough and Davis 
(1984:11) p o in t  ou t  t h a t  t h e  r o l e  o f  assessm ent  i s  n o t  on ly  t a n g e n t i a l  t o  
the  manner i n  which as sessm en t  p rocedures  a re  c a r r i e d  o u t ,  b u t  o b s c u re .
Having examined the  n a t u r e  o f  language  l e a r n i n g  programmes i n  C h a p te r s  
5 and 6 ,  t h i s  p r e s e n t  c h a p t e r  moves on t o  d i s c o v e r  t h e  r e l a t i o n s h i p  between 
t e a c h e r s ’ g e n e r a l  a s sessm en ts  o f  c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s  and th e  
manner i n  which p a r e n t s  i n t e r p r e t  t e a c h e r s ’ comments, e s p e c i a l l y  i n  s choo l  
r e p o r t s .  I n  p a r t i c u l a r ,  th e  p h ra s e  ' d o in g  w e l l '  i s  examined i n  r e l a t i o n  t o  
the  r e a l i t y  o f  th e  c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s .
F i n a l l y ,  as  i n  the  p rev ious  and fo l lo w in g  c h a p t e r s ,  i n t e r v i e w  d a t a  a r e
used t o  i n d i c a t e  the  manner in  which each group o f  r e s p o n d e n t s  ( p u p i l s ,  
t e a c h e r s  and p a r e n t s )  made sense  o f  the  school  s i t u a t i o n  i n  which th e y  were 
invo lved .
7.2 Choosing a School
Over t h r e e  q u a r t e r s  o f  th e  p a r e n t s  in t e rv ie w e d  s t a t e d  t h a t  t h e i r  
c h i l d r e n  i n d i c a t e d  which secondary  schoo l  the y  would l i k e  t o  a t t e n d .  
However, t h i s  c h o ice  c l o s e l y  approx im ated t h a t  o f  t h e i r  p a r e n t s :
Wel l ,  I  knew my p a r e n t s  wanted me t o  go t o  a g i r l s '  s choo l  so
I  chose ( S G ) . . .  Then my mother went t o  have a look  a t  
i t  ( l a u g h s )  my mum's always check ing  t h i n g s  o u t  ( f i f t h  y e a r  
g i r l ) .
In f i v e  c a s e s  where th e  c h i l d r e n ' s  ch o ic e  d id  no t  c o i n c i d e  w i th  t h a t  o f  
t h e i r  p a r e n t s ' ,  th e  l a t t e r s  cho ice  ove r rode  t h a t  o f  th e  c h i l d r e n .  There 
was one s e t  o f  t h r e e  b r o t h e r s  i n  MB and t e n  s e t s  o f  s i s t e r s  i n  SG. Thus 
over t h r e e  q u a r t e r s  o f  th e  s i b l i n g s  s imply s t a t e d  t h a t  th e y  wanted t o  go t o  
t h e i r  s i b l i n g s  s c h o o l .  I n  on ly  one i n s t a n c e  d id  the  c h i l d  f i r s t  a t t e n d  a 
school  h e r  p a r e n t s  d i sapp roved  o f .  However, by the  end o f  t h e  second yea r  
th e  g i r l  ' a g r e e d '  w i th  h e r  p a r e n t s  t h a t  h e r  own s i n g l e  sex  schoo l  ch o ic e  
was no t  a good one.  She th e n  l e f t  t h i s  schoo l  and s t a r t e d  a t  SG -  a s chool  
she "chose"  and which h e r  p a r e n t s  approved o f .  Apart  from t h i s  c a s e  none 
o f  t h e  c h i l d r e n  s t a t e d  t h a t  they  adamantly i n s i s t e d  on go ing  t o  a schoo l  
o f  t h e i r  c h o i c e .
The c h i l d r e n ' s  r e s p o n s es  g e n e r a l l y  showed how w e l l  th e y  had 
i n t e r n a l i z e d  t h e i r  p a r e n t s '  c r i t e r i a  o f  school  a s s e s s m e n t .  They had 
a cq u i red  s k i l l s  o f  schoo l  d i f f e r e n t i a t i o n  and used t h e i r  e x p e r t i s e  t o  
j u s t i f y  t h e i r  school  c h o i c e .  Even t h e  g i r l  who had i n s i s t e d  on a s ch o o l  o f  
h e r  own cho ice  r a t i o n a l i z e d  h e r  acc ep tanc e  o f  h e r  p a r e n t s '  i n s t r u c t i o n s  t o  
' choose  an o th e r  s c h o o l '  by drawing a t t e n t i o n  t o  two s choo l  i s s u e s  (no 
homework, ' s o f t '  t e a c h e r s )  which one would g e n e r a l l y  e x p ec t  c h i l d r e n  t o  
t a k e  advan tage  o f  (F u r long ,  1976). R a ther  she s t a t e d  a p r e f e r e n c e  f o r  
s t r i c t  t e a c h e r s  and t h e r e  was no r e g r e t  t h a t  she had l e f t  h e r  p r e v io u s  
s c h o o l .
N ig e r i a n  p a r e n t s ,  l i k e  most o t h e r  p a r e n t s ,  a r e  concerned  t h a t  t h e i r  
c h i l d r e n  a t t e n d  'good '  s c h o o l s .  I t  i s  wor th  ment ion ing  h e r e  t h a t  n i n e  o f  
the  p a r e n t s  i n t e rv ie w e d  had a N ig e r i a n  t e a c h e r  t r a i n i n g  c e r t i f i c a t e  which 
a t  th e  t ime (1960s) enab led  access  i n t o  f u r t h e r  e d u c a t io n  i n  a s i m i l a r  
manner a s  GCE ' 0 '  Leve ls  c u r r e n t l y  does [ 1 ] .  While i n  t h i s  c o u n t ry  a l l  th e  
p a r e n t s ,  w i th o u t  e x c e p t io n ,  had a t te m p te d  t o  g a in  some form o f  e d u c a t i o n a l  
c e r t i f i c a t i o n  r an g in g  from C i ty  and G u i ld s '  q u a l i f i c a t i o n s  t o  U n i v e r s i t y
p o s tg r a d u a t e  q u a l i f i c a t i o n s  ( s e e  S e c t io n  4 . 2 . 3 ;  see  a l s o  S e c t io n  5 . 3 . 2 ) .  I t  
i s  no t  s u r p r i s i n g ,  t h e r e f o r e ,  t h a t  th e  p a r e n t s  were p r o - s c h o o l in g  .
R u t t e r  e t  a l . ,  (1979:18)  p o in t  o u t  t h a t  t h e r e  a r e  c o n s i d e r a b l e  
d i f f e r e n c e s  between schoo ls  and t h a t  p a r t i c u l a r  ty p e s  o f  s choo ls  f o s t e r  a 
h igh  l e v e l  o f  p u p i l  outcome. Although the y  i t e m i z e  such schoo l  v a r i a b l e s  
as  s i z e  and o r g a n i z a t i o n  (p .  10) we know v e ry  l i t t l e  about  how th e  c h i l d r e n  
came t o  be i n  the  schoo ls  under s tu d y .  The f o l l o w in g  d i s c u s s i o n  a d d r e s s e s  
t h i s  i s s u e .
N ig e r i a n  p a r e n t s  used  v a r i o u s  in fo rm a t io n  g a t h e r i n g  te c h n iq u e s  p r i o r  
t o  making a f i n a l  d e c i s i o n  a s  t o  which school  t h e i r  c h i l d r e n  should  a t t e n d .  
These t e c h n iq u e s  ranged  from in fo rm al  neighbourhood c o n t a c t s  t o  formal  
e n q u i r i e s  a t  schoo ls  and t h e  l o c a l  e d u c a t io n  d i v i s i o n  o f f i c e .  In fo rm al  
d e c i s i o n  making was u s u a l l y  based  upon p a r e n t s ’ p e r c e p t i o n s  o f  t h e  
behav iou r  o f  secondary  school  p u p i l s .  This  th e y  i n t e r p r e t e d  a s  r e f l e c t i n g  
th e  image o f  t h e  p u p i l s 1 s choo l :
Mother A: There was a g a r l  i n  d i s  a r e a  an '  s h e ’ s a b i t  q u i e t  
. . . s o  a h ’asked  h a r  "which s choo l  do you go?" H 'an  
she s a i d  s h e ’s going t o  ( S G ) . . .
R: Had you h e a rd  about  (SG) b e f o r e  you saw t h e  g i r l  
walk ing  down th e  s t r e e t ?
Mother A: No. Never .  H 'o n ly  from de g a r l . . . D e  way a s ee  de
behav ing  o f  de g i r l  i t  seems,  you know, s h e ’ s w e l l  
t r a i n e d . . . S o  t h a t  i s  why we dec ide  d a t  e r  we 
should  go f a r  o f f  ( t o  SG) where d e r e ' s  
d i s c i p l i n e !
Although t h e r e  were secondary  schoo ls  w i t h i n  a m i le  r a d i u s  o f  t h i s  home, 
the  c h i l d  went t o  SG which was over f i v e  m i l e s  away. Another p a r e n t  was 
more concerned  about  the  ease  w i th  which h i s  daugh te r  would s e t t l e  down in  
a new school  env i ronment.
Having s e n t  one o f  t h e i r  c h i l d r e n  t o  a p a r t i c u l a r  schoo l  i t  was u s u a l  
t o  send subsequen t  s i b l i n g s  t o  th e  same s c h o o l .  Although a p a r t i c u l a r  
p a r e n t ’s d e c i s i o n  t o  send one o f  t h e i r  c h i l d r e n  t o  a secondary  sc h o o l  may 
be based  on t h i s  in fo rm al  s t r a t e g y  i t  i s  worth n o t i n g  t h a t  ILEA 
acknowledged and l e g i t i m i z e d  t h i s  t e ch n iq u e  [ 2 ] .  ILEA (L,  1982:2) s t a t e s  
t h a t
p r i o r i t y  w i t h i n  each band o f  a b i l i t y  w i l l  be g iven  t o :  
a p p l i c a n t s  who have a b r o t h e r  o r  s i s t e r  a l r e a d y  a t  th e  schoo l  
( a t  f i r s t  p r e f e r e n c e  s t a g e  o n l y ) .
ILEA thus  i n s t i t u t i o n a l i z e d  th e  p ro c e s s  o f  c h o ice  by i d e n t i f y i n g  p a r t i c u l a r  
school  cho ice  s t r a t e g i e s  and making them p a r t  o f  the  r u l e s  and r o u t i n e s  o f  
ILEA p o l i c y  on c h i l d r e n ’s t r a n s f e r  i n t o  secondary  s c h o o l s .  ILEA's 
l e g i t i m a t i o n  o f  the  s i b l i n g  s t r a t e g y  adopted  by p a r e n t s  worked t o  a v o id  a 
p o t e n t i a l  a r e a  o f  p a r e n t - l o c a l  a u t h o r i t y  c o n f l i c t  by r e d u c i n g  th e
p o s s i b i l i t y  o f  a p a r e n t ’s need t o  n e g o t i a t e  t h e i r  c h i l d r e n ’ s secondary 
school  t r a n s f e r .  The c h i l d r e n  o f  p a r e n t s  employing t h e  s i b l i n g  s t r a t e g y  had 
a r e l a t i v e l y  smooth e n t r y  i n t o  t h e  secondary  schoo l  o f  t h e i r  c h o i c e .  T h i s ,  
amongst o t h e r  r e a s o n s  o u t l i n e d  below, accounted  fo r  t e n  s e t s  o f  s i s t e r s  a t  
SG and one s e t  o f  t h r e e  b r o t h e r s  a t  MB. In  c a s e s  where th e  s i b l i n g  
s t r a t e g y  cou ld  n o t  be employed,  c h i l d r e n ,  t o g e t h e r  w i th  p a r e n t a l  a p p ro v a l ,  
" c h o s e ” which schoo l  t o  a t t e n d :
I  t e l l  (him) p i c k  which schoo l  you want t o  go (Mother D).
In  p r a c t i c e  t h i s  " f r e e "  ch o ic e  r e s t e d  on th e  outcomes o f  p a r e n t s ’ 
i n v e s t i g a t i o n s  i n t o  schoo l  v a r i a b l e s .  For  example,  th e  p a r e n t s  were v e ry  
concerned  about  s c h o o l s ’ t e a c h i n g  a i d s :
I  went t h e r e  t o  see  th e  p l a c e . . .  There was an open day and 
th e  schoo l  (SG) i s  q u i t e  good. I t ' s  w e l l  f u r n i s h e d  w i t h ,  you 
know, u p - t o - d a t e  equipment (Mother E) .
By e l i c i t i n g  from the  p a r e n t s  in fo rm a t io n  about  how t h e i r  c h i l d r e n  
came t o  a t t e n d  SG and MB schoo ls  i t  was d i s c o v e re d  t h a t  th e  f r e e  cho ice  
s t r a t e g y  g e n e r a l l y  o ccu r red  only  a f t e r  the  p a r e n t s  had r u l e d  ou t  c e r t a i n  
schools  as  i n a p p r o p r i a t e .
ILEA's p o l i c y  on secondary  schoo l  t r a n s f e r  a t t e m p t s  t o  en s u re  t h a t  
a b i l i t y  g roup ings  i n  each schoo l  a re  comparable ( s e e  ILEA, L, 1982:2) .  
D e s p i t e  t h i s  N ig e r i a n  p a r e n t s  b e l i e v e d  t h a t  the  i n t a k e  i n  some s c hoo ls  
favoured  c h i l d r e n  w i th  h igh  l e v e l  a b i l i t i e s .  As would be e x p ec ted  o f  o t h e r  
concerned  p a r e n t s ,  they  wanted t h e i r  c h i l d r e n  where they  th ough t  th e y  
would r e c e i v e  an ' academic  push '  ( e x p l o r a t o r y  s tu d y ,  t e a c h e r ' s  p h r a s e ) .
R u t t e r  e t  a l .  (1979:154)  conf i rm  t h a t ,  t h e r e  a r e  d i s p a r i t i e s  between 
schoo ls  i n  te rms o f  the  p r o p o r t i o n s  o f  to p  and l i m i t e d  a b i l i t y  p u p i l s .  They 
found t h a t  only one o f  the  12 schoo ls  the y  i n v e s t i g a t e d  had th e  expec ted  
25% o f  i t s  p u p i l s  i n  th e  top  a b i l i t y  band.  Seven o f  th e  s ch o o ls  had 5% t o
10% top  a b i l i t y  p u p i l s  w h i le  bottom a b i l i t y  p u p i l s  c o n s i s t e d  o f  25% t o  o ve r
50% o f  th e  i n t a k e .  Although R u t t e r  e t  a l . p o i n t  ou t  t h a t  ILEA p o l i c i e s  on
th e  a b i l i t y  mix between schoo ls  have been m odi f ied  (ILEA, L, 1982:2) i t
was found i n  t h i s  p r e s e n t  r e s e a r c h  t h a t  th e  p a r e n t s  d id  n o t  b e l i e v e  t h a t  
" equa l  d i s t r i b u t i o n "  o f  a b i l i t y  groupings  took  p l a c e .  T h e i r  d i s b e l i e f  i n  
ILEA's o f f i c i a l  p o l i c y  ( ' p a p e r  t a l k ' )  encouraged  them t o  want t o  c l a r i f y  
th e  s i t u a t i o n  r e g a r d i n g  th e  a b i l i t y  o f  t h e i r  c h i l d r e n ' s  p r o s p e c t i v e  p e e r  
group:
H ' a f t e r  r e a d in g  de p u b l i c i t y  l e a f l e t  (ILEA, L, 1982) about  de 
school  a went t o  d i v i s i o n a l  h ' o f f i c e  b ic o z  d a t  ( l e a f l e t )  i s  
j u s '  paper  t a l k . . . I t  d o e s n ' t  t e l l  you de r e a l  t i n g ,  de r e a l  
in fo rm a t io n  h ' a b o u t  de s c h o o l .  Dey (ILEA) have up t o  t ' r e e
Band fo r  de h ' a b i l i t y  o f  de c h i l l ' r e n .  H ' a l l  ma c h i l l ' r e n
a r e  h 'a lw ay z  in  de Band 1 so a want t o  make s u r e  which
school  dey go t o . . .  De pr im ary  headm as te r  h ' a d v i s e  me b e t  am 
no t  h ' o n l y  go ing t o  t a k e  ' i s  h ' a d v i c e .  I  know ' e  c a n ' t
m is l e a d  me, b e t  sometimes dey ( t e a c h e r s )  j u s t  t e l l  you
a n y t ' i n .  You s ee  a m y se l f  a b e l i e v e  d a t  some s ch o o ls  t a k e
more 1/1 (above average)  c h i l l ' r e n  dan h ' o d e r s ,  b e t  dem fo r  
d i v i s i o n a l  h ' o f f i c e  say "no" .  Bet a know what a know. So, 
n e v e r d e l e s s  a went t o  de schoo l  t o  h ' a s s e s s  de s t a t u r e  
( s t a t u s )  (F a th e r  G ) .
The im por tan t  t h i n g  t o  n o t e  h e r e  i s  t h a t  F a t h e r  G makes a number o f
d i s t i n c t i o n s  between o f f i c i a l  p o l i c y  and what he b e l i e v e s  goes on in
p r a c t i s e  ( ' a  know what a know ') .  He i s  adamant t h a t  some s c hoo ls  t a k e  
more above average  p u p i l s  and he sought  t o  d i s c o v e r  which ones by 
c o n s u l t i n g  t h e  a d m i n i s t r a t o r s  who a r e  r e s p o n s i b l e  fo r  o v e r s e e i n g  g e n e r a l  
e d u c a t i o n a l  p r a c t i c e .
I f  some s c h o o l s ,  c o n t r a r y  t o  ILEA p o l i c y ,  c a r r y  ou t  d i f f e r e n t i a t i o n  
s t r a t e g i e s  based  on a b i a s  towards  to p  a b i l i t y  l e v e l s ,  i t  i s  u n l i k e l y  t h a t  
t h i s  n e g a t i o n  o f  th e  comprehensive p r i n c i p l e  ( s e e  Thornbury ,  1978) w i l l  be 
a dm i t t e d  t o  a p a r e n t .  I t  i s  p o s s i b l e  t h a t  F a th e r  G m i s i n t e r p r e t e d  what  he
r e a d .  However, ILEA d id  a n t i c i p a t e  a r e a s  o f  c o n f l i c t  a r i s i n g  from the
d i s t r i b u t i o n  o f  p u p i l s  and p roceeded  t o  c a u t i o n  p a r e n t s :
Some schoo ls  may, however,  have more a p p l i c a n t s  tha n  p l a c e s i n  
a p a r t i c u l a r  band o f  a b i l i t y  and i f  you s e l e c t e d  such a
schoo l  i t  might  n o t  be p o s s i b l e  t o  o f f e r  a p l a c e  (ILEA, L,
1982:2) .
When two groups o f  N ig e r i a n  p a r e n t s  found t h a t  the y  n e i t h e r  had p r i o r i t y  
one ( s i b l i n g  a l r e a d y  a t  s c h o o l )  o r  p r i o r i t y  two ( l i v i n g  n e a r e s t  t o  the  
school  p r e f e r r e d )  advantage  the y  moved from one borough t o  a n o t h e r .  ILEA 
(L,  1982:3) makes th e  fo l lo w in g  p o i n t :
I f  i t  i s  n e c e s s a r y  t o  make a second p r e f e r e n c e ,  t h e  p o s i t i o n  
o f  the  home i n  r e l a t i o n  t o  th e  schoo l  i s  the  main g u i d e l i n e .  
Although a t  th e  t ime o f  th e  i n t e r v i e w  t h e s e  p a r e n t s  s t a t e d  t h a t  th e y  had  
moved ' t o  l i v e  i n  a b e t t e r  a r e a '  and ' t o  c u t  s h o r t '  t h e i r  d a u g h t e r ' s
t r a v e l l i n g  d i s t a n c e  t o  s c h o o l ,  they  may have  moved i n  o r d e r  t o  e n s u re  t h a t
th e  ILEA g u i d e l i n e  d id  n o t  r e s t r i c t  t h e i r  c h o ic e  o f  s c h o o l .
Another group o f  p a r e n t s  s e n t  t h e i r  c h i l d r e n  t o  s c h o o l s  o u t s i d e  the
e d u c a t i o n a l  d i v i s i o n  th e y  l i v e d  in  because  th ey  were d i s s a t i s f i e d  w i th  the  
schoo ls  i n  t h e i r  d i v i s i o n :
There a r e  no more good schoo ls  around ' e r e .  No d i s c i p l i n e . I  
h ' a lw ayz  see  th e  boyz and g a r l z  h a n g i n '  a round.  I  d o n ' t h i n k  
they  ' a v e  homework t o  do (Mother A).
In o rd e r  t o  send t h e i r  c h i l d r e n  t o  a schoo l  o u t s i d e  t h e i r  e d u c a t i o n a l  
d i v i s i o n ,  th e  p a r e n t s  cl a im ed an ILEA e n t i t l e m e n t :
You a r e  e n t i t l e d  t o  a sk  f o r  a p l a c e  f o r  your  c h i l d  a t  a 
s choo l  i n  th e  a r e a  o f  a n o t h e r  l o c a l  a u t h o r i t y ,  b u t  you shou ld  
seek  adv ice  from t h a t  a u t h o r i t y  about  th e  l i k e l i h o o d  o f  
admission  b e f o r e  making th e  schoo l  your  p r e f e r e n c e  (ILEA, L,
1982:2).
As F a th e r  F p o in t e d  out
I f  th e y  (ILEA) can ag re e  t o  send c h i l d r e n  t o  a n o th e r
a u t h o r i t y  then  a n o th e r  d i v i s i o n  i s  no problem.
Another p a r e n t  d id  n o t  want h i s  daugh te r  i n  a schoo l  which was going  t o  be
r e o r g a n i z e d  [3]  b e f o r e  h i s  dau g h te r  had a chance t o  s e t t l e  down t o  
secondary  school  l i f e .
In a d d i t i o n  t o  a c q u i r i n g  knowledge o f  secondary s choo l  t r a n s f e r
p rocedu res  and employing school  c h o ice  s t a t e g i e s  des igned  t o  f a c i l i t a t e  
e n t r y  i n t o  s e l e c t e d  s c hoo ls  th e  p a r e n t s  a l s o  c o n s id e re d  th e  academic 
’s t a t u s '  o f  th e  s c hoo ls  w i t h i n  and o u t s i d e  o f  t h e i r  e d u c a t i o n  d i v i s i o n  
a r e a .
N ig e r i a n  p a r e n t s  p e r c e iv e d  SG and MB schoo ls  a s  o f f e r i n g  adm iss ion  t o  
more above average  p u p i l s .  Th is  was mainly  becuase  th e  p a r e n t s  were aware 
t h a t  t h e s e  s c hoo ls  had once been grammar s c hoo ls  ( s e e  Thornbury ,  1978; 
Fenwick,  1976; Burgess ,  1970). Over t h r e e  q u a r t e r s  o f  th e  p a r e n t s  made 
t h i s  o b s e r v a t i o n .  F a t h e r  C d e s c r i b e s  t h e  s i t u a t i o n  th u s :
(SG) i s  one o f  th e  i d e a l  s c h o o l s .  One o f  th e  b e s t  schoo ls  
f o r  g a r l z  because  i t s  not  mixed and two ( i t )  i s  a c t u a l l y  a 
grammar s c h o o l .  I t ' s  only  th e y  c a l l  i t  (SG) comprehensive ,  
bu t  i t s  n o t . . .  because  i t s  i n  g r e a t e r  dep th  l i k e  what we c a l l  
independen t  o r  government schoo l  6 r  grammar s choo l  ( i n  
N i g e r i a ) .
Renaming a grammar o r  secondary  modern schoo l  comprehensive,  does n o t  a l t e r  
th e  r e a l i t y  t h a t  t h e s e  schoo ls  w i l l ,  fo r  a c o n s i d e r a b l e  t im e  t o  come, 
remain e s s e n t i a l l y  unchanged ( s e e  Thornbury,  1978; e s p e c .  Ch. 5 ) .  The 
N ig e r i a n  p a r e n t s  in t e rv ie w e d  h e re  were no t  on ly  concerned  w i th  th e  o r i g i n a l  
l a b e l  o f  the  s c h o o l s ,  bu t  were a l s o  p a r t i c u l a r  about  t h e  sc h o o l s  
e d u c a t i o n a l  f a c i l i t i e s ,  p u b l i c  exam ina t ion  r e s u l t s  and p e r c e i v e d  d i s c i p l i n e  
in  th e  s c h o o l s :
F: T h e r e ' s  one schoo l  beh ind  h e r e  ( l e s s  tha n  a m i le  away
from r e s i d e n c e )  which i s  no t  a d i s c i p l i n e d  s c h o o l . . . t h e  
o u tp u t  y e a r l y  i s  a p a l l i n g .  I t  d o e s n ' t  g iv e  any good 
encouragement.
R: When you say t h e i r  performances  a r e n ' t  up t o  e x p e c t a t i o n s
F: ( c u t t i n g  in )  t h a t  i s  when th e y  come o u t  o f  f i f t h  y e a r .
R: How d id  you know what t h e i r  per fo rmances  were?
F: Erm. T h e r e ' s  always a r e s u l t  g a z e t t e  in  th e  p a p e r  o r  i f
you go t o  d i v i s i o n a l  o f f i c e  you know th e  pe r fo rm ances  o f  
each school
P r i o r  t o  t h e  f i n a l  s e l e c t i o n  be ing  made, th e  s choo ls  needed t o  meet 
one more req u i re m e n t :
Although they  a t t e n d e d  pr im ary  schoo l  and t h a t  was mixed 
we p r e f e r  t o  send them t o  a s i n g l e  sex  schoo l  (Mother I ) .
I t  must be remembered t h a t  th e  two schoo ls  examined i n  t h i s  p r e s e n t
r e s e a r c h  a r e  bo th  s i n g l e  sex  s c h o o l s .  Thus i t  i s  no t  s u r p r i s i n g  t h a t  a l l
th e  p a r e n t s ,  w i th o u t  e x c e p t io n ,  s t a t e d  t h a t  they  p r e f e r r e d  s i n g l e  sex  
schoo ls  fo r  t h e i r  c h i l d r e n .  Although th e  p a r e n t s  r e c a l l e d  t h e i r  knowledge 
o f  some mixed schoo l  e d u c a t io n a l  s i t u a t i o n s  i n  N i g e r i a ,  t h i s  was no t  enough 
t o  convince  them t o  send t h e i r  c h i l d r e n  t o  mixed s ch o o ls  i n  London. F a th e r  
F expanded on th e  reasons  why he c o n s id e re d  t h a t  t e e n a g e r s  i n  London, as  
d i f f e r e n t i a t e d  from te e n a g e r s  i n  N i g e r i a ,  p a id  more a t t e n t i o n  t o  boy -  g i r l  
r e l a t i o n s h i p s  and th u s  became d i s t r a c t e d  from r i g o r o u s  e d u c a t i o n a l  
p u r s u i t s :
Once a c h i l d  i s  growing up you have t o  h e l p  t h e m . . . 1  d o n ' t  
know i f  you s tudy  t h e s e  people  (w h i t e s )  l i k e  t h a t  -  up t o  
t h a t  l e v e l -  b u t  erm a ny th ing  l i k e  love  i s  j u s t  l i k e  e r  cake
s e l l i n g  t o  them. They j u s '  t a k e  i t  fo r  a -  they  don’ t  t a k e
i t  a s  an  im por tan t  t h i n g . . . B u t  i n  our own a r e a  ( i n  N ig e r i a )  
we a r e  mindfu l  o f  t h a t .
I t  must be n o te d  a t  t h i s  s t a g e  t h a t  F a t h e r  F has  been l i v i n g  h e r e  f o r  ' a t  
l e a s t  17 y e a r s '  ( h i s  p h ra s e )  and i s  r e l y i n g  on h i s  memory o f  N ig e r i a n  
teenage  r e l a t i o n s h i p s .  Various  N ig e r i a n  n o v e l i s t s  [4]  have touched  on 
N ig e r i a n  te enage  and a d u l t  a t t i t u d e s  and norms (bo th  t r a d i t i o n a l  and 
contemporary) t o  " lo v e "  which ,  though perhaps  no t  a s  open ly  f l a u n t e d  as  i n  
B r i t a i n ,  n e v e r t h e l e s s  e x i s t .  Smith (1981) draws our a t t e n t i o n  t o  the  p o in t  
t h a t  peop le  who have l e f t  t h e i r  co u n t ry  o f  o r i g i n  fo r  a c o n s i d e r a b l e  l e n g th  
o f  t ime e x h i b i t  a tendency t o  i d e a l i z e  a s p e c t s  o f  i t s  c u l t u r a l  norms and 
v a l u e s .  For example,  one o f  th e  f a t h e r s  in t e rv ie w e d  s t a t e d  t h a t  on h i s  
v i s i t  t o  N i g e r i a ,  he found t h a t  he  needed t o  ' r e - e d u c a t e '  ( h i s  p h ra s e )  
h im s e l f  about  th e  c u r r e n t  'N i g e r i a n  way o f  l i f e '  [ 5 ] .
A f t e r  f u r t h e r  d i s c u s s i o n  with  F a th e r  F i t  was d i s c o v e r e d  t h a t  h i s  wish 
fo r  s i n g l e  sex  s c h o o l in g  a p a r t  from p r o t e c t i n g  h i s  d au g h te r  from te en ag e  
p ro m is c u i ty  ( ' c ak e  s e l l i n g ' ) was grounded i n  a d e s i r e  t o  g a i n  and m a in t a i n  
p r e s t i g i o u s  s o c i a l  p o s i t i o n s  f o r  h i s  c h i l d r e n  on t h e i r  e v e n t u a l  r e t u r n  t o  
N i g e r i a :
We ( i n  N ig e r i a )  a r e  a l l  lo ok ing  forward  t h a t  (ou r )  
c h i l d r e n  w i l l  become so ,  so and so in  th e  f u t u r e .  I  w i l l  
l i k e  my c h i l d  t o  be something i n  th e  f u t u r e  ( F a t h e r  F ) .
N ig e r i a n  p a r e n t s  had s t r o n g  upward m o b i l i t y  a s p i r a t i o n s  f o r  t h e i r  c h i l d r e n  
and t h e s e  were based  on t h e i r  b e l i e f  t h a t  t h e i r  c h i l d r e n  shou ld  be ' b e t t e r  
o f f '  so c io - e c o n o m ic a l ly  than  them [ 6 ] .  Pryce  (1979) found s i m i l a r  
a t t i t u d e s  in  West In d ia n  p a r e n t s .  The p o i n t  t o  n o te  i s  t h a t  N i g e r i a n  
p a r e n t s  were no t  s ee k in g  upward m o b i l i t y  from u n s k i l l e d  and s e m i - s k i l l e d  
o c c u p a t io n s .  Over t h r e e  q u a r t e r s  o f  them were i n  w h i te  c o l l a r  o c c u p a t io n s  
o r  had q u a l i f i c a t i o n s  which would g iv e  them e n t r y  i n t o  such j o b s .  In  
a d d i t i o n ,  most o f  th e  p a r e n t s  runn ing  t h e i r  own smal l  b u s i n e s s  were m a in ly  
i n  such s e c t o r s  as  th e  import  and ex p o r t  o f  goods.  This  a p p l i e d  t o  b o th
men and women.
F a t h e r  F exp re s sed  th e  view (commonly h e l d  by the  p a r e n t s  in t e rv i e w e d )  
t h a t  h i s  d a u g h t e r ’ s e d u c a t i o n a l  am bi t ions  were l i k e l y  t o  be h in d e re d  i f  the  
c h i l d r e n  got  in vo lved  i n  emot iona l  r e l a t i o n s h i p s .  They f e l t  t h a t  t h e s e  
' d i s t r a c t i o n s ’ , e s p e c i a l l y  f o r  th e  g i r l s ,  may lead  e v e n t u a l l y  t o  
p r e g n a n c i e s .  F a t h e r  F p o in t e d  ou t  t h a t  he  had h i s  name t o  p r o t e c t :
Of cou r se  i f  she want she can do t h a t  ( g e t  p r e g n a n t ) ,  b u t  
f e s t  I  must know I  have  t r i e d  my b e s t  fo r  h e r .  I f  I ' v e  
done my b e s t  and she becomes a wayward c h i l d ,  w e l l ,  t h a t ' s  i t  
t h e r e ' s  n o th i n g  I  can do.  I  can only  a d v i s e  h e r . . . S h e ' 11 
become working c l a s s  l i k e  t h e s e  o t h e r  peop le  around h e re  
( i n n e r  London ne ighbourhood) .  (See  Chapte r  10 f o r  N ig e r i a n  
p a r e n t s  a t t i t u d e s  t o  the  neighbourhoods  th e y  l i v e d  i n ) .
N ig e r i a n  p a r e n t s  were found t o  be v e ry  s t a t u s  consc ious  and c o n t i n u a l l y  
j u s t i f i e d  t h e i r  a c t i o n s  by making in f e r e n c e s  t o  the  p o s s i b i l i t i e s  o f  be ing  
s o c i a l l y  s t i g m a t i z e d  by t h e i r  r e f e r e n c e  group ( v i l l a g e ,  f a m i ly ,  f r i e n d s )  i f  
t h e i r  c h i l d r e n  d id  no t  succeed e d u c a t i o n a l l y .  Perhaps  more i m p o r t a n t l y ,  
N ig e r i a n  p a r e n t s  g e n e r a l l y  wanted t o  do what they  c o n s id e re d  t h e i r  ' b e s t '  
for  a l l  t h e i r  c h i l d r e n  and were ,  i n  p a r t i c u l a r ,  v e ry  concerned  about  t h e i r  
g i r l s .
S tanworth (1983:10)  p o i n t s  out  t h a t ,  i n  B r i t a i n ,  the  e d u c a t io n  o f  women 
was n o t  so much p a r t  o f  a m e r i t o c r a t i c  i d e a l ,  bu t  a means whereby
t h e  wish t h a t  women -  e s p e c i a l l y  t h o s e  from th e  working c l a s s  
-  would devo te  t h e i r  l i v e s  t o  domest ic  d u t i e s  as  s e r v a n t s ,  
and as  w ives ,  was t r a n s l a t e d  i n t o  a school  c u r r i c u lu m  
des igned  t o  ensu re  t h a t  v e ry  outcome.
I t  can be argued t h a t  "even" working c l a s s  women a r e  t o  be found i n  w h i t e  
c o l l a r  j o b s ,  b u t  as  W i l l i s  (1977) shows, t h e  tendency  i s  f o r  working c l a s s  
c h i l d r e n  (boys)  i n  B r i t a i n  t o  ge t  working c l a s s  j o b s .  The p o i n t  S tanworth  
(1983) emphasizes i s  t h a t  the  b a s i s  o f  e d u c a t i o n a l  p r o v i s i o n  fo r  g i r l s  d id  
no t  i n i t i a l l y  accommodate the  p o s s i b i l i t y  o f  j o i n t  (male and female)  a c c e s s  
t o  p a r t i c u l a r  ty pes  o f  s k i l l s ,  e s p e c i a l l y  o f  th e  t e c h n i c a l  t y p e .  N e i t h e r  
d id  the  o c c u p a t io n a l  s t r u c t u r e  a l low  f o r  th e  p r o b a b i l i t y  o f  women compet ing  
d i r e c t l y  w i th  men fo r  jo bs  (Deem, 1978, 1980)[7] .
This  ty pe  o f  o c c u p a t io n a l  s t r u c t u r e  i s  one which was anathema t o  
N ig e r i a n  p a r e n t s '  a s p i r a t i o n s  fo r  t h e i r  female c h i l d r e n .  T h e i r  a s p i r a t i o n s  
f o r  bo th  male and female c h i l d r e n  were no t  only  d e f in e d  in  e d u c a t i o n a l  
te rm s ,  b u t  were grounded in  the  o c c u p a t io n a l  o p p o r t u n i t i e s  which th e y  f e l t  
e x i s t e d  f o r  t h e i r  c h i l d r e n  on th e  f a m i l y ' s  r e t u r n  t o  N i g e r i a .  Of co u r s e  
t h e r e  i s  a d i f f e r e n c e  between a s p i r a t i o n s  and r e a l i t y .  The c h i l d r e n  might  
no t  be e d u c a t i o n a l l y  s u c c e s s f u l  o r ,  i f  they  a r e ,  th e y  might  n o t  g a in  h ig h  
l e v e l  employment. The p o in t  t o  n o te  i s  t h a t  th e  p a r e n t s '  a s p i r a t i o n s  fo r  
t h e i r  c h i l d r e n  go beyond what i s  g e n e r a l l y  b e l i e v e d  t o  be t h o s e  o f  th e
B r i t i s h  working c l a s s  ( s e e  Bar ton  and Walker,  1981:espec .  P a r t  I ) .  Thus 
they  were v e ry  s t r i c t  w i th  bo th  male and female c h i l d r e n  ( s e e  Chapter  10).
One o f  th e  ways the y  cou ld  fo c u s ,  a t  l e a s t  t o  some e x t e n t ,  t h e i r  
c h i l d r e n ’ s a t t e n t i o n  on e d u c a t i o n a l  m a t t e r s ,  t h a t  i s ,  t h e  a c q u i s i t i o n  o f  
school  knowledge,  was by s u b t l e  and more o f t e n  o v e r t  and e x p l i c i t  
p r e s e n t a t i o n  o f  the  p o s i t i v e  a s p e c t s  o f  s i n g l e  sex  s c h o o l in g  ( o p p o r t u n i t y  
t o  c o n c e n t r a t e  on s t u d i e s )  and u n fav o u rab le  as sessment o f  mixed s c hoo ls  
( o p p o r tu n i ty  t o  g e t  p regnan t  o r  ge t  someone p r e g n a n t ) .  At a t ime when 
p a r e n t s  a r e  s t i l l  s i g n i f i c a n t  o t h e r s ,  N ig e r ia n  p a r e n t s  worked h a r d  t o  
ensu re  t h a t  t h e i r  c h i l d r e n  i n t e r n a l i z e d  t h e i r  e x p e c t a t i o n s :
I  don ’ t  mind i t  be ing  a s i n g l e  sex  s c h o o l . . .  I  p r e f e r  
i t  anyway ( s i x t h  form g i r l ) .
S ing le  sex s c h o o l in g  was n o t  mere ly  an i s s u e  argued o u t  i n  t h e  
c o n f in e s  o f  th e  home and fa m i ly .  Whenever th e  p a r e n t s  cou ld  pu t  t h e i r  
views p u b l i c l y  th e y  d id  so .  I  a t t e n d e d  t h r e e  p u b l i c  m ee t ings  h e l d  i n  th e  
d i v i s i o n  on th e  i s s u e  o f  for thcoming secondary  school  r e o r g a n i z a t i o n  and on 
two o f  t h o s e  o c c a s i o n s ,  a N ig e r i a n  p a r e n t  a s  a member o f  t h e  p u b l i c  a rgued  
fo r  the  main tenance  o f  s i n g l e  sex  s c h o o l i n g .
None o f  the  p a r e n t s  s p e c i f i c a l l y  r e f e r r e d  t o  t h e i r  m a r r i a g e s  and 
subsequent  c h i l d  b e a r i n g  as  r e a s o n s  beh ind  th e  encouragement o f  ’ f i r s t  
t h i n g s  f i r s t 1, t h a t  i s ,  e d u c a t io n a l  q u a l i f i c a t i o n s  b e f o r e  s o c i a l  and f am i ly
conce rns :  ’do an y th in g  you l i k e ’ . I t  would be i n t e r e s t i n g  t o  d i s c o v e r  i f
t h i s  d e f e r r e d  g r a t i f i c a t i o n  p ro c e s s  r e f l e c t s  a ' p r o t e s t a n t  work e t h i c '  
(Weber, 1976). The fo l low ing  q u e s t i o n  was p u t  t o  a mother  w i th  e x p e r i e n c e s  
o f  domest ic  d i s r u p t i o n  t o  h e r  e d u c a t i o n a l  and employment a m b i t i o n s :
R: You seem t o  s t r e s s  s i n g l e  sex  sc h o o l in g  fo r  ( d a u g h te r )
what about  your son?
MK: Yes a want de same t ' i n  f o r  him. Now h e ' s  go ing  t o  (boys
s c h o o l ) .  Going t o  a school  w i t '  g a r l  t h e r e ' s  p l e n t y
d i s t r a c t i o n  He w i l l  become i n t e r e s t e d  i n  t h o s e  k in d
o f  t ' i n ' s . . .  l i k e  a l l  d i s  love ru b b i s h  you s e e  on
t e l e v i s i o n  ( l a u g h s ) . . .  A know n o t  a l l  o f  dem ( w h i t e s )  
behave l i k e  t h a t .  A mean i t  cou ld  be a b la c k  g a r l .  I f  
y o u ' r e  no t  f e r y  c a r e f u l  i n  d i s  c oun t ry  your  c h i l d r e n  
w i l l  j u s t  be l i k e  dem ("promiscuous"  c h i l d r e n  o f
whatever  s k in  c o lo u r )  so boy and g a r l  I  want dem i n  boyz 
only  o r  g a r l z  only  s c h o o l .  D a t ' s  de b e s t  t ' i n g  [ 8 ] .
Although th e  p a r e n t s  were e q u a l ly  keen f o r  t h e i r  male c h i l d r e n  t o  
a t t e n d  s i n g l e  sex  schoo ls  they  were more accommodating towards  mixed 
sc h o o l in g  f o r  them. However, th e  same t e n a c i t y  and e f f o r t  was made in
s e l e c t i n g  'good '  s choo ls  f o r  bo th  s e x e s .  Mother K p o in t e d  o u t  t h a t  she was
more concerned  f o r  h e r  female c h i l d r e n  because  she f e l t  t h a t  men d id  not  
e x p e r i e n c e ,  t o  th e  same e x t e n t ,  a d i s r u p t i o n  t o  t h e i r  l i v e s  i f  t h e y  got  
d i s t r a c t e d  by women.
The q u e s t i o n  o f  who d i s t r a c t s  who needs t o  be p e r c e iv e d  as a 
r e c i p r o c a l  a c t i o n  f o r  men may and do ’d i s t r a c t '  women and v i c e  v e r s a .  
Woods (1979) has  shown how both  boys and g i r l s  who a re  n o t  i n t e r e s t e d  in  
th e  a c q u i s i t i o n  o f  school  knowledge d e f in e  t h e i r  school  s t a t u s  by the  
s uccess  o f  m a le / fem ale  r e l a t i o n s h i p s  ( s e e  a l s o  W i l l i s ,  1978).  Most 
r e s e a r c h  on th e  ed u c a t io n  o f  women shows how bo th  the  a n t i c i p a t i o n  and 
r e a l i t y  o f  m a r i t a l  ex p e r i e n c e  work t o  m a rg i n a l i z e  women (S tanw or th ,  1983; 
P u r v i s ,  1981; Deem, 1978,1980).
I t  i s  worth ment ion ing  t h a t  over  two t h i r d s  o f  th e  t e a c h e r s  i n t e rv ie w e d  
had r e s e r v a t i o n s  about  s i n g l e  sex s ch o o l in g :
I  p e r s o n a l l y  d o n ' t  t h i n k  the y  a r e  h e l p f u l .  I  can s ee  the  
reason  fo r  them -  t h a t  g i r l s  a r e n ' t  r e t i r i n g  and t h a t  th e y  do 
b e t t e r  a t  Sc ience  and Maths [9]  and a r e  more a r t i c u l a t e  and 
t h i s  s o r t  o f  t h i n g ,  b u t  th o s e  same g i r l s  a re  t h e  women o f  
s o c i e t y  t h a t  d o n ' t  s t a n d  up f o r  themse lves  . . . . I  p e r s o n a l l y  
f e e l  t h a t  a l l  s c hoo ls  shou ld  be m i x e d . . . .  I f  I  had a 
d au g h te r  I  w o u ld n ' t  want t o  send h e r  t o  a s i n g l e  sex  school  
-  pu t  i t  t h a t  way (Ms.PT:lG; four  y e a r s  t e a c h i n g
e x p e r i e n c e ) .
Another t e a c h e r  d e s c r ib e d  h i s  f e e l i n g s  th u s :
I  s a i d  when I  s t a r t e d  t e a c h i n g  t h a t  I  would never  eve r  t e a c h
in  a s i n g l e  sex  school  . . . T h e  id e a  o f  a s i n g l e  sex  schoo l
i s  u t t e r l y  ( r i d i c u l o u s ) . . .  Every co u n t ry  has  i t s  own
. . . . i d i o s y n c r a c i e s .  I t ' s  concerned  w i th  t h e  s o c i a l  and 
h i s t o r i c a l  make up o f  th e  way e d u c a t io n  grew up h e r e .  T o t a l l y  
misguided and u n f o r t u n a t e l y  we had the  use o f  th e  B r i t i s h  
e d u c a t io n  system which went round th e  world and was r e s p e c t e d  
fo r  r ea s o n s  which a r e  d i f f i c u l t  f o r  me t o  u n d e r s t a n d .  I t ' s  a 
le gacy  from th e  p a s t .  An outmoded and o u td a t e d  form o f  
e d u c a t io n  (Mr.MM:2G; 13 y e a r s  t e a c h i n g  e x p e r i e n c e ) .
Only f i v e  o f  th e  t e a c h e r s  spoken t o  ex p re s s e d  a s p e c i f i c  l i k i n g  fo r  s i n g l e  
sex  s c h o o l i n g .  However, t h e i r  f e e l i n g s  were no t  grounded so much in  te rms 
o f  th e  p o s i t i v e  a s p e c t s  o f  t h i s  ty pe  o f  s c h o o l in g  fo r  p u p i l s  ( B la c k s to n e ,
1976), b u t  i n  terms o f  t h e i r  s a t i s f a c t i o n  w i th  th e  g e n e r a l  o r g a n i z a t i o n  o f  
the  sch o o l :
I 'm  v e r y  s o r t  o f  c o n te n t  r e a l l y  i n  my own n i c h e .  We have a 
good depar tment t h a t  works w e l l .  You d o n ' t  f e e l  a lone  when 
you have problems.  I  know I  can approach (middle  management 
t e a c h e r ) .  In  terms o f  day t o  day e ven t s  I  f e e l  q u i t e  c o n t e n t  
r e a l l y  ( t e a c h e r  a t  MB, 8 y e a r s  e x p e r i e n c e ) [ 1 0 ] .
Although P u rv i s  ( 198 1:98) focused  on e d u c a t i o n a l  p r o v i s i o n  f o r  working 
c l a s s  g i r l s ,  she draws our a t t e n t i o n  t o  the  p o in t  t h a t  working  c l a s s  p u p i l s  
were o f f e r e d  ' d i f f e r e n t i a t e d '  and ' i n f e r i o r '  s c h o o l in g  t o  t h a t  made 
a v a i l a b l e  t o  middle  c l a s s  c h i l d r e n  ( s e e  a l s o  Delamont and D u f f i n ,  1978;
Deem, 1980).  Deem (1978:8  1) p o i n t s  out  t h a t  e d u c a t i o n a l l y  d i f f e r e n t i a t i n g  
p r a c t i c e s  as  they  c u r r e n t l y  e x i s t  i n  s c hoo ls  fu n c t i o n  t o  h i n d e r  women's 
e d u c a t i o n a l  p r o g r e s s .
The p a r e n t s  had a n t i c i p a t e d  t h a t  th e  c h i l d r e n  cou ld  pursue  t h e i r  
school  c a r e e r s  w i th o u t  th e  d i s t r a c t i n g  in f l u e n c e s  o f  the  o p p o s i t e  s ex ,  but  
a p a r t  from s e l e c t e d  compulsory s u b j e c t s  (Mathematics and Sc ie nce)  the  
o p t i o n a l  s u b j e c t s  o f f e r e d  were p redom inan t ly  o r i e n t e d  towards  the  
t r a d i t i o n a l  d i s t i n c t i o n s  between g i r l s '  s u b j e c t s  (Needlework,  Domestic 
Sc ie nce)  and b oys '  s u b j e c t s  (Woodwork, Meta lwork) .  L i t t l e  wonder t h a t  
p r e s e n t  day t e a c h e r s  who ta u g h t  i n  s i n g l e  sex  schoo ls  were f r u s t r a t e d  a t  
how c l o s e l y  t h e i r  schoo ls  approximated the  ide o logy  o f  l a t e  e i g h t e e n t h  and 
n i n e t e e n t h  c e n t u ry  e d u c a t i o n a l  p r o v i s i o n  (S tanw or th ,  1983; Bar ton  and 
Walker,  1981: P a r t  I ;  see  a l s o  D ale ,  1974). Of c o u r s e  as  Deem (1978) 
p o i n t s  o u t ,  making boys t a k e  need lework  and g i r l s  metalwork  does  n o t  a l t e r  
the  i n e q u a l i t i e s  i n h e re n t  in  th e  o c c u p a t io n a l  s t r u c t u r e  o f  t h e  s o c i e t y .  The 
t e a c h e r s  d i s s a t i s f i e d  w i th  s i n g l e  sex  s c h o o l in g  saw t h e i r  r o l e  a s  more than  
c a r e e r  o r i e n t a t e d  ( t h e  performance  o f  a s p e c i f i c  du ty)  ( s e e  Musgrove and 
T a y lo r ,  1969; Woods, 1980b), b u t  as  a d d r e s s i n g  c u r r e n t  e d u c a t i o n a l  thought 
and l e g a l  p r a c t i c e  which eschews th e  e q u a l i t y  o f  acces s  t o  amongst o t h e r  
t h i n g s ,  e d u c a t io n  (S tanw or th ,  1983; Sex D i s c r i m i n a t i o n  A c t ,  1975).
Teachers  who sha red  Mr. MM:2G's p o i n t  o f  view d i s p l a y e d  an 
u n w i l l i n g n e s s  t o  t a k e  on r o l e s  which th e y  co n s id e re d  anathema t o  t h e i r  
u n d e r s t a n d i n g  o f  th e  manner i n  which they  should  c a r r y  o u t  t h e i r  d u ty  to  
impart  schoo l  knowledge ( s e e  Young and W h i t ty ,  1977) [ 1 1 ] .  Teachers
d i s s a t i s f i e d  w i th  s i n g l e  sex  s c h o o l in g  were n o t  r e a l l y  a b l e  t o  r e s o l v e  the  
c o n f l i c t  between t h e i r  b e l i e f s  and c u r r e n t  e d u c a t i o n a l  p r a c t i c e  i n  t h e i r  
s c h o o l s .  Those who were a b l e  t o  l e f t  th e  s c h o o l .  Those who d id  no t  were 
w a i t i n g  fo r  an o p p o r tu n i ty  t o  le ave :
I 'm  h e r e  because  I  cannot  g e t  o u t . . . E v e r  s in c e  I ' v e  been  h e r e  
I ' v e  been t r y i n g  t o  g e t  o u t . . . W e l l  I  h a v e n ' t  been t r y i n g  a l l  
t h a t  h a rd  t o  ge t  out  because  i n  a s ense  i t ' s  co n v en ien t  f o r  
me -  bu t  no -  the  few o p p o r t u n i t i e s  I ' v e  had I ' v e  a p p l i e d  f o r  
( t h i s  t e a c h e r  has  s in c e  l e f t  SG).
Those who s t a y e d  were p ragm a t ic :
This i s  a job  i n  a school  and so I  j u s t  g e t  on w i th  i t  
(Ms.PT:1G).
There i s  no ev idence  from th e  d a t a  t h a t  t e a c h e r s  conveyed t h e i r  f e e l i n g s  
about  p a r t i c u l a r  ty pes  o f  s choo ls  t o  t h e  p a r e n t s .  However, some o f  the  
p a r e n t s  were a s t u t e  enough t o  r e a l i z e  t h a t  something was no t  q u i t e  r i g h t :  
A l l  th e  good t e a c h e r s  a r e  l e a v in g  (Mother E) .
I t  i s  u n l i k e l y  t h a t ,  p r i o r  t o  send ing  t h e i r  c h i l d r e n  t o  a s ch o o l , ,  p a r e n t s  
have knowledge o f  the  school  s t a f f i n g  m ora le .  Thus p a r e n t s  s e n t  t h e i r  
c h i l d r e n  t o  'good '  schoo ls  w h i le  'good '  t e a c h e r s  a t t e m p te d  t o  l e a v e  t h e s e  
'good '  s choo ls  fo r  b e t t e r  ones .
The s c hoo ls  h av ing  been chosen the  p a r e n t s  now began t o  m on i to r  t h e i r  
c h i l d r e n ’ s e d u c a t i o n a l  p r o g r e s s .  The nex t  s e c t i o n  examines the  manner in  
which th e  c h i l d r e n  came t o  d ec id e  on th e  s u b j e c t s  t o  be ta k e n  a t  t h e  s t a r t  
o f  t h e i r  f o u r th  y ea r  o f  secondary  s c h o o l in g .
7.3 Teaching Group Organization
7.3.1 Banding
The ILEA (L, 1982:2) p o i n t s  ou t  t h a t  a system o f  band ing  i s  ’des igned  
t o  p ro v id e  each secondary  school  w i th  a ba lanced  i n t a k e  o f  a l l  a b i l i t i e s ’ . 
Thus pr im ary  s c hoo ls  im media te ly  p r i o r  t o  a c h i l d ’s t r a n s f e r  t o  secondary  
school  a s s e s s  c h i l d r e n ’ s v e r b a l  r e a s o n i n g ,  a b i l i t y  i n  Mathem at ics  and
p e r s o n a l  development.  H argreaves  (1984 :24f ) p o i n t s  ou t  t h a t  ILEA secondary  
schoo ls  have  up t o  40 f e e d e r  pr im ary  s ch o o ls  which makes t h e  sc h o o l s  t a s k  
o f  a s s e s s i n g  c h i l d r e n ' s  o v e r a l l  l e v e l  o f  academic a b i l i t y  a d i f f i c u l t  one .  
He f u r t h e r  p o in t e d  ou t  t h a t  some pr im ary  s ch o o ls  t ended  t o  send i n  schoo l  
p r o f i l e s  a f t e r  te rm had s t a r t e d .  In  view o f  th e  l a c k  o f  c o - o r d i n a t i o n
between some pr im ary  s c hoo ls  and th e  secondary  schoo ls  and a f u r t h e r  l a c k  
o f  an agreed  system o f  f i n a l  primary schoo l  a s s e s sm en t ,  secondary  s ch o o ls  
u s u a l l y  gave p u p i l s  t h e i r  own t e s t  ( s e e  Chapter  5 ) .  I n  bo th  SG and MB th e  
r e s u l t s  o f  t h e s e  t e s t s  were th e  main d e t e rm in a n t s  o f  a c h i l d ' s  t e a c h i n g  
group placement (band) .
Although ILEA g u i d e l i n e s  emphasize t h a t  th e  p r o p o r t i o n  o f  c h i l d r e n  in  
each a b i l i t y  band should  be normal ly  d i s t r i b u t e d  R u t t e r  e t  a l . (1979:154)  
p o in t  ou t  t h a t ,  i n  p r a c t i c e ,  t h i s  d id  no t  always happen.  They s t a t e d  t h a t
some schoo ls  had an i n t a k e  o f  over 50% in  th e  bot tom a b i l i t y  range  (Band 
3 ) .  Tea che rs ,  e s p e c i a l l y  i n  SG, f e l t  t h a t  th e  s c h o o l ' s  r e p u t a t i o n  as  a 
'good '  one ensu red  t h a t  top  management t e a c h e r s  co u ld ,  i n  e s s e n c e ,  cream 
o f f  t h e  ' b e s t '  o f  each a b i l i t y  group w h i le  a t  the  same t ime rem a in ing  
w i t h i n  ILEA g u i d e l i n e s .  Although t e a c h e r s  a t  MB d id  n o t  t h i n k  t h e i r  s choo l  
had a p a r t i c u l a r l y  h igh  r e p u t a t i o n ,  th e y  f e l t  t h a t  th e  s ch o o l  a t t r a c t e d  
q u i t e  a few 'good f i r s t  cho ice  p u p i l s '  ( t e a c h e r ' s  p h r a s e ) [ 1 2 ] .  Thus 
schoo ls  t h a t  cou ld  a t t r a c t  the  h i g h e s t  number o f  f i r s t  c h o ic e  p u p i l s  were
a t  an "advan tage"  because  they  were no t  l e f t  w i th  th e  ' d r e g s '  (middle
management t e a c h e r ) .
Having acc ep ted  p u p i l s ,  schoo ls  the n  had th e  t a s k  o f  p l a c i n g  t h e
c h i l d r e n  in  t e a c h i n g  groups which were in ten d ed  t o  r e f l e c t  t h e  c h i l d r e n ' s
l e v e l  o f  academic a b i l i t y  and the  pace a t  which th e  c h i l d r e n  were a s s e s s e d
as  be ing  a b l e  t o  pursue  the  a c q u i s i t i o n  o f  schoo l  knowledge.
7.3.2 Teaching Groups
The ILEA D iv i s io n  b o o k le t s  have a g l o s s a r y  o f  terms which d e s c r i b e  the  
e s s e n t i a l  e lements  o f  the  s t r u c t u r a l  o r g a n i z a t i o n  o f  the  schoo l  c u r r i c u lu m .  
These d e s c r i b e  t h r e e  main ty pes  o f  t e a c h in g  s t r u c t u r e s  v i z .  s t r e a m in g  
( s ee  R u t t e r  e t  a l . ,  1979:13-14),  s e t t i n g  ( s e e  R ichardson ,  1973:71-74),  
mixed a b i l i t y  ( s e e  K e l l y ,  1974).
These v a r i e t i e s  o f  t e a c h i n g  group o r g a n i z a t i o n  a r e  d es igned  
e s s e n t i a l l y  t o  f a c i l i t a t e  p u p i l s  a c q u i s i t i o n  o f  s chool  knowledge.  There 
have been ongoing d e b a te s  about  th e  most s u i t a b l e  method o f  d i v i d i n g  
c h i l d r e n  i n t o  t e a c h i n g  groups  i n  o r d e r  t o  ensure  t h a t  a l l  c h i l d r e n  a re  
g iven  th e  o p p o r tu n i ty  t o  succeed a c c o rd in g  t o  t h e i r  a b i l i t y  ( s e e  Newbold,
1977). I t  i s  no t  the  i n t e n t i o n  o f  t h i s  s e c t i o n  t o  de lve  i n t o  t h e  t e a c h i n g  
group d eb a te  ( s e e  R ic ha rdson ,  1973; Clough and D avis ,  1984).  S u f f i c e  i t  t o  
say h e r e  t h a t  even though Hargreaves  s t o p s  s h o r t  o f  p r e s c r i b i n g  mixed 
a b i l i t y  t e a c h i n g ,  the  c u r r e n t  p r o g r e s s i o n  i n  ILEA schoo ls  i s  towards  t h i s  
ty pe  o f  t e a c h i n g  ( H a r g r e a v e s ,1984 : 4 1). I f  schoo ls  have only  two form 
e n t r y ,  even w i th  mixed a b i l i t y  t e a c h i n g ,  u n i n t e n t i o n a l  ( s i c )  d i v i s i o n s  may 
s t i l l  a r i s e  between d i f f e r e n t  mixed a b i l i t y  g roupings  i n  th e  same y e a r .  I t  
i s  worth n o t i n g  h e r e  t h a t  t h e  t e a c h in g  groups c h i l d r e n  a r e  p la c e d  in  have 
o v e r a l l  i m p l i c a t i o n s  f o r  t h e i r  academic and s o c i a l  r e s p o n s e  t o  s c h o o l in g  
(Woods, 1979; see  a l s o  Chapter  8 ) .
Pastoral Care
Under t h i s  o r g a n i z a t i o n  c h i l d r e n ’s s o c i a l  and p e r s o n a l  w e l f a r e  a r e  
moni to red  and ta ken  i n t o  account  e s p e c i a l l y  when t h e  c h i l d  e x h i b i t s  
a n t i - s c h o o l  b eh a v io u r .  There i s  u s u a l l y  a t e a c h e r  i n  a to p  management 
p o s i t i o n  who i s  i n  charge  o f  t h i s  w e l f a r e  a s p e c t  o f  the  l e a r n i n g  s i t u a t i o n .  
However, middle management and o t h e r  t e a c h e r s  a r e  expec ted  t o  t a k e  an 
a c t i v e  i n t e r e s t  h e r e  t o  p rov ide  a s e t t l e d  atmosphere in  th e  s c h o o l .
The use  o f  th e  term p a s t o r a l  i s  c u r r e n t l y  b e in g  q u e s t i o n e d  by 
e d u c a t i o n a l  r e s e a r c h e r s  who argue  t h a t  i t  i s  a r e t r o g r e s s i v e  l a b e l  (B es t  e t  
a l . ,  1980). Best  e t  a l .  (1983:32) p o i n t  ou t  t h a t  p a s t o r a l  c a r e  has  become 
an i n s t i t u t i o n a l i z e d  p ro c e s s  whereby a h i e r a r c h i c a l  ' c h a i n  o f  command' i s  
e s t a b l i s h e d .  Thus,  each t e a c h e r  i n  th e  c h a in  per forms a s p e c i f i c  r o l e  
which i s  bo th  connec ted  w i th  c h i l d  c a r e  and w i th  th e  r e c e i p t  o f  
i n s t r u c t i o n s  from middle management t e a c h e r s  who, though r e l a t i v e l y  
autonomous,  r e c e i v e  i n s t r u c t i o n s  from th e  to p  management t e a c h e r  i n  cha rge  
o f  p a s t o r a l  c a r e .  Hence,  t e a c h e r s  who have th e  most d i r e c t  c o n t a c t  t ime 
w i th  p u p i l s  have the  l e a s t  a u t h o r i t y  t o  e x e r c i s e  c a r e  grounded i n  t h e i r  
r e l a t i o n s h i p  w i th  the  c h i l d .  Of cou r se  t h e r e  a r e  c o n s u l t a t i v e  m e e t ings  and 
th e s e  t e a c h e r s  can even make recommendat ions,  b u t  t h e  e v e n t u a l
r e s p o n s i b i l i t y  f o r  d e c i s i o n  making r e s t s  on th e  t e a c h e r  a t  t h e  top  o f  the  
p a s t o r a l  c a r e  h i e r a r c h y .  Bes t  e t  a l . (1983:16) s u gges t  t h a t ,  i n  p r a c t i c e ,  
p a s t o r a l  c a r e  i s  no t  so much concerned w i th  p u p i l  w e l f a r e  as  w i th  
l e g i t i m i z i n g  th e  development o f  a p a s t o r a l  c a r e  system. G e n e r a l ly ,  the  
t e a c h e r s  a t  MB were ’ s a t i s f i e d '  w i th  t h e i r  p a s t o r a l  c a r e  system w h i le  th o s e  
a t  SG were more c r i t i c a l .  They te nded  t o  sugges t  t h a t  t h e  whole p a s t o r a l  
c a r e  system needed o v e rh a u l in g  ( s e e  Chapte r  10).  Marland (1980) s u g g e s t s  
t h a t  p a s t o r a l  c a r e  needs t o  be p e r c e iv e d  as  p a r t  o f  and no t  s e p a r a t e  from 
the  school  c u r r i c u lu m .
Support  C en t res
These a r e  u s u a l l y  used  by schoo ls  i n  o rd e r  t o  a s s i s t  t e a c h e r s  by 
removing from th e  school  and g iv i n g  s h o r t  t e rm  ' i n t e n s i v e '  h e l p  and more 
i n d i v i d u a l  a t t e n t i o n  t o  c h i l d r e n  who e x h i b i t  l e a r n i n g  d i f f i c u l t i e s  a n d / o r  
b e h a v i o u r a l  problems.  These c e n t r e s  a r e  q u i t e  s e p a r a t e  from th e  schoo l  and 
may be as c l o s e  a s  one hundred ya rds  and as  f a r  as  two m i l e s  away from 
s c h o o l s .  However, they  f u n c t i o n  a s  a i d s  t o  th e  p a s t o r a l  c a r e  systems 
o p e r a t i n g  i n  th e  s c h o o l s .  S ince  d i s r u p t i v e  p u p i l s  were removed from t h e i r  
l e s s o n s ,  i t  i s  no t  s u r p r i s i n g  t h a t  t e a c h e r s  a t  MB were g e n e r a l l y  s a t i s f i e d  
wi th  t h e i r  s u ppo r t  c e n t r e .  However, t h r e e  v i s i t s  t o  the  c e n t r e  showed t h a t  
i t s  e s s e n t i a l  f u n c t i o n  was s o c i a l  c o n t r o l  th rough  p la y  ( t a b l e  t e n n i s  and so 
on) .
'P a p e r  T a l k '
One o f  the  p a r e n t s  ( S e c t i o n  7 .2  above) had a p t l y  made th e  d i s t i n c t i o n
between 'p a p e r  t a l k '  ( t h e o r y )  and p r a c t i c e .  Thus t h e  above t e a c h i n g
o r g a n i z a t i o n  s t r a t e g i e s  have been d e s c r ib e d  i n  o r d e r  t o  j u x t a p o s e  ' p a p e r  
t a l k '  w i th  th e  r e a l i t y  o f  t e a c h i n g  i n  th e  s c h o o l s  under  i n v e s t i g a t i o n .
7 . 3 . 3 .  The Curr icu lum
In t h e  f i r s t  t h r e e  y e a r s  o f  s c h o o l in g  both S e n ta r  G a r lz  (SG) and
Meedool Boiz (MB) o f f e r  t o  a l l  t h e i r  p u p i l s  s u b j e c t s  such a s  A r t ,  Drama,
E n g l i s h ,  Geography, H i s t o r y ,  M athematics ,  Music,  P h y s i c a l  E d u c a t i o n ^  
R e l ig io u s  Educa t ion ,  Sc ience  and a f o r e i g n  language (E u ropea n ) .  In
a d d i t i o n  t o  t h e s e ,  SG o f f e r s  such s t e r e o t y p e d  s u b j e c t s  a s ,  f o r  example,
Home Economics and Needlework w hi le  MB o f f e r s  Woodwork and Metalwork .
In the  f o u r t h  and f i f t h  y e a r s ,  p u p i l s  i n  bo th  s ch o o ls  t a k e  c o u r s e s
le a d in g  e i t h e r  t o  a C e r t i f i c a t e  o f  Secondary Educa t ion  (CSE) o r  t o  a
G enera l  C e r t i f i c a t e  o f  E duca t ion  (GCE) f 0 \  Leve l  exam ina t ion .  The p u b l i c  
exam ina t ions  ta k e n  depend on t h e i r  a s s e s s e d  a b i l i t y  and a number o f  
c h i l d r e n  ta k e  a combination  o f  CSE and GCE 'O'  Level  exa m in a t io n s .  A g rade
1 CSE (Mode 1) i s  e q u i v a l e n t  t o  a Grade C GCE *0' Level  r e s u l t .  CSE Grades
2 and 3 a r e  g e n e r a l l y  b e l i e v e d  by t h e  t e a c h e r s  in t e rv ie w e d  no t  t o  have 
equa l  e d u c a t i o n a l  achievement  s t a t u s  w i th  any GCE 'O'  Level  g r a d in g  excep t  
perhaps  Grades D and E which a r e  c o n s id e re d  by t e a c h e r s  a s  ’ low l e v e l  
p a s s ( e s ) ' .
R u t t e r  e t  a l .  (1979:38)  p o i n t  ou t  t h a t  u n t i l  r e c e n t l y ,  GCE Grades D 
and E were c l a s s i f i e d  as  f a i l u r e s .  However, they  a re  no t  c o n s id e r e d  p a s s e s  
fo r  Higher E duca t ion  e n t r a n c e  p u rp o s es .  CSE Grades 4 o r  5 were c o n s id e r e d  
by th e  t e a c h e r s  in t e rv ie w e d  as  ' f a i l u r e s  r e a l l y ' .  I t  must be p o i n t e d  ou t  
h e r e  t h a t  only  fou r  o f  t h e  t e a c h e r s  in t e rv ie w e d  v o l u n t e e r e d  t h i s  
in f o r m a t io n  f r e e l y .  The o t h e r  e l e v e n  t e a c h e r s  asked  s p e c i f i c a l l y  about  th e  
r e l a t i o n s h i p  between CSEs and GCEs were v e ry  r e l u c t a n t  t o  o f f e r  such s t a r k  
a s s e s s m e n ts .  They u s u a l l y  s topped  a t  t e l l i n g  me CSE Grade 1 was e q u i v a l e n t  
t o  GCE Grade C. A p o s s i b l e  e x p l a n a t i o n  f o r  t h i s  may be t h a t  t h e s e  t e a c h e r s  
d id  no t  wish t o  admit  t o  t h e  r e a l i t y  o f  th e  l a ck  o f  s t a t u s  o f  CSE 
q u a l i f i c a t i o n s  below Grade 1. ILEA D i v i s i o n a l  Bookle ts  (1981) a l s o  s to p  a t  
t h i s  p o i n t  o f  comparison:  'Grade 1 CSE i s  e q u i v a l e n t  t o  Grade C o r  above a t  
o r d in a r y  l e v e l  o f  GCE'.
In  th e  s i x t h  form both  schoo ls  o f f e r e d  c o u r s e s  l e a d i n g  t o  GCE 'A '  
Level  ex am in a t io n s .  The p u p i l s  cou ld  a l s o  r e t a k e  p r e v io u s  p u b l i c  
exam ina t ions  or  t a k e  up a new C i ty  and G uilds  V o c a t io n a l  P r e p a r a t i o n  
c o u r s e ,  CSE o r  'O'  l e v e l  c o u r s e s .  Both s c hoo ls  o f f e r e d  i n d i v i d u a l l y  and i n  
a consor t ium  o f  l o c a l  s c h o o l s ,  'A '  l e v e l  c o u r s e s  i n  a range  o f  s u b j e c t s  and 
v a r i o u s  V o c a t io n a l  T r a i n in g  c o u r s e s  l e a d in g  t o  a C i t y  and G u i ld s  
Examinat ion.  I n  a d d i t i o n ,  SG o f f e r e d  C e r t i f i c a t e  o f  Extended E duca t ion  
(CEE) and Royal S oc ie ty  o f  A r t s  (RSA) c o u r s e s .  I n  bo th  s c h o o l s  up t o  60% 
o f  t h e i r  f i f t h  formers were expec ted  t o  t a k e  CSEs w h i le  on ly  25% were 
expec ted  t o  t a k e  GCE 'O'  Level  exam ina t ions  ( s e e  H argreaves  (1 9 8 4 :8 ) [1 3 ]  
and R u t t e r  e t  a l .  ( 1979:10,106,  154).
Sentar Garlz (SG)
In  th e  f i r s t  y e a r  o f  s c h o o l in g  a t  SG t h r e e  main t e a c h i n g  groups 
o p e ra ted  -  one f o r  th e  most a b l e  o f  th e  above average  p u p i l s  (Band 1), one 
fo r  the  l e a s t  a b l e  o f  th e  below average  p u p i l s  (Band 3) and h i e r a r c h i c a l l y  
o rgan iz ed  t e a c h in g  groups  fo r  a l l  the  p u p i l s  who do no t  f i t  e i t h e r  o f  the  
above two c a t e g o r i e s  (Band 2 ) .  In t h e  f i r s t  y e a r  a l l  p u p i l s ,  r e g a r d l e s s  
o f  t h e i r  Band ( t e a c h i n g  g r o u p s ) ,  s t u d i e d  th e  same s u b j e c t s  e x ce p t  f o r  Band
1 p u p i l s  who a r e  given  the  o p p o r tu n i ty  t o  s tudy  a second f o r e i g n  language  
(European).  In th e  second y e a r  t h e s e  Bands a r e  r e o r g a n i z e d  on t h e  b a s i s  o f
t e a c h e r s ’ a s se s sm en ts  o f  t h e i r  schoo l  knowledge a c q u i s i t i o n  p o t e n t i a l .  In  
e s s e n c e ,  t h e  to p  t e a c h in g  groups a r e  s treamed and c o n t a i n  th e  most a b l e  
Band 1 p u p i l s .  The midd le  bands a r e  st reamed w i t h i n  t h a t  band and the  
t e a c h in g  groups c o n t a in  a h i e r a r c h i c a l  a b i l i t y  l e v e l  o f  Band 2 p u p i l s .  The 
Band 3 p u p i l s  a r e  d iv i d e d  i n t o  mixed a b i l i t y  groups w i t h i n  t h a t  band and 
a re  t a u g h t  in  s m a l l e r  t e a c h in g  groups o f  l e s s  th a n  twenty  p u p i l s .  However,
a l l  p u p i l s  a r e  ’c o n s t a n t l y  m o n i to r e d ’ ( t e a c h e r ’s p h r a s e ) .  In  o t h e r  words ,
t h e r e  i s  p r o v i s i o n  f o r  m o b i l i t y  between t e a c h i n g  groups ( s e e  be low ) .
O v e r a l l  s i x  g i r l s  d id  ex p e r i e n c e  upward m o b i l i t y .  Two o f  t h e s e  had 
s i s t e r s  i n  Band 1 ( s e e  Table  7 .1 ;  see  a l s o  Seaver ,  1973). A N ig e r i a n  g i r l
was t e s t e d  t o  see  i f  she was a ’g i f t e d  c h i l d ’ . However, i t  took  t e a c h e r s
two y e a r s  t o  ensu re  upward t e a c h i n g  group m o b i l i t y  f o r  a n o t h e r  g i r l .
At th e  end o f  th e  t h i r d  y e a r ,  p u p i l s  w i th  th e  h e l p  and a d v ice  o f  
t e a c h e r s  and p a r e n t s  choose th e  s u b j e c t s  th e y  w i l l  s tu d y  i n  t h e  midd le  
y e a r s  ( f o u r t h  and f i f t h )  o f  secondary  s c h o o l i n g .  They t a k e  up c o u r s e s  
l e a d in g  t o  GCE *0* l e v e l  o r  CSE exa m in a t io n s .  However, a l l  p u p i l s  s t i l l  
have t o  s tudy  E n g l i s h ,  M athematics ,  an A r t s  and a Sc ience  s u b j e c t  in  
a d d i t i o n  t o  whichever s u b j e c t s  the y  choose t o  s tudy  f u r t h e r .  There a l s o  
e x i s t  some p u p i l s  who, fo r  v a r io u s  s o c i a l  a n d / o r  academic r e a s o n s ,  do no t  
t a k e  any exams a t  a l l  a t  the  end o f  t h e i r  f i f t h  y e a r .
P u p i l s ,  p a r e n t s  and t e a c h e r s  t o g e t h e r  a r e  expec ted  t o  d e c id e  upon th e  
most s u i t a b l e  l e v e l  a t  which a p u p i l  should  t a k e  (o r  r e t a k e )  any o f  the  
p u b l i c  exam ina t ions  i n  th e  s i x t h  form.
Meedool Boiz (MB)
Upon e n t r y  p u p i l s  a r e  d iv id e d  i n t o  t h r e e  main t e a c h i n g  groups and 
fo l low  s i m i l a r  Band g roup ings  a s  SG. A l l  Band 1 p u p i l s  a r e  t h e o r e t i c a l l y  
aca dem ica l ly  a t  p a r ,  bu t  th e  g e n e r a l  f e e l i n g  ex p re s sed  by t e a c h e r s  and 
p u p i l s  was t h a t  t h e r e  were top  and bottom Band 1 t e a c h i n g  g ro u p s .  As a t  
SG, Band 2 p u p i l s  were d iv i d e d  h i e r a r c h i c a l l y  i n t o  t e a c h i n g  groups  
a c c o rd in g  t o  t h e i r  a s s e s s e d  school  knowledge a c q u i s i t i o n  p o t e n t i a l .  The 
Band 3 p u p i l s  were t a u g h t  in  "mixed a b i l i t y "  t e a c h in g  groups  w i th  an 
average  o f  18 p u p i l s .
I n  th e  f i r s t  t o  t h i r d  y e a r s  o f  s c h o o l in g  a l l  p u p i l s  w e re ta u g h t  th e  
same s u b j e c t s .  However, in  th e  second y e a r ,  Band 1 boys co u ld  add a second 
f o r e i g n  language (European) t o  t h e i r  e x i s t i n g  s u b j e c t s  o f f e r e d  i n  t h e  f i r s t  
y e a r .  In  th e  t h i r d  y e a r  Band 1 p u p i l s  cou ld  drop one o f  t h r e e  s e l e c t e d  
s u b j e c t s .  For Mathematics  and Eng l ish  p u p i l s  were s e t  a c c o r d in g  t o  t h e i r  
a b i l i t y .  In  e s s e n c e ,  with in -Band  s t ream ing  o c c u r re d  i n  Bands 1 and 2.  As 
i n  th e  g i r l s ’ s c h o o l ,  p u p i l  p ro g re s s  was m on i to red  i n  o r d e r  t o  e n s u r e  
m o b i l i t y  between t e a c h i n g  g roups .  Six N ig e r i a n  boys e x p e r i e n c e d  upward 
m o b i l i t y .  Three o f  them were b r o t h e r s  ( s e e  Tab le 7 . 1 ) .  In  t h e  midd le
y e a r s  and s i x t h  form the  same b a s i c  o r g a n i z a t i o n a l  s t r u c t u r e  o p e r a t e d  as i n  
SG.
Research evidence indicates that mobility between bands occurs for
only  about  5% o f  p u p i l s  (H a rg reaves ,  1967; Lacey,  1970, 1977).  Clough and
Davis (1984) showed t h a t  some schoo ls  made no r e f e r e n c e  t o  e d u c a t i o n a l  
p r i n c i p l e s  nor  c u r r i c u l a r  o b j e c t i v e s  i n  t h e i r  d e s c r i p t i o n  o f  school
as sessment p ro c e d u re s .  Even when t e a c h e r s  wanted c h i l d r e n  moved, 
a d m i n i s t r a t i v e  c o n s t r a i n t s  were l i k e l y  t o  p r e v e n t  t h i s  from happen ing .  In  
comparison t o  th e  e s t i m a t e d  average  m o b i l i t y ,  N ig e r i a n  c h i l d r e n  d id  " r a t h e r  
w e l l "  i n  be ing  g iven  th e  o p p o r t u n i t y  f o r  upward m o b i l i t y  i n t o  a h ig h e r  
t e a c h i n g  group.  However, g e n e r a l l y ,  as  R icha rdson ,  (1973) s u g g e s t s ,
banding systems which a r e  des igned  t o  r educe  th e  ’s t r eam in g  e l e m e n t ’ in  
t e a c h in g  group o r g a n i z t i o n ,  have n o t  y e t  r e a l i z e d  t h e i r  aim. R yr ie  e t  a l .
(1979) d i s c o v e re d  t h a t  t h e r e  was a c o r r e l a t i o n  between p u p i l s ’ bands and
t h e i r  f a t h e r s ’ o c cu p a t io n  l e v e l s .  Thus,  i t  i s  n o t  s u r p r i s i n g  t h a t
r e s e a r c h e r s  c o n s i s t e n t l y  f i n d  t h a t  v a r i o u s  s choo l  p r o c e s s e s ,  i n  t h i s  case  
band ing ,  g iv e s  th e  appearance  o f  e d u c a t i o n a l  change w h i le  e s s e n t i a l l y  
working t o  co n t in u e  p u p i l  d i f f e r e n t i a t i o n  and su b se q u e n t ly  m a i n t a i n i n g  the  
s t a t u s  quo.
Noteworthy Points
When choos ing  which school  t o  a t t e n d ,  p u p i l s  were i n  e f f e c t
s im u l ta n e o u s ly  "choos ing"  which s u b j e c t s  they  would t a k e  in  th e  f i r s t  t h r e e  
y e a r s  o f  secondary  s c h o o l i n g .  Although both  schoo ls  m a in ta in e d  t h a t  p u p i l s  
were o f f e r e d  th e  same s u b j e c t s ,  t h e  l e a r n i n g  c o n t e n t s  o f  p a r t i c u l a r  
s u b j e c t s  were s i g n i f i c a n t l y  in f l u e n c e d  by th e  band b e in g  t a u g h t .  For  
example,  a Band 1 French language l e s s o n  was q u i t e  d i f f e r e n t  i n  c o n t e n t  
from a Band 2 o r  3 one.  Band 1 French  l e s s o n s  c o n ta in e d  t h e  l e a r n i n g  o f  
French grammar w h i le  ’h o l i d a y ’ c o n v e r s a t i o n a l  a b i l i t i e s  were emphasized 
in  Band 2 l e s s o n s .  I n  Band 3 French l e s s o n s  th e  p u p i l s  d i d  more d raw ing ,  
c o l o u r i n g  and copying o f  m a t e r i a l  tha n  l e a r n i n g  th e  French la nguage .  I t  
was hoped t h a t  by p i t c h i n g  th e  work a t  t h i s  l e v e l  Band 3 p u p i l s  would p i c k  
up French words and p h r a s e s .  S im i l a r  a r rangements  o c c u r r e d  f o r  most 
s u b j e c t s  i n  both s c h o o l s .  Keddie (1971:133-160)  d e s c r i b e s  t h i s  p r o c e s s  a s  
' t h e  d i f f e r e n t i a t i n g  o f  an u n d i f f e r e n t i a t e d  c u r r i c u l u m ' .  H arg reaves  
(1984:128) p o i n t s  ou t  t h a t  th e  school  c u r r i c u lu m  i s  g e n e r a l l y  approached  in  
a fragmented  manner and su g g e s t s  t h a t  s u b j e c t s  should  be b lo c k  t i m e t a b l e d  
fo r  the  whole y e a r  group.  This  would e n ab le  a more f l e x i b l e  approach  t o  
s u b j e c t  c o n te n t  grounded in  the  i n t e r e s t s  o f  th e  c h i l d r e n .  As p o i n t e d  o u t  
e a r l i e r ,  t h e r e  was s t i l l  c o n s id e r a b l e  s ex u a l  s t e r e o t y p i n g  i n  t h e  o p t i o n a l  
s u b j e c t s  o f f e r e d  by each s c h o o l .  R u t t e r  e t  a l . (1979) a rgue  t h a t  t e a c h e r s  
a r e  no t  always good judges  o f  c h i l d r e n ' s  p o t e n t i a l .  N e i t h e r  do th e y  seem t o
have th e  management s k i l l s  t o  cope a d e q u a te ly  w i th  t h e  ev e r  growing 
com plex ity  o f  t e a c h i n g  i n  the  l a t e r  p a r t  o f  th e  t w e n t i e t h  c e n t u r y  ( s ee  
S ec t io n  7 . 5 ;  see  a l s o  H arg reaves ,  1980, 1984).
In  t h e i r  f i r s t  y e a r s  o f  s c h o o l in g  c h i l d r e n  g e n e r a l l y  t a k e  up a l l  the  
s u b j e c t s  o f f e r e d  on a p a r t i c u l a r  s c h o o l ’ s cu r r i c u lu m  ( s e e  H argreaves  
1984 :8 -1 0 ,5 2 ,7 2 ) .  The nex t  s e c t i o n  o u t l i n e s  th e  s t r a t e g i e s  invo lved  in  
making s u b j e c t  c h o i c e s .
7.4 Abilities and Motivations
7.4.1 Child, Parent and Teacher Consultations
O b i a g e l i ,  a f i f t h  form g i r l ,  d e s c r i b e s  th e  p ro ces s  th rough  which she 
chose h e r  s u b j e c t s  th u s :
The r e a s o n  I  p ic k ed  them s u b j e c t s  was because  I  was good a t  
them and I  u n d e r s t a n d  t h e m . . .They (form t e a c h e r  and a n o th e r  
t e a c h e r )  c a l l  you and your  p a r e n t s  t o  come ' n '  the y  
( t e a c h e r s )  s o r t  o f  say y o u ’r e  good a t  t h i s ,  y o u ' r e  good a t  
t h a t  and the y  say the  t e a c h e r  recommended you f o r  t h i s  ' n '  
t h a t  ’n ’ you j u s t  p ic k  the  ones you t h i n k  t h a t  you can do.  
Gbolahan,  a f o u r t h  y e a r  boy d e s c r i b e s  h i s  cho ice  th u s :
G: I  knew what I  wanted t o  d o . . . A r c h i t e c t u r e . . .  and so I
chose  t h e  s u b j e c t s  I  wanted .
R: What d id  your  p a r e n t s  say  about  your cho ice?
G: They s a i d  i t  was okay . . .My mum s a i d  i f  t h a t ’s what I
wanted t o  do t h a t ’s what I  shou ld  do.
R: What d id  your t e a c h e r ' s  th in k ?
G: I  d i d n ’ t  t e l l  Mr. X.
R: Why?
G: I  know he  would laugh .  He says  we a r e  no good in  T.D.
(T e c h n ic a l  Drawing)
R: So how d id  you know which s u b j e c t s  t o  do f o r
A r c h i t e c t u r e ?
G: My mum t o l d  me.
There a r e  c o n s id e r a b l e  e lements  o f  s i m i l a r i t y  between O b i a g e l i ’ s and 
G bo lahan 's  a c c o u n t s .  The fo l lo w in g  d i s c u s s i o n  focuses  on t h e s e  i n  o r d e r
to  t e a s e  ou t  th e  complex p r o c e s s e s  o p e r a t i n g  p r i o r  t o  a s u b j e c t  c h o i c e
be ing  made. At f i r s t  O b ia g e l i  s t a t e d  t h a t  she had comple te  freedom t o  
choose whichever  s u b j e c t s  she wanted.  F u r t h e r  p r o b in g  r e s u l t e d  i n  
th e  a d d i t i o n  o f  t e a c h e r  recommendations t o  h e r  a cc oun t .
R yr ie  e t  a l .  C1979:7 8—7 9) d i s c o v e re d  t h a t  t e a c h e r s 1
a d v i s o ry  s t r a t e g i e s  were u s u a l l y  concerned t o  enab le  c h i l d r e n  t o
make a p p r o p r i a t e  s u b j e c t  c h o ic e s  i n  r e l a t i o n  t o  t h e i r  c a r e e r  
am bi t ions  and school  a s s e s s e d  a b i l i t y .  However, the y  came up
with  th e  fo l l o w in g  t e a c h e r  s t r a t e g i e s :  t o u t i n g  ( ’d e l i b e r a t e l y  compet ing  t o  
ge t  th e  more a b l e  p u p i l s  i n t o  t h e i r  d e p a r t m e n t s ' ) ,  c u r r y i n g  f a v o u r ,
campaigning,  c a n v a s s in g ,  r e c r u i t i n g  and u s in g  s a l e s  t e c h n i q u e s .  The common
element in  t h e s e  s t r a t e g i e s  was th e  t e a c h e r s ’ need t o  s t r a t e g i c a l l y
n e g o t i a t e  w i th  p u p i l s ,  a s u b j e c t  c h o i c e .  M ar t in  (1976:6)  p o i n t s  ou t  t h a t  
n e g o t i a t i o n  in v o lv es  t h e  a t t e m p t  t o  a r r i v e  a t  a m u tu a l ly  a c c e p t a b l e
agreement.  Woods (1983:143)  emphasizes  t h a t  n e g o t i a t i o n  in c lu d e s  c o n f l i c t  
as  w e l l  as  consensus .  Thus t e a c h e r s  may employ e i t h e r  p e r s u a s i o n  (warming
up) o r  d i s s u a s i o n  ( c o o l i n g  o u t )  s t r a t e g i e s  (Hopper,  1973; C la rk ,  1961).
The c o n f l i c t  between Gbolahan’s in ten d ed  s u b j e c t  ch o ic e  and h i s
i n t e r p r e t a t i o n  o f  h i s  t e a c h e r ' s  a t t i t u d e s  t o  a l l  p u p i l s  t a k i n g  T.D. was 
such t h a t  he  avoided  ment ion ing  h i s  am b i t ion  t o  th e  t e a c h e r .  He tu r n e d  to  
h i s  mother  f o r  a d v i c e .  As Woods (1979) and Ryr ie  e t  a l . ( 1 9 7 9 )  have shown,
c h i l d r e n  d i s c u s s  t h e i r  in t ended  s u b j e c t  c h o i c e s  w i th  t h e i r  p a r e n t s .  In
a d d i t i o n ,  they  d i s c o v e re d  t h a t  t h e r e  was more p a r e n t a l  involvement i n
middle c l a s s  homes than  t h e r e  was from working c l a s s  ones .  When O b ia g e l i  
was asked what h e r  p a r e n t s  thought o f  h e r  s u b j e c t  c h o i c e ,  she r e p l i e d :
My daddy d i d n ’ t  mind; he j u s t  s a i d  t o  p ic k  th e  ones t h a t  I  
wanted.  The ones I  cou ld  do.  He d i d n ' t  r e a l l y  say  an y th in g  
about  i t  r e a l l y .
From t h i s  p a r t  o f  th e  account  i t  may s a f e l y  ,be i n f e r r e d  t h a t  h e r  f a t h e r  
p la yed  a minor r o l e  i n  h e r  s u b j e c t  c h o i c e .  Her mother was i n  N i g e r i a  a t  
the  t ime and so ,  a cc o rd ing  t o  O b i a g e l i ,  a t  t h i s  p o in t  i n  t h e  i n t e r v i e w ,  
she d id  no t  p la y  any r o l e  in  O b i a g e l i ' s  s u b j e c t  c h o i c e .  However t h i r t y  
minu tes  l a t e r  th e  i n t e r v i e w  focuses  on O b i a g e l i ' s  p a r e n t s ’ a t t i t u d e s  t o  
sch o o l in g  and t h e i r  am bit ions  fo r  h e r :
My dad i s  th e  b ig  one (most am bi t ious  f o r  h e r ) .  He wants  me 
t o  be something r e a l l y  h i g h ,  you know, g e t  a l l  t h e  ’A’ 
L e v e l s ,  go t o  U n i v e r s i t y ,  ge t  a degree  ’n ’ e v e r y t h i n g . . . .  Ma 
mum j u s '  says  do whatever  you c a n . . . I f  a wanted t o  do f a s h i o n  
ma dad would j u s t  go n u t s . .  .C a t e r i n g  -  my Mum s a i d ,  
" B r i l l i a n t  do i t " ,  b u t  he goes "No. I t  w o n ' t  pay 
a n y t h i n g " . . .  .Then when I  s a i d  I  wanted t o  do Banking he  went 
"Oh! t h a t ' s  v e ry  good".  And th e n  he was t e l l i n g  me 'b o u t  t h i s  
c o l l e g e  I  could  go t o  -  a l l  t h e  peop le  he knew. I  t h i n k  he 
wants something so t h a t  when a do some work i t ' l l  g iv e  me 
enough money t o  m a in ta in  m a s e l f .  T h a t ' s  what h e ' s  b a s i c a l l y  
w o r r ied  ' b o u t .
Here we f i n d  O b ia g e l i  having  to  make a cho ice  between do ing  what she  
t h i n k s  she would l i k e  t o  do (Fash ion  o r  C a t e r in g  -  a p o s s i b l e  co n fo rm i ty
t o  women’s work (S tanw or th ,  1983)) and p i c k i n g  a c a r e e r  which h e r  f a t h e r  
would approve o f .  Moreover,  she r e c o g n i z e s  th e  b a s i s  o f  h e r  f a t h e r ’s 
u t i l i t a r i a n  a s p i r a t i o n s .  For most o f  th e  c h i l d r e n  t h e r e  was a con t inuous  
i n t e r p l a y  between what they  wanted t o  do and a t  l e a s t  one o f  t h e i r  p a r e n t ’ s 
e d u c a t i o n a l  am bi t ions  f o r  them. The f a t h e r ’ s u t i l i t a r i a n i s m  lay  i n  t h e  
manner in  which N ig e r i a n  p a r e n t s  b e l i e v e d  e d u c a t io n  f a c i l i t a t e d  upward 
s o c i a l  m o b i l i t y  (Chap te r  1).  A p o i n t  worth m en t ion ing  i s  t h a t  t h e  p a r e n t s ’ 
occu p a t io n s  a t  th e  t ime  o f  th e  r e s e a r c h  d id  no t  n e c e s s a r i l y  r e f l e c t  t h e i r  
l e v e l  o f  e d u c a t i o n a l  q u a l i f i c a t i o n s .  The most c i t e d  r ea s o n  was 
d i s c r i m i n a t i o n  i n  employment o p p o r t u n i t i e s  [ 1 5 ] .  However, th e  f a c t  t h a t  
j u s t  over  one q u a r t e r  o f  them had working c l a s s  a s  d i f f e r e n t i a t e d  from 
w h i te  c o l l a r  jobs  ( s e e  Weste rgaard  and R e s l e r ,  1975) had l i t t l e  b e a r i n g  on 
t h e i r  l e v e l  o f  involvement w i th  t h e i r  c h i l d r e n ’s a t t e m p t s  t o  make s u b j e c t  
c h o i c e s .  Although t h e r e  was a tendency fo r  N ig e r i a n  p a r e n t s  ( e s p e c i a l l y  
the  f a t h e r s )  t o  make s e x i s t  remarks about  g i r l s '  s u b j e c t s ,  g i r l s '  c a r e e r s  
and th e  ’p l a c e ’ o f  th e  woman ( i n  t h e  k i t c h e n ) ,  i n  p r a c t i c e ,  th e  p a r e n t s  
( a g a in  e s p e c i a l l y  th e  f a t h e r s )  s in g le -m in d e d ly  pursued  ’’s c i e n t i f i c ” [16] 
and g e n e r a l l y  male dominated c a r e e r s  fo r  t h e i r  d a u g h t e r s .  The t e a c h e r  o f  
a n o th e r  N ig e r i a n  p u p i l  made the  fo l lo w in g  o b s e r v a t i o n :
T: I  know ( she)  i s  under  a t remendous amount o f  p r e s s u r e  t o
do w e l l  in  the  s c i e n c e s ,  because  h e r  f a t h e r  b e l i e v e s  she 
shou ld  do -  t h a t  t h a t ’ s th e  b e s t  t h i n g  f o r  h e r .  S he ’s 
got  no e x c e p t i o n a l  t a l e n t  i n  s c i e n c e  and my a d v ice  when 
she was making h e r  opt  i o n s . . .was t h a t  she s h o u l d n ' t  do 
more than  one s c i e n c e .  But h e r  f a t h e r  i n s i s t e d  a g a i n s t  
( a n o th e r  t e a c h e r )  and my adv ice  t h a t  she s h o u l d . . .  The 
b e s t  she i s  go ing  t o  come ou t  w i th  i s  CSE -  middle  g rade  
CSEs. Maybe t h a t ' s  okay.  I  don ’ know.
R: Did th e  f a t h e r  g ive  any r e a s o n s  why he  wanted h e r  t o  do
t h e  s c ie n c e s ?
T: No. I t  j u s t  seemed t o  me v e ry  s e n s i b l e  t h a t  any p a r e n t
who encourages  t h e i r  c h i l d r e n  t o  do th e  s c i e n c e s  means 
t h e i r  k i d s  a r e  going t o  have  a b e t t e r  chance o f  e r  jobs  
in  the  end.  T h a t ' s  how he  saw i t .  As p l a i n  and s imply
as t h a t .  You c o u l d n ' t  blame him f o r  t h a t .  I t ’s j u s t  
t h a t  he w a s n ' t  be ing  r e a l i s t i c  about  ( h e r )  a b i l i t i e s . . .
This  t e a c h e r ’s o b s e r v a t i o n s  about  a n o t h e r  f a t h e r  c o i n c i d e s  w i th  O b i a g e l i ' s  
i n t e r p r e t a t i o n s  o f  h e r  f a t h e r ’ s am bi t ions  f o r  h e r .  I t  w i l l  be remembered 
t h a t  i n  S e c t io n  7 .2 ,  N ig e r i a n  p a r e n t s  had vo ic ed  t h e i r  o p in io n s  about  
want ing t h e i r  c h i l d r e n  t o  s tudy  w i thou t  d i s t r a c t i o n s  t o  en s u re  e d u c a t i o n a l  
s u c c e s s .  Subsequen t ly ,  they  asked f o r  r e g u l a r  homework and bought  books 
and o t h e r  l e a r n i n g  m a t e r i a l s  fo r  t h e i r  c h i l d r e n :
I ’ve a l r e a d y  go t  a l l  books n e c e s s a r y  fo r  h e r  'O'  L e v e l . . .  
s i n c e  she was 12 o r  s o '  (m o th e r ) .
M: I t  i s  v e ry  im por tan t  f o r  a c h i l d  t o  r e a d  every  day.  At
l e a s t  one o r  two hou rs  on h e r  own a p a r t  from t h a t  i n  
s c h o o l .
F: She w i l l  r ead  over  h e r  n o t e s  because  t h e r e  i s  no need
t a k i n g  n o te s  when you c a n ’ t ,  you know, r e a d  them over  
a g a i n .
He says  he wants t o  be an a r c h i t e c t . . . 1  buy e v e r y t h i n g  t o  
encourage him (m o the r ) .
The N ig e r i a n  p a r e n t s  in t e rv ie w e d  b e l i e v e d  t h a t  t h e  main key t o  
e d u c a t i o n a l  s u cces s  was h a rd  work and a b e l i e f  i n  th e  im por tance  o f  
ed u c a t io n .  However, the y  d id  n o t  j u s t  l e ave  i t  a t  t h a t .  Over t h r e e  q u a r t e r s  
o f  the  p a r e n t s  i n t e rv ie w e d  c o n s i s t e n t l y  p rov ided  e d u c a t i o n a l  r e s o u r c e s  
(books ,  s u b j e c t  l e a r n i n g  s e t s  and in  two c a s e s ,  computers)  i n  t h e  home. At 
t h i s  s t a g e  i t  appea rs  t h a t  p r e v io u s  e d u c a t i o n a l  r e s e a r c h  th e o ry  on the  
m e d ia t ing  e f f e c t  o f  th e  ’’c u l t u r e "  o f  th e  home and t h a t  o f  t h e  schoo l  i s  
a p p l i c a b l e  h e r e .  (Woods, 1983; Tomlinson,  1984; see  a l s o  T a y l o r ,  1981; 
Tomlinson,  1983).  However, t h i s  t h e o ry  on ly  s c r a t c h e s  a t  th e  s u r f a c e  o f  the  
r e l a t i o n s h i p  between home and school  and a c h i l d ' s  e d u c a t i o n a l  m o t iv a t io n  
and even s u c c e s s .  I t  must be remembered t h a t  th e  views o f  N i g e r i a n  p a r e n t s  
on s i n g l e  sex  sc h o o l in g  were d i a m e t r i c a l l y  opposed t o  t h o s e  h e l d  by most  o f  
the  t e a c h e r s  in t e r v i e w e d .  Thus th e  p o i n t  t o  n o t e  i s  n o t  so much th e
c u l t u r a l  convergence between home and s c h o o l ,  b u t  th e  manner i n  which the
t e a c h e r s '  p e r c e p t i o n s  o f  soc io -economic  s t a t u s  l e ad s  them t o  accommodate
the  wishes  o f  the  p a r e n t s  o f  th e  c h i l d r e n  th e y  t e a c h .
Apart  from p a r e n t a l  a d v i c e ,  gu idance a n d /o r  p r e s s u r e  t h e r e  was a l s o  a 
ch o ic e  i n t e r v e n t i o n  by t e a c h e r s :
My t e a c h e r  wanted me t o  do (a  l a n g u a g e ) . . . 1  know she d id  
( l a u g h s ) .  She was always t e l l i n g  me how good I  was i n  i t  
. . . I  l i k e  h e r . . . ( s i x t h  form g i r l ) .
The t e a c h e r  h e r e  ' c u r r i e d  f a v o u r ’ and i t  worked,  b u t  a c c o rd in g  t o  h e r  
mother ,  i t  d id  p rev en t  h e r  from do ing a s u b j e c t  more r e l e v a n t  t o  h e r  
c a r e e r  c h o i c e .  Her mother  d e s c r i b e s  th e  s i t u a t i o n  t h u s :
You know how t h e s e  t e a c h e r s  a r e .  Once they  g e t  a c h i l d  th e y  
l i k e  they  j u s t  want t o  keep h e r .  She wanted t o  do n u r s i n g  
[ 1 7 ] .  She shou ld  have taken  a n o t h e r  s c i e n c e  -  making t h r e e  -  
S h e ' s  good in  a l l  t h e  s c i e n c e s .  She went and choose  (a  
l a n g u a g e ) . . . I  know i t s  because  o f  t h a t  t e a c h e r .  Every t ime 
she comes home she goes "Miss say  t h i s ,  Miss say  t h a t  about  
my w o r k " . . . I  had t o  fo rce  h e r  t o  do (a  second s c i e n c e ) .  She 
even wanted t o  g ive  t h a t  up and she knows i t  v e r y  w e l l . . .  She 
got  78% i n  h e r  l a s t  r e p o r t  and she was going t o  g iv e  i t  up .
As one o f  the  t e a c h e r s  p o in t e d  o u t :
When c h i l d r e n  a r e  good -  I  mean r e a l l y  good -  in  a s u b j e c t  
i t ' s  v e ry  d i f f i c u l t  n o t  t o  want them in  your  g ro u p . . .Y o u  
d o n ' t  make them do your  s u b j e c t .  You a d v i se  t h e m . . . t h e y  
( p u p i l s )  may t h i n k  you want them t o  do i t  because  y o u ' r e  
a d v i s i n g  them g e n e r a l l y  t o  do s u b j e c t s  t h e y ' r e  good i n .  I f  
t h e y ' r e  good in  your  s u b j e c t  then  i t ' s  d i f f i c u l t . . . I  was 
p le a s e d  t o  have  h e r  in  my group.  S h e ' s  good f o r  th e  group -  
th ey  t a k e  th e  cue from h e r .
The p ro c e s s  o f  cho ice  becomes p a r t i c u l a r l y  d i f f i c u l t  i f  t h e  c h i l d  i s  
good a t  most i f  no t  a l l  t h e  s u b j e c t s .  There were e i g h t  such c a s e s  and in  
each th e  c h i l d r e n  chose t h e  s u b j e c t s  th e y  i n t e r p r e t e d  th e  t e a c h e r s  as  
wanting  them t o  do.  I f  t h i s  cho ice  co r responded  t o  the  p a r e n t s  long te rm 
e d u c a t i o n a l  am b i t ions  f o r  th e  c h i l d ,  th e n  t h e r e  was no c o n f l i c t .  However, 
when, a s  in  t h r e e  o f  th e  c a s e s ,  t h i s  c h o ice  went a g a i n s t  th e  p a r e n t s '  
p l a n s ,  t h e r e  was p a r e n t a l  p r e s s u r e  on th e  c h i l d .  In  t h e  c a s e  c i t e d  above 
t h r e e  s u b j e c t s  were in v o lv ed .  The p a r e n t  succeeded  i n  one,  b u t  f a i l e d  in  
g e t t i n g  h e r  c h i l d  t o  do th e  s u b j e c t s  which she thought  were more s u i t a b l e  
fo r  th e  c h i l d ' s  own chosen  am b i t ion  -  n u r s i n g .  I t  i s  wor th  n o t i n g  t h a t  i f  
the  c h i l d  had n o t  i n t e r p r e t e d  th e  t e a c h e r ' s  adv ice  in  th e  manner she d i d ,
she would more l i k e l y  have chosen t h e  t h i r d  sc ie n c e  s u b j e c t .  Th is  i s  
because  she went on t o  app ly  t o  do n u r s i n g .  The s c i e n c e  s u b j e c t  she 
dropped would have enhanced h e r  chances  i f  she had ga ined  an 'O'  Leve l  pass  
in  i t  and she was ' q u i t e  capab le  o f '  (a  t e a c h e r ' s  ph ra s e )  a c h i e v i n g  t h i s .
As w i th  Woods' (1979) and R yr ie  e t  a l ' s  (1979) r e s e a r c h  f i n d i n g s ,  
N ig e r i a n  c h i l d r e n ' s  s u b j e c t  cho ice  u s u a l l y  approxim ated  t h a t  o f  t h e i r  
t e a c h e r s .  However, a d i s t i n c t i o n  needs  t o  be made between s u b j e c t s  i n  open 
and c lo se d  c o n t e s t s .  S u b je c t s  i n  c l o s e d  c o n t e s t s  were no t  n e c e s s a r i l y  t h e  
t r a d i t i o n a l  academic s u b j e c t s ,  b u t  t h o s e  t h a t  a t e a c h e r  s p e c i f i c a l l y  wanted 
a c h i l d  t o  t a k e  o r  n o t  t o  t a k e .  A l l  o t h e r  s u b j e c t s  were i n  open c o n t e s t .  
The more s u b j e c t s  t h a t  were in  th e  c l o s e d  c o n t e s t ,  the  more l i k e l y  i t  was 
t h a t  t h e r e  would be c o n f l i c t  i n  a r r i v i n g  a t  a s u b j e c t  ch o ic e  i f  any one o f  
th e  s u b j e c t s  was d isapp roved  o f  by the  p a r e n t s .  Even though s u b j e c t s  were 
s e t  a g a i n s t  each o t h e r ,  f o r  example,  t h e  cho ice  between economics o r  
r e l i g i o u s  s t u d i e s  [ 1 8 ] ,  i t  was found t h a t  most o f  the  s u b j e c t  c h o ice
c o n f l i c t s  were between th o s e  i n  the  c lo se d  c o n t e s t .  The c l o s e d  c o n t e s t  was 
one c h a r a c t e r i z e d  by t e a c h e r s ’ s a l e s  o r  "ego bash in g "  s t r a t e g i e s  and
p a r e n t s '  u t i l i t a r i a n  a p p e a l s .  In  Gbo lahan 's  ca s e  th e  t e a c h e r  r i d i c u l e d  
(ego bash ing )  th e  whole c l a s s  in  the  hope t h a t  they  would n o t  t a k e  up h i s  
s u b j e c t .  In  a n o t h e r  case  th e  s u c c e s s f u l  employment o f  th e  c u r r y i n g  favour  
s t r a t e g y  r e s u l t e d  i n  m isgu id ing  th e  c h i l d .  Woods (1979:27)  d e s c r i b e s  t h e s e  
s u b j e c t  cho ice  p ro c e s s e s  as  t h o s e  o f  ' i n s t i t u t i o n a l  c h a n n e l l i n g '  ( s e e  a l s o  
Ryr ie  e t  a l . , 1979:70).
Although the  c h i l d r e n  ment ioned what s u b j e c t s  t h e i r  p e e r  group
( f r i e n d s )  chose ,  t h i s  d id  no t  appear  t o  form p a r t  o f  t h e i r  s u b j e c t  c h o ice
p ro c e s s  i n  a s  i n f l u e n t i a l  a way as  Woods (1979) and Ryr ie  e t  a l . ,  (1979) 
d e s c r i b e .  I t  was found i n  only  t h r e e  c a s e s  t h a t  the  c h i l d r e n ' s  c h o ice  was 
media ted  by the  p e e r  group .  In  a l l  b u t  one o f  t h e s e ,  th e  s u b j e c t s  were in  
open c o n t e s t  and had no b e a r i n g  on the  c h i l d r e n ' s  chosen  c a r e e r s .  S trong 
pee r  group in f l u e n c e  was only d e t e c t e d  i n  th e  c o n te x t  o f  t e a c h i n g  a b i l i t y  
groupings  where two g i r l s  i n  d i f f e r e n t  y e a r s  wanted t o  move down one 
t e a c h in g  group l e v e l  t o  be w i th  t h e i r  f r i e n d s .  The t e a c h e r s  r e f u s e d .  When 
q u e s t i o n e d ,  one o f  the  g i r l s  p o in t e d  ou t  t h a t  she was j u s t  ' b e i n g  l a z y '  
because  she d id  n o t  want t o  do th e  ha rd  work invo lved  in  'O'  Level  s t u d y .  
The o t h e r  g i r l  s imply wanted t o  be wi th  h e r  f r i e n d s ,  b u t  she f u r t h e r  
p o in t e d  ou t  t h a t  she  f i r s t  wanted t o  do CSEs 'b ecau s e  t h e y ' r e  e a s y ’ . A f t e r  
t h i s  she wanted t o  go i n t o  the  s i x t h  form and t a k e  'O'  L eve ls  i n  th e  same 
s u b j e c t s  because  she 'would have done most o f  the  work a l r e a d y ' .
Having drawn a t t e n t i o n  t o  c o n f l i c t s  a r i s i n g  ou t  o f  the  p r o c e s s  o f  
s u b j e c t  c h o i c e ,  i t  must be p o in t e d  ou t  t h a t  g e n e r a l l y  t e a c h e r s  go t  on 
' r e a s o n a b ly  w e l l '  w i th  the  p a r e n t s .  However, t e a c h e r s  r e s e n t e d  v e ry  much 
the  a t t i t u d e s  o f  some N ig e r i a n  p a r e n t s :
I t  w a s n ' t  a happy mee t ing  u n f o r t u n a t e l y .  He came t o  th e  
p a r e n t s '  m e e t ing .  Th is  i s  u s u a l l y  a , f i v e  minute  t h i n g .  I t  
( p a r e n t s '  meeting)  i s  n o t  v e ry  s a t i s f a c t o r y  r e a l l y ,  b u t  i t ' s  
b e t t e r  th a n  n o t h i n g .  He had me t h e r e  f o r  about  15 minu tes  
v i r t u a l l y  t e l l i n g  me how t o  t e a c h  -  b u t  t h a t ’s b e s id e  the  
p o i n t .  He used  t o  be a t e a c h e r  so  he o b v io u s ly  knows th e  
impor tance o f  e d u c a t io n .
As p o in t e d  ou t  above n in e  o f  th e  p a r e n t s  had been schoo l  t e a c h e r s  p r i o r  t o  
coming t o  t h i s  co u n t ry .  I t  i s  t h e r e f o r e  no t  s u r p r i s i n g  t h a t  th e y  were 
concerned about  t e a c h e r  pedagogy.  Although n o t  a l l  t e a c h e r s  r e p o r t e d  t h a t  
N ig e r i a n  p a r e n t s  t r i e d  t o  t e a c h  them t h e i r  jo b ,  i t  was found t h a t  th e
p a r e n t s  t e a c h e r s  c i t e d  as b e in g  ' u n r e a s o n a b l e ' ,  ' a g g r e s s i v e ' ,
' o v e r - a m b i t i o u s '  and ' a u t h o r i t a r i a n '  were t h o s e  who had had v e r b a l  
c o n f r o n t a t i o n s  w i th  a t  l e a s t  one t e a c h e r  i n  th e  schoo l :
I  had a s i n g u l a r l y  u n p le a s a n t  i n t e r v i e w  w i th  Mr. X . . . .  He 
i n s i s t e d  t h a t  she do 'O'  Leve ls  and was q u i t e  u n p repa red  t o  
l i s t e n  t o  me.
The mother  t u rn e d  up a t  h i s  open day once.  Complete ly  ou t  o f  
to u c h .  S he ' s  q u i t e  w e l l  o f f .  The f a t h e r ' s  com p le te ly  l e f t  
the  s cene .  She c o u l d n ' t  a p p r e c i a t e  t h e  s i t u a t i o n .  She 
wanted homework fo r  h i m . . . .
When t e a c h e r s  were asked s p e c i f i c  q u e s t i o n s  about  t h e i r  p e r c e p t i o n s  
o f  th e  a t t i t u d e s  o f  N ig e r i a n  p a r e n t s  they  te nded  t o  employ f a m i ly
background d e t a i l s  a s  "ev idenc e"  t o  s u ppor t  t h e i r  accoun ts  o f  t h e  p a r e n t ' s
a c t i o n s .  Reference  t o  a p a r e n t ' s  economic s t a t u s  o r  m a r r i ag e  s i t u a t i o n  d id  
n o th in g  t o  e x p l a in  why the  t e a c h e r  thought the  mother wanted homework f o r
h e r  c h i l d .  The quo te  above shows how t e a c h e r s  almos t  i n a d v e r t e n t l y  
ju x t a p o s e  fam i ly  background in fo rm a t io n  w i th  i s s u e s  conce rn in g  c h i l d r e n ' s  
s c h o o l i n g .  These " g oss ipy"  d e t a i l s  need t o  be d i f f e r e n t i a t e d  from the  
need,  when a p p r o p r i a t e ,  t o  u n d e r s t a n d  the  s o c i a l  s i t u a t i o n  o f  c h i l d r e n .  
This  t e a c h e r  appeared  t o  be making t h e o r e t i c a l  l i n k s  between t h e  home and 
the  s c h o o l ,  bu t  th e  manner i n  which t h i s  p o t e n t i a l l y  i n t e r e s t i n g  p o i n t  was 
d i s c a r d e d  showed t h a t  t h e  t e a c h e r ' s  u n d e r s t a n d i n g  o f  c u r r e n t  e d u c a t i o n a l  
d eba te s  was sha l low .
Hargreaves  (1980:130)  draws a t t e n t i o n  t o  t h e  h i s t o r i c a l  p ro c e s s  
th rough  which t e a c h e r s  were t r a i n e d  where ' t h e  g r a d u a t e  has  been almost
always i n  a m i n o r i t y ' .  Even though i n c r e a s i n g l y  more t e a c h e r s  a r e
g r a d u a t e s ,  Hargreaves  s u g g e s t s  t h a t  t e a c h e r s  themse lves  b e l i e v e  t h a t  
t h e i r  r e p e r t o i r e  o f  knowledge i s  ' e s s e n t i a l l y  i n t u i t i v e '  ( p . 132).  He goes 
on t o  quo te  Jackson  (1968:143-144)  who p o i n t s  ou t  t h a t  ' t e a c h e r  t a l k '  i s  
c h a r a c t e r i z e d  by i t s  ' c o n c e p t u a l  s i m p l i c i t y '  [ 1 9 ] .  These p o i n t s  a r e  d e a l t  
w i th  i n  more d e t a i l  i n  th e  fo l lo w in g  c h a p t e r s .  I t  i s  worth  n o t i n g  h e r e
t h a t  we a g a in  f i n d  the  tendency f o r  t e a c h e r s  t o  focus  on " o u t s i d e "  s choo l
e x p l a n a t i o n s  r a t h e r  than  c o n c e n t r a t e  on how school  p ro c e s s e s  ( i n  t h i s  case  
the  n o n -p r o v i s io n  o f  homework) h i n d e r s  o r  enhances c h i l d r e n ' s  r e s p o n s e  t o  
the  a c q u i s i t i o n  o f  school  knowledge and moreover,  encourages  p a r e n t s  t o  
p e r c e iv e  n e g a t i v e l y  th e  p r o f e s s i o n a l  ( s i c )  judgements o f  some t e a c h e r s .
The nex t  s e c t i o n  examines t h e  t e a c h e r s '  g e n e r a l  a s se s sm en t  o f  th e  
e d u c a t i o n a l  p r o g r e s s  o f  N ig e r i a n  c h i l d r e n .
7.4.2 Doing Well
Broadly  s p e a k in g ,N ig e r i a n  p a r e n t s  co n s id e re d  t h a t  any exam ina t ion  
r e s u l t  over 60% in  t h e  f i r s t  t o  f o u r t h  y e a r s  o f  s c h o o l in g  and a t  l e a s t  fou r  
'O' Levels  a n d / o r  f i v e  CSEs i n  the  f i f t h  y e a r  i n d i c a t e d  t h a t  a c h i l d  was 
doing w e l l  a t  s c h o o l .  The c h i l d r e n  were keen t o  do w e l l ,  b u t  th e y  were 
ambiva lent  i n  t h e i r  assessment o f  t h e i r  own schoo l  p r o g r e s s
I  t h i n k  i t s  been f a i r l y  c o n s t a n t . . . W e l l , the  t e a c h e r s ,  
e s p e c i a l l y  my (2 s u b j e c t  t e a c h e r s ) ,  say  so ( f i f t h  y e a r :  Band 
1 b o y ) .
My t e a c h e r  says  I 'm  do ing w e l l .  Sometimes I 'm  a b i t  l a z y  i n  
do ing  th e  work ( t h i r d  y e a r :  Band 3 g i r l ) .
My t e a c h e r  says  I 'm  doing w e l l .  My mum says  I  can do b e t t e r  
so does my ( s u b j e c t )  t e a c h e r . . . . I  j u s t  do the  w o r k . . . I  d o n ' t  
mind. I  en joy  i t  ( f i r s t  y e a r :  Band 1 g i r l ) .
The c h i l d r e n  g e n e r a l l y  accep ted  t h a t  th e y  were doing w e l l  i f  t h e  t e a c h e r s  
t o l d  them so ( s e e  Ryr ie  e t  a l . ,  1979). Only t h r e e  c h i l d r e n  a s s e s s e d  t h e i r
academic p ro g r e s s  w i th o u t  s p e c i f i c  r e f e r e n c e  t o  a t e a c h e r ' s  a s se s sm en t :
I 'm  i n  the  middle band so I  know am no t  r e a l l y  do ing  w e l l .
The works n o t  so h a r d . . . N o t  so much e s says  and t h i n g s  and 
l o t s  and l o t s  o f  homework.. . . I ' d  say  I  was doing okay ( f o u r t h  
y e a r  g i r 1) .
As f a r  as  the  t e a c h e r s  were concerned  i t  appea red  t h a t  most c h i l d r e n  'do  
well* as  long as  th ey  'work h a r d '  and a r e  no t  b e h a v i o u r a l  problems ( s e e  
Chapter  8 ) .  Both t e a c h e r s  and p a r e n t s  v a lu e d  h a rd  work:
I f  a c h i l d  i s  born  i n  a fam i ly  where everybody i s  s t r u g g l i n g ,  
s tu d y in g ,  [2 1] th e n  h e r  own must f o l l o w .  She must i m i t a t e  
h e r  p a r e n t s  by working h a rd  (Mother J ) .
When you ge t  as  f a r  as  do ing  'O'  Leve ls  in  t h i s  s o r t  o f  
atmosphere ( s c h o o l )  you need t o  work h a r d .  In  f a c t  you need 
t o  work v e ry  h a r d . . .  Wel l ,  most o f  the  k id s  h e r e  d o n ' t  g iv e  a 
hoot  about  e d u c a t io n .  I t ' s  a laugh r e a l l y .  They j u s t  
d o n ' t  c a r e . . .  Those ( p u p i l s )  t h a t  want t o  ge t  on must work 
e x t r a  h a r d . . .  I  keep t e l l i n g  them ( a l l  p u p i l s )  t h i s .  
Sometimes I  s ay ,  " J u s t  because  y o u ' r e  i n  the  top  band h e r e  
d o e s n ' t  mean y o u ' r e  th e  b e s t  i n  t h e  c o u n t ry " .  I t s  c r u e l  
r e a l l y ,  b u t  I  t h i n k  I  owe i t  t o  them (Ms. MM:12G).
The s t a n d a r d s ,  hopes and i d e a l s  s e t  by th e  p a r e n t s  u s u a l l y  reac h ed  f r u i t i o n  
w i th  Band 1 p u p i l s .  However, w i th  Band 2 ( e s p e c i a l l y  middle  and bottom) 
and 3 p u p i l s  th e  p a r e n t s  c o n s i s t e n t l y  m i s i n t e r p r e t e d  t e a c h e r s '  
o b s e r v a t i o n s  t h a t  t h e i r  c h i l d r e n  were 'd o in g  w e l l ' .  When asked  abou t  th e  
e d u c a t i o n a l  a b i l i t i e s  o f  a p a r t i c u l a r  Band 2 p u p i l ,  a t e a c h e r  r e p l i e d  as  
fo l low s :
(She) has  handed i n  some b i t s  o f  r e a l l y  e x c e l l e n t  p i e c e s  o f  
work.  S he ' s  gone away almost  w i th o u t  h e lp  and done to n s  o f  
w o r k . . . . I  b e l i e v e  h e r  f a t h e r  has  v e ry  h igh  e x p e c t a t i o n s  o f  
h e r .  Perhaps  u n r e a l i s t i c . . .(Mr . MM:2G).
The t e a c h e r  goes on t o  p rov ide  ev idence  f o r  t h i s  b e l i e f  which c o n f l i c t s  
with  th e  e a r l i e r  p a r t  o f  h i s  s t a t e m e n t :
I  do no t  t h i n k  s h e ' s  go t  g r e a t  a b i l i t y .  She i s  c e r t a i n l y ,  
more a b l e  than  most i f  no t  a l l  o f  h e r  c l a s s .
Woods ( 1 9 7 9 : 170ff)  su g g e s t s  t h a t  the  a p p a r e n t l y  c o n t r a d i c t o r y  s t a t e m e n t s  
made by t e a c h e r s  should  be p e rc e iv e d  as  ' t e a c h e r  t y p i f i c a t i o n s ' which a re  
grounded in  th e  t e a c h e r ' s  d e f i n i t i o n  o f  t h e  s i t u a t i o n .  H arg reaves  
(1972:16 1) su g g e s t s  t h a t  t e a c h e r s '  p ro c e s s  o f  matching  c h i l d r e n ' s  p r o g r e s s  
w i th  s u i t a b l e  assessment l a b e l s  r e f l e c t  t h e i r  o r i e n t a t i o n s  towards  
p a r t i c u l a r  g ra d in g  methods.  Hargreaves  (1984:16) p o i n t s  o u t  t h a t  schoo l  
r e p o r t s  tend  t o  be c o n fu s in g .  The f i r s t  p a r t  o f  one p u p i l ' s  r e p o r t  r e a d s  
th u s :
(She) has  made e x c e l l e n t  p r o g r e s s  t h i s  y e a r .  She has
matured and s e t t l e d  down w e l l .  She has  adopted a r e s p o n s i b l e  
and h a rd  working a t t i t u d e  t o  a l l  o f  h e r  s u b j e c t s .
I t  i s  ap t  t o  j u x t a p o s e  t h i s  s t a t e m e n t  w i th  th e  range  o f  marks r e c e iv e d :  
R e l ig io u s  Educa t ion  (47%), H i s t o r y  (40%), Science  (31%),
Home Economics (27%) and Mathematics (14%).
The second p a r t  o f  h e r  r e p o r t  r e a d s
(She) s t i l l  has  some a r e a s  o f  d i f f i c u l t y  i n  t h a t  she  te nds  t o  
work v e ry  s low ly ,  does no t  always hand i n  h e r  homework on 
t ime and needs t o  r e v i s e  t o p i c s  more c a r e f u l l y .  She must
always ask  fo r  h e l p  im media te ly  p a r t i c u l a r l y  w i th  r e v i s i o n
f o r  exams.
The c h i l d ’s p a r e n t  i n t e r p r e t e d  t h i s  p a r t  o f  the  r e p o r t  a s  fo l lo w s :
What she ( t e a c h e r )  i s  s ay in g  i s  t h a t  i f  ( c h i l d )  hand i n  h e r  
homework on t ime and ask  f o r  more a s s i s t a n c e  w i th  h e r  l e s s o n  
then  s h e ’ l l  be a l r i g h t .
As f a r  a s  t h i s  p a r e n t  was concerned  h e r  t a s k  a s  a p a r e n t  r e v o lv e d  round th e  
need t o  ’e n c o u ra g e 1 (h e r  te rm s)  th e  c h i l d  t o  work q u i c k e r ,  hand i n  h e r  
homework on t im e ,  r e v i s e  h e r  t o p i c s  more c a r e f u l l y  and ask  f o r  h e l p  more
f r e q u e n t l y .  I n  o t h e r  words,  she saw h e r  r o l e  a s  e n s u r in g  t h a t  (X) m od i f ied  
h e r  b ehav iou r  t o  conform w i th  h e r  i n t e r p r e t a t i o n  o f  the  t e a c h e r ’s comments. 
Even though the  mother  r e co g n ized  t h a t  h e r  d a u g h t e r ’ s exam ina t ion  r e s u l t s  
were ’p o o r 1 (h e r  te rm) she p o in t e d  ou t  t h a t  th e  t e a c h e r  had d e s c r i b e d  h e r  
p r o g r e s s  as ’e x c e l l e n t ’ . She e x p l a i n s  away the  poor exam ina t ion  r e s u l t s  as  
p a r t  o f  the  t e a c h e r ’s o v e r a l l  e d u c a t i o n a l  s t r a t e g y :
Sometimes th e y  can mark h e r  down (g iv e  h e r  low marks)  so t h a t  
she can t r y  t o  do b e t t e r  n ex t  t im e .
E s s e n t i a l l y ,  the  t e a c h e r  has  no t  a l lowed f o r  a c r i t i c a l  ex am in a t io n  o f  the  
c h i l d ' s  a b i l i t y :
I t  has  g iven  me g r e a t  p l e a s u r e  t o  watch  h e r  succeed  (my 
emphasis)  t h i s  y e a r  and I  f i n d  h e r  a most r e s p o n s i b l e  and 
h e l p f u l  member o f  th e  form ( f i n a l  p a r t  o f  r e p o r t ) .
As was shown i n  t h e  d i s c u s s i o n  on s u b j e c t  c h o i c e ,  t e a c h e r s  drew a t t e n t i o n
t o  N ig e r i a n  p a r e n t s '  u n r e a l i s t i c  e x p e c t a t i o n s  o f  t h e i r  c h i l d r e n ' s  
e d u c a t i o n a l  p r o g r e s s .  I t  i s  argued  h e r e  t h a t  p a r e n t s '  " u n r e a l i s t i c  
am b i t io n s"  a r e  f u e l l e d  by the  t e a c h e r s '  concern  t o  p r e s e n t  a f a v o u r a b l e  
account  o f  a p u p i l ' s  e d u c a t i o n a l  a t t a in m e n t  e s p e c i a l l y  when t h e  p u p i l  i s  
no t  a behav iour  problem.
When asked about  a p a r e n t ' s  a t t i t u d e  t o  t h e i r  c h i l d ' s  work th e  t e a c h e r  
gave t h i s  accoun t :
She (mother)  c o u l d n ' t  u n d e r s t a n d .  When she was i n  s c h o o l  i n  
N i g e r i a  she was hav ing  t o  w r i t e  e s s a y s . . .  They ( p a r e n t s )  
seemed o u t  o f  touch  w i th  th e  f a c t  t h a t  ( c h i l d )  i s  a (Band 3) 
boy and were ju dg ing  him as  somebody, you know, by t h e i r  own 
s t a n d a rd s  they  may have had a t  s c h o o l .
Upon e n t r y  i n t o  school  a l l  p a r e n t s  a r e  t o l d  what Band t h e i r  c h i l d r e n  a re  
i n .  A t e a c h e r  d e s c r i b e s  the  p rocedure  th u s :
We t e l l  them ( p a r e n t s )  t h a t  t h e i r  c h i l d r e n  need h e l p  in  b a s i c  
u n d e r s t a n d in g  l i k e  i n  Maths and E n g l i s h . . .  T h e r e ' l l  be an 
emphasis  on numeracy and l i t e r a c y . . .  We t r y  t o  t e l l  them th e  
p o s i t i v e  a s p e c t s  o f  i t . . . j u s t  because  t h e y ' r e  i n  Band 3 now 
( f i r s t  y e a r )  d o e s n ' t  mean t h a t  ( t h e y ' 1 1 ) . . .be s tu c k  t h e r e .
I f  ( t h e y )  make s u f f i c i e n t  p r o g r e s s  ( t h e y )  w i l l  be moved 
u p . . . T h e  advantage  i n  (Band 3) i s  t h a t  the  c l a s s e s  a r e
s m a l l e r  and so p u p i l s  r e c e i v e  th e  a t t e n t i o n  they
n e e d . . .Having s a i d  t h a t  I  know t h a t  ou t  o f  (an  ave rage  o f
20) p u p i l s  only  two o r  t h r e e  maybe fou r  w i l l  move ou t  o f
t h e r e  (Band 3 ) . . .bu t  y o u 'v e  go t  t o  g iv e  th e  p a r e n t s  some 
hope.
As d i s c u s s e d  below, p rev io u s  r e s e a r c h  does show t h a t  t h e r e  i s  l i m i t e d  
m o b i l i t y  between t e a c h in g  g roups .  Woods (1979:204)  c i t e s  p a r e n t s '  ' h u r t  
f e e l i n g s  and sense  o f  h e l p l e s s n e s s '  a t  th e  r e p o r t s  they  r e c e i v e  about  t h e i r  
c h i l d r e n ' s  p r o g r e s s .  However, as  long as  t e a c h e r s  keep g iv i n g  'some hope'  
the  p a r e n t s  a r e  l i k e l y  t o  c o n t in u e  making h igh  l e v e l  e d u c a t i o n a l  demands 
on t h e i r  c h i l d r e n :
His p a r e n t s  have t h e s e  h ig h  e x p e c t a t i o n s .  They j u s t  want t o  
see  books and books and b o o k s . . .T h e y  want him t o  do homework 
every n i g h t  and a r e  bew i lde red  by th e  f a c t  t h a t  he d o e s n ' t  
always have homework t o  do . . . (W hen  I  s e t  homework) he  i s  th e  
only  boy in  th e  c l a s s  t h a t  r e t u r n e d  i t . . .M u m  i s  anx ious  and 
f a t h e r  i s ,  b u t  they  d o n ' t  seem t o  r e a l i z e  t h a t  (he )  has  
s p e c i f i c  l e a r n i n g  problems in  th e  f i e l d  o f  f luenc y  and v e r b a l  
e x p r e s s i o n  r e a l l y  ( t h i s  c h i l d  was born  h e r e ) .
The t e a c h e r  was th en  asked what was th e  p u p i l ' s  r e s p o n s e  t o  t h i s  form o f  
p a r e n t a l  i n t e r e s t :
(He) does t r y . . . d o e s n ' t  g iv e  up .  I  t h i n k  a l o t  o f  i t  i s  due 
t o  p a r e n t a l  p r e s s u r e .  Although . . . i t s  v e ry  d i f f i c u l t  t o  s ay .
At schoo l  when (he)  i s  on ( h i s )  own (he)  does say  "Come on 
miss  p l e a s e ,  l e t  me ge t  on.  I  j u s t  want t o  f i n i s h  t h i s . . . "
(He) does want t o  work,  b u t  . . . n o t  t e r r i b l y  c o n s i s t e n t . . .  
Sometimes (he)  j u s t  wants t o  p l a y  w i t h . . . c a l c u l a t o r . . . (H e) i s  
bew i lde red  by schoo l  and academic t h i n g s .
The t e a c h e r  found the  p a r e n t a l  a t t i t u d e  d i f f i c u l t  ' t o  tu n e  i n  t o  (and
found) a l a c k  o f  a p p r e c i a t i o n  o f  th e  s i t u a t i o n ' . The p a r e n t s  o f  a n o t h e r
c h i l d  (Band 1) w i th  s i m i l a r  school  e x p e r i e n c e s ,  on a d i f f e r e n t  schoo l
academic l e v e l ,  i n t e r p r e t  th e  s i t u a t i o n  th u s :
F: I  do no t  accep t  r e p o r t s  on t h e i r  f ace  v a l u e . . .There i s
an element o f  dub iousness  in  some o f  t h e  comments 
e s p e c i a l l y  when th e  comments do no t  r e f l e c t  t h e  marks or
v i c e  v e r s a .  . . . I t ' s  one o f  th e  p r o f e s s i o n a l  e r  e r  t r i c k s  o f  
the  t r a d e .
These p a r e n t s  j u s t i f y  t h e i r  i n s i s t e n c e  on what i s  'good '  f o r  th e  c h i l d  by 
drawing a t t e n t i o n  t o  the  d i s c r e p a n c i e s  between th e  comments t e a c h e r s  make 
and th e  marks they  award.  Though t e a c h e r s  do n o t  pu t  i t  i n  e x a c t l y  th e  
same manner,  t h i s  t e a c h e r  d id  r e c o g n iz e  t h a t  t h e r e  were indeed  ' e l e m e n t s  o f  
d u b io u sn ess '  i n  t h e  r e l a t i o n s h i p  between what th e  p a r e n t s  were t o l d  and 
what th e  c h i l d ' s  a c t u a l  l e a r n i n g  a b i l i t y  was:
Perhaps  I  should  have s a i d  t o  Mrs (X),  "Look ( c h i l d )  i s  
f u n c t i o n i n g  below a v e ra g e .  He i s  no t  th e  c h i l d  who 's  going 
t o  be a b l e  t o  w r i t e  e s s a y s .  (He) j u s t  c a n ' t  do t h a t .  (He) 
can b a r e l y  do th e  comprehension you and I  would have  done
when we were n in e "  -  I  mean t h a t  s o r t  o f  t h i n g . . . .  I t  w a s n ' t
q u i t e  r i g h t  t o  t e l l  h e r .
Even a f t e r  go ing  th rough  th e  l i n e s  w i th  me i n  an imaginary  c o n v e r s a t  ion 
w i th  Mrs.  ( X ) , t h i s  t e a c h e r  s t i l l  f e l t  h e s i t a n t  about  conveying t h e  t r u t h  
o f  th e  m a t t e r  t o  t h e  p a r e n t .  The t e a c h e r  h e r e  i s  w a i t i n g  f o r  an 
a p p r o p r i a t e  t ime t o  in form th e  p a r e n t  o f  th e  p u p i l ' s  l i m i t a t i o n s :  ' t h e  gap 
was to o  b ig  a t  th e  moment ' .  Th is  i s  a t h i r d  y e a r  p u p i l  who i s  about  t o  
make s u b j e c t  c h o ice  d e c i s i o n s  based  on a complex p ro c e s s  o f  p a r e n t  and 
t e a c h e r  c a n v a ss in g  ( S e c t i o n  7 . 4 ) .  With t h i s  p u p i l ' s  p a r e n t  b e in g  so ' o u t  
o f  t o u c h '  w i th  t h e  r e a l i t y  o f  th e  c h i l d ' s  c a p a b i l i t i e s ,  i t  i s  l i t t l e  wonder 
t h a t  c o n f l i c t s  occur  between what t e a c h e r s  p e r c e iv e  a s  p a r e n t ' s  u n r e a l i s t i c  
am bi t ions  and what p a r e n t s  a n a l y s e  a s  t e a c h e r ' s  ' p r o f e s s i o n a l  t r i c k s  o f  the  
t r a d e ' .
Teacher  s t r a t e g i e s  c o n t a i n  no t  so much 'e l e m e n t s  o f  d u b i o u s n e s s ' , b u t  
an a t t e m p t  t o  s t e e r  a s a f e  cou r se  th rough p o t e n t i a l l y  v o l a t i l e  s i t u a t i o n s .  
However, f o r  t e a c h e r s  who a r e  aware o f  th e  emphasis  N ig e r i a n  p a r e n t s  pu t  on
e d u c a t i o n a l  achievement,  one would have expec ted  t h a t  t h e y  would have
developed  some more a p p r o p r i a t e  coping  s t r a t e g y  ( s e e  A. H a rg re a v e s ,  1978). 
Woods (1979:205)  su g g e s t s  t h a t  p a r e n t s  need t o  have th e  s k i l l  o f  ' f i l l i n g  
i n '  i n fo rm a t io n  t h a t  t e a c h e r s  have l e f t  ou t  i n  t h e i r  c h i l d r e n ' s  r e p o r t s .  
Out o f  60 p a r e n t s  he i n t e rv ie w e d  he  found only  one p a r e n t  who had the  
a b i l i t y  f u l l y  t o  c o n t e x t u a l i z e  th e  r e p o r t  by r e a d i n g  between t h e  l i n e s .  
I n t e r e s t i n g l y  enough over  h a l f  th e  N ig e r i a n  p a r e n t s  i n t e r v i e w e d  made 
comments which i n f e r r e d  t h a t  they  were aware o f  th e  need t o  r e c o g n i z e  th e  
' t r i c k s  o f  the  t r a d e '  such as  the  t e a c h e r  s t r a t e g y  o f  ' f o b b i n g  o f f '  ( s e e  
be low ) .  The remainder  o f  th e  p a r e n t s  who k e p t  f a i t h  w i th  what t h e  t e a c h e r  
t o l d  them no t  s u r p r i s i n g l y  were alarmed when i t  was e v e n t u a l l y  r e v e a l e d  
t h a t  t h e i r  c h i l d r e n  would n o t  be e n t e r e d  f o r  p u b l i c  e x am in a t io n s  a t  th e  
l e v e l  th e y  had a n t i c i p a t e d .
By th e  t ime th e  t e a c h e r s  g e t  round t o  in form ing  t h e  p a r e n t s  t h a t  
'd o in g  w e l l '  and ' e x c e l l e n t '  meant i n  some c a ses  'm id d le  g rade  CSEs' 
( t e a c h e r ' s  ph ra se )  o r  no exam ina t ion  a t  a l l ,  t h e  gap between p a r e n t s '
e x p e c t a t i o n s  and t e a c h e r s  a t t e m p t s  t o  "come c l e a n "  had widened t o  t h e  p o in t  
where p a r e n t s ,  s e n s in g  something i n  the  a i r ,  began t o  a n t i c i p a t e  and 
p r e p a r e  f o r  c o n f l i c t :
They ( t e a c h e r s )  te n d  t o  g iv e  you th e  im press ion  t h a t  they  a r e  
i n  c o n t r o l  o f  th e  s i t u a t i o n . . . I f  y o u ’ve  been watch ing  the  
s y s t e m . . .you p r e p a r e  y o u r s e l f  i n  ca s e  o f  c o n f r o n t a t i o n .  I  
don’ t  mean p h y s i c a l  c o n f r o n t a t i o n .  You want t o  make them 
r e a l i z e  you know what you a r e  s a y i n g . . . I  t o l d  ( t h e  t e a c h e r )  
t h a t  I ’m no t  going t o  l e t  my c h i l d  do CSE. . . I n s t e a d  o f  
w as t ing  t ime do ing  t h a t  ( c h i l d )  had b e t t e r  go t o  N ig e r i a [2 2 ]  
( F a th e r  B ) .
I t  i s  im por tan t  t o  emphasize t h a t  a gap i n  communication and a t t i t u d e s  d id  
no t  e x i s t  w i th  a l l  N ig e r i a n  p a r e n t s  who had h igh  e d u c a t i o n a l  a s p i r a t i o n s  
fo r  t h e i r  c h i l d r e n :
P a re n t s  have t o  a c c e p t  t h a t  t h e i r  c h i l d r e n  a r e  i n  t h e  a b i l i t y  
range  t h a t  they  w i l l  no t  be a b l e  t o  do GCE. We a l l  have 
grand id e a s  about  what we would l i k e  t o  be .  I ’d l i k e  t o  be a 
surgeon ( l a u g h s ) ,  b u t  I  c a n ’ t  so t h a t ' s  i t .  Most p a r e n t s  
would love t h e i r  c h i l d r e n  t o  say  "Oh! t h e y ' l l  do t h i s " ,  b u t  
th e  c h i l d  has  no a b i l i t y  t o  do t h i s ,  so  why? A l l  you have t o  
do i s  t o  f i n d  ou t  what the  c h i l d  i s  i n t e r e s t e d  i n  ( F a t h e r  H), 
D e s p i t e  t h i s  u n d e r s t a n d in g  o f  t h e  d i f f e r e n c e s  between r e a l i t y  and 
a s p i r a t i o n  F a th e r  H a l s o  exp re s sed  conce rn  a t  th e  t u r n  r e l a t i o n s h i p s  
between t e a c h e r  and p a r e n t s  t a k e :
Sometimes they  ( t h e  t e a c h e r s )  j u s t  fobs you o f f . . .They 
( t h i n k )  " I f  I  t e l l  the  p a r e n t  the  p a r e n t  i s  go ing  t o  k i c k  up 
a f u s s .  I  might  a s  w e l l  l e t  ( c h i l d )  d r i f t  i n  t h e r e .  Sooner 
o r  l a t e r  ( p a r e n t )  w i l l  f i n d  o u t " .
From th e  above i t  appea rs  t h a t  t e a c h e r s  do what they  can t o  avo id  
c o n f r o n t a t i o n a l  s i u t a t i o n s  e s p e c i a l l y  when they  b e l i e v e  t h a t  the  p a r e n t  i s  
l i k e l y  t o  t a k e  them up on t h e i r  comments and a s s e s s m e n ts .  These  a r e  
s h o r t - t e r m  coping  s t r a t e g i e s  which w i l l  n e i t h e r  r e s o l v e  nor  p ro v id e  a forum 
fo r  d i s c u s s i o n  on th e  " r e a l "  a b i l i t i e s  o f  th e  c h i l d r e n .  F a t h e r  H though t  
t h a t  th e  manner i n  which the  e d u c a t io n  p ro c e s s  worked was r e s p o n s i b l e  fo r  
the  s i t u a t i o n  whereby the  amount o f  h a rd  work and e f f o r t  a c h i l d  p u t  i n t o  
schoo l  work d i d  n o t  always co r respond  t o  a c h i l d ' s  e d u c a t i o n a l  
ach ievem en t :
Two t h i n g s  i s  happening in  s c h o o l .  There a r e  t h e  o ld  
type  t e a c h e r s  who have th e  grammar schoo l  m e n t a l i t y  and t h e r e  
a r e  t h e s e  young ones which i s  c a l l e d  t r e n d y  l e f t . . . T h e  
problem i s  t h a t  c h i l d r e n  t h a t  a r e  e x c e p t i o n a l l y  good cannot  
be made b e t t e r .  The ones i n  t h e  middle range  cannot  be  made 
t o  improve f u r t h e r  and th e  one a t  t h e  bottom canno t  be  h e lp e d  
a t  a l l  [ 2 3 ] .
In  o t h e r  words,  F a t h e r  H b e l i e v e s  t h a t  no one r e a l l y  does w e l l  i n  s c h o o l .  
N ig e r i a n  p a r e n t s  s t i l l  remember v e ry  v i v i d l y  t h e i r  own t ime  i n  secondary  
schoo l  and a r e  no t  impressed  by " p r o g r e s s i v e "  e d u c a t i o n a l  methods 
e s p e c i a l l y  when they  a s s e s s  them as  be ing  unab le  t o  cope w i th  t h e  range  o f  
a b i l i t y  w i t h i n  comprehensive s c h o o l s .
The n e x t  s e c t i o n  examines N ig e r i a n  c h i l d r e n ' s  e d u c a t i o n a l  p ro g r e s s  i n  
terms o f  t h e i r  t e a c h i n g  groups (Bands) and t h e i r  p u b l i c  exam ina t ion  
r e s u l t s .
7.4.3 The Children's Band
Table 7.1 shows th e  t e a c h i n g  bands in  which N ig e r i a n  p u p i l s  were 
grouped upon e n t r y  t o  SG and MB and th o s e  i n  which the y  were a t  t h e  t im e  o f  
t h i s  p r e s e n t  r e s e a r c h .
TABLE 7.1 SCHOOL KNOWLEDGE ACQUISITION ABILITY
Band S e n ta r  G ar lz  Meedool Boiz
At e n t r y  At t ime o f  s tudy  At e n t r y  At t im e  o f  s tudy
1 15 18 2 6
Top 8 11 3 3
2 Middle 13 7 4 2
Bottom 3 3 2 N i l
3 4 4 3 3
A l l  43 43 14 14
The Bands o f  p u p i l s  in  th e  f o u r t h  t o  s i x t h  y e a r s  were based  on t h e  l e v e l  a t  
which they  were expec ted  t o  t a k e  o r ,  a s  in  the  ca se  o f  s i x t h  fo rm ers ,  had 
taken  t h e i r  p u b l i c  exam ina t ions  when they  were i n  the  f i f t h  y e a r .  Thus,  
th o s e  who were e n t e r e d  fo r  'O'  Leve ls  were in c lu d e d  in  Band 1. Those who 
were e n t e r e d  f o r  CSE exam ina t ions  were in c lu d ed  in  Band 2.  W i th in  Band 2 
CSE c a n d i d a t e s  were f u r t h e r  d i f f e r e n t i a t e d  by th e  r e s u l t s  o f  t h e i r  schoo l  
exam inat ion  t o g e t h e r  w i th  a t e a c h e r ' s  assessm ent  o f  t h e i r  expec ted  g r a d i n g .  
There was no N ig e r i a n  p u p i l  who d id  no t  e n t e r  f o r  an exam ina t ion  
in  a t  l e a s t  one s u b j e c t .  There was a t o t a l  o f  14 N ig e r i a n  p u p i l s  i n  th e  
s i x t h  form -  e l ev en  g i r l s  and t h r e e  boys .
In MB s i x  ou t  o f  14 boys moved up t o  a h i g h e r  l e v e l  t e a c h i n g  group .  
Three o f  th e s e  were b r o t h e r s  i n  d i f f e r e n t  schoo l  y e a r s .  S i m i l a r l y ,  i n  SG
s i x  ou t  o f  4 3 moved up.  Two o f  t h e s e  had s i s t e r s  who were a l r e a d y  in  Band
1. Seaver (1973) in  a s tudy  o f  s i b l i n g s  a t t e n d i n g  th e  same s c h o o l ,  showed 
t h a t  i f  c h i l d r e n  o f  t h e  same fam i ly  a t t e n d  th e  same school  and the  f i r s t  
c h i l d  t o  a t t e n d  d id  w e l l  i n  s c h o o l ,  i t  was l i k e l y  t h a t  t e a c h e r s  would have 
h igh  e x p e c t a t i o n s  o f  the  younger s i b l i n g .  However, t h i s  does n o t  f u l l y  
e x p l a in  why, a t  th e  t ime  o f  t h i s  r e s e a r c h ,  42% o f  N ig e r i a n  c h i l d r e n  were in  
Band 1. Even a t  e n t r y  30% o f  the  c h i l d r e n  were i n  Band 1, w h i le  on ly  7% 
were in  Band 3.
Bear ing  i n  mind t h a t  ILEA g u i d e l i n e s  sugges t  a 25% Band 1 i n t a k e  fo r  
each schoo l  i t  would appear  t h a t  b o th  MB and SG were a b l e  t o  admit  ’good 
f i r s t  cho ice  (N ig e r i a n )  p u p i l s '  ( s e e  a l s o  R u t t e r  e t  a l . ,  1979:154).  
Fu r therm ore ,  t e a c h e r s  a t  b o th  s ch o o ls  d i d  p o i n t  ou t  t h a t  th e y  had always 
had a ' s t e a d y  s t r e a m '  o f  N ig e r i a n  p u p i l s  who tended  t o  ' do  w e l l '  i n  s c h o o l .
Thus t e a c h e r s  may have had h igh  e x p e c t a t i o n s  o f  N ig e r i a n  p u p i l s  which in  
t u r n  may have a c t e d  as  a s e l f - f u l f i l l i n g  prophecy .  Moreover,  t e a c h e r s  
t ended  t o  p e r c i e v e  N ig e r i a n  p a r e n t s  as  'm idd le  c l a s s  r e a l l y '  ( t e a c h e r ' s  
ph ra se )  ( s e e  be low ) .  As i n d i c a t e d  above ,  r e s e a r c h  has  shown t h a t  middle  
c l a s s  c h i l d r e n  a r e  e d u c a t i o n a l l y  advan taged  ( s e e  Chapter  2 ) .
In o r d e r  t o  g a in  i n s i g h t  i n t o  th e  c h i l d r e n ' s  a c t u a l  e d u c a t i o n a l  
" s u c c e s s "  i n  te rm s  o f  t h e i r  exam ina t ion  r e s u l t s  Table  7 . 2  shows th e  g rades  
o b ta in e d  by N ig e r i a n  p u p i l s  a t  the  end o f  t h e i r  f i f t h  y e a r .  At th e  t ime o f  
the  r e s e a r c h  th e  c h i l d r e n  were i n  t h e  s i x t h  form. I t  i s  wor th n o t i n g  t h a t  
a l l  o f  t h e  N ig e r i a n  f i f t h  y e a r  p u p i l s  e i t h e r  remained a t  s c h o o l  and e n t e r e d  
th e  s i x t h  form a f t e r  r e a c h in g  th e  minimum schoo l  l e a v in g  age o r  went on t o  
f u r t h e r  e d u c a t io n  c o l l e g e s .  None o f  them l e f t  schoo l  a t  16 i n  o r d e r  t o  go 
d i r e c t l y  i n t o  employment.
On ave rage  20% (one f i f t h )  o f  t h e  most a b l e  ILEA p u p i l s  i n  each 
s u b j e c t  were expec ted  t o  t a k e  GCE 'O'  L eve ls  w h i l e  60% (two t h i r d s )  o f  
th o s e  i n  th e  middle a b i l i t y  group were expec ted  t o  t a k e  CSE e x a m in a t io n s .  
However, Hargreaves  (1984:1 )  s u g g e s t s  t h a t  t h e s e  e x am ina t ions  a r e  no t  
des igned  f o r  up t o  40% o f  ILEA p u p i l s  who t a k e  ' f ew  ( t h r e e )  o r  no p u b l i c  
e x a m i n a t i o n s ' .  Only p u p i l  B who took  t h r e e  CSEs f e l l  i n t o  t h i s  c a t e g o r y .  
As shown i n  Table  7 .2  j u s t  under  t h r e e  q u a r t e r s  (9 out  o f  13; 70%) and j u s t  
over seven  e i g h t h s  (12 out  o f  13; 92%) took  'O'  L ev e ls  and CSEs
r e s p e c t i v e l y .  One c h i l d  took  on ly  'O'  Leve ls  w h i l s t  fo u r  c h i l d r e n  took 
CSEs o n ly .  P u p i l s  D ,I  and L had th e  s t r o n g e s t  r e s u l t s  ( f i v e  o r  more h ig h e r  
g rade  p a s s e s  a t  ' 0 '  Leve l  o r  CSE) and f i v e  p u p i l s  had one o r  more h i g h e r  
g rade  p a s s e s .  Higher  g rade  p as se s  a r e  'O '  Level  g rades  A-C and CSE Grade I  
(H arg reaves ,  1984:9).  Tab le 7 .3  shows ILEA p u b l i c  exam ina t ion  a v e ra g e s  
between 1978 and 1981
TABLE 7 . 2  N IG E R IA N  P U P IL S  * F IF T H  YEAR EXAM INATION R ESU L TS
SENTAR GARLZ
P u p i l s
A
B
C
D
E
F*
G
H
I
J
K
’O'
1
6
8
Exams t  aken 
CSE
’O’ l e v e l  g rades  CSE grades
A B C D E U  1 2 3 4 5 U
-  -  -  -  -  1 1 5 - 1  -  -
- - - - - -  1 -  -  1 1 -
- - 3 2  1 -  1 1 -  1 -  -
- 2 5 - -  1 1 1 - - - -
- - - - - -  - 2 - 1 1 4
- - - - - -  1 2  2  2  1 -
- - - - - -  -  1 1 5  1 -
3 4 2 - - -  - - - - - -
-  -  -  -  -  2  - 1 1 - - 1
-  -  1 -  -  -  - 3 2 - - -
MEEDOOL BOIZ
L 8
M 8
N 2
- 2 5 - -  1
-  -  3 3 2 -
-  -  1 -  1 -
-  -  -  -  2 
1 2  1 3 -
KEY 
U = 
*  =
U n c l a s s i f i e d .
e n t e r e d  school  i n  s i x t h  form and had taken  WASC e xam ina t ions  i n  
N i g e r i a .
TABLE 7.3 ILEA EXAMINATION AVERAGES
GRADES AVERAGES
No g rades  22.6%
1 or  more h ig h e r  g rades  40.6%
5 o r  more h ig h e r  g rades  13.7%
Source:  Hargreaves  (1984:9)
Hargreaves  (1984:9 )  does p o in t  ou t  t h a t  ILEA s t a n d a r d s  o f  exam ina t ion  
r e s u l t s  a r e  r i s i n g  and s u g g es t s  t h a t  ILEA i s  b eg in n in g  t o  r e a p  the  
b e n e f i t s  o f  h igh  e x p e n d i tu r e  [ 1 3 ] .
In  an assessm ent  o f  SG's p u b l i c  exam ina t ion  r e s u l t s  th e  s ch o o l  found 
t h a t  ' ( t h e i r )  f o u r t e e n  c h i l d r e n  o f  A f r i c a n  o r i g i n '  s co red  an av e ra g e  o f
24 .9  p o i n t s  compared t o  2 3 .1 ,  16.7 and 16.4 average  p o i n t s  f o r  c h i l d r e n  o f  
A s ian ,  West I n d i a n  and ’w h i te  c h i l d r e n 1, r e s p e c t i v e l y .  The s choo l  goes on 
t o  p o i n t  out  t h a t
our w h i t e  c h i l d r e n  had op ted  ou t  o f  exam ina t ions  by l e a v in g  
a t  E a s t e r  o r  v i r t u a l l y  l e a v in g  f a r  e a r l i e r  than  t h a t  (Only 
t h r e e  "West I n d i a n s "  took no exams and no "A s ians"  or  
" A f r i c a n s " )  ( s c h o o l ’ s p a r e n t h e s i s  and q u o t a t i o n  marks) Our 
A f r i c a n  community i s  g e n e r a l l y  middle c l a s s  w h i le  our  West 
I n d ia n  p a r e n t s  have a v e ry  s i m i l a r  range  o f  employment t o  our  
w h i te  p a r e n t s .  C la ss  would seem t o  a f f e c t  exam ina t ion  
r e s u l t s  f a r  more than  e t h n i c  o r i g i n  (School communication 
t o  th e  ILEA Research  and S t a t i s t i c s  U n i t ,  1981).
In  SG, t h e  "middle  c l a s s n e s s "  o f  A f r i c a n  p a r e n t s  appeared  so  g e n e r a l  t h a t  
th e  schoo l  employed t h i s  l a b e l  t o  e x p l a i n  t h e  in c id en ce  o f  t h e i r  ' h i g h 1 
e d u c a t i o n a l  ach ievem ent.  I t  i s  o f  no r e a l  b e a r i n g  i f  t h i s  was n o t  an 
a c c u r a t e  l a b e l ;  t h e  p o i n t  t o  n o t e  i s ,  as  Thomas (1928:572) s u g g e s t s ,  
i f  (p eo p le )  d e f in e  s i t u a t i o n s  a s  r e a l ,  th ey  a re  r e a l  in  
t h e i r  consequences .
A wide range  o f  e d u c a t i o n a l  r e s e a r c h  which examines s o c i a l  c l a s s  p o s i t i o n s  
in  r e l a t i o n  t o  school  outcomes (T a y l o r ,  198 1; Tomlinson,  1983; 1984)
i n v a r i a b l y  p o i n t  t o  a tendency which shows t h a t  middle c l a s s  c h i l d r e n  
b e n e f i t  more from th e  e d u c a t io n  sys tem.  I t  was sugges ted  t h a t  c h i l d r e n ' s  
d i a l e c t s  and a c c e n t s  over rode  c l a s s  p o s i t i o n s  (C hap te r  6 ) .  H argreaves  
(1984) s u g g e s t s  t h a t  working c l a s s  c h i l d r e n  f i n d  i t  more d i f f i c u l t  t o  
c o n c e n t r a t e  fo r  long  p e r io d s  o f  t ime on any one schoo l  s u b j e c t .  W i l l i s  
(1977) has  shown how some working c l a s s  k id s  develop  an a n t i - s c h o o l  
s u b c u l t u r e  ( s e e  a l s o  Lacey,  1970, C o r r ig a n ,  1979). Dhondy e t  a l .  (1982) 
d i s c u s s  th e  development o f  b la c k  (West I n d ia n )  c h i l d r e n ' s  r e s p o n s e  t o  
sch o o l in g  i n  te rms o f  a c u l t u r e  o f  r e s i s t a n c e .  Tomlinson (1983) acc o u n ts  
fo r  t h e  achievement  o f  b la c k  (A sian)  c h i l d r e n  by c i t i n g  t h e  e a r l y  
r e c o g n i t i o n  o f  t h e i r  language problems and subsequent  programmes d es ig n ed  
s p e c i f i c a l l y  t o  h e l p  them a c q u i r e  BEAD s k i l l s  [ 1 4 ] .  I t  was shown t h a t  a 
s i m i l a r  language d i f f i c u l t y  r e c o g n i t i o n  o c c u r r e d  in  th e  case  o f  N ig e r i a n  
c h i l d r e n ,  b u t  t h a t  a d m i n i s t r a t i v e  c o n s t r a i n t s  h in d e re d  t h e i r  p r o g r e s s .  
From an a n a l y s i s  o f  t h e i r  d i s t r i b u t i o n  in  t e a c h i n g  Bands and th e  
subsequen t  e d u c a t i o n a l  outcomes i t  appea rs  t h a t  N ig e r i a n  c h i l d r e n ,  i n  t h i s  
p r e s e n t  r e s e a r c h ,  g e n e r a l l y  a r e  e d u c a t io n a l  a c h i e v e r s  i n  a s i m i l a r  s e n s e  t o  
t h o s e  a t t r i b u t e d  t o  Asian c h i l d r e n .  Having p o in t e d  o u t  th e  e d u c a t i o n a l  
' s u c c e s s '  o f  N ig e r i a n  c h i l d r e n  i t  must be remembered t h a t  we may be d e a l i n g  
h e r e  w i th  'good f i r s t  c h o i c e '  N ig e r i a n  p u p i l s  whose p a r e n t s  a r e  i n  
a d d i t i o n ,  p e r c e iv e d  as  'm idd le  c l a s s  r e a l l y ' .
Over the  p a s t  decade e d u c a t i o n a l  though t  has  focused  on th e  p r o v i s i o n  
o f  a r e l e v a n t  c u r r i c u lu m  f o r  a l l  p u p i l s  i n  a m u l t i - e t h n i c  s o c i e t y .  The 
nex t  s e c t i o n  d i s c u s s e s  t e a c h e r s  op in ions  on t h i s  i s s u e .
7.5 Managers of the curriculum
At th e  t ime o f  t h i s  p r e s e n t  r e s e a r c h ,  n e i t h e r  SG nor  MB had developed  
a p o l i c y  on m u l t i - e t h n i c  e d u c a t io n  [ 2 4 ] .  Thus i t  i s  no t  p o s s i b l e  t o  
p rov ide  any p u p i l ,  p a r e n t  o r  t e a c h e r  r e sp o n se  grounded in  p r a c t i c e .  
However, one o f  th e  p a r e n t s  i n  th e  e x p l o r a t o r y  s tudy  (Chap te r  3) d id  s t r i k e  
a cord  when, in  r e s p o n s e  t o  a q u e s t i o n  about  schoo l  p r o j e c t s  h i s  d au g h te r  
had u n d e r ta k e n ,  he ex p re s s e d  d i s p l e a s u r e  a t  th e  t ime h i s  d a u g h t e r  was 
spending on a p r o j e c t  on R a s t a f a r i a n i s m .  I t  was no t  so much t h e  c o n t e n t ,  
bu t  the  u t i l i t y  o f  t h e  t o p i c  t h a t  w o r r ied  him: 'Where w i l l  i t  g e t  h e r ? '  he 
asked .  I m p l i c i t  i n  t h i s  q u e s t i o n  i s  a n o th e r  one -  Does th e  schoo l  o f f e r  'O'  
l e v e l  exam ina t ions  i n  R a s ta fa r i a n i s m ?
C urren t  r e s e a r c h  shows t h a t  th e  im plem enta t ion  o f  a m u l t i - e t h n i c  
c u r r i c u lu m  la y s  s t r e s s  on l e a r n i n g  t o p i c s  f o r  e t h n i c  m i n o r i t y  groups 
( T ie rn e y ,  1982). Stone (1981:Ch.  3) p o i n t s  o u t  t h a t  t o p i c s  t h a t  a r e  chosen 
a re  g e n e r a l l y  f r i n g e  ones which have no academic s t a t u s .  She u r g e s  t h a t  
t e a c h e r s  shou ld  s t i c k  t o  th e  t a s k  o f  t e a c h i n g  th e  t h r e e  Rs a s  t h e y  lacked
the  s k i l l s  t o  g r a p p le  a d e q u a te ly  w i th  t h e  c o m p le x i t i e s  o f  e d u c a t in g
c h i l d r e n  from d i f f e r e n t  e t h n i c  g roups .  Over tw o - t h i r d s  o f  t h e  t e a c h e r s  
spoken t o  in  bo th  r e s e a r c h  schoo ls  were unsure  about  th e  way t h e i r  schoo l  
should  proceed  t o  implement th e  ILEA g u i d e l i n e s  on m u l t i - e t h n i c  e d u c a t io n  
( s ee  a l s o  L i t t l e  and W i l l e y ,  1981). One o f  th e  t e a c h e r s  a t  SG sugges ted  
t h a t  the  school  was j u s t  ' p o n t i f i c a t i n g ' :
There i s  no r e a l  s t e p  forward t o  say l e t ' s  r e a l l y  g e t  under 
th e  s k in  o f  t h i s . . . I  t h i n k  th e  m u l t i c u l t u r a l  t h i n g  i s n ' t  j u s t  
a b l a c k ,  w h i te  t h i n g .  T h e r e ' r e  groups w i t h i n  g r o u p s . . .  ( b u t )  
h o n e s t l y  a l o t  o f  t e a c h e r s  h e r e  t h i n k  "Oh! w e l l ,  w e ' r e  go ing  
t o  p rov ide  something fo r  th o s e  b la c k  g i r l s " .
A t e a c h e r  a t  MB exp res sed  the  view t h a t  m u l t i - e t h n i c  e d u c a t i o n  shou ld  be 
i n c o rp o r a t e d  i n t o  th e  c u r r i c u lu m  p r i n c i p a l l y  i n  a r e a s  which had a
E u r o c e n t r i c  v iew.  ILEA s i d e  s tepped  th e  m u l t i - e t h n i c  d e b a te  q u i t e  n i c e l y  
by r e f e r r i n g  t o  th e  'whole school  c u r r i c u l u m ’ (H arg reav es ,  1984). The 
m u l t i - e t h n i c  d e b a te  i s  r e l e v a n t  t o  t h i s  p r e s e n t  r e s e a r c h  i n  so  f a r  as  i t  
r e l a t e s  t o  e d u c a t i o n a l  p r o v i s i o n  fo r  a l l  c h i l d r e n .  I t  i s  acknowledged t h a t  
a m u l t i - e t h n i c  whole schoo l  c u r r i c u lu m  needs t o  i n c lu d e  an
a n t i - d i s c r i m i n a t i o n  p e r s p e c t i v e  (T i e r n e y ,  1982). S ide s t e p p i n g  the  
m u l t i - e t h n i c  cu r r i c u lu m  deba te  i s  u n l i k e l y  t o  change the  r e a l i t y  o f  th e  
e x p e r i e n c e  o f  s c h o o l i n g .  Sooner o r  l a t e r  p u p i l s  become aware o f  s o c i a l  
d i f f e r e n t i a t i o n  e i t h e r  i n  school  or  i n  s o c i e t y  a t  l a r g e .
Three t e a c h e r s  a t  SG expressed  t h e i r  s u r p r i s e  t h a t  a N i g e r i a n  g i r l  was 
t a k in g  p a r t  i n  th e  d i s c u s s i o n  le a d in g  t o  SG's A n t i - R a c i s t  Day C o nfe rence .  
As one o f  them pu t  i t :
I  was s u r p r i s e d  t o  see  h e r  t h e r e .  S h e ' s  becoming aware o f  
t h i n g s  o t h e r  th a n  work ( s h e ' s  a Band 1 p u p i l ) .  I  know rac i sm  
a f f e c t s  a l l  p u p i l s  t h a t  a r e n ' t  w h i t e  i n  one way o r  a n o t h e r ,  
bu t  I  d i d n ' t  t h i n k  she would have ta k e n  i t  on board  and 
p layed  an a c t i v e  p a r t  somehow ( f o u r  y e a r s  e x p e r i e n c e ) .
I t  may be l e s s  s t r e s s f u l  in  the  long run  t o  c o n f ro n t  an i s s u e  which has
been r ecogn ized  as  need ing  t o  be accommodated in  the  t r a d i t i o n a l  schoo l  
cu r r i c u lu m .  Two o f  th e  to p  management t e a c h e r s  spoken t o  s t a t e d  t h a t  t h e i r  
s choo ls  were t a k i n g  n o te  o f  ' a s p e c t s '  o f  m u l t i - e t h n i c  e d u c a t io n  and 
implementing i t  i n  such a r e a s  as R e l ig io u s  S tu d ie s  and H i s t o r y .  A t e a c h e r
a t  MB d e s c r ib e d  the  s i t u a t i o n  th u s :
I  t h i n k  th e y  a r e  aware t h a t  something  should  be done.  What 
e x a c t l y  i s  an o th e r  m a t t e r . . .  ( a t  t h e  moment) t h e y ' r e  no t  
doing a g r e a t  d e a l  (Mr. PT:2B; over  20 y e a r s  e x p e r i e n c e ) .
Troyna (1982) a rgues  t h a t  th e  im plem en ta t ion  o f  a m u l t i - e t h n i c  c u r r i c u lu m  
f o r  all p u p i l s  has  become a p ro c e s s  o f  s o c i a l  c o n t r o l  f o r  b la c k  p u p i l s .  
Since n e i t h e r  schoo l  had d ev i se d  a m u l t i - e t h n i c  c u r r i c u lu m ,  I  have  no 
ev idence  t o  r e f u t e  o r  s u ppor t  T ro y n a ' s  a s s e r t i o n .  However, c u r r e n t  
t h i n k i n g  i s  v e ry  c r i t i c a l  o f  th e  manner i n  which th e  m u l t i - e t h n i c  
c u r r i c u lu m  i s  be ing  deve loped (T i e r n e y ,  1982; see  a l s o  S tone ,  1981).
An a r e a  r e l a t e d  t o  t h a t  o f  c u r r i c u lu m  development i s  t h a t  o f  th e  
g e n e r a l  o r g a n i z a t i o n  o f  the  cu r r i c u lu m  i t s e l f .  The t e a c h e r s  spoken t o  had
r e s e r v a t i o n s  about  th e  o r g a n i z a t i o n  o f  th e  cu r r i c u lu m  and o f  t h e i r  s choo l
i n  g e n e r a l .  I n  SG, t h e  r e s e r v a t i o n s  focused  on t h e  head and two d e p u t i e s .  
An SG t e a c h e r  has  the  fo l l o w in g  t o  say:
I ' d  l i k e  t o  see  someone ap p o in ted  i n  charge  o f  c u r r i c u lu m .  
Though i t s  the  job d e s c r i p t i o n  o f  t h e  f i r s t  deputy  I ' v e  neve r  
hea rd  h im /he r  t a l k  about  th e  c u r r i c u lu m  s in c e  I ' v e  been i n  
t h i s  schoo l  ( j u s t  over  fou r  y e a r s ) . . . T h e  head has  t a k en  over 
the  c u r r i c u lu m ,  t h i s  y e a r ,  b u t  she h a s n ' t  g iven  any l e a d . . . .  
Somebody ought t o  be doing (my emphasis)  t h a t  job  which
would a l s o  t a k e  r e s p o n s i b i l i t y  f o r  l anguage ,  th e  p o s s i b i l i t y
o f  m u l t i - e t h n i c  e d u c a t io n  and a n t i - s e x i s t  c u r r i c u lu m ;  
i n c l u d i n g  th e  whole revamping o f  a c u r r i c u lu m  which i s  
i n a p p r o p r i a t e  f o r  many, many o f  our  g i r l s . . .  They j u s t  do 
what we o f f e r  them and i t s  l i m i t e d ,  t o o  l i m i t e d  (13 y e a r s  
e x p e r i e n c e ) .
G e n e ra l l y ,  th e  t e a c h e r s  a t  SG were c r i t i c a l  o f  top  management whom they  
thought were no t  do ing the  b e s t  they  cou ld  in  te rms o f  managing the  
s c h o o l ' s  a f f a i r s .  They p o in t e d  out  t h a t  a few t e a c h e r s  worked v e r y  h a r d  
w h i l s t  th e  r e s t  j u s t  ' d r i f t e d '  from one day t o  th e  n e x t .  To say  t h a t  over  
h a l f  o f  the  t e a c h e r s  spoken t o  a t  SG were dem ora l ized  i s  t o  p u t  i t  m i l d l y .
Morale a t  MB was n o t  as  low as  t h a t  a t  SG, b u t  h e r e  a g a i n  t e a c h e r s  
wanted ' p o s i t i v e  l e a d e r s h i p ' .  At MB c r i t i c i s m  o f  th e  school  c e n t r e d  around
the  head o f  the  school  [25 ] :
I  need more gu idance .  I  t h i n k  t h a t ’s w h a t ’s l a c k i n g  i n  t h i s  
schoo l  -  perhaps  guidance  f o r  t e a c h e r s  ( seven  y e a r s
e x p e r i e n c e ) .
Another  t e a c h e r  a t  MB p o in t e d  ou t  t h a t  t h e  head
te n d s  t o  s t a n d  in  t h e  background w h i le  ( o t h e r  to p  management 
t e a c h e r s )  s o r t  o f  t a k e  th e  f r o n t . . . ( b u t )  . . . g i v e  him h i s  due.
He does come o u t  o f  h i s  s tudy  and does t e a c h  t o o  (o v e r  18 
y e a r s  e x p e r i e n c e ) .
Although t e a c h e r s  recogn ized  what was l a c k in g  i n  t h e i r  s c h o o l ,  th e y  had a 
sense  o f  pow er le s s n es s  t o  c o r r e c t  i t .  Thus th e  tendency  was fo r  smal l  
groups o f  t e a c h e r s  t o  g e t  t o g e t h e r  and a t tem p t  t o  a d d re s s  p e r t i n e n t  
e d u c a t i o n a l  i s s u e s  w i th  o r  w i th o u t  t h e  s u p p o r t  o f  t o p  management:
Why h a s n ’ t  she s a i d  a t  th e  b eg in n in g  o f  t h e  y e a r  -  "R igh t  i t s  
your  b r i e f  t o  do something about  t h i s  ( m u l t i - e t h n i c  
e d u c a t i o n ) "  . . . a  group o f  peop le  had come back from a 
co n fe ren c e  and gave an e x c e l l e n t  r e p o r t . . . b u t  t h e r e  was no 
fo l low  up (Mr.MM:2G).
A t e a c h e r  a t  MB e x p re s s e s  a s i m i l a r  view o f  th e  s c h o o l ' s  i n a b i l i t y  t o  
t a c k l e  problems:
I  t h i n k  t h e r e ' s  a long way t o  go as  r e g a r d s  c u r r i c u l u m . . .  I  
t h i n k  i t s  o p t i m i s t i c .  I  d o n ' t  t h i n k  i t s  h o p e l e s s . . .  
Sometimes I  t h i n k  I 'm  b a s h in g  my head  a g a i n s t  a w a l l  e r  I  
d o n ' t  do as  much a s  I  should  do (Ms. PT:1B).
Hargreaves  (1980:146)  d e s c r i b e s  th e  o c c u p a t io n a l  s t r u c t u r e  o f  t e a c h i n g  as  
one which i s  b e d e v i l l e d  by impotence .  He draws a t t e n t i o n  t o  th e  
' m u l t i f a c e t e d '  ( p . 136) r o l e  o f  t e a c h e r s  where t h e r e  i s  so much p r e s s u r e  on 
t e a c h e r s  ( f o r  example,  t o  conduct  l e s s o n s  t h a t  have 'gone w e l l ' )  t h a t  th e y  
avo id  open d i s c u s s i o n s  o f  t h e i r  p rob lem s .  Teachers  wished f o r  more 
communication between them and to p  management. But a s  H arg reaves  p o in t e d  
out
l i k e  sexua l  a c t i v i t y ,  t e a c h in g  i s  seen  as  an i n t i m a t e  a c t  
which i s  most e f f e c t i v e l y  and p r o p e r l y  conduc ted  when 
shrouded in  p r iv a c y  ( p . 141).
I t  i s  t h e s e  i n t r o v e r t e d  t e a c h e r s  t h a t ,  a f t e r  a p e r io d  o f  s o c i a l i z a t i o n  
(Lacey ,  1977) a re  "chosen"  t o  become top  management t e a c h e r s .  Having 
i n t e r n a l i z e d  th e  s a l i e n t  a s p e c t s  o f  t h e  t e a c h e r  s u b c u l t u r e  o f  
' i n d i v i d u a l i s m ' ,  th ey  can h a r d l y  be expec ted  t o  be ' a p p r o a c h a b l e ' .
Hargreaves  (1980) p o i n t s  out  t h a t  the  most ' s t a r t l i n g '  a s p e c t  o f  
t e a c h e r  s u b c u l t u r e  i s  t h e i r  ' s e n s i t i v i t y  t o  o b s e r v a t i o n ' . I t  would appea r  
t h a t  top  management t e a c h e r s  a r e  no t  only  s e n s i t i v e  t o  th e  o b s e r v a t i o n s  o f  
th e  ' o u t s i d e r '  ( f o r  example,  a r e s e a r c h e r ,  s ee  S ec t io n  4 . 7 ) ,  b u t  a re  
concerned  t o  s h i e l d  themse lves  from t h e  o b s e r v a t i o n  o f  t h e i r  c o l l e a g u e s  
lower down the  h i e r a r c h y .  I f ,  as  Lacey (1977) s u g g e s t s ,  r e c e n t l y  q u a l i f i e d
t e a c h e r s  a r e  s o c i a l i z e d  i n t o  an e x i s t i n g  s u b c u l t u r e  c h a r a c t e r i z e d  by ,  
amongst o t h e r  m a t t e r s ,  s t a t u s  d i v i s i o n s ,  some t e a c h e r s  may be  lo o k in g  a t  a 
m i r r o r  image o f  th e m se lv es .  H argreaves  (1980) a rgues  t h a t  t e a c h i n g  i s  a low 
s t a t u s  job  in  which t e a c h e r s  as  a s p i r i n g  p r o f e s s i o n a l s  l a ck  t h e  s k i l l  
s u c c e s s f u l l y  t o  n e g o t i a t e  an e x p e r t i s e - o r i e n t e d  p e r c e p t i o n  o f  t h e i r  
o c c u p a t io n .  I t  i s  l i t t l e  wonder t h a t  to p  management t e a c h e r s ,  t o o ,  a r e  
unable  e f f e c t i v e l y  t o  manage t h e i r  s c h o o l s .
One o f  the  t e a c h e r s  a t  SG s t a t e d  b l u n t l y  t h a t  s / h e  had a low o p in ion  
o f  one o f  th e  deputy h e a d s ,  d id  n o t  t r u s t  th e  head  and wanted t h e  o t h e r  
deputy head sacked .  S /he f e l t  t h a t  one o f  t h e  depu ty  heads  was ’r a c i s t ’ ,
' s e x i s t 1 and ' s t r o n g l y  i n  favour  o f  . . . s t r e a m i n g ' .  Teachers  a t  bo th  
s c hoo ls  f e l t  t h a t  t o p  management were n o t  ' c l u e d  i n ' , i n e f f i c i e n t l y  managed 
t h e i r  schoo ls  and ' l a c k e d  i d e a s ' .
Lacey (1977:152)  a rgues  t h a t  t e a c h e r s  need t o  l e a r n  t h a t  ' s o c i a l  
r e a l i t y  i s  c o n s t r u c t e d  through the  i n t e r p l a y  o f  i n d i v i d u a l  a c t i o n s  wi th  
changing r o l e s  and pu rposes* .  He s u g g e s t s  t h a t  t e a c h e r s  need t o  a c q u i r e  
knowledge about  the  s o c i a l i z a t i o n  o f  t e a c h e r s .  I n  t h i s  way they  may avoid 
t y i n g  th e  noose around t h e i r  own necks .
I t  i s  up t o  t e a c h e r s  t o  choose th e  means th rough  which in a d e q u a te  
management can be c e n s u re d .  Conf id ing  t o  a r e s e a r c h e r  may b e  p a r t  o f  th e  
p ro c e s s ;  however,  i t  i s  f e l t  t h a t  a more d i r e c t  s t r a t e g y  may be r e q u i r e d  i f  
the  c r i s i s  i n  s ch o o l in g  i s  t o  be n o t  j u s t  c o n t a in e d ,  b u t  e l i m i n a t e d  ( s e e  
Chapter  11).
7.6 Summary
N ig e r ia n  p a r e n t s  saw schoo ls  p r i m a r i l y  in  u t i l i t a r i a n  te rm s .  Thus a t  
t h e i r  c h i l d r e n ' s  p o i n t  o f  t r a n s f e r  from pr im ary  t o  secondary  s c h o o l ,  they  
employed v a r i o u s  assessment s t r a t e g i e s  t o  e n s u re  t h a t  t h e i r  c h i l d r e n  went 
t o  'good '  s c h o o l s .  The c h i l d r e n  themse lves  had u s u a l l y  undergone  a p ro c e s s  
o f  s o c i a l i z a t i o n  i n  which they  had i n t e r n a l i z e d  (Berger  and Luckmann, 1967) 
t h e i r  p a r e n t s '  w ish es .  Thus t h e i r  schoo l  ch o ic e  tended t o  c o i n c i d e  w i th  
t h a t  o f  t h e i r  p a r e n t s .  At t h i s  s t a g e  o f  e n t r y  i n t o  schoo l  t h e  ' s i g n i f i c a n t  
o t h e r '  s t a t u s  o f  the  p a r e n t s  g e n e r a l l y  encouraged  the  c h i l d r e n  t o  conform 
t o  t h e i r  p a r e n t s '  w i s h e s .
The p ro c e s s  through which s c h o o l in g  i t s e l f  was o rg a n iz e d  c o n s i s t e d  o f  
a v a r i e t y  o f  d i f f e r e n t i a t i o n  s t r a t e g i e s .  Banding systems were u t i l i z e d  as 
a means th rough  which t e a c h e r s  cou ld  make sense  o f  c h i l d r e n ' s  v a r y i n g  
l e v e l s  o f  a b i l i t y .  Teachers  were aware t h a t  t h e i r  i n i t i a l  a s s e s sm e n t  o f  a 
given  c h i l d ' s  a b i l i t y  might  be e r roneous  and so c r e a t e d  p r o v i s o s  and th e  
p o s s i b i l i t y  o f  m o b i l i t y  between t e a c h in g  g roups .  In  comparison t o  e x i s t i n g
r e s e a r c h  which s u g g e s t s  t h a t  on ave rage  only  5% o f  p u p i l s  e x p e r i e n c e  upward 
t e a c h i n g  group m o b i l i t y ,  N ig e r i a n  c h i l d r e n ,  d id  r a t h e r  w e l l .  Some o f  t h e s e  
were s i b l i n g s .  Seaver  (1973) has  shown th e  s e l f - f u l f i l l i n g  prophecy o f  
t e a c h e r s  e x p e c t a t i o n s  o f  s i b l i n g s .
Having been p la c e d  i n  t e a c h in g  g roups ,  th e  c h i l d r e n  were expec ted  ( i n  
t h e i r  t h i r d  y e a r )  t o  choose th e  s u b j e c t s  t h a t  the y  were i n t e r e s t e d  i n  
s tu d y in g  f o r  the  n ex t  two y e a r s  p r i o r  t o  t a k i n g  p u b l i c  exam ina t ions  i n  some 
o f  them. I t  was found t h a t  b o th  t e a c h e r s  and p a r e n t s  competed t o  ensu re  
t h a t  the  c h i l d r e n ' s  s u b j e c t  cho ice  approximated t h e i r  own. S a le s  and 
c an v a ss in g  s t r a t e g i e s  were employed by t e a c h e r s  w h i le  p a r e n t s  t e nded  t o  
employ a ppea ls  t o  t h e  u t i l i t a r i a n  a s p e c t s  o f  p a r t i c u l a r  s u b j e c t s .  The 
c h i l d r e n  the n  had t o  n e g o t i a t e  a s u b j e c t  c h o ic e  which was a c c e p t a b l e  t o  
both p a r e n t s  and t e a c h e r s .  Although t h i s  c h a p t e r  focused  main ly  on a r e a s  
o f  c o n f l i c t ,  t h e s e  were r a r e ,  b u t  i n t e r a c t i o n a l l y  im p o r tan t  f o r  the  
consequences o f  s c h o o l i n g .  The g e n e r a l  consensus  between t e a c h e r s  and 
p a r e n t s  cou ld  be accounted  fo r  by th e  f a c t  t h a t  j u s t  over  40% o f  the  
c h i l d r e n  were i n  Band 1 by the  t ime they  were i n  t h e i r  t h i r d  y e a r  o f  
secondary  s c h o o l i n g .  Thus c h i l d r e n  were ' d o in g  w e l l '  i n  enough s u b j e c t s  i n  
both  open and c lo se d  c o n t e s t s  t o  avo id  c o n f l i c t :  over s u b j e c t  c h o ice  between 
t e a c h e r s  and p a r e n t s .  When t h e r e  was c o n f l i c t ,  t e a c h e r s  were a b l e  t o  c a l l  
on t h e i r  " p r o f e s s i o n a l  judgement" and th u s  l e g i t i m i z e  t h e i r  p o s i t i o n  on 
which s u b j e c t s  a c h i l d  should  t a k e .  However, some N ig e r i a n  p a r e n t s  were 
no t  so e a s i l y  d e t e r r e d  and in  a few c a s e s  t e a c h e r s  were fo r c e d  t o  
compromise.
Teachers  b e l i e v e d  i n  b e in g  p o s i t i v e  i n  t h e i r  assessm en t  o f  c h i l d r e n ' s  
l e a r n i n g  p r o g r e s s ,  b u t  t h i s  t e a c h e r  s t r a t e g y  obscured  th e  r e a l i t y  o f  the  
l e v e l  a t  which c h i l d r e n  cou ld  a c q u i r e  school  knowledge.  Thus t e a c h e r s  
i n a d v e r t e n t l y  c o n t r i b u t e d  t o  c r e a t i n g  c o n f l i c t u a l  s i t u a t i o n s  between 
themselves  and some d i s a p p o i n t e d  p a r e n t s .
While t e a c h e r s  were busy a s s e s s i n g  t h e  c h i l d r e n ' s  e d u c a t i o n a l  
p ro g re s s  t e a c h e r s  themse lves  were found n o t  t o  be making good p r o g r e s s  in  
terms o f  c u r r i c u lu m  development and o r g a n i z a t i o n a l  c o h e re n c e .  They 
were s c a t h i n g  about  t h e  o r g a n i z a t i o n  o f  t h e i r  s c h o o l s ,  b u t  a s  s o c i a l  a c t o r s  
capa b le  o f  be ing  s o c i a l i z e d  i n t o  an e x i s t i n g  s u b c u l t u r e ,  i t  was argued  
t h a t  t e a c h e r ' s  optimism in  the  p o s s i b i l i t y  o f  e f f e c t i v e  e d u c a t i o n a l  change 
through mere ly  a change a t  th e  top  was n a i v e .
7.7 Concluding Reflections
The p ro c e s s  o f  e d u c a t io n  i s  c h a r a c t e r i z e d  by d i f f e r e n t i a t i o n  and 
s t r a t i f i c a t i o n .  P a re n t s  rank  schoo ls  acc o rd ing  t o  t h e i r  own c r i t e r i a  o f  
the  ’good1 s c h o o l .  Once p u p i l s  a r e  i n  s c h o o l ,  they  a r e  ranked  by t e a c h e r s ,  
i n t o  d i f f e r e n t  t e a c h in g  groups  which c o n t a in  a ranked o r d e r  o f  c h i l d r e n ' s  
school  knowledge l e a r n i n g  a b i l i t i e s .  E d u c a t io n a l  p r o v i s i o n  and e d u c a t i o n a l  
outcomes a r e  u s u a l l y  examined in  r e l a t i o n  t o  d i f f e r e n t  e t h n i c  groups and 
d i f f e r e n t  s o c i a l  c l a s s e s .  Thus e d u c a t i o n a l  r e s e a r c h  f i n d i n g s  a r e  a l s o  
c h a r a c t e r i z e d  by d i f f e r e n t i a t i o n  and s t r a t i f i c a t i o n .  Even though 
i n t e r p r e t i v e  r e s e a r c h  r e c o g n iz e s  th e  a b i l i t y  o f  the  i n d i v i d u a l  t o  choose 
h i s / h e r  own l i n e s  o f  a c t i o n ,  we f i n d  t h a t  i n v a r i a b l y  r e s e a r c h  rev iews  c i t e  
e d u c a t i o n a l  r e s p o n s es  a c c o rd in g  t o  (amongst o t h e r s )  s o c i a l  c l a s s  and e t h n i c  
group c r i t e r i a  (Woods, 1983; Tomlinson,  1984). Thus we f i n d  t h a t  midd le  
c l a s s  c h i l d r e n  a r e  g e n e r a l l y  more e d u c a t i o n a l l y  s u c c e s s f u l  th a n  working 
c l a s s  c h i l d r e n .
With p a r t i c u l a r  r e f e r e n c e  t o  A f ro -C ar ibbean  c h i l d r e n ,  e d u c a t i o n a l  
r e s e a r c h  s u g g e s t s  t h a t  t h e i r  f a m i l y ' s  p o s i t i o n  i n  th e  labou r  marke t  coupled  
wi th  i n t e r - e t h n i c  d i s c r i m i n a t i o n  cause  them t o  be  e d u c a t i o n a l l y  
" d i s ad v an tag ed "  (Rampton, 1981; Swann, 1985). W r i t e r s  d e b a t e  whether  
Afro -C ar ibbean  c h i l d r e n ' s  r e sp o n se  t o  s c h o o l in g  i s  a form o f  r e s i s t a n c e  o r  
one o f  s o c i a l  c o n d i t i o n i n g  (Dhondy e t  a l . , 1982; Cashmore and Troyna ,  
1982). On th e  o t h e r  hand th e  o c c u p a t io n a l  p o s i t i o n  o f  A sian  f a m i l i e s  
appea rs  t o  be sp read  a long  th e  middle c l a s s / w o r k i n g  c l a s s  cont inuum. Thus 
Asian c h i l d r e n ,  when t r e a t e d  as  a homogenous group a r e  found t o  be 
e d u c a t i o n a l  a c h i e v e r s ,  b u t  when d i f f e r e n t i a t e d  by s o c i a l  c l a s s  c r i t e r i a ,  
the  u s u a l  dichotomy between working and midd le  c l a s s  groups emerges 
(Tomlinson,  1983). N e v e r t h e l e s s ,  over  t im e ,  t e a c h e r s  have  come t o  have 
h ig h e r  e x p e c t a t i o n s  o f  Asian  p u p i l s  th a n  they  have  o f  A f ro -C ar ibbean  
p u p i l s .  Hence,  i n  t h e  e d u c a t i o n a l  s u cces s  r a t i n g s ,  Asians  a r e  ranked 
h ig h e r  than  A f r o -C a r ib b e a n s .
I t  can be s a f e l y  g e n e r a l i z e d  t h a t  t e a c h e r s  i n  t h i s  p r e s e n t  r e s e a r c h  
must have had h igh  e x p e c t a t i o n s  o f  a t  l e a s t  40% ( t h o s e  i n  Band 1) o f  
N ig e r ia n  (A f r i c a n )  c h i l d r e n  in  t h e i r  s c h o o l s .  The p e r t i n e n t  q u e s t i o n  i s  
how t h i s  came a b o u t .  I s  i t  t h e  r e s u l t  o f  a g ru d g in g ly  g iv e n  middle  c l a s s  
l a b e l  t o  N ig e r i a n  f a m i l i e s  ( ' t h e y  a r e  midd le  c l a s s  r e a l l y ' ) ,  Or a r e  t h e r e  
o t h e r  p ro c e s s e s  invo lved  in  th e  making o f  t h e  r e l a t i v e  s u c c e s s  o f  N ig e r i a n  
c h i ld r e n ?  N ig e r i a n  p a r e n t s '  a s p i r a t i o n s  f o r  t h e i r  c h i l d r e n  a r e  s i m i l a r  t o  
th o s e  o f  o t h e r  b la c k  e t h n i c  m i n o r i ty  groups ( S a i f u l l a h  Khan, 1979; s e e  a l s o  
Pidgeon,  1970). I f  th e  e x p l a n a t i o n  f o r  th e  c h i l d r e n ' s  ach ievement cannot  
be l o c a t e d  i n  te rms o f  p a r e n t a l  a s p i r a t i o n s ,  th e n  one o f  t h e  o t h e r  a r e a s  t o  
focus  on i s  t h a t  o f  th e  i n t e r a c t i o n a l  p r o c e s s  o f  s c h o o l i n g .
By focu s in g  on N ig e r i a n  c h i l d r e n ,  t h i s  p r e s e n t  r e s e a r c h  has  a l s o  been 
concerned  wi th  d i f f e r e n t i a t i o n .  However, t h e  purpose h e r e  i s  n o t  so much
w ith  a t t e m p t i n g  t o  r ank  N ig e r i a n  c h i l d r e n  on t h e  e d u c a t io n a l  s u c c e s s  s c a l e ,  
b u t  t o  s u gges t  t h a t  in  t h e i r  need t o  avo id  c o n f l i c t ,  t e a c h e r s  were 
p rep a red  t o  acq u ie s c e  t o  N ig e r i a n  p a r e n t s 1 d e f i n i t i o n  o f  th e  s i t u a t i o n .  
This  p ro ces s  o f  p a r e n t a l  accommodation works t o  encourage e d u c a t i o n a l  
success  i n  some c h i l d r e n  -  whether  th e y  be working o r  middle c l a s s ,  b l a c k  
o r  w h i t e .
Goody and Groothues  (1979:58)  p o i n t  ou t  t h a t  West A f r i c a n  f a m i l i e s  
'who a r e  n o t  p a r t  o f  a mass c h a i n  m i g r a t i o n '  come from ' r e l a t i v e l y  
p r i v i l e g e d  b a c k g ro u n d s ' .  I t  i s  sugges ted  t h a t  though "middle  c l a s s n e s s "  
may p l a y  a r o l e  i n  t e a c h e r s '  e x p e c t a t i o n s  o f  N ig e r i a n  p u p i l s ,  i t  i s  more 
l i k e l y  t h a t  th e  N ig e r i a n  p a r e n t s '  a b i l i t y  s u c c e s s f u l l y  t o  n e g o t i a t e  ( e i t h e r  
th rough  consensus  o r  c o n f l i c t )  what th e y  want f o r  t h e i r  c h i l d r e n ,  p l a y s  a 
major p a r t  i n  t h e  e d u c a t i o n a l  p r o g r e s s  o f  t h e i r  c h i l d r e n .
I t  has  been su g g es ted  t h a t  th e
o ld  c o l o n i a l i s t  e q u a t io n  o f  EDUCATION = POWER ( t h e i r  c a p i t a l s )  
e x p l a i n s  why so many b la c k  p a r e n t s  p a s s i o n a t e l y  wanted f o r  
t h e i r  c h i l d r e n  th e  e d u c a t io n  th e y  neve r  had (O r g a n iz a t io n  o f  
Women o f  Asian and A f r i c a n  D e s cen t ,  a s  quo ted  i n  Cashmore 
and Troyna,  1982:97; see  a l s o  Dore,  1976).
Although t h i s  e x p l a n a t i o n  cannot  be igno red  ( s e e  Chapter  1), i t  im p l ie s  
t h a t  b la c k  p a r e n t s  have l i t t l e  o r  no formal  e d u c a t i o n a l  q u a l i f i c a t i o n s .  A 
few N ig e r i a n  p a r e n t s  i n t e r v i e w e d  in  t h i s  p r e s e n t  r e s e a r c h  had n o t  ach ieved  
h igh  l e v e l  e d u c a t i o n a l  q u a l i f i c a t i o n s ,  b u t  m o s t 'h ad  ach ieved  q u a l i f i c a t i o n s  
above 'O'  Leve l  g r a d in g s .  F ive  o u t  o f  36 had ach ieved  p o l y t e c h n i c  and 
u n i v e r s i t y  deg rees  and two were u n d e r t a k in g  p o s t g r a d u a t e  q u a l i f i c a t i o n s  
(Chapter  4 ) .  Thus t h e i r  a s p i r a t i o n s  were n o t  grounded i n  something  they  
had n o t  themse lves  r e c e iv e d  and now wanted f o r  t h e i r  c h i l d r e n ,  b u t  were 
based on th e  f e l t  need t o  c o n t in u e  and m a in ta in  an a l r e a d y  e x i s t i n g  
e d u c a t io n a l  s t a t u s  (Chap te r  1) .
The f i n d i n g  t h a t  t h i s  sm a l l  group o f  N ig e r i a n  c h i l d r e n  a r e  
e d u c a t i o n a l l y  " s u c c e s s f u l "  should  n o t  be t a k e n  t o  mean t h a t  b l a c k  e t h n i c  
m i n o r i t y  groups a r e  no longe r  be ing  d i s c r i m i n a t e d  a g a i n s t .  R a th e r  i t  
emphasizes t h a t  the  success  o f  a minor m i n o r i t y  group does n o t  a lo n e  ' a l t e r  
the  s t r u c t u r a l  p r i n c i p l e s  t h a t  de te rm ine  i n e q u a l i t y '  (W es te rgaa rd  and 
R e s l e r ,  1975:20),  in  t h i s  case  o f  e d u c a t i o n a l  p r o v i s i o n .  To be f u l l y  
a p p r e c i a t e d ,  the  e d u c a t io n  o f  N ig e r i a n  c h i l d r e n  i n  B r i t i s h  comprehensive 
schoo ls  needs  t o  be p e r c e iv e d  a s  p a r t  o f  a p r o c e s s  o f  s o c i a l  con ta inm en t  i n  
which p r e s s u r e  from ' i n t e r e s t  g roups '  (even  though lo o s e l y  s t r u c t u r e d ,  such 
as  N ig e r i a n  f a m i l i e s )  i s  accommodated. T h e i r  num er ica l  " i n s i g n i f i c a n c e "  i n  
r e l a t i o n  t o  A fro -C ar ibbean  c h i l d r e n ,  f o r  example,  does n o t  pose  a t h r e a t  t o  
th e  e s t a b l i s h e d  s o c i a l  r a n k in g  o f  e t h n i c  m i n o r i t y  groups  i n  g e n e r a l .
When r e c e n t  e d u c a t i o n a l  r e s e a r c h  (Tomlinson,  1983) on A s ian  c h i l d r e n  
i s  examined c l o s e l y ,  i t  would appea r  t h a t  the  e d u c a t i o n a l  s u c c e s s  o f  th e  
middle c l a s s  Asian  c h i l d r e n  has  d i s t r a c t e d  a t t e n t i o n  from o t h e r  A s ians  who
do n o t  succeed  i n  th e  B r i t i s h  e d u c a t io n  sys tem ( f o r  example,  Bang ladesh is  -  
see  Swann, 1985).  I t  i s  u n l i k e l y  t h a t  o v e r a l l  N ig e r i a n  f a m i l i e s  a re
homogenous i n  te rms o f  t h e i r  soc io -economic  s t a t u s .  Hence,  a s i m i l a r  t r e n d
t o  t h a t  o f  Asian c h i l d r e n  may occu r .  In  view o f  th e  manner in  which 
working c l a s s  r a d i c a l i s m  has  been c o n ta in e d  by e l e v a t i n g / s p o n s o r i n g  a 
l i m i t e d  number i n t o  the  midd le c l a s s ,  i t  i s  sugges ted  t h a t  a s i m i l a r  
p ro c e s s  o f  conta inment cou ld  be  t a k i n g  p l a c e  i n  which a l i m i t e d  number o f  
b la c k  e t h n i c  m i n o r i t y  groups a l s o  a re  be in g  sponsored  fo r  m o b i l i t y  i n t o  the  
B r i t i s h  midd le  c l a s s e s .  Having been thus  l a b e l l e d ,  t h e y ,  t o o ,  may 
r e a s s e s s  t h e i r  s o c i a l  p o s i t i o n  i n  r e l a t i o n  t o  t h e  means o f  p r o d u c t i o n .  
They may d i s c o v e r ,  a s  th e  new middle c l a s s e s  have done,  t h a t  i t  i s  i n  t h e i r  
i n t e r e s t  t o  m a in ta i n  th e  s t a t u s  quo. However, Wes te rgaard  and R e s l e r  
(1975:276)  s u g g es t  t h a t  ' d i s s e n t  has  no t  been f u l l y  tamed by t h e  
i n s t i t u t i o n a l i z a t i o n  o f  c o n f l i c t ' . We have y e t  t o  d i s c o v e r  i f  the  
accommodation o f  p a r e n t s '  w ishes  w i l l  work t o  develop  a b l a c k  midd le  c l a s s  
group which a c q u ie s c e s  w i th  th e  e x i s t i n g  p r a c t i c e  o f  s o c i a l  
d i f f e r e n t i a t i o n .
In view o f  th e  p a r t  p layed  by s o c i a l  s t a t u s  and e t h n i c i t y  i n  t e a c h e r s '  
p e r c e p t i o n s  and subsequent  e d u c a t i o n a l  encouragement o f  c h i l d r e n ,  i t  i s  
sugges ted  t h a t  a f a c t o r  worth more d e t a i l e d  exam ina t ion  i s  t h a t  r e l a t e d  t o  
th e  manner i n  which t e a c h e r s  accommodate o r  r e j e c t  p a r e n t a l  e x p e c t a t i o n s .
The fo l l o w in g  c h a p t e r  t a k e s  us away from s t r u c t u r a l  conce rns  and
focuses  on i n t e r a c t i o n  in  the  c l a ss room .
Notes
1. I n  t h e  1960s N i g e r i a  had t h r e e  c a t e g o r i e s  o f  t e a c h e r  c e r t i f i c a t e s :  ( a )  
Grade I I I ,  f o r  t e a c h in g  in  th e  lower pr im ary  school  y e a r s ,  (b )  Grade I I  (o f  
which t h e r e  were fou r  l e v e l s )  f o r  t e a c h i n g  i n  th e  midd le  and upper  p r im ary  
school  y e a r s  and (c)  Grade I ,  f o r  th e  lower secondary  s c h o o l .  I n  a d d i t i o n  
t o  the  Grade I  t h e r e  were a l s o  n o n -g rad u a te  (NCE -  N ig e r i a n  C e r t i f i c a t e  o f  
Educa t ion )  t e a c h e r s  and g r a d u a t e s  w i th  t e a c h i n g  q u a l i f i c a t i o n s  (NERC, 
1972:85-88) .
2. Here l e g i t i m a t i o n  d e s c r i b e s  th e  manner i n  which b u r e a u c r a t s ,  h av ing  
reco g n ized  school  c h o ice  p a t t e r n s ,  ensure  t h a t  th e  freedom t o  choose comes 
under  t h e i r  j u r i s d i c t i o n .  Berger  and Luckmann (1967) su g g e s t  t h a t  
l e g i t i m a t i o n  i s  i n e x t r i c a b l y  l i n k e d  t o  s o c i a l  c o n t r o l .  However, ILEA's 
l e g i t i m a t i o n  o f  th e  s i b l i n g s  s t r a t e g y  i s  no t  so much a one s id e d  p r o c e s s  
o f  s o c i a l  e n g i n e e r in g  (Bowles and G i n t i s ,  1976:104),  bu t  a d i a l e c t i c a l  one 
in  which an i n s t i t u t i o n  (ILEA) seeks  t o  manage a n t i c i p a t e d  a r e a s  o f  
p o t e n t i a l  c o n f l i c t  by s t a t i n g  from t h e  o u t s e t  t h e  r u l e s  o f  secondary  
school  t r a n s f e r .  Of co u r s e  t h e s e  r u l e s  in  t u r n  become p a r t  o f  th e  
p a r e n t s ’ frame o f  r e f e r e n c e  w i t h i n  which c h o ice  i s  e x e r c i s e d  (S i lve rm an ,  
1971).
3.  At th e  t ime ( 1982) o f  t h e  i n t e r v i e w  ILEA s c hoo ls  were b e in g  
r e o r g a n i z e d  because  o f  f a l l i n g  p u p i l  r o l l s .
4 .  See f o r  example,  Cyprian Ekwensi,  B e a u t i f u l  F e a t h e r s ; Wole Soyinka ,  
The I n t e r p r e t e r s ; Buchi Emecheta,  The Joys  o f  Motherhood; T. M. Aluko,  
One Man, One W ife , E l e c h i  Amadi, The Concubine.
N ig e r i a n  r e s e a r c h e r s  (O lo run t im eh in ,  1970; and Ogionwo, 1978) have  
examined v a r i o u s  a s p e c t s  o f  th e  N ig e r i a n  fami ly  s t r u c t u r e  i n  o r d e r  t o  
d i s c o v e r  th e  r o l e  o f  i n d i v i d u a l  and c o l l e c t i v e  a t t i t u d e s  i n  th e  development 
o f  j u v e n i l e  behav iou r  w i th i n  the  framework o f  s o c i a l  change .
5.  Although Chapter  1 c o n c e n t r a t e d  on t h e  p ro c e s s  o f  s o c i a l  change 
(economic and p o l i t i c a l )  i t  mentioned th e  manner in  which p r e v i o u s l y  h e l d  
t r a d i t i o n a l  norms and v a l u e s  come t o  be n e g l e c t e d  i n  th e  s i n g l e  minded 
p u r s u i t  o f  t h e  accum ula t ion  o f  w ea l th  (Osoba,  1977).
6. Chapter  1 d i s c u s s e d  the  p ro c e s s  th rough  which w e s t e rn  e d u c a t i o n  came 
t o  be employed as a means o f  upward s o c i a l  m o b i l i t y .  Thompson (198 1) found 
t h a t  e d u c a t io n  was h i g h l y  v a lued  by poor  and r i c h  a l i k e  and t h a t  t h e r e  was 
e m p i r i c a l  ev idence  t o  show t h a t  w e s te rn  e d u c a t io n  was a r i t e  o f  passage
i n t o  p r e s t i g i o u s  o c cu p a t io n s  ( s e e  a l s o  Dore,  1976). Thus th e  s o c i a l  goa l s  
o f  N ig e r i a n  f a m i l i e s  b o th  a t  home and abroad a r e  d e f in e d  in  e d u c a t i o n a l  
terms (Goody and G roothues ,  1979; see  a l s o  Rober t s  and Akinsanya,  1976).
7. I t  i s  u s u a l l y  argued t h a t  N ig e r i a n  c u l t u r a l  t r a d i t i o n s  p re v e n te d  the  
e a r l y  s c h o o l i n g  o f  N ig e r i a n  female c h i l d r e n .  This  type  o f  argument does
no t  t a k e  i n t o  account  th e  f a c t  t h a t  r e f e r e n c e  t o  e d u c a t io n  i s  e s s e n t i a l l y
r e f e r e n c e  t o  w e s t e rn  e d u c a t io n  as  i n i t i a t e d  by t h e  m i s s i o n a r i e s  ( S e c t i o n  
1 .3 ) .  In  th e  p a s t  th e  N ig e r i a n  p r o p e n s i t y  t o  send p redom inan t ly  male 
c h i l d r e n  t o  schoo l  was a r e f l e c t i o n  o f  t h e i r  s t r a t e g y  t o  exper iment  w i th  
some a s p e c t s  o f  f o r e i g n  i n f l u e n c e .  Moreover,  i n  an a t t e m p t  t o  avo id  the  
t o t a l  " p o l l u t i o n "  o f  th e  f a m i ly ,  i t  was more u s u a l  f o r  a fam i ly  t o  send 
only one o f  t h e i r  sons t o  th e  e a r l y  m i s s io n  schoo ls  (Taiwo, 1975). The 
outcome o f  the  p ro c e s s  o f  s o c i a l  change p redom inan t ly  i n i t i a t e d  by w e s t e rn  
im p e r ia l i s m  worked t o  encourage a s i m i l a r  e d u c a t i o n a l  d i f f e r e n t i a t i o n  t o  
t h a t  i n  B r i t a i n  ( s e e  NERC, 1972:129-150) .
There a r e  c u r r e n t  arguments a s  t o  th e  manner i n  which N i g e r i a  can 
r e d r e s s  the  imbalance o f  women i n  p o s i t i o n s  o f  power and a u t h o r i t y .  Of
cou rse  the  e q u a l i t y  ( s i c )  o f  women i s  e n s h r in e d  i n  th e  N ig e r i a n  
C o n s t i t u t i o n  (E le a z u ,  1984). This  a s p e c t  o f  th e  C o n s t i t u t i o n  amongst
o t h e r s ,  has  so f a r  no t  been a f f e c t e d  by th e  1983 m i l i t a r y  coup d ’e t a t .
8. " P ro m is cu i ty "  abounds i n m o s t  c u l t u r e s  ( s e e  Cyprian  Ekwens i’ s n o v e l ,  
Jagua Nana).  On a t a n g e n t i a l  p o i n t ,  v a r i o u s  N ig e r i a n  governments have  
a t tem p ted  t o  d i s s o l v e  th e  N ig e r i a n  Union o f  P r o s t i t u t e s .
9.  S tanwor th  (1983:10)  a rgues  t h a t  s t a t i s t i c s  which focus  on th e  nu m e r ica l  
i n c r e a s e  i n  g i r l s '  a t t a i n m e n t s  main ly  focus on schoo l  l e a v e r s  w i th  
q u a l i f i c a t i o n s .  Even though t h e r e  i s  room f o r  optimism, s i g n i f i c a n t l y  more 
boys s t i l l  g a in  h ig h e r  l e v e l  e d u c a t i o n a l  q u a l i f i c a t i o n s .  S tanworth  q u o te s  
examples from th e  y e a r s  1976-77 which show t h a t  14,800 g i r l s  a s  compared t o  
21,000 boys had s u i t a b l e  q u a l i f i c a t i o n s  f o r  e n t r y  i n t o  u n i v e r s i t i e s  ( s e e  
a l s o  H alsey  e t  a l . , 1980).
10. I t  i s  worth n o t i n g  t h a t  t h i s  t e a c h e r  has  s i n c e  l e f t  t h e  s ch o o l  and 
one o f  t h e  r easons  was f r u s t r a t i o n  grounded i n  an i n a b i l i t y  t o  e f f e c t  
change .
11. At t h e  moment c u r r e n t  e d u c a t i o n a l  in n o v a t io n  does  demand o f  t h e  t e a c h e r  
s k i l l s  in  s o c io l o g y ,  a p p l i e d  s o c i a l  work,  psychology and a h o s t  o f  o t h e r  
s p e c i a l i z e d  a r e a s  ( c o u n s e l l i n g ,  p a s t o r a l  c a r e ,  e t  c e t e r a  s ee  C hap te r  10).
12. In  a l l  ILEA schoo ls  c h i l d r e n  who choose a schoo l  a s  t h e i r  f i r s t  c h o ic e  
r e c e iv e d  f i r s t  c o n s i d e r a t i o n  p ro v ided  t h e i r  a b i l i t y  group i s  n o t  over
su bscr ib ed .
13. Among l o c a l  e d u c a t io n  a u t h o r i t i e s  ILEA spends th e  most p e r  p u p i l ,  
£1234.1 .  This  i s  fol lowed  c l o s e l y  by M anches te r ,  £1065.3 .  The lowest  
spender  i s  Wolverhampton,  £912 .2 .  N e v e r th e l e s s  a s  R u t t e r  e t  a l .  (1979) 
show, a range o f  school  v a r i a b l e s  impinge on p u p i l s ’ outcomes.
H argreaves  (1984:7 )  p o i n t s  ou t  t h a t  inner^London boroughs s u f f e r e d  
s e v e r e l y  from a wide v a r i e t y  o f  s o c i a l  d i s a d v a n ta g e s  r a n g in g  from
unemployment t o  h igh  m o r t a l i t y  r a t e .  In a d d i t i o n  ' t h e r e  i s  g r e a t e r  
d e p r i v a t i o n  i n  in n e r  London th a n  in  Birmingham, L iv e rp o o l  o r  M a n c h e s t e r . ’
14. The r e s e a r c h e s  c i t e d  h e r e  i n d i c a t e  th e  g e n e r a l  t r e n d .  Tomlinson (1983) 
shows t h a t  t h e r e  a r e  e x c e p t io n s  t o  t h e s e .
15. See Smith (1977) and Haynes (1983) f o r  d i s c u s s i o n s  on the  l e v e l s  o f
employment e x p e r i en ced  by e t h n i c  m i n o r i t y  g roups .
16. For  example,  when O b ia g e l i  sugges ted  t h a t  she would t a k e  up bank ing  
a f t e r  she l e f t  schoo l  h e r  f a t h e r  d i d  n o t  have  v i s i o n s  o f  h e r  a s  a bank
c a s h i e r .  He saw banking  as  a s t e p p i n g  s to n e  t o  go ing  i n t o  h i g h e r
e d u c a t i o n a l  i n s t i t u t i o n s  t o  s tudy  accoun tancy .
17. Here aga in  the  p a r e n t s  am bi t ions  were n o t  j u s t  fo r  the  c h i l d  t o  become 
simply a S t a t e  E n ro l l e d  Nurse ,  b u t  t o  pu rsue  n u r s in g  up t o  u n i v e r s i t y  
l e v e l .
18. There a r e  ongoing d e b a t e s  a s  t o  whether  schoo ls  should  o f f e r  a ' l a r g e  
common c u r r i c u lu m '  o r  s p e c i a l i z e d  s u b j e c t  o p t i o n s .  Although H arg reaves  
(1984 :52f )  favou rs  th e  former i t  i s  wor th n o t i n g  t h a t  s u b j e c t  l e a r n i n g  i n  
i n s t i t u t i o n s  o f  h ig h e r  e d u c a t io n  a r e  v e ry  s p e c i a l i z e d .  As c u r r e n t l y  
happens ,  c u r r i c u lu m  d i f f e r e n t i a t i o n  may work t o  e n s u re  t h a t  on ly  l e s s  a b l e  
p u p i l s  en joy  a broad  based cu r r i c u lu m  w h i le  t h e  remainder  a r e  t a u g h t  i n  a 
s p e c i a l i z e d  manner.
19. I t  i s  wor th n o t i n g  t h a t  t e a c h e r s  r a r e l y  r ead  academic j o u r n a l s .  
N e i t h e r  o f  the  two schoo ls  had any o f  th e  B r i t i s h  e d u c a t io n  j o u r n a l s  in  
t h e i r  l i b r a r y .  The t e a c h e r s  methods o f  keep ing  up w i th  c u r r e n t  
e d u c a t i o n a l  though t  was p r i m a r i l y  th rough  r e a d i n g  a r t i c l e s  i n  t e a c h e r  
m agaz ines /papers  such as  ILEA C o n t a c t , The T e a c h e r , and The Times
E d u c a t io n a l  Supplement. These a r e  i n f o r m a t i v e ,  b u t  l i k e  most magazine 
l i t e r a t u r e ,  a r e  h a r d l y  a b l e ,  w i t h i n  t h e i r  b r i e f ,  t o  go i n t o  d e t a i l e d  
a n a l y s i s  o f  co n c e p tu a l  i s s u e s .  Hargreaves  (1984:108-113) s u g g e s t s  t h a t  
t e a c h e r s  should  go on more i n - s e r v i c e  t r a i n i n g  and have more s c h o o l  t ime  i n  
which t o  deba te  i s s u e s .
20.  In  SG t h e  f i r s t  week o f  th e  t h i r d  te rm was f r a u g h t  w i th  o r g a n i z a t i o n a l  
d i f f i c u l t i e s  as  the  s c h o o l ' s  t i m e t a b l e  was ' n o t  q u i t e  r e a d y '  (middle 
management p h r a s e ) .
21.  A l l  t h e  p a r e n t s  i n t e r v i e w e d  s t a t e d  t h a t  t h e i r  pr im ary  m o t iv a t io n  fo r  
coming t o  B r i t a i n  was t o  s tudy  (S e c t i o n  1 .5 ) .
22.  The i s s u e  o f  th e  c h i l d r e n  (and p a r e n t s )  r e t u r n  t o  N i g e r i a  i s  examined 
i n  more d e t a i l  i n  S e c t io n  10.4.
23.  For  an almost  i d e n t i c a l  s ta t e m e n t  s ee  H a rg reaves ,  1984: S e c t io n
3 . 5 . 3 .
24.  During th e  p e r io d  o f  f i e l d  work a t  SG, s e v e r a l  m ee t ings  ( t h r e e  o f  
which I  a t t e n d e d )  were h e l d  i n  o r d e r  t o  o rg a n iz e  an a n t i - r a c i s t  
co n fe r e n c e .
SG has  s u b se q u e n t ly  a p p o in te d  a t e a c h e r  r e s p o n s i b l e  f o r  o v e r s e e i n g  
m u l t i - e t h n i c  c u r r i c u lu m  p r a c t i c e .  MB has  s e t  up a committee t o  look i n t o  
th e  f e a s i b i l i t y  o f  d eve lop ing  a m u l t i - e t h n i c  and a n t i - p r e j u d i c e  
cu r r i c u lu m .
25.  This  head has  s in c e  l e f t  t h e  s c h o o l .
CHAPTER E IG H T  :  CLASSROOM SC EN A R IO S
8.1 Introduction
In  t h e  p r e v io u s  c h a p t e r  we d i s c u s s e d  th e  p ro c e s s  o f  s c h o o l i n g  a s  i t  
r e l a t e d  t o  amongst o t h e r  i s s u e s  th e  o r g a n i z a t i o n  o f  t e a c h i n g .  Th is  c h a p t e r  
examines c l a ss room  a c t i o n  as  i t  s p e c i f i c a l l y  r e l a t e s  t o  N ig e r i a n  c h i l d r e n .
The c h i l d r e n ’s a c t i o n s  w i l l  be d i s c u s s e d  i n  o r d e r  t o  g a in  i n s i g h t  i n t o  
in t e r g r o u p  c la ss room  r e l a t i o n s h i p s .  I t  i s  wor th n o t i n g  t h a t  t h e  f o l l o w in g  
c h a p t e r  expands on some o f  t h e  accoun ts  o f  a c t i o n  g iv e n  by N ig e r i a n  
c h i l d r e n  i n  t h i s  c h a p t e r  by examining i n t e r - e t h n i c  r e l a t i o n s  i n  th e  schoo ls  
concerned .  Although t h e s e  two c h a p t e r s  a r e  concerned w i th  c l a s s ro o m  
( i n c l u d i n g  s ch o o l )  a c t i o n ,  i t  was found n e c e s s a ry  t o  d i s t i n g u i s h  between 
w i th in -g ro u p  a c t i o n  ( i n t e r a c t i o n a l  s t y l e s  d i s c u s s e d  in  t h i s  c h a p t e r )  and 
i n t e r - g r o u p  s t r a t e g i e s  ( a s  examined i n  Chapte r  9 ) .
I t  w i l l  be remembered t h a t  i n  a d d i t i o n  t o  i n t e r v i e w s  w i th  the  
c h i l d r e n ,  o b s e r v a t i o n s  were a l s o  c a r r i e d  out  in  t h e  c l a s s ro o m s ,  in  
p a r t i c u l a r ,  and in  th e  p layground and school  c o r r i d o r s  (C hap te r  4 ) .  I t  i s  
s t r e s s e d  ag a in  t h a t  th e  r e c o r d i n g  o f  o b s e r v a t i o n s  was in t e n d e d  t o  p ro v id e  
independent  ev idence  r e l a t e d  t o  th e  c h i l d r e n ’ s acc oun ts  o f  t h e i r  b e hav iou r  
and a t t i t u d e s  t o  s c h o o l i n g .  The g r a p h ic  and q u a n t i t a t i v e  methods o f  
r e c o r d i n g  o b s e r v a t i o n s ,  such as  c l a ss room  ’’s i t t i n g s ” and t e a c h e r - p u p i l  
i n t e r a c t i o n s  w i t h i n  th e  c la ss room ,  were no t  employed in  any q u a n t i t a t i v e l y  
c o n c l u s i v e  manner. R a the r  they  were used i n t e r p r e t i v e l y  a lmos t  i n  th e  
manner i n  which a r t i s t ’ s im pres s ions  o f ,  s ay ,  court room i n t e r a c t i o n  g iv e s  
an i n s i g h t  i n t o  the  s i t u a t i o n a l  c o n t e x t  o f  c o u r t  p ro c e e d in g s .
The fo l lo w in g  d i s c u s s i o n  i s  concerned  w i th  th e  e x p o s i t i o n  o f  t h e  
c h i l d r e n ’s ad o p t io n  o f  p a r t i c u l a r  s t y l e s  o f  c l a ss ro o m  a c t i o n .  Fur long  
(1976) used  th e  term ’ i n t e r a c t i o n a l  s e t '  t o  d e s c r i b e  s p e c i f i c ,  though 
te mporary ,  i n t e r a c t i o n a l  changes in  c l a ss room  group membership.  With in  
p a r t i c u l a r  c lass rooms c h i l d r e n  l e a r n e d  t o  l i v e  w i t h ,  accommodate o r  come 
i n t o  open h o s t i l i t y  w i th  o t h e r  c h i l d r e n  a n d /o r  t h e i r  t e a c h e r s .  The 
c la ss room  i s  an envi ronment  i n  which c h i l d r e n  main ly  "do t h e i r  own t h i n g " .  
I t  i s  acknowledged t h a t  c h i l d r e n ,  as  s o c i a l  a c t o r s  who a r e  c a p a b le  o f  
d e f i n i n g  and r e d e f i n i n g  s o c i a l  s i t u a t i o n s ,  a r e  a l s o  a b l e  t o  adop t  a 
complex a r r a y  o f  c l a ss room  i n t e r a c t i o n  a t  p a r t i c u l a r  p o i n t s  i n  t ime  (Woods, 
1983; S t r a u s s ,  1962). However, enough c h i l d r e n  t a k e  p a r t  i n  s i m i l a r  
a c t i v i t i e s  and i n t e r a c t  w i t h i n  o r  o u t s i d e  p a r t i c u l a r  g roup ings  f o r  an 
i d e n t i f i c a t i o n  o f  t h r e e  t y p e s  o f  c l a ss room  a c t o r :
(a )  t h e  l o n e r s , who i n i t i a t e d  l i t t l e  i n t e r a c t i o n  w i th  o t h e r  p u p i l s  s i t t i n g  
a d j a c e n t  t o  them even though a t  l e a s t  one o f  th e  a d j a c e n t  p u p i l s  was 
d e s c r ib e d  as  a f r i e n d .  When t a l k  was i n i t i a t e d  by th e  l o n e r s  i t  u s u a l l y  
took the  form o f  a s k in g  q u e s t i o n s ,  main ly  in  r e l a t i o n  t o  the  t a s k  a t  hand .  
O uts ide  th e  c l a ss room  c o n t e x t ,  such as  in  th e  p layground  a n d /o r  c o r r i d o r s  
(going  t o  t h e  nex t  l e s s o n  o r  t o  t h e  d in in g /a s s e m b ly  h a l l ) ,  th e  l o n e r s  
i n v a r i a b l y  remained w i t h i n  t h e i r  t e a c h in g  g roup.  They were r a r e l y  found in  
groups o f  more th a n  t h r e e  o r  fou r  and when t h i s  d id  occur  they  f r e q u e n t l y  
appea red  t o  be s imply  an appendage t o  th e  g roup .  They r a r e l y  dominated 
p u p i l  t a l k .  With in  th e  group o f  l o n e r s ,  two subgroups were found in  
r e l a t i o n  t o  th e  l o n e r s ’ i n t e r a c t i o n  w i th  t e a c h e r s  -  th e  p a s s i v e  and 
a c t i v e  l o n e r s .  The p a s s i v e  l o n e r s  i n t e r a c t e d  w i th  t h e i r  f r i e n d s  i n  a 
s i m i l a r  manner as  they  d id  w i th  t h e i r  t e a c h e r s .  They r a r e l y  i n i t i a t e d  
i n t e r a c t i o n  w i th  th e  t e a c h e r  i n  te rms o f  v o l u n t e e r i n g  r e s p o n s e s ,  a s k in g  
q u e s t i o n s  o r  r e q u e s t i n g  e x p l a n a t i o n s .  In  c o n t r a s t ,  a c t i v e  l o n e r s  i n i t i a t e d  
and even dominated i n t e r a c t i o n  w i th  t h e i r  t e a c h e r s  w h i le  ’m a r g i n a l i z i n g ’ 
( i n  Woods, 1980a:66) i n t e r a c t i o n  w i th  t h e i r  f r i e n d s  a nd /o r  p e e r  g roup .
(b) t h e  g o o d t i m e r s , who c o n s i s t e n t l y  i n i t i a t e d  i n t e r a c t i o n  w i th  o t h e r  
p u p i l s  s i t t i n g  a d j a c e n t  t o  them. These to o ,  as  w i th  t h e  l o n e r s ,  were 
u s u a l l y  t h e i r  f r i e n d s .  In  a d d i t i o n  t h e  goodtimers  had " f r i e n d l y "  
r e l a t i o n s h i p s  w i th  most o f  th e  p u p i l s  i n  t h e i r  p e e r  g roup .  O u ts id e  the  
c l a ss room  c o n te x t  they  mingled  f r e e l y  w i th  o t h e r  p u p i l s  i n  t h e i r  own o r  
a n o th e r  p e e r  group .  The goodtimers  were u s u a l l y  found i n  l a r g e r  groups  
than  th e  l o n e r s  and were observed  no t  only  t o  i n i t i a t e ,  b u t  a l s o  t o  v i e  
with  o t h e r s  t o  dominate p u p i l  t a l k .  Th is  p r o p e n s i t y  f o r  i n c e s s a n t  v e r b a l  
u t t e r a n c e s  was a l s o  p e r c e iv e d  in  t h e  g o o d t im e rs '  i n t e r a c t i o n  w i th  t h e i r  
t e a c h e r s .
(c)  t h e  t r o u b l e m a k e r s , who n o t  only  c o n s i s t e n t l y  i n i t i a t e d  i n t e r a c t i o n  w i th  
o t h e r  p u p i l s  and t h e i r  t e a c h e r s ,  bu t  a l s o  dominated the  i n t e r a c t i o n  i n  such 
a manner as  t o  c r e a t e  i n t e r a c t i o n a l  c o n f l i c t .  In  such c a s e s  t h e  a u t h o r i t y  
o f  the  t e a c h e r  was r e q u i r e d  t o  r e - e s t a b l i s h  c l a ss room  o r d e r .  I n i t i a l  
t e a c h e r  s t r a t e g y  took th e  form o f  w a rn ings .  These were u s u a l l y  d i s r e g a r d e d  
by th e  t ro u b le m a k e r s .  O u ts ide  the  c l a ss room  c o n t e x t  t r o u b lem ak e r s  employed 
s i m i l a r  i n t e r a c t i o n a l  s t y l e s  t o  t h o s e  engaged i n  in  th e  c l a s s ro o m .  I f  a 
t e a c h e r  was p r e s e n t  they  were asked t o  modify t h e i r  b e h a v i o u r .  P e r s i s t e n t  
’d i s r u p t i v e ’ behav iou r  led  t e a c h e r s  t o  adopt  s t r i c t e r  forms o f  p u p i l  
c o n t r o l  r an g in g  from d e t e n t i o n s  t o  s u s p e n s i o n s .  As w i th  t h e  l o n e r s ,  the  
t r o u b le m a k e r s '  group r a r e l y  c o n s i s t e d  o f  more than  t h r e e  o r  fo u r  o t h e r  
members. U n l ike  the  l o n e r s ,  they  were r a r e l y  observed  t o  be  appendages t o  
a group .  Where t h e r e  was th e  p o s s i b i l i t y  o f  t h e i r  b e in g  appendages t o  a
p a r t i c u l a r  on -go ing  i n t e r a c t i o n  the y  were c ap a b le  o f  i n v i t i n g  
th e m s e lv es ,  even though only  t e m p o r a r i l y ,  t o  p a r t i c i p a t e  i n  t h e  t a l k  o f  
o t h e r  g roups .  Troublemakers were n o t  p o p u la r  i n  th e  sense  t h a t  goodtimers  
were.  R a ther  they  were n o t o r i o u s  and te nded  t o  be avoided  by o t h e r  p u p i l s  
e x c e p t ,  o f  c o u r s e ,  th o s e  i n  t h e i r  ’ i n t e r a c t i o n a l  s e t ’ ( F u r l o n g , 1976).
Table  8.1 shows th e  number o f  c h i l d r e n  t e a c h e r s  c l a s s i f i e d  i n  each o f  
the  t h r e e  c a t e g o r i e s  i n  the  two r e s e a r c h  s c h o o l s .
TABLE 8,1 i TYPES OF CLASSROOM ACTOR
TYPE CHILDREN TOTAL
SG MB
Loner 21 8 29
Goodtimer 14 4 18
Troublemaker 8 2 10
A l l  Types 43 14 57
Nowhere i s  i t  argued t h a t  the  types  o f  a c t o r  d i s c u s s e d  below a re  
m u tua l ly  e x c l u s i v e  (Woods, 1980a: Chapte r  5 ) .  I t  i s  acknowledged t h a t  
s o c i a l  a c t o r s  a r e  capa b le  o f  moving from one s t a t u s  t o  an o th e r  ( s t a t u s  
pas sage ;  S t r a u s s ,  1962; Hughes, 1971; s ee  a l s o  Lomax, 1980).  R a t h e r ,  the  
c a t e g o r i e s  i d e n t i f y  th e  c h i l d r e n  as  th e y  were p e r c e iv e d  by t h e i r  t e a c h e r s  
a t  th e  t ime o f  the  r e s e a r c h .
The d i s c u s s i o n  which fo l low s  i s  based  on g e n e r a l  o b s e r v a t i o n s  o f  32 
N ig e r i a n  c h i l d r e n  who were observed  f o r  a minimum o f  e i g h t  l e s s o n s  and two 
r e g i s t r a t i o n  p e r i o d s .  Ten o f  t h e s e  moreover,  were observed  f o r  a t o t a l  o f  
28 l e s s o n s  and seven r e g i s t r a t i o n  p e r i o d s .  Each s i n g l e  l e s s o n  l a s t e d  j u s t  
over  h a l f  an hour  and r e g i s t r a t i o n  l a s t e d  f o r  between t e n  and t h i r t y  
minu tes  depending on whether  t h e  c h i l d r e n  remained w i th  t h e i r  p a s t o r a l  
t e a c h e r  o r  asssembled  in  the  h a l l  w i th  o t h e r  p u p i l s  f o r  assembly .
8.2 The loners: to be a part or apart?
I t  must be bo rne i n  mind t h a t  a v a i l a b l e  space  i n  th e  c l a s s ro o m  a n d / o r  
a t e a c h e r s '  s p e c i f i c  s e a t i n g  ar rangements  fo r  p u p i l s ,  u s u a l l y  p r e v e n t e d  th e  
lo n e r  from s i t t i n g  in  i s o l a t i o n .  Even when t h e r e  was the  p o s s i b i l i t y  o f  
s i t t i n g  com ple te ly  a lone  t h e  lo n e r  d id  n o t  always t a k e  up t h e  o p p o r t u n i t y .  
What marked the  lo n e r  ou t  was t h a t  s / h e  r a r e l y  i n i t i a t e d  i n t e r a c t i o n  w i th  
o t h e r  p u p i l s ,  i n c lu d in g  th o s e  they  d e s c r ib e d  a s  t h e i r  f r i e n d s .  The d iag ram  
below i n  F ig u r e  8.1  showathe s i t t i n g  p o s i t i o n s  o f  a lo n e r  from r e g i s t r a t i o n
FIGURE B-1 LONER SITTIMG POSITIONS
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^L o) N ig e r ia n  lo n e r
@  N ig e r ia n  l o n e r s  fr ie n d
©  o f  W e st  Indian o r ig in
T e a ch er  
©  R e s e a r c h e r
X  e m p t y  s p a c e
i n  th e  morning t o  th e  f i n a l  l e s s o n  o f  t h e  day .  As can be s e e n ,  th e  
N ig e r i a n  lo n e r  (LO) never  a c t u a l l y  s a t  on h i s  own. He s a t  nex t  t o  th e  same 
boy on every  oc c a s io n  excep t  d u r in g  th e  r e g i s t r a t i o n  p e r io d s  when a l l  
p u p i l s  had " s i t t i n g s "  s e t  by t h e i r  t e a c h e r .  LO d e s c r ib e d  EF as  h i s  f r i e n d  
(F ig u re  8 . 1 ) .  However, LO r a r e l y  i n i t i a t e d  i n t e r a c t i o n  w i th  EF nor  w i th  
o t h e r  p u p i l s  s i t t i n g  immediate ly  a d j a c e n t  t o  him o r  i n  th e  c l a s s  in  
g e n e r a l .  He r a r e l y  v o lu n t e e r e d  t o  answer th e  t e a c h e r ’s q u e s t i o n s .  This  
could  no t  be i n t e r p r e t e d  as  igno rance  o f  th e  r e q u i r e d  r e s p o n s e  because  he 
almost  always responded  t o  th e  t e a c h e r ' s  s a t i s f a c t i o n  whenever he  was asked  
a d i r e c t  q u e s t i o n .  Due t o  h i s  d e s i r e  no t  t o  i n i t i a t e  i n t e r a c t i o n  w i th  
p u p i l s  o r  t e a c h e r s  i n  t h e  c l a ss room ,  c o r r i d o r  o r  p la yg round ,  LO i s  
c l a s s i f i e d  as  a p a s s i v e  lo n e r  ( s e e  Photograph 8 . 1 ) ,
A c o n t r a s t  t o  t h i s  a s p e c t  o f  l o n e r  b e hav iou r  was found i n  p u p i l s  who 
though the y  r a r e l y  i n i t i a t e d  i n t e r a c t i o n  w i th  th o s e  i n  t h e i r  p e e r  group ,  
i n i t i a t e d  com p ara t iv e ly  more i n t e r a c t i o n  w i th  t h e i r  t e a c h e r s  by be in g  
amongst t h o s e  who c o n s i s t e n t l y  v o l u n t e e r e d  r e s p o n s e s  t o  t h e  t e a c h e r s '  
q u e s t i o n s .  This  l a t t e r  group a r e  c l a s s i f i e d  a s  a c t i v e  l o n e r s .  Tab le  8 .2  
shows p u p i l - t e a c h e r  i n t e r a c t i o n  d u r in g  a h i s t o r y  l e s s o n  i n  which an a c t i v e
TABLE 8.2 HISTORY LESSON INTERACTION
KEY:
TDQ
CVA
CAE/R
TRSQ
TRNSQ
TNQ
TDQ CVA CAE/R TRSQ TRNSQ TNQ
E LI L l (e ) W X /  / / /
E LI E(e) /  / / /
E E L l (e) /  / / /
E LI E ( r ) /  /
L l W(e)
L2 L l ( r )
E W(r)
Teacher  asks  p u p i l  d i r e c t  q u e s t i o n  
C h i ld  v o l u n t e e r s  answer
Chi ld  asks  f o r  e x p l a n a t i o n  o r  makes a r e q u e s t  
Teacher r e q u e s t s  a s p e c i f i c  c h i l d  t o  keep q u i e t  
Teacher  r e q u e s t s  c l a s s  i n  g e n e r a l  t o  keep q u i e t  ( n o n - s p e c i f i c )  
T o t a l  number o f  q u e s t i o n s  t e a c h e r  asked and I  i n t e r p r e t e d  as 
r e q u i r i n g  a s p e c i f i c  r e sp o n se  from p u p i l s .
A : P u p i l  o f  Asian ( I n d i a n  s u b - c o n t i n e n t )  o r i g i n
E : P u p i l  o f  European o r i g i n
W : P u p i l  o f  West I n d ia n  o r i g i n
L I ,  L2 : N ig e r i a n  l o n e r s
l o n e r  ( L 1) dominated th e  i n i t i a t i o n  o f  i n t e r a c t i o n  w i th  th e  t e a c h e r  w h i le  
p a s s i v e  lo n e r  (L2) only  responded  when asked a d i r e c t  q u e s t i o n .  There was 
a t o t a l  o f  2 1 p u p i l s ,  i n c lu d i n g  two N ig e r i a n  p u p i l s  (Ll  and L2) i n  the  
h i s t o r y  l e s s o n .  The t e a c h e r  asked  d i r e c t  q u e s t i o n s  (TDQ) o f  seven  p u p i l s  
i n c lu d in g  th e  two N ig e r i a n  l o n e r s  (Ll  and L 2 ) . Ll v o l u n t e e r e d  answers t o  
the  t e a c h e r ' s  g e n e r a l  q u e s t i o n s  aimed a t  anyone who ca re d  t o  respond  (CVA). 
In a d d i t i o n ,  Ll  was p repa red  t o  make r e q u e s t s  ( L l ( r ) )  and ask e x p l a n a t i o n s  
( L l ( e ) )  o f  th e  t e a c h e r .  The t e a c h e r  asked  a t o t a l  number o f  14 q u e s t i o n s  
to  which,  as  I  i n t e r p r e t e d  i t ,  she expec ted  answers (TNQ). Maclure and 
French ( i n  Woods, 1980a) and Hammersley ( i n  Woods and Hammersley, 1977) 
have shown th e  c o m p le x i t i e s  invo lved  i n  t e a c h e r  q u e s t i o n  and p u p i l  answer 
sequences .  I t  i s  n o t  th e  i n t e n t i o n  t o  a d d re s s  th e s e  h e r e ,  b u t  t o  draw 
a t t e n t i o n  t o  a c la ss room  s i t u a t i o n  which c o n s i s t e d  m a in ly  o f  ' q u i e t '  
p u p i l s .  The t e a c h e r  made only  one s p e c i f i c  (TRSQ) and one n o n - s p e c i f i c  
(TRNSQ) r e q u e s t  fo r  c h i l d r e n  t o  keep q u i e t  d u r in g  the  co u r s e  o f  th e  s i n g l e  
p e r io d  H i s t o r y  l e s s o n .
Table  8 .3  shows t h r e e  p a r t s  o f  a double  p e r io d  (o v e r  one hour)  Bio logy 
l e s s o n .  There was a t o t a l  o f  19 p u p i l s  in  t h i s  l e s s o n  in c lu d i n g  
t h r e e  N ig e r i a n  p u p i l s  (L3, L4 and Ll o f  the  H i s t o r y  l e s s o n  t a b l e d  a b o v e ) .
In  th e  f i r s t  h a l f  o f  th e  Bio logy  l e s s o n  L3 and Ll  dominated th e  
i n d i v i d u a l  i n i t i a t i o n  o f  i n t e r a c t i o n  w i th  th e  t e a c h e r .  The t h i r d  N ig e r i a n  
p u p i l  L4 d id  n o t  v o l u n t e e r  r e s p o n s es  o r  i n i t i a t e  i n t e r a c t i o n  w i th  t h e  
t e a c h e r .  N e i t h e r  d id  th e  t e a c h e r  i n i t i a t e  i n t e r a c t i o n  w i th  L 4 . I t  i s  
r e a l i z e d  t h a t  th e  t e a c h e r s  may have i n i t i a t e d  i n t e r a c t i o n  w i th  Ll and L3 
because  o f  the  r e s e a r c h e r ' s  p r e s e n c e .  However, th e  t e a c h e r s  c o n s i s t e n t l y  
i n i t i a t e d  more i n t e r a c t i o n  wi th  the  a c t i v e  th a n  w i th  t h e  p a s s i v e  l o n e r s .  
During the  second h a l f  o f  t h e  Biology l e s s o n ,  p u p i l s  were asked  t o  r e a d  
q u i e t l y  t o  themselves  fo r  about  t e n  m in u te s .  There fo l lowed  a t h r e e  minu te  
d i s c u s s i o n  p r i o r  t o  t h e  end o f  th e  l e s s o n .  Here  a g a in  L3 and Ll  a c t i v e l y  
c o n t r i b u t e d  t o  the  l e s s o n  by v o l u n t e e r i n g  r e s p o n s e s ,  making r e q u e s t s  and 
a sk ing  f o r  e x p l a n a t i o n s ,  w h i le  L4 who does no t  f e a t u r e  a t  a l l  i n  Tab le
8 . 3 ,  d id  no t  p a r t i c i p a t e  i n  such an o v e r t  manner.  She took  down n o te s  and 
read  th e  passage  and jo i n e d  in  some o f  th e  chorused  r e s p o n s e s .  I n  t h i s  
Biology le sco n  t h e  observed  method o f  re sp o n d in g  t o  t e a c h e r  t a l k  by o t h e r  
members o f  the  t e a c h in g  group was by v o l u n t e e r i n g  r e s p o n s e s  j o i n t l y  a s  a 
group ( c h o r u s ) .
TABLE 8.3 : BIOLOGY LESSON INTERACTION
TDQ CVA CAE/R TRSQ TRNSQ TNQ
FIRST HALF E chorus A (r ) E X / /  /
A it L 1(e) X / /  /
A ii L3(e) X / /  /
L l ii L 3(r ) X /' /  /
0 l 3 / /  /
A l 3 / /  /
E L3 / /  /
L3 w I /  /
L l / /  /
Ll
SECOND HALF L3 L 1 A (r) A X / /  /
chorus L 3( r ) E / /  /
L3 L 1(e) E /
chorus W(e)
THREE MINUTE
DISCUSSION chorus L3(e) I /  /
chorus L3(e) / /  /
L3 L 1(e) / /
E W(e)
0 A(e)
KEY:
L3 : N ig e r i a n  l o n e r  
0 : P u p i l  o f  O r i e n t a l  o r i g i n  
For remainder  o f  c a t e g o r i e s  see  key t o  Tab le 8 .2
In te rms o f  c l a ss room  i n t e r a c t i o n  t h e  l o n e r s  i n t e r a c t i v e  b e hav iou r  
ranged from c o n s i s t e n t  p a r t i c i p a t i o n  t o  l i t t l e  o r  no p a r t i c i p a t i o n .  When 
asked about  h i s  c l a ss room  behav iou r  a s i x t h  form Band 2 l o n e r ,  Nnanyelu,  
r e p l i e d  th u s :
N : I  am q u i e t  i n  c l a s s . . .  J u s t  q u i e t  i n  g e n e r a l  w i t h i n  th e  
c l a s s  i t s e l f .
R : Have you been always q u i e t . . .R ight  from your  f i r s t  y e a r?
N : Yeah.
R : Do you ge t  i n t o  t r o u b l e  in  school?
N : No. Not v e ry  much.. .When I  say  t h a t  w e l l  I  mean -  when 
you say t r o u b l e  I  don’ t  g e t  i n t o  v e ry  s e r i o u s
t r o u b l e .  Like t h e y ’ l l  ( t h e  whole c l a s s )  -  l i k e  t h e r e ' l l  
be d e t e n t i o n  f o r  us l i k e  when w e ' r e  t a l k i n g  i n  c l a s s .
That k in d  o f  t r o u b l e  yeah ,  b u t  s e r i o u s  t r o u b l e ?  No.
R : What would you d e f i n e  a s  s e r i o u s  t r o u b l e ?
N : A s e r i o u s  t r o u b l e  i s  whereby i f  your  m isbehav iour  i n  
c l a s s  -  t h e  t e a c h e r  won’ t  d e a l  w i th  you.  She won’ t  
d i s c i p l i n e  you,  b u t  w i l l  r e f e r  you t o  a t e a c h e r  above 
h e r .  The head -  p robab ly  deputy  head o r  (a  middle
management t e a c h e r ) .  I  c a l l  t h a t  s e r i o u s  t r o u b l e .
The p o i n t  t o  n o te  h e r e  i s  t h a t  the  c h i l d r e n  who were c l a s s i f i e d  a s  l o n e r s ,  
i r r e s p e c t i v e  o f  t h e i r  a b i l i t y  Bands,  had one aim i n  common and t h a t  was t o  
avoid d i s c i p l i n a r y  measures which would r e q u i r e  th e  involvement  o f  t e a c h e r s  
in  top  a n d /o r  midd le  management p o s i t i o n s .  In  bo th  s ch o o ls  b e i n g  in  
s e r i o u s  t r o u b l e  i n v a r i a b l y  meant t h a t  th e  p u p i l ' s  p a r e n t s  would be informed 
o f  the  m isbehav iou r .  When informed o f  t h i s  the  p a r e n t s  were concerned  
t h a t  by g e t t i n g  i n t o  t r o u b l e ,  t h e i r  c h i l d r e n  were d i s r e g a r d i n g  th e  p a r e n t s  
e a r l i e r  warnings  o f  the  ty p e s  o f  p u p i l s  t o  be found i n  s c h o o l s :
The schoo l  i s  where you go t o  l e a r n . . . I f  you want your  c h i l d
t o  g a in  something  from i t  you have t o  knock i t  i n t o  t h e i r  
heads  t h a t  the y  a r e  n o t  t o  j o i n  t h o s e  groups who a r e  no t  
t h e r e  t o  l e a r n  (mother )  [ 1 ] .
This  mother  a p t l y  d e s c r ib e d  N ig e r i a n  p a r e n t s '  s t r a t e g y  o f  s o c i a l i z a t i o n  f o r  
schoo l  by drawing a t t e n t i o n  t o  i t  as  a p r o c e s s  o f  'k n o c k ( in g )  i t  i n t o  t h e i r  
h e a d s ' .  I f  a c h i l d  happened t o  make f r i e n d s  w i th  p u p i l s  u n i n t e r e s t e d  i n  
the  a c q u i s i t i o n  o f  school  knowledge,  th e  p a r e n t s  soon found o u t  e i t h e r  
th rough schoo l  r e p o r t s  o r  th rough  th e  p a r e n t s '  a ssessment o f  t h e  f r i e n d s  
the  c h i l d r e n  i n v i t e d  home. The p a r e n t s  deduced t h i s  by c l o s e l y  o b s e rv in g  
and m o n i to r in g  th e  a c t i v i t i e s  o f  t h e i r  c h i l d r e n ' s  f r i e n d s :
Sometimes he has  f r i e n d s  t h a t  on ly  want t o  go o u t . . .  T h e r e ' s  
one f r i e n d  he has  now. H e 's  a v e ry  good boy.  When he  comes 
the y  come h e re  ( f r o n t  room) and do t h e i r  homework. T h a t ' s  
th e  f r i e n d  I  l i k e .  Not a l l  t h e s e  ones run n in g  around 
(m o th e r ) .
Once 'g o in g  o u t '  outweighed 'd o in g  t h e i r  homework' t h e  p a r e n t s  soon 
communicated t h e i r  d i s a p p r o v a l ,  no t  j u s t  t o  t h e i r  own c h i l d r e n ,  b u t  a l s o  t o  
th e  c h i l d r e n ' s  f r i e n d s .  I n  n in e  c a s e s ,  th e  d i s a p p r o v a l  was a l s o  
communicated d i r e c t l y  t o  th e  f r i e n d ' s  p a r e n t .  A mother  d e s c r i b e d  the  
s i t u a t i o n  :
Jane  ( d a u g h t e r ' s  f r i e n d )  s a i d  she was t a k i n g  h e r  C S E . . .  t h a t  
(CSE) pu t  me o f f  a b i t . . . J a n e  l i k e s  go ing  o u t . . .  b u t  I  d i d n ' t  
mind (h e r  going o u t )  because  I  w o u ld n ' t  l e t  Ngozi ( h e r  
d a u g h te r )  go anyway. But what made me s to p  Jane  (coming
h e r e ) . . .Ngozi s t a r t e d  g e t t i n g  home a t  h a l f  p a s t  fo u r  w i t h i n  a 
m a t t e r  o f  a week ( o f  knowing J a n e ) . . . ( I  t o l d  J a n e ) ,  " I  don’ t  
want t o  s ee  you w i th  Ngozi and don ’ t  come t o  my house 
a g a i n . . .  Jane  d i d n ’ t  seem t o  l i s t e n  so I  went t o  h e r  house 
and t o l d  h e r  Mum. I  s a i d , " T e l l  your d a u g h te r  t o  l e ave  my 
d a u g h t e r " . . . 1  thought ( Jane  would) be th e  ty pe  t h a t  would 
come and then  s i t  down and r ead  w i th  Ngozi and do t h e i r  
l i t t l e  homework t o g e t h e r  and then  go ou t  and p l a y .  Not 
s t a n d i n g  ou t  a t  h a l f  p a s t  t e n ,  e l ev en  a t  n i g h t  in  l i t t l e  
c o r n e r .  No. I t ' s  t o o  e a r l y  y e t '  (mother o f  14 y e a r  o ld  
g i r l ) .  (See a l s o  Chapte r  10)
Although t h e s e  e v e n t s  o ccu r red  o u t s i d e  school  th e y  had i m p l i c a t i o n s  f o r  the  
c h i l d ' s  i n - s c h o o l  s t r a t e g i e s ,  the  p r im ary  aim o f  which was t o  avoid  
' s e r i o u s  t r o u b l e ' .
Not s u r p r i s i n g l y  the  lo n e r s  were p e r c e iv e d  as  b e in g  q u i e t ,  p l e a s a n t ,  
keen ,  e n t h u s i a s t i c ,  h e l p f u l  b u t  i n t r o v e r t  members o f  the  c l a s s :
In  a way she i s  f a r  to o  r e t i c e n t .  W i l l  no t  ask fo r  h e l p .  She 
i s  l o s i n g  touch  r a p i d l y . . .  One t h i n g  I  w i l l  say f o r  h e r  she 
i s  v e ry  -  ex t rem ely  h e l p f u l .  I  can always count  on h e r  t o  
h e l p  i n  c l a s s . . .  G iv ing ou t  books and doing  l i t t l e  jo bs  
( t e a c h e r ) .
Woods (1979:7 1-72) p l a c e s  t h e s e  t y p e s  o f  t e a c h e r  approved p u p i l s  on a 
confo rm i ty  -  cum -  i n g r a t i a t i o n  s c a l e .  He e x p l a i n s  t h a t  c o n f o r m i s t s  do not  
i n v a r i a b l y  ' s u c k  up '  t o  t e a c h e r s ,  b u t  a s  w i th  i n g r a t i a t o r s
aim t o  maximize t h e i r  b e n e f i t s  by e a r n i n g  th e  favou r  o f  th o se  
wi th  power and a r e  u s u a l l y  u n d i s tu r b e d  by u n p o p u l a r i t y  [2]  
among t h e i r  p e e r s .  O f ten  they  a r e  i n d i v i d u a l s  o p e r a t i n g  
a lo n e .
The N ig e r i a n  lo n e r s  t r o u b l e - a v o id a n c e  s t r a t e g y ,  though c h a r a c t e r i z e d  by 
v a ry in g  l e v e l s  o f  i n g r a t i a t i o n ,  i s  p r i m a r i l y  a r e sp o n se  t o  t h e  need t o  
' g e t  on '  w i th  schoo l  work and a l s o  avo id  t r o u b l e  a t  home:
(H e ' s )  v e ry  good.  H e 's  w e l l  m o t i v a t e d . . .  T h e r e ' s  no problem 
w i th  h i m . . .  H e 's  j u s t  a q u i e t  l a d .  G e t ' s  on w i th  i t .  He i s  
v e ry  q u i e t  i n  f a c t .  He d o e s n ' t  make h i s  p re s e n c e  f e l t . . .  I  
f i n d  him q u i t e  s a t i s f a c t o r y . . .H e 's  d e l i g h t f u l  ( t e a c h e r ) .
Some o f  the  t e a c h e r s  expressed  th e  view t h a t  they  wished  th e  l o n e r s  
cou ld  be l e s s  i n t r o v e r t e d  and thus  a t tem p ted  t o  ' g e t  them ou t  o f  ( t h e i r )  
s h e l l '  by c o u n s e l l i n g  them and encourag ing  them t o  i n t e r a c t  more w i th  t h e i r  
pee r  group.  In  t h r e e  c a s e s  t h i s  b a c k f i r e d  and the  c h i l d r e n  began t o  adopt  
t roub lemaking  i n t e r a c t i o n a l  s t y l e s .  The c o u n s e l l i n g  was e i t h e r  f a u l t y  o r  
the  c h i l d r e n  had a l r e a d y  begun r e d e f i n i n g  t h e i r  school  s t a t u s  and th e  
c o u n s e l l i n g  had a c t e d  as  a c a t a l y s t .  However, f o r  most o f  t h e  t e a c h e r s  the  
lo n e r s  were ' i d e a l ' ,  e s p e c i a l l y  in  r e l a t i o n  t o  c l a ss room  c o n t r o l :
(Seven o f  the  n in e  N ig e r i a n  g i r l s  in  a y e a r  group)  a re
f a b u lo u s .  They’ve neve r  missed  schoo l  o r  been l a t e  i n  t h e i r  
t h r e e  y e a r s  h e r e  and they  a r e  eve r  so h e l p f u l .  They a r e  an 
a s s e t  ( t e a c h e r ) .
In  so f a r  a s  th e  l o n e r s  were i n t e r e s t e d  in  th e  a c q u i s i t i o n  o f  schoo l  
knowledge,  they  cou ld  be d e s c r ib e d  as  ' i n s t r u m e n t a l l y  c o m p l i a n t 1 (Woods, 
1979:72).  However, t h i s  s t r a t e g y  was a r r i v e d  a t  th rough  i n t e r a c t i o n a l  
s t a g e s  i n  which the  r e c e i p t  o f  t e a c h e r  app rova l  i d e n t i f i e d  them t o  t e a c h e r s  
as co m p l ia n t .  Teachers  i n  t u r n  tended t o  seek ou t  p u p i l s  the y  had thus
l a b e l l e d ,  and in  t u r n  the  p u p i l s  sought  i n t e r a c t i o n a l  compensa tion  from
t e a c h e r s  f o r  t h e i r  l a c k  o f  i n t e r a c t i o n  w i th  t h e i r  p e e r  g roup .  In  r e s p e c t  
o f  t e a c h e r - p u p i l  i n t e r a c t i o n  t h e  c h i l d r e n  were v e ry  aware o f  t h e i r  
c la ss room  s t a t e g i e s .  When asked how she though t  h e r  t e a c h e r s  would 
d e s c r i b e  h e r  b e h a v io u r ,  S a b i k a t , a f o u r t h  y e a r  p u p i l ,  r e p l i e d :
They’d say s h e ’ s a n i c e  q u i e t  g i r l .  She’s a l r i g h t ,  
bu t  she goes on t o  p o i n t  ou t  t h a t
t h e  t e a c h e r s  on ly  s ee  one s i d e  o f  me. The good s i d e  o f  me
. . . I f  they  ge t  on ma nerves  I  j u s ’ keep q u i e t .  I  j u s '  don'
t a l k  t o  'em.
Woods (1983) has  p o in t e d  out  t h a t  c h i l d r e n  a r e  v e ry  adep t  a t  managing t h e i r  
a c t i o n s .  As s o c i a l  a c t o r s  invo lved  i n  th e  p ro ces s  o f  im p res s io n  
management, they  adopted  p a r t i c u l a r  s t y l e s  o f  s o c i a l  a c t i o n  which th e y  
employed i n  f r o n t  r e g io n s  ( c la ss room s  w i th  a t e a c h e r  p r e s e n t )  o r  back 
r e g io n s  (c la ss room s  w i th o u t  a t e a c h e r  p r e s e n t ,  p la y g ro u n d s ,  c o r r i d o r s ,  
t o i l e t s  and so  on;  s ee  a l s o  F ur long ,  1984; Goffman, 1982).
One o f  th e  l o n e r s  p o in t e d  out  t h a t  he  s p e c i f i c a l l y  went ou t  o f  h i s  way 
t o  avoid  c o n f r o n t a t i o n  wi th  h i s  t e a c h e r s :
Some c h i l d r e n  l e t  i t  a l l  j u s t  go ou t  and t h e y ' r e  rude 
t o  t e a c h e r s ,  b u t  I  d o n ' t  do t h a t .  I  d o n ' t  t h i n k  i t ' s  v e ry  
n i c e  because  i f  I  do t h a t  t o  them i t ' l l  be l i k e  do ing  i t  t o  
my own p a r e n t s  and t h a t ' s  no t  v e ry  n i c e  ( f i f t h  y e a r  b o y ) .
The u n d e r ly i n g  and perhaps  most c r u c i a l  a s p e c t  o f  t e a c h e r - p u p i l  i n t e r a c t i o n  
which accounted  f o r  lo n e r  c la ss room  a c t i o n  was t h e  l o n e r ' s  a n a l y s i s  o f  
t e a c h e r - p u p i l  r e l a t i o n s h i p s  in  te rms o f  t e a c h e r  power and p u p i l
s u b s e r v i e n c e .  P a r t  o f  th e  l o n e r s '  confo rm i ty  was a r r i v e d  a t  th rough  the  
a dop t ion  o f  a p r i m a r i l y  s u b s e r v i e n t  r o l e  which the y  u t i l i z e d  i n  o r d e r  t o  
n e g o t i a t e  a m u tu a l ly  a c c e p t a b l e  r e l a t i o n s h i p  w i th  t h e i r  t e a c h e r s :
They 've  always been n i c e  t o  me ' c a u s e  I  obey them ( f i f t h  y e a r  
g i r l ) .
P u p i l s  were no t  only  a b l e  t o  r e c o g n iz e  th e  power r e l a t i o n s h i p s  between 
t e a c h e r s  and p u p i l s ,  bu t  were p r e p a re d  t o  succumb t o  i t  i n  o r d e r  t h a t  they  
might  avo id  school  l e a r n i n g  d i f f e r e n t i a t i o n  (Keddie,  1971) by t e a c h e r s  who 
tended  t o  ig n o re  d i s r u p t i v e  c h i l d r e n :
I f  y o u ' r e  good,  t e a c h e r s  g iv e  you more work,  h a r d  work t o  
h e lp  you i n  f u t u r e .  Like exams. Some c h i l d r e n  d o n ' t  c a r e
what they  do.  They j u s t  want t o  be  n o i s y  in  c l a s s  and p la y  
ab o u t .  So the  t e a c h e r  j u s t  d o n ' t  b o t h e r  t h e m . . .  L ike  Mr. (X) 
h e ' l l  come i n  and say "Okay who’s ready t o  work to d a y ?"  We 
say "Yes",  b u t  some d o n ' t  r e a l l y  mean i t .  I t ' s  j u s t  a j o k e ,  
bu t  me and my f r i e n d s  j u s t  g e t  on w i th  th e  work.  I f  we 
d o n ' t  pay a t t e n t i o n  Mr. (X) w on ' t  h e l p  u s .  He g o e s ,  " Y o u ' r e  
to o  n o i s y .  Not i n t e r e s t e d .  I 'm  no t  w a s t in g  my t ime w i th  you" 
(Abiodun,  f o u r t h  y e a r  midd le  Band 2 p u p i l ) .
Thus, Abiodun 's  con fo rm i ty  was based  on bo th  an i n s t r u m e n t a l  i n t e r e s t  i n
the  a c q u i s i t i o n  o f  school  knowledge and h e r  a n a l y s i s  o f  t e a c h e r  pedagogy.
A t e a c h e r  d e s c r i b e d  h i s  c la ss room  l e a r n i n g  d i f f e r e n t i a t i o n  s t r a t e g y  th u s :
I  work on the  p r i n c i p l e  t h a t  i f  t h e y  le a v e  me a l o n e ,  I ' l l  
le ave  them a lone  (ove r  15 y e a r s  e x p e r i e n c e ) .
Hence, p u p i l s  who were no t  i n t e r e s t e d  i n  a c q u i r i n g  school  knowledge were 
l e f t  t o  t h e i r  own d e v ic e s  w h i le  t h e  t e a c h e r  c o n c e n t r a t e d  on th e
c o n f o r m i s t s .  As ment ioned above,  s o c i a l  a c t o r s  a r e  c ap a b le  o f  r e d e f i n i n g  
t h e i r  r o l e s .  Thus d i s r u p t i v e  p u p i l s  who became ' g o o d ' ,  however
t e m p o r a r i l y ,  a r e  l i k e l y  t o  " b e n e f i t "  from t e a c h e r  d i f f e r e n t i a t i o n  some o f
which i s  based  on a p u p i l ' s  r e a d i n e s s  t o  a c q u i r e  school  knowledge.
Loners a l s o  te nded  t o  c o n s id e r  i n t e r a c t i o n  w i th  t h e i r  t e a c h e r s  in  
terms o f  formal  s t a t u s  r e l a t i o n s h i p s :
They behave towards you as  t e a c h e r s .  We a r e  no t  on an eq u a l  
b a s i s  w i th  each o t h e r  (Oluwaseun, f i f t h  form g i r l ) .
This  r e a l i z a t i o n  makes i t  d i f f i c u l t  f o r  Oluwaseun t o  communicate w i th  the  
t e a c h e r s .  When she does communicate,  she does t h i s  fo r  th e  s o l e  pu rpose  o f  
' p l e a s i n g '  t h e  t e a c h e r .
I  on ly  ch a t  t o  them ' c a u s e  th e y  . . . l i k e  us t o  t a l k  t o  t h e m . . .
One o f  our t e a c h e r s  s h e ' s  a b i t  w e i r d . . .  She a sks  i i k e  "do 
you smoke?" She goes round th e  c l a s s  "How many p eo p le  f i g h t ?
F ig h t  in  t h e  fami ly?"  One minu te  s h e ' s  s ay ing  someone does 
t h i s  or  t h a t . . . (Teacher )  i s  o k a y . . . S h e  l i k e s  us t o  say  
any th ing  t o  h e r  l i k e  about  our  fa m i ly .  She says  we shou ld  be 
f r e e  w i th  h e r .  Sometimes I  go and t e l l  h e r  what my Mum 
s a i d . . .  Something funny or  where she went l i k e  when she went 
t o  N i g e r i a .  But I  d o n ' t  t e l l  h e r  i f  I  ge t  i n t o  t r o u b l e  a t  
home. She ( t e a c h e r )  i s  always t a l k i n g  about  f i g h t s .  We' re 
always w r i t i n g  about  our  f a m i l y . . . S h e ' s  j u s t  w e i rd .
Although Oluwaseun adopted  i n g r a t i a t i o n  s t r a t e g i e s ,  h e r  co n fo rm i ty  t o  h e r  
t e a c h e r s  ' w e i r d '  c o n v e r s a t i o n a l  e x p e c t a t i o n s  was one i n  which she drew a 
l i n e  i n  r e l a t i o n  t o  th e  l e n g th s  she would go t o  ' p l e a s e '  h e r  t e a c h e r .  Thus 
even when i n g r a t i a t i o n  o c c u r s ,  i t  t a k e s  p l a c e  w i t h i n  a s i t u a t i o n a l  c o n t e x t  
i n  which some d i g n i t y  i s  r e t a i n e d .  I t  i s  thus  u n l i k e l y  t h a t  h e r  pee r
group would d e f in e  h e r  a s  a t e a c h e r ' s  ' p e t '  o r 1 ' c r e e p '  i n  a s i m i l a r  manner 
t o  which Woods (1979:72) s u g g e s t s  i n g r a t i a t i n g  p u p i l s  might  be p e r c e i v e d .
The l o n e r s  were aware t h a t  th e  t e a c h e r  h e l d  the  trump c a rd  in  the  
schoo l  c o n t e x t  and were t h e r e f o r e  p r e p a re d  t o  ' s i t  t h e r e  and t a k e  any th ing  
t h a t  comes' ( s i x t h  form p u p i l )  and pander  t o  th e  t e a c h e r ' s  whims. Except  
fo r  p u p i l s  who were d e s c r ib e d  as ' r e t i c e n t '  a n d /o r  ' t o o  q u i e t ' ,  t h e  lo n e r s  
were not  r e f e r r e d  t o  i n  any o t h e r  n e g a t i v e  manner by t h e i r  t e a c h e r s .  Yet 
every  s i n g l e  one o f  t h e  l o n e r s  was c r i t i c a l  in  t h e i r  a s s e s sm en ts  o f  
s c h o o l in g  and t h e i r  t e a c h e r s :
They d o n ' t  know how t o  c o n t r o l  th e  c h i l d r e n  ( t h i r d  y e a r  
g i r l ) .
Sometimes th e  c h i l d r e n  j u s t  go w i ld  and he c a n ' t  do a n y t h in g  
( f o u r t h  y e a r  g i r l ) .
H e 's  to o  s o f t  anyway. He t r i e s  t o  shou t  b u t  he  c a n ' t  
( t h i r d  y e a r  boy ) .
These c h i l d r e n  p e r c e iv e d  t h e i r  t e a c h e r s  i n  th e  commonly i d e n t i f i e d  r o l e s  o f  
b e ing  ' s t r i c t '  o r  ' s o f t '  (F u r long ,  1976). Those who had s t r i c t  t e a c h e r s  
p r e f e r r e d  them:
S he ' s  s t r i c t  and s h e ' s  good.  S t r i c t  . t e ach e r s  a r e  t h e  b e s t  
( f i f t h  y e a r  g i r l ) .
The most c r i t i c a l  o f  th e  l o n e r s  informed me th u s :
I  d o n ' t  know what a good t e a c h e r  i s  because  I ' v e  n ev e r  had 
one ( f o u r t h  y e a r  boy) [ 3 ] .
Yet t h i s  p u p i l  was always ' h e l p f u l  i n  c l a s s '  and 'v e r y  q u i e t  and p l e a s a n t ' .  
I n  e s s e n c e  he was ' g o in g  th rough  th e  m o t io n s '  (a  p a r e n t ' s  p h r a s e  d e s c r i b i n g  
a t e a c h e r  s t r a t e g y  fo r  avo id ing  c o n f r o n t a t i o n  -  s ee  C hap te r  7 ) .  Thus i n  
the  school  s i t u a t i o n  bo th  c h i l d r e n  and t e a c h e r s  adopted  th e  same b a s i c  
s t r a t e g y  i n  t h e i r  need t o  cope w i th  th e  com plex ity  o f  th e  r e l a t i o n s h i p s  
they  were invo lved  i n .  These p u p i l s ,  hav ing  i d e n t i f i e d  what t h e y  b e l i e v e  
i s  expec ted  o f  them, dance t o  th e  t e a c h e r ' s  t u n e .
In  as  much as bo th  a c t i v e  and p a s s i v e  lo n e r s  avo ided  t h e  o v e r t
i n i t i a t i o n  o f  i n t e r a c t i o n  w i th  t h e i r  p e e r  g roup ,  s c h o o l in g  was p e r c e i v e d  by 
them as  a v e ry  formal  b u s i n e s s .  I t  must be s t r e s s e d  t h a t  th e  l o n e r s '  
o v e r r i d i n g  concern  was t o  behave i n  a manner which,  as  th e y  saw i t ,  
r e c o g n iz e d  t e a c h e r - p u p i l  r e l a t i o n s h i p s .  The s t r a t e g y  th u s  deve loped  t o  
cope w i th  th e  power o f  th e  t e a c h e r  ensu red  t h a t  the  c h i l d r e n  were p e r c e i v e d  
fav o u ra b ly  by them. The s p i n - o f f  o f  t h i s  i n t e r a c t i v e  p r o c e s s  which was
focused  predom inan t ly  on th e  t e a c h e r s ,  encouraged th e  m o t i v a t i o n  o f  th e
lo n e r s  towards the  a c q u i s i t i o n  o f  s chool  knowledge.  That  i s ,  i n t r o v e r t  
p u p i l s  who were no t  a c t i v e l y  in vo lved  in  p e e r  group i n t e r a c t i o n  and th u s  
no t  p a r t y  t o  the  pee r  group ga ins  (such a s  p o p u l a r i t y  o r  n o t o r i e t y )  from 
be ing  members o f  a ' d e l i n q u e s c e n t ’ p e e r  group (H arg reav es ,  1967),  a c h i e v e d  
" s o c i a l "  g a in s  from be ing  p e rc e iv e d  p o s i t i v e l y  by t h e i r  t e a c h e r s .
I t  needs t o  be emphasized t h a t  be ing  a l o n e r  was no t  synonymous w i th
b e ing  a r e t r e a t i s t  i n  Woods’, s en se  (1 9 7 9 :7 3 -7 4 ) .  These l o n e r s  were no t  
i n d i f f e r e n t  t o  nor  d id  th e y  r e j e c t  th e  ’g o a l s  and means o f  s c h o o l i n g 1. 
Woods s u g g es t s  t h a t  r e t r e a t i s t s  a r e  ' i r i  th e  s o c i e t y  ( s c h o o l )  b u t  n o t  ^ f  i t '  
( h i s  em phas i s ) .  However, Woods' a n a l y s i s  i s  bounded by th e  a c t o r ' s  
d i s a f f e c t i o n  w i th  th e  p ro c e s s  o f  s c h o o l i n g .  Thus t h e  r e t r e a t i s t  i s  a lmost  
always bored  and sch o o l in g  has  none o f  th e  expec ted  meanings fo r  h im /h e r .  
S/he 'does  n o t h i n g ' ,  'day  dreams'  and engages i n  u n o f f i c i a l  schoo l  
behav iou r  ( p l a y i n g  c a r d s ,  smoking).
In a d o p t in g  l o n e r  s t y l e  a c t i o n  t h e s e  N ig e r i a n  p u p i l s  had dec ided  t h a t  
the  b e s t  s t r a t e g y  fo r  coping  w i th  the  dynamics o f  group i n t e r a c t i o n  was not  
t o  be a p a r t  o f  i t .  Having made the  d e c i s i o n  t o  keep them se lves  a p a r t  
from t h e i r  p e e r  group ( i n  c o n t r a s t  t o  th e  goodtimers  -  s ee  below) lo n e r s  
who s t i l l  f e l t  t h e  need f o r  some form o f  s o c i a l  i n t e r a c t i o n  t u r n e d  t o  a 
soc io -academ ic  r e l a t i o n s h i p  w i th  t h e i r  t e a c h e r s .
The n e x t  s e c t i o n  examines c h i l d r e n  who a r e  more e x t r o v e r t  th a n  l o n e r s ,  
bu t  l i k e  th e  l o n e r s  favoured  th e  a c q u i s i t i o n  o f  s chool  knowledge.  I t  
f o c u s e s ,  i n  p a r t i c u l a r ,  on th e  manner i n  which th e y  were a b l e  t o  r e c e i v e  
bo th  s o c i a l  and academic g a in s  from ad o p t in g  goodtime i n t e r a c t i o n a l  
s t y l e s .
8•3 The goodtimers : being a part
The main a s p e c t  which d i f f e r e n t i a t e d  th e  goodtimers  from th e  l o n e r s
was t h a t  they  c o n s t a n t l y  i n i t i a t e d  i n t e r a c t i o n  bo th  w i th  t h e i r  t e a c h e r s  and 
o t h e r  c h i l d r e n  i n  t h e  c l a ss room .  In  c o n t r a s t  t o  t h e  l o n e r s ,  t h e  
goodtimers  were p re p a re d  t o  ge t  invo lved  in  th e  degree  o f  t r o u b l e  t h a t  may 
invo lve  m id d le ,  b u t  n o t  top  management t e a c h e r s .  The good t im ers  were a l s o  
a s t u t e  enough t o  have worked ou t  the  number o f  t im es  d i s r u p t i v e  c l a ss ro o m  
o f f e n c e s  could  be committed p r i o r  t o  n e g a t i v e  r e p o r t s  about  t h e i r  b e h a v io u r  
r e a c h in g  t h e i r  p a r e n t s .  When asked what had happened when she was s e n t  t o  
a midd le  management t e a c h e r  f o r  hav ing  a w a te r  f i g h t ,  a goodt imer  r e p l i e d  
t h u s :
N oth ing .  They ( t e a c h e r s )  j u s t  warn you.  They t e l l  you n o t  t o  
do i t  ag a in  o r  t h e y ' l l  send a l e t t e r  t o  your p a r e n t s .  They
j u s t  t r y  t o  s c a r e  y o u . . . I f  you do i t  about  t h r e e  o r  fo u r
t im es  then  they  w i l l  ( t h i r d  y e a r  p u p i l ) .
The goodtimers  d id  no t  always ge t  t h i s  p r e d i c t i o n  r i g h t  f o r  two o f  them had
r e c e i v e d  one day s uspe ns ions  from s c h o o l .  Unlike  th e  l o n e r s ,  r a t h e r  than
s t a n d i n g  back and d i s s o c i a t i n g  themse lves  from d i s r u p t i v e  c l a s s ro o m  a c t i o n ,  
the  goodtimers  no t  only  j o i n e d  i n  b u t  i n i t i a t e d  some o f  the  d i s r u p t i o n :
When s o m e th ing ' s  happening I  j u s t  have t o  know about
i t . . .Sometimes th e  l e s s o n  i s  b o r i n g . . . l i k e  Mrs.  (X) , I  do 
t h i n g s  t o  make h e r  angry ( l a u g h s )  -  n o t  r e a l l y  angry  l i k e .
Then we a l l  laugh about  i t  . . . L i k e  th rowing  the  rubbe r  and 
books ( f o u r t h  yea r  boy)
Even though over  t w o - t h i r d s  o f  them were d e s c r ib e d  as  in  favour  o f  the  
a c q u i s i t i o n  o f  s chool  knowledge the  goodtimers  longed fo r  l e s s o n s  t h a t  
would s t i m u l a t e  them and h o ld  t h e i r  i n t e r e s t :
My s u b j e c t  t e a c h e r  -  a l l  she  does i s  w r i t e  on th e  board  and 
say copy t h a t . . . I f  I  say I  don ’ t  u n d e r s t a n d  i t  she j u s t  says 
I ' l l  e x p l a i n  i t  t o  you l a t e r .  She j u s t  p u t s  me a s i d e .  " S i t
down t h e r e " ,  an '  she d o e s n ' t  come back .  So I  t h i n k  i t ' s  no t
r e a l l y  wor th  i t .  I  j u s t  t a l k  t o  my f r i e n d s  (second y e a r  
g i r l ) .
Although goodtimers  were i n  favour  o f  a c q u i r i n g  schoo l  knowledge th e y  d id  
no t  ge t  s a t i s f a c t i o n  from mere ly  copying down. They wanted t o
' u n d e r s t a n d '  what was be ing  t a u g h t  ( s i c ) .  Woods (1979:106-107)  has  shown 
how schoo l  work i s  indeed  c h a r a c t e r i z e d  by th e  boredom o f  copying  e x e r c i s e s  
some o f  which th e  c h i l d r e n  had done p r e v i o u s l y .  I t  i s  n o t  s u r p r i s i n g  t h a t
t h i s  goodtimer  would r a t h e r  t a l k  tha n  'w a s t e '  t ime copying something she
d id  no t  u n d e r s t a n d .  As she was no t  i n t e r e s t e d  in  complying w i th  the
r i t u a l s  o f  c l a ss room  " l e a r n i n g "  a c t i v i t y  she adopted  th e  t a l k  s t r a t e g y  t o  
cope wi th  the  boredom o f  schoo l  work.
The t e a c h e r s  p e r c e iv e d  the  goodtimers  as  wanting  t o  be  po p u la r  w i th
t h e i r  f r i e n d s  and one o f  th e  ways t o  ach ieve  t h i s  was t o  be  d i s r u p t i v e  i n
c l a s s :
One o f  the  im por tan t  t h i n g s  f o r  h e r  i s  t o  have f r i e n d s  and be 
p o p u la r .  So she has  t o  p la y  t h e  clown (a  t e a c h e r )
P lay in g  th e  clown and involvement i n  d i s r u p t i v e  c l a ss room  a c t i o n  ranged  
from f l i c k i n g  b i t s  o f  paper  around and d e l i b e r a t e l y  making n o i s e  w i th
c lass room  in s t ru m e n ts  such as  c h a i r s ,  d e s k s ,  w r i t i n g  m a t e r i a l s  e t c . ,  t o
t a l k i n g  i n c e s s a n t l y  t o  f r i e n d s  and be ing  " s i l l y " :
(She) w a s te s  a l o t  o f  t im e .  S i l l y  b e h a v io u r .  Never ru d e .
Never d i r e c t l y  ru d e .  J u s t  s i l l i n e s s .  But i t  keeps  i n  w e l l
w i th  h e r  mates (middle  management t e a c h e r ) .
T eachers ,  t o o ,  o p e ra ted  on the  b a s i s  o f  a d i f f e r e n t i a t i o n  between 
g e t t i n g  i n t o  "goodtime t r o u b l e "  and g e t t i n g  i n t o  s e r i o u s  t r o u b l e .  Hence,  
we have i n t e r a c t i o n a l  s i t u a t i o n s  when c h i l d r e n  can be ' s i l l y ,  b u t  no t  
d i r e c t l y  ru d e '  (goodtime t r o u b l e ) .  We can t a k e  i t  a s  g iven  t h a t  i f  p u p i l s  
engaged i n  d i r e c t l y  rude  s t y l e s  o f  i n t e r a c t i o n  and t h e i r  t e a c h e r s  so 
d e f in e d  i t ,  the y  would ge t  i n t o  " s e r i o u s  t r o u b l e " .  I t  i s  im p o r tan t  t o  n o t e  
t h a t  i n  p r a c t i c e  the  t e a c h e r s '  d e f i n i t i o n s  a t  a p a r t i c u l a r  p o i n t  i n  t ime  
might  no t  co r respond  t o  t h a t  o f  the  p u p i l s .  Th is  g iv e s  r i s e  t o  c o n f l i c t u a l  
d e f i n i t i o n s  o f  the  s i t u a t i o n .  When t h i s  occu rs  a s o l u t i o n  h a s  t o  be 
n e g o t i a t e d .  Meyenn (1980) has  shown how c h i l d r e n  ( g i r l s )  expec t
' pun ishm en t '  when t h e i r  d e f i n i t i o n  o f  t h e  s i t u a t i o n  approx im ates  t h a t  o f  
the  t e a c h e r ' s .  When t h i s  i s  no t  th e  case  c h i l d r e n  a re  r e s e n t f u l  o f  the  
t e a c h e r  and th o s e  who a r e  a b l e  t o ,  c h a l l e n g e  th e  t e a c h e r ' s  d e f i n i t i o n s .  I f  
unconvinced o f  th e  t e a c h e r ' s  r i g h t  t o  adopt  c o r r e c t i v e  t a c t i c s ,  t h e y  might 
r e f u s e  t o  c a r r y  out  a punishment .  ' I n  c o n f r o n t a t i o n a l  s i t u a t i o n s  ( s e e  
below) t e a c h e r s  do no t  have th e  same degree  o f  power (as  they  may have done 
in  th e  p a s t )  in  e n f o r c i n g  t h e i r  d e f i n i t i o n s  o f  t h e  s i t u a t i o n  (H a rg reav es ,  
1967). Thus t h e  ground r u l e s  on which i n t e r a c t i o n  t a k e s  p l a c e  a re  
c o n t i n u a l l y  d e f in e d  and r e d e f i n e d .
Goodtime i n t e r a c t i o n a l  s i t u a t i o n s  r a r e l y  reached  the  t o t a l  c o n f l i c t  
s t a g e  ( c h a l l e n g i n g  th e  t e a c h e r ) ,  r a t h e r  a n e g o t i a t e d  s e t t l e m e n t  i s  a r r i v e d  
a t :
R : What happens  when a t e a c h e r  t e l l s  you o f f  i n  c l a s s ?
C : Wel l ,  t h e y  u s u a l l y  say d o n ' t  do i t  a g a i n .
R : What i f  you d id  i t  aga in?
C : I f  i t ' s  no t  bad ,  l i k e  be in g  ru d e ,  th e y  j u s t  say "S tand
o u t s i d e  o r  y o u ' l l  g e t  d e t e n t i o n " .
R : What do you do then?
C : Sometimes I  d o n ' t  mind s t a n d i n g  o u t s i d e  so I ' l l  go.
R : What about  d e t e n t io n ?
C : T h a t ' s  b o r in g  so I  p romise n o t  t o  do i t  a g a i n .
Lacey (1977) and Woods (1983) s u gges t  t h a t  t e a c h e r - t e a c h e r  r e l a t i o n s h i p s  go 
th rough a p ro c e s s  o f  s t r a t e g i c  r e d e f i n i t i o n  o r  s i t u a t i o n a l  a d j u s t m e n t .  
These terms a r e  a l s o  u s e f u l  i n  i l l u m i n a t i n g  t e a c h e r - p u p i l  i n t e r a c t i o n .  
Though t h e r e  a r e  s u b s t a n t i a l  power d i f f e r e n t i a l s  (H a rg reaves ,  1967, 1972) 
between t e a c h e r s  and p u p i l s ,  t h e  goodtimers  were no t  r e a l l y  i n t e r e s t e d  i n  
c h a l l e n g i n g  th e  power o f  th e  t e a c h e r  t o  a c t  in  accordance  w i th  h i s / h e r  
d e f i n i t i o n  o f  the  s i t u a t i o n .
The d i s r u p t i v e  behav iou r  o f  goodtimers  was main ly  c a r r i e d  out  t o  see
how f a r  th e y  cou ld  go wi th  t h e i r  t e a c h e r s .  N e v e r t h e l e s s ,  l i k e  t h e  l o n e r s
they  were anxious  n o t  t o  in c u r  th e  w ra th  o f  t h e i r  p a r e n t s  [ 4 ] .  They were 
not  so much i n  awe o f  t h e i r  p a r e n t s  o r  t e a c h e r s ,  b u t  acknowledged t h a t  
'h a v in g  a good t i m e '  was no t  much fun i f  one got  i n t o  s e r i o u s  t r o u b l e  f o r  
i t .  As one o f  th e  goodt imers  p o in t e d  o u t :
You have t o  be wary o f  them ( t e a c h e r s ) . . . .You have t o  k in d  o f
dodge them ( f i f t h  y e a r  g i r l ) .
As Fur long  (1984:229) shows, dodging th e  t e a c h e r s  was a s k i l l  and p u p i l s  
who wished t o  do so became i n c r e a s i n g l y  adep t  a t  c i r c u m n a v i g a t io n  ( s e e  a l s o  
W i l l i s ,  1977).
The good t im ers ,  e s p e c i a l l y  th e  aca d em ica l ly  a b l e ,  s t e e r e d  a complex 
ro u t e  between hav ing  a goodtime and m a in t a i n in g  t h e i r  s choo l  academic 
p ro g r e s s :
(Omolola 's  ) v e ry  i n t e r e s t e d  in  hav ing  a good t i m e . . . S h e
d o e s n ' t  pay a t t e n t i o n  in  c l a s s .  P o s s i b l y  because  she d o e s n ' t  
want t o  be s o r t  o f  seen  as  b r i g h t ,  c l e v e r  o r  a n y t h in g .  I 'm  
s u r p r i s e d  how much she p ic k s  u p . . .They ( o t h e r  p u p i l s )  k ind  o f  
l i k e  h e r  and they  l i k e  t o  c u l t i v a t e  h e r .  She h e l p s  them wi th  
th e  answers (a t e a c h e r ) .
Omolola ( t h i r d  y e a r )  a l s o  s t e e r e d  c l e a r  o f  g e t t i n g  i n t o  s e r i o u s  t r o u b l e .  
Woods (1979) s u g g e s t s  t h a t  pee r  group s u b c u l t u r e s  r e s e n t  c o n f o r m i s t s ,  bu t  
when th e  l a t t e r  adopt  goodtime a c t i o n  (F u r lo n g ,  1984), t h e  p e e r  group i s  
l i k e l y  t o  accommodate conformism. In  t h i s  c a s e ,  Omolola no t  only  p rov ided  
s o c i a l l y  i n t e r e s t i n g  c la ss room  d i s t r a c t i o n s  from th e  boredom o f  schoo l  
work,  bu t  was a l s o  a b l e  t o  ' c u r r y  favour* w i th  h e r  pee r  group by enhanc ing  
t h e i r  own academic " d i g n i t y "  by a l lo w in g  them t o  copy h e r  work. 
S ubsequen t ly ,  th e  pee r  group cou ld  p r e s e n t  t e a c h e r s  w i th  com ple ted and,  
u s u a l l y ,  c o r r e c t l y  done schoo l  work. However, i n  t h e i r  a t t e m p t  t o  be a 
p a r t  o f  t h e i r  p ee r  g roup,  th e  goodtimers  were no t  always a b l e  t o  m a in t a i n
the  b a lan ce  between never  b e in g  d i r e c t l y  rude  and be ing  cheeky,  s i l l y  and
d i s r u p t i v e  enough t o  impress  t h e i r  f r i e n d s :
S h e ' s  been coming t o  c l a s s  l a t e  and about  two weeks ago she
came i n  r e a l l y  q u i t e  l a t e  and I  s a i d  "Go away and come back
when y o u 'v e  go t  a w r i t t e n  excuse  by a t e a c h e r  s ay in g  why 
y o u 'v e  come l a t e "  ( q u a r t e r  o f  an h o u r ) . . . S h e  j u s t  s a t  down.
Did no t  a p o l o g i s e  o r  say  why she was l a t e  o r  a n y t h in g .  So 
she went i n  a h u f f .  Slammed t h e  door and e v e r y t h in g  (middle  
management t e a c h e r ) .
This  t e a c h e r  was so t a ken  aback by t h i s  b e hav iou r  from t h i s  Band 1, p u p i l  
whom he had p r e v i o u s l y  c o n s id e re d  as  ' j u s t  t a l k a t i v e  and p l a y f u l '  t h a t  he 
r e p o r t e d  t h i s  i n c i d e n t  t o  t h e  p a r e n t s  -  n o t  j u s t  a s  a c o r r e c t i v e  m easure ,  
b u t  because :
I  f e l t  i f  I  l e t  t h i s  one go i t  would ge t  worse .  I  d o n ' t  know 
w h a t ' s  happened t o  h e r ,  b u t  j u s t  r e c e n t l y  I ' v e  had two 
com pla in t s  about  h e r .  I  was a b s o l u t e l y  a s t o n i s h e d .
In fo rm a t io n  g a th e re d  from t h r e e  t e a c h e r s  showed t h a t  e x i s t i n g  t e a c h i n g  
group arrangem ents  had r e c e n t l y  been changed so t h a t  t h i s  c h i l d  was now in  
a t e a c h i n g  group a p a r t  from h e r  f r i e n d s .  The f r u s t r a t i o n  in v o lv e d  i n  t h i s  
t o g e t h e r  w i th  ' e a s y  work'  ( g i r l ' s  p h r a s e ) ,  made h e r  not on ly  ' s l i g h t l y  
l a z y '  ( t e a c h e r ' s  p h r a s e ) ,  bu t  p r o g r e s s i v e l y  u n i n t e r e s t e d  i n  th e  a c q u i s i t i o n  
o f  schoo l  knowledge:
She f e e l s  she can so e a s i l y  cope w i th  i t  ( s c i e n c e  s u b j e c t )  
and she can g e n e r a l l y .  You can i n t e r p r e t  t h a t  a s  w e ' r e  n o t  
pushing h e r  s u f f i c i e n t l y  b u t  i n  t h a t  p a r t i c u l a r  c l a s s  I  push 
them f a i r l y  w e l l  ( a  t e a c h e r ) .
I t  i s  worth p o i n t i n g  out  h e r e  t h a t  t e a c h e r s  i n  th e  e x p l o r a t o r y  s tu d y  drew 
a t t e n t i o n  t o  the  f a c t  t h a t  one N ig e r i a n  coup le  had withdrawn t h e i r  c h i l d  
from th e  comprehensive schoo l  and s e n t  him t o  a p r i v a t e  one .  When asked
why th e y  though t  t h i s  had happened a t e a c h e r  r e p l i e d  th u s :
We were v e ry  u p s e t  when they  ( t h e  p a r e n t s )  took  (him) 
a w a y . . . ( t h e y )  wanted an academic push f o r  him (p e rh ap s )  a 
more r i g o r o u s  academic t r a i n i n g  fo r  t h e i r  son.
As was shown in  the  p rev io u s  c h a p t e r ,  N ig e r i a n  p a r e n t s  were keen fo r  t h e i r  
c h i l d r e n  t o  succeed and te nded  t o  co n f ro n t  th e  t e a c h e r
i f  th e y  f e l t  someone was t h r e a t e n i n g  th e  p o s s i b i l i t y  o f  t h e i r  
c h i l d r e n  a c h i e v in g  ’O’ o r  'A 1 Leve ls  ( e x p l o r a t o r y  
s tudy  t e a c h e r ) .
Thus the y  were no t  v e ry  p l e a s e d  i f  t h e i r  c h i l d r e n  excluded  them se lves  from 
a c q u i r i n g  school  knowledge by g e t t i n g  i n t o  s e r i o u s  t r o u b l e .  However, even 
knowledge o f  h e r  p a r e n t s ’ d i s p l e a s u r e  was becoming d i s c o u n t e d  by Omolola:
I  wanted t o  do CSE ( i n  s c i e n c e  s u b j e c t )  -  t h a t ’ s what my 
f r i e n d s  a r e  doing  [5]  b u t  they  ( t e a c h e r s  and p a r e n t s )  say  I  
can do ’O’ l e v e l . . . W e l l , I  can;  you j u s t  do l o t s  more work 
and i t ' s  no t  fun .  I t ' s  b o r in g  when I  c a n ' t  j u s t  have a cha t  
w i th  my f r i e n d s .  Anyway Mr. (X) says  CSE i s  t h e  same as  'O'
Level  l i k e  i f  you g e t  a h igh  mark. He says  I  can g e t  a h igh  
mark i n  i t  (CSE) . . .  At b reak t im e  o r  d in n e r  t ime we j u s t  t a l k  
and t a l k .  Sometimes we f o r g e t  th e  ( p ip s )  have  gone.  
Sometimes when my f r i e n d s  t e l l  me I  j u s t  say  "So?" .
We have h e r e  a p r e v i o u s l y  co n fo rm is t  p u p i l  a d o p t in g  no n -co n fo rm is t  
s t r a t e g i e s  and who i s  now only  m a rg i n a l l y  i n t e r e s t e d  in  t h e  a c q u i s i t i o n  o f  
school  knowledge.  In  o t h e r  words,  she i s  w e l l  on h e r  way t o  becoming an 
' i n t r a n s i g e n t '  (and p o s s i b l y ,  r e b e l l i o u s  -  t o t a l l y  a n t i - s c h o o l ) .  Woods
(1979:76-77)  s u g g e s t s  t h a t  i n t r a n s i g e n t s ,  more th a n  any o t h e r  ty p e  o f  p u p i l  
occupy most o f  t e a c h e r ' s  t ime because
They a r e  th e  most immediate t h r e a t  t o  th e  i n s t i t u t i o n  and 
must be n e u t r a l i z e d  f o r  i t  t o  s u r v i v e .
Thus i t  i s  no t  s u r p r i s i n g  t h a t  a t e a c h e r ' s  ' a s t o n i s h m e n t '  a t  O molo la ' s  
behav iour  t r a n s l a t e d  i t s e l f  t o  t a k i n g  immediate c o r r e c t i v e  m easure s .
In  the  to p  bands i t  was l e s s  a c c e p t a b l e  t o  t h e  p ee r  group  t o  be a
goodtimer i f  t h i s  meant con t inuous  d i s r u p t i o n  o f  l e s s o n s  ( s e e  W i l l i s ,  1977 
on ' e a r ' o l e s '  ( c o n f o r m i s t s )  and ' l a d s '  ( n o n - c o n f o r m i s t s ) ) .  Band 1 
goodt imers  r a r e l y  e l i c i t e d  f r i e n d s h i p  o r  p o p u l a r i t y  th rough  t h e
e x h i b i t i o n  o f  c l a ss room  d i s r u p t i v e  b e h a v io u r .  Ra ther  t h e  e x h i b i t i o n  o f  
goodtime behav iou r  was used  p r i m a r i l y  a s  a b r e a k  o r  a form o f  r e l a x a t i o n  
d u r in g  fo rm a l ly  s t r u c t u r e d  l e s s o n s :
Sometimes the  work i s  so  h a rd  t h a t  we need a b r e a k .  Someone
might  s t a r t  s i n g i n g .  Sometimes I  j u s t  t e l l  a jo ke  r e a l  loud 
so everyone can h e a r  ( t h i r d  y e a r  g i r l ) .
Even though th e  t e a c h e r s  d id  no t  approve  o f  t h i s  goodtime b e h a v io u r  when 
' s e r i o u s  work'  ( t e a c h e r ' s  ph ra se )  was t a k i n g  p l a c e ,  t e a c h e r s  d i d  r e c o g n i z e
t h a t  even c h i l d r e n  who were i n  favour  o f  a c q u i r i n g  s choo l  knowledge,  on
o c c a s io n ,  needed a b r e a k  from i t :
I f  I  f e e l  t h e y 'v e  worked r e a l l y  h a rd  they  have f i v e  minu tes  
o f f  a t  th e  end o f  the  l e s s o n .  They j u s t  t a l k .  Some f i n i s h  
o f f  th e  work.  They neve r  r e a l l y  go w i l d . . .  I  w o u l d n ' t  do 
t h a t  w i th  (a p a r t i c u l a r  Band 3 g ro u p ) .  They 'd  go a b s o l u t e l y  
b e s e r k .  They do anyway.
A goodtime Band 3 g i r l  was asked about  what h e r  t e a c h e r s  th ough t  o f  h e r  
work:
(Teacher  A) says I  do w e l l  sometimes, '  b u t  sometimes I  g e t  
beh in d .  She ru s h e s  u s .
(Teacher  B) i s  always s ay ing  I  cou ld  do b e t t e r .  I  d o n ' t
l i k e  do ing th e  work.  We're j u s t  do ing  th e  same 
th i n g s  a l l  t h e  t im e .  We do b o r in g  t h i n g s .
This  goodtimer  a l s o  f e l t  t h a t  th e  t e a c h e r s  would say t h a t  a l th o u g h  she was 
'good and h e l p f u l '  she a l s o  ' a r g u e ( d )  back a t '  them. These arguments 
u s u a l l y  focused  on th e  boredom o f  th e  work b e in g  done.  I t  was observed  
t h a t  l e s s o n s  o f  c h i l d r e n  a s s e s s e d  a s  hav ing  l i m i t e d  a b i l i t y  i n v a r i a b l y  
c e n t r e d  on drawing,  copying and c o l o u r i n g  a c t i v i t i e s .  Teachers  e x p l a in e d  
t h a t  t h e s e  c h i l d r e n  cou ld  n o t  cope w i th  much more than  t h i s  and t h a t  t h i s  
was one o f  t h e  ways i n  which th e y  k ep t  t h e  c h i l d r e n  occup ied :
They can ge t  i n t o  groups and work t o g e t h e r .  They can be 
n o i s y ,  b u t  a s  long as  t h e y ' r e  doing th e  work I  ove r lo o k
i t . . . N o w  Gbemi i s  always on a t  me t o  g ive  h e r  homework. I  
t h i n k  h e r  p a r e n t s  a r e  behind  t h i s .  S h e ' s  no t  v e ry  p o p u la r  in  
c l a s s ,  you know. The o t h e r s  d o n ' t  want t o  do homework. You 
g ive  i t  t o  them, b u t  they  w o n ' t  do i t .  So you s t o p  do in g  i t .
When Gbemi a s k s ,  you have t o  g iv e  i t  t o  a l l  o f  them -  n o t  t o
d i f f e r e n t i a t e  you see  -  b u t  t h a t  g e t s  Gbemi i n t o  t r o u b l e  w i th  
h e r  f r i e n d s  ( p a s t o r a l  t e a c h e r ) .
P a r t i c u l a r  a t t i t u d e s  t o  s c h o o l in g  were e s s e n t i a l  fo r  th e  m a in tenance  o f  
f r i e n d s h i p  groups and some goodtimers  were unab le  t o  a r r i v e  a t  a s t r a t e g y  
which cou ld  accommodate goodt iming t o  th e  a c q u i s i t i o n  o f  s choo l  knowledge:  
My f r i e n d s  say I  s h o u l d n ' t  do th e  work.  That  t h e  t e a c h e r s  
d o n ' t  mark our  work because  w e ' r e  you know (Band 3)
. . . .S o m e t im e s  the y  d o n ' t ,  b u t  n o t  a lways .  They say I  want t o  
be l i k e  Mrs.  ( X 's )  f a v o u r i t e ,  b u t  I  d o n ' t .  Sometimes she 
g e t ' s  on my n e r v e s .  Sometimes she d o e s n ' t  e x p l a i n  p r o p e r l y .
I 'm  always mucking about  w i th  my f r i e n d s ,  b u t  I  do th e  work 
so sometimes i f  th e y  keep go ing  on a t  me n o t  t o  do th e  work I  
d o n ' t  ( t h i r d  y e a r  g i r l ) .
By a c q u i e s c in g  t o  pee r  group p r e s s u r e  t h i s  c h i l d  was a b l e  t o  m a i n t a i n  h e r  
' d i g n i t y '  (F u r long ,  1984:225) w i th i n  th e  group by av o id in g  b e i n g  s een  a s  a 
t e a c h e r ' s  p e t  ( c o n fo rm is t  o r  i n g r a t i a t o r ) . However, as  F u r long  f u r t h e r  
s u g g e s t s ,  c h i l d r e n  who succumb t o  be ing  ' g o t  a t ' ,  bu t  a re  i n t e r e s t e d  i n  th e
a c q u i s i t i o n  o f  school  knowledge,  do n o t  com ple te ly  r e j e c t  s choo l
' b e c a u s e . . . t h e y  were always t i e d  t o  a r e c o g n i t i o n  o f  i t s  i m p o r t a n c e ' .
T eachers  d id  en joy b e in g  i n  th e  company o f  some goodtimers  b u t  on ly  as
long as  th ey  kep t  t h e i r  goodtime behav iour  under  c o n t r o l :
I t ' s  a t r e a t  t o  have them (two N ig e r i a n  g i r l s )  i n  my 
( p a s t o r a l  g ro u p ) .  T h e r e ' s  neve r  a d u l l  moment when t h e y ' r e  
around.  They l i k e  b e in g  i n  c o n t r o l .  I  j u s t  l e av e  them t o
i t .  T h e y ' r e  much b e t t e r  a t  i t  t h a n  I  am. They l i k e  be ing  
the  c e n t r e  o f  a t t r a c t i o n .  I  t h i n k  a l l  the  c l a s s  l i k e s  them.
They a r e  fun .  Clowns r e a l l y . . . I  c a n ' t  see  them g e t t i n g  i n t o  
t r o u b l e  -  any r e a l  t r o u b l e  ( p a s t o r a l  t e a c h e r ) .
The goodtimers  cou ld  j u s t  about  ' g e t  away'  w i th  be ing  h e l p f u l  and ' b r i g h t '  
w i th o u t  l o s i n g  t h e i r  p o p u la r  c la ss room  s t a t u s .  They were a b l e  t o  use  t h e i r  
i n t e r a c t i o n a l  s t y l e  as  a pa th  th rough  which they  cou ld  maximize t h e i r  
p o p u l a r i t y  w i th  both  t e a c h e r s  and pee r  group.
The goodtimers  ensu red  t h a t  th e y  took  advantage  o f  th e  l e s s  formal  
atmosphere i n  t h e  schoo ls  and thus  engaged i n  behav iou r  the y  knew th e y
could  not  ge t  away w i th  a t  home:
They ( t e a c h e r s )  a r e n ' t  l i k e  my p a r e n t s .  I  d o n ' t  have  t o  be 
r e a l l y  p o l i t e .  I  can shout  a t  them o r  t e l l  them o f f . . .  I  
argue w i th  them ( p a r e n t s )  b u t  i t  always has  t o  be r e a l l y  
p o l i t e  l i k e  ( f i f t h  y e a r  g i r l ) .
These p u p i l s  d id  no t  see  t e a c h e r - p u p i l  i n t e r a c t i o n  simply i n  te rm s  o f  power 
r e l a t i o n s h i p s  where they  j u s t  ' s i t  t h e r e  and t a k e  a ny th ing  t h a t  comes' (a  
l o n e r ) .  The goodtimers  were p r e p a re d  t o  co n f ro n t  t h e  a u t h o r i t y  o f
t e a c h e r s ,  a l b e i t  r e l a t i v e l y  am icab ly .  T h e i r  i d e a l  t e a c h e r  was one who 
could  s t r a d d l e  th e  two r o l e s :
Mrs.  (X ) , s h e ' s  r e a l l y  good. She e x p l a i n s  e v e r y t h i n g  and
encourages  you.  I f  you t h i n k  you c a n ' t  do i t  s h e ' l l  j u s t  
t e l l  you you can and s h e ' l l  show you.  We have a good t ime  i n  
h e r  l e s s o n .  Like  s h e ' l l  l e t  us t a l k ,  b u t  n o t  much. 
Sometimes s h e ' l l  l e t  us p la y  c a r d s ,  b u t  l i k e  s h e ' l l  make us 
do ha rd  work and then  more h a rd  work ( l a u g h s ) .  That  woman 
she makes us work so h a r d . . . .  She d o e s n ' t  r e a l l y  l i k e  i t  when 
we make n o i s e  [ 6 ] .  I  f e e l  s o r r y  f o r  h e r .  S h e ' s  h e l p i n g  us 
and w e ' r e  j u s t  messing about  -  n o t  always because  s h e ' s  a 
good t e a c h e r  ( f o u r t h  y ea r  g i r l ) .
D e s p i t e  the m se lves ,  goodtimers  were p r e p a re d  t o  work h a r d ,  b u t  a s  f a r  as  
they  were conce rned ,  i t  was up t o  t h e i r  t e a c h e r s  t o  a r r i v e  a t  a t e a c h e r  
pedagogy which m a in ta in ed  th e  b a lan ce  between be ing  ' s t r i c t '  and b e in g  
' s o f t '  [3]  (F ur long ,  1976).
Though th e y  appeared  u n i n h i b i t e d  and c a r e f r e e ,  t h e  good t im ers  were 
wary o f  d i s c u s s i n g  fami ly  m a t t e r s  w i th  t h e i r  t e a c h e r s .  Th is  does no t  imply
t h a t  they  d id  n o t  c o n f id e  i n  t h e i r  t e a c h e r s ,  e s p e c i a l l y  t h o s e  d i r e c t l y  
concerned  w i th  p a s t o r a l  c a r e ,  b u t  t h a t  d e s p i t e  t h e i r  e x t r o v e r t  n a t u r e  they  
g e n e r a l l y  kep t  f am i ly  a f f a i r s  ou t  o f  t h e i r  r e p e r t o i r e  o f  t o p i c s  fo r  
d i s c u s s i o n .  I t  has  a l r e a d y  been p o in t e d  ou t  (Chapter  7) t h a t  t e a c h e r s  
appeared  i n t e r e s t e d  in  t h e  " g oss ipy"  d e t a i l s  o f  f ami ly  background ( s e e  
S ec t io n  8 .5  and a l s o  Chapter  10).
This  s e c t i o n  has  focused  on th e  goodtimers  who accep ted  t h a t  s c h o o l in g  
was mainly  about  t h e  formal a c q u i s i t i o n  o f  school  knowledge,  b u t  c o n s id e r e d  
hav ing  a good t ime t o  be  j u s t  a s  im p o r t a n t .  Schooling  f o r  them was about  
e n s u r in g  t h a t  t e a c h e r - p u p i l  r e l a t i o n s h i p s  were n e g o t i a t e d  on the  p u p i l ' s  
own te rm s .  This  worked as  long  as  th e  goodtimers  were a b l e  t o  o p e r a t e  
w i thou t  g e t t i n g  invo lved  i n  s e r i o u s  t r o u b l e  and as  long a s  th e y  avoided  
t h i s  the y  were a b l e  s u c c e s s f u l l y  t o  stage-manage  p e e r  group p o p u l a r i t y  and 
t e a c h e r  ' d e l i g h t '  ( s e e  Photographs  8 . 2  and 8. 3) .
The n e x t  s e c t i o n  examines c h i l d r e n  who cou ld  n e i t h e r  be d e s c r i b e d  as  
e x t r o v e r t  o r  i n t r o v e r t  in  th e  goodtime o r  l o n e r  s e n s e ,  r e s p e c t i v e l y .  A few 
o f  them could  be long  u n e a s i l y  i n  the  goodtime group o f  p u p i l s .  T h e i r  
t e a c h e r s  u s u a l l y  d e s c r ib e d  them as  ' t r o u b l e m a k e r s ' .
PHOTOGRAPH 8 . 1  : LUNCH AT MB * *
N ig e r ia n  Loner 
having  lunch .
P u p i l s  s lowly  making 
t h e i r  way t o  c la ss room  
10 minu tes  a f t e r  
l e s s o n s  have begun.
*PHOTOGRAPH 8 .2  : CHATTING WITH FRIENDS
*PHOTOGRAPH 8 . 3  : GOODTIMER INTERACTIONAL SET
Goodtimers hav ing  
f i n a l ’ l a u g h 1 b e fo re  
going home.
* These photographs  were taken  a f t e r  the  formal o b s e r v a t i o n  p e r i o d .
**I  was unable  t o  t a k e  photographs  a t  SG because  o f  the  u n a n t i c i p a t e d  
t e r m in a t io n  o f  the  f i e l d  work.
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8.4 The troublemakers; being apart
In  terms o f  i n i t i a t i n g  i n t e r a c t i o n ,  th e  t roub lem ake rs  were s i m i l a r  t o  
the  good t im ers .  They were invo lved  i n  goodtime c la ss room  a c t i v i t i e s  such 
as f l i c k i n g  paper  and making n o i s e .  However, t roub lem aker  i n t e r a c t i o n  w i th  
t e a c h e r s  a n d /o r  t h e i r  p ee r  group i n v a r i a b l y  ended up in  s e r i o u s  t r o u b l e  
which in vo lved  top  management t e a c h e r s .  The t roub lem ake rs  were so busy 
n u r s in g  g r i e v a n c e s  a g a i n s t  t e a c h e r s  o r  members o f  t h e i r  p ee r  group t h a t  a l l  
r a t i o n a l  thought  about  th e  consequences  o f  t h e i r  a c t i o n s  receded  i n t o  th e  
background:
C : I  always ge t  i n t o  t r o u b l e  ( l a u g h s )  r e a l  t r o u b l e ,  l i k e  I  
do t h i n g s  l i k e  when I  h i t  S u s a n . . . . S h e  took  my pen and I  
t o l d  h e r  I ’d g e t  h e r  f o r  i t ,  b u t  I  f o r g o t .  So I  h i t  
h e r . . .  ( l a t e r ) .
R : Why d i d n ’ t  you r e p o r t  i t  t o  th e  te a c h e r?
C : Mrs.  (X) ? ( l a u g h s )  She neve r  does a n y th in g .  S h e ' l l  only
t e l l  (middle  management t e a c h e r ) .  When I 'm  angry  I  j u s t
do i t  l i k e  h i t t i n g  o r  s h o u t i n g . . . I f  them t e a c h e r s  annoy 
me I  j u s t  a rgue  back .
R : What does a t e a c h e r  do t o  annoy you?
C : Like always p i c k in g  on m e . . .
Classroom i n t e r a c t i o n a l  r e l a t i o n s h i p s  were made even more v o l a t i l e  by the  
almost  t o t a l  a l i e n a t i o n  o f  th e  t roub lem ake rs  from t h e i r  t e a c h e r s :
C : She ( t e a c h e r )  g e t s  on my n e r v e s .
R : What does she do?
C : She d o e s n ' t  g iv e  us a chance t o  e x p l a i n  (on o c c a s io n  when 
c h i l d  and f r i e n d  were l a t e  fo r  the  l e s s o n ) . . .
R : What happened?
C : We go t  s e n t  t o  Mr.(X).
R : What d id  you f e e l  about  t h a t ?
C : They j u s t  s i d e  up with  each o t h e r ,  t e a c h e r s .
When t e a c h e r s  engaged i n  such u n a c c e p ta b l e  b ehav iou r  as  ' s i d i n g  up w i th
each o t h e r ' , t roub lem ake rs  no t  only r e s e n t e d  t h i s  (as  most o t h e r  c h i l d r e n
d i d ) , bu t  p r o g r e s s i v e l y  moved from ambivalence about  t h e i r  f e e l i n g s  
towards th e  t e a c h e r :
Cl : I  used  t o  ( l i k e  h im ) .  I  d o n ' t  know . I  d o n ' t  r e a l l y  
l i k e  him. Sometimes I  l i k e  him. Sometimes I  d o n ' t .
C2 : I  t h i n k  s h e ' s  a b i t  mad. She d o e s n ' t  know what  s h e ' s  
do ing  sometimes.  She g e t s  on my n e r v e s ,  
t o  an unambiguous d i s l i k e :
Cl : I  j u s t  h a t e  h e r .
Troublemakers got  on t e a c h e r ' s  n e r v e s ,  to o :
S h e ' s  one o f  t h e s e  g i r l s  t h a t  can d e s t r o y  any l e s s o n  by 
c o n s t a n t  n e e d l i n g .  She goes on and on and on and on and no t  
be in g  a b l e  t o  respond  t o  b e in g  d i s c i p l i n e d .
Thus we have a s i t u a t i o n  where both  a c t o r s  p e r c e iv e d  each o t h e r
n e g a t i v e l y .  Although th e  t roub lem ake rs  were c a p a b le  o f  a n a l y s i n g  t h e i r  
r e l a t i o n s h i p s  w i th  t h e i r  t e a c h e r s  they  had become so e n t re n ch ed  in  a d o p t in g  
p a r t i c u l a r  s t y l e s  o f  i n t e r a c t i o n  t h a t  t h e i r  a b i l i t y  t o  make an " o b j e c t i v e "  
a n a l y s i s  o f  the  s i t u a t i o n  d id  no t  a l l e v i a t e  t h e i r  n e g a t i v e  f e e l i n g s  towards  
t h e i r  t e a c h e r s :
Cl : Mostly  t h e  t e a c h e r s  I  d o n ' t  l i k e  a r e  main ly  i n  t h e
s u b j e c t s  I  d o n ' t  l i k e  ( l a u g h s ) .
C2 : Mm. ( i n  ag reem en t ) .
Cl : Maybe i t s  because  you d o n ' t  behave so w e l l  i n  th e
s u b j e c t s  you d o n ' t  l i k e  ' n '  t h e  t e a c h e r s  d o n ' t  l i k e  you 
no t  behav ing  so w e l l  and you don’ t  l i k e  th e  t e a c h e r s
( runs  ou t  o f  b r e a d t h  and l a u g h s ) .
C2 : Yeah.
Cl : I t  p robab ly  works ou t  l i k e  t h a t .
This  needs  t o  be p e r c e iv e d  n o t  so much as  a cause  and e f f e c t  s i t u a t i o n ,  bu t
a d i a l e c t i c a l  one i n  which both  groups undergo a p ro c e s s  o f  i n t e r a c t i o n
which cu lm in a t e s  i n  t h e i r  d i s l i k e  o f  each o t h e r .
When lo n e r s  and goodtimers  d id  n o t  l i k e  t h e i r  t e a c h e r s  th e y  e i t h e r
com ple te ly  ignored  them:
I  d o n ' t  t a k e  any n o t i c e  o f  him
o r  r e s i s t e d  p a s s i v e l y :
I  j u s t  s i t  t h e r e  and mope a l l  day ( l a u g h s ) .  I  d o n ' t  i g n o re  
them, b u t  I ' d  r a t h e r  no t  t a l k  t o  them. I  j u s t  s i t  t h e r e .  Hm.
Yeah. Do e v e r y t h in g  10 hours  l a t e r .  J u s t  go s lo w ly .
In  c o n t r a s t  t roub lem akers  made t h e i r  f e e l i n g s  known:
I  t o l d  h e r  t o  s h u t  up.
P a r t  o f  one t r o u b l e m a k e r ' s  school  r e p o r t  r e a d  th u s :
Enjoys p l a y in g  a l e a d in g  r o l e  whenever th e  o p p o r t u n i t y  a r i s e s  
and i s  neve r  r e l u c t a n t  t o  v o ic e  h e r  o p i n i o n . . . .  (She) must 
avoid  th e  tendency  t o  dominate  ( p a s t o r a l  t e a c h e r ) .
D e s p i t e  t h i s  p u p i l ' s  tendency  t o  ' b u l l y  o t h e r s '  ( t e a c h e r ' s  p h r a s e ) ,  
t r oub lem ake rs  were r e l i e d  upon by t h e i r  p e e r  group t o  e x h i b i t  b e h a v io u r  
o t h e r  p u p i l s  (such as th e  goodt imers )  would shy away from:
She i s  rude  and d i s o b e d i e n t . . .  Her c l a s s m a te s  a r e  s i l l y  
enough t o  f i n d  h e r  amusing so ( she  ,was) s e n t  ou t  ( o f  th e  
class room)  ( t e a c h e r ) .
Troublemakers took t h e i r  r o l e s  s e r i o u s l y  and thus  r a r e l y  missed  an 
o p p o r tu n i ty  t o  be rude a n d /o r  d a r in g :
I  t o l d  h e r  she was an o ld  cow ( f o u r t h  y e a r  p u p i l ) .
Var ious  t h i n g s  annoyed t roub lem ake rs  about  t h e i r  t e a c h e r s .  These 
ranged  from t h e i r  methods o f  t e a c h i n g  or  a t t i t u d e s  t o  p u p i l s  t o  t h e  manner 
i n  which th e y  comported th e m se lv es .  Again t roub lem ake rs  were t h o s e  who 
were p r e p a re d  t o  v o ic e  t h e i r  condemnation o f  a t e a c h e r :
Cl : I ’ l l  t e l l  you who I  h a t e .  Erm w h a t ' s  t h a t  ( s u b j e c t )
t e a c h e r  w i th  th e  -  t h a t  o ld  one who's  go t  ( d e s c r i p t i o n  
o f  h a i r  s t y l e  g e n e r a l l y  a s s o c i a t e d  w i th  young 
t e e n a g e r s ) .
C2 : I  d o n ' t  know.
Cl : (pause)  (Names h e r ) .
C2 : Oh! Yeah ( l a u g h s ) .
Cl : ( l a u g h s )  S he ' s  so o ld  and s h e ' s  s t i l l  go t  ( h a i r  s t y l e )
( laughs)
C2 : I s  she Mrs .?
Cl : No. I  d o n ' t  -  yeah she i s  Mrs.  a c t u a l l y .
C2 : I s  she? Oh! ( l a u g h s )
Cl : I  d o n ' t  know how i t  happened.  I t  must have been when she 
was n i c e  ( l a u g h s ) .
C2 : ( l a u g h s )  She i s  wicked .  I  t o l d  h e r  one day she was a 
wicked b i t c h .
Cl : ( l a u g h s ) .
Troublemakers '  o p in ions  about  a t e a c h e r  were based  p r i m a r i l y  on an 
accumula t ion  o f  a " d o s s i e r "  on the  t e a c h e r  th rough  o b s e r v a t i o n  a n d /o r  
exp e r i e n c e  i n  th e  schoo l  envi ronment.  When e x p r e s s in g  t h e i r  own o p in i o n s
on th e  c h i l d r e n  th e y  had c o n t a c t  w i th  e s p e c i a l l y  t r o u b l e m a k e r s ,  t e a c h e r s
i n v a r i a b l y  employed t h e i r  knowledge o f  th e  c h i l d ' s  homebackground in  an 
a t t em p t  t o  a n a ly se  a p a r t i c u l a r  schoo l  based  s i t u a t i o n :
We've neve r  r e a l l y  known what L inda i s  t h i n k i n g .  She would 
explode eve ry  now and aga in  and a s  q u i c k  as  i t  happened she
would calm down a g a i n .  We s o r t  o f  go t  the  i d e a  t h a t  she
w a s n ' t  happy a t  home ( p a s t o r a l  t e a c h e r ) .
Teachers  lacked  i n s i g h t  i n t o  th e  t ro u b le m a k e r s '  t h o u g h t s  and f e e l i n g s  
about  th e  schoo l  environment in  which th e  c h i l d r e n  were e x p ec ted  t o  
a c q u i r e  schoo l  knowledge.  They n ev e r  r e a l l y  knew enough about  th e  
i n t e r a c t i o n a l  r e l a t i o n s h i p s  i n  t h e i r  schoo l  and were com p le te ly  
dumbfounded by o u t b u r s t s  and o t h e r  unexpec ted  b eh a v io u r .
While t h i s  p r e s e n t  r e s e a r c h  was be in g  conducted  t h r e e  t roub lem ake r s  
(one boy and two g i r l s )  were invo lved  i n  f i g h t s  ( s e e  C hap te r s  6 and 9 ) .  In
a l l  t h r e e  c a s e s ,  the  i n fo rm a t io n  t e a c h e r s  gave about  the  e v e n t s  t h a t  l ed  t o  
th e  f i g h t s  were l i m i t e d .  They j u s t  d id  n o t  know and acc o rd in g  t o  one o f  
th e  midd le  management t e a c h e r s  ’d i d n ’ t  want t o  know’ . The t e a c h e r s  p o in t e d  
ou t  t h a t  th e  most s i g n i f i c a n t  a s p e c t  o f  a f i g h t  was t h a t  i t  had o c c u r r e d  a t  
a l l .  Thus they  focused  s p e c i f i c a l l y  on t h a t  i s s u e .  According t o  a middle  
management t e a c h e r  th e  r e a s o n s  f o r  t h e  f i g h t  were im m ate r i a l :
They ( t h e  c h i l d r e n )  know the y  musn’ t  f i g h t  i n  s c h o o l .  I f  a 
f i g h t  occu rs  we d e a l  w i th  t h a t .  There i s  no excuse fo r  
f i g h t i n g .
Although schoo l  happenings  were s a i d  t o  be i r r e l e v a n t ,  t h e r e  was i n  
comparison c o n s i d e r a b l e  r e f e r e n c e  t o  th e  c h i l d r e n ’ s home background:
H e ' s  been i n  t r o u b l e . . .Emotional  t h i n g s  I  suppose a f f e c t s  h i s  
p r o g r e s s .  His i s  a s t o r y  o f  a c h i l d  who had a d r e a d f u l  home 
( p a s t o r a l  t e a c h e r ) .
I t  ( r e a s o n s  f o r  problems) p ro b ab ly  comes back t o  th e  f a m i ly .
What p a r e n t a l  gu idance  t h e y 'v e  got  and th e  s t a b i l i t y  t h e y 'v e  
got  i n  the  fami ly  (middle management t e a c h e r ) .
Curren t  e d u c a t i o n a l  though t  recommends l i n k s  between t h e  home and the  
school  (H arg reaves ,  1984; Tomlinson,  1984),  bu t  from th e  acc oun ts  g iven  by 
th e s e  c h i l d r e n ,  some o f  t h e i r  t e a c h e r s  were n o t  so much i n t e r e s t e d  i n  
u n d e r s t a n d in g  th e  ' c u l t u r e  o f  t h e  h o m e ' , b u t  i n  d i s c o v e r i n g  ' p r i v a t e '  
fam i ly  a f f a i r s ,  e s p e c i a l l y  c o n f l i c t s  ( f i g h t s ) .  No wonder a l o n e r  though t
h e r  t e a c h e r  ' w e i r d ' .  H argreaves  (1980) has  p o in t e d  ou t  h i s  unease  about  
the  l e v e l  o f  t e a c h e r s '  t h e o r e t i c a l  knowledge o f  c u r r e n t  e d u c a t i o n a l  
in n o v a t io n s .  I f ,  as  H argreaves  s u g g e s t s  t h e  tendency  i s  f o r  t e a c h e r s  t o  
r e s o r t  s o l e l y  t o  ' i n t u i t i v e '  b e l i e f s  when a t t e m p t in g  t o  app ly  e d u c a t i o n a l  
the o ry  ( f o r  example,  th o s e  based  on p a s t o r a l  c a r e  t e c h n iq u e s  ( s e e  Bes t  e t  
a l . 1983)) the n  I  s h a re  t h a t  unease .
I t  i s  n o t  b e in g  a rgued  t h a t  f am i ly  c i r c u m s ta n c e s  do n o t  p l a y  a p a r t  i n  
the  ad o p t io n  o f  p a r t i c u l a r  ty p e s  o f  c l a ss ro o m  a c t i o n ,  b u t  a s  d i s c u s s e d  in  
the  f o l l o w in g  c h a p t e r  ongoing schoo l  i n c i d e n t s  such as  t e a c h e r  p e r c e p t i o n
and pee r  group a c c e p t a b i l i t y  were found t o  be more p e r t i n e n t  t o  the
e x p l a n a t i o n  o f  the  i n t e r a c t i o n a l  s t y l e s  adopted  by th e  c h i l d r e n .  The 
im por tan t  p o i n t  h e r e  i s  t h a t  f i g h t s  o c c u r re d  and t e a c h e r s  d i d  n o t  f u l l y
i n v e s t i g a t e  the  causes  o f  th e  f i g h t .
The exam ina t ion  o f  i n t e r a c t i o n a l  r e l a t i o n s h i p s  amongst c h i l d r e n  in  
school  from the  N ig e r i a n  c h i l d ' s  p o i n t  o f  view showed t h a t  a p u p i l ' s  home 
background does n o t  n e c e s s a r i l y  f u l l y  e x p l a i n  th e  b eh a v io u r  o f  th e  
c h i l d .  S u f f i c e  i t  a t  t h i s  p o i n t  t o  n o t e  t h a t  h a l f  t h e  t r o u b le m a k e r s  and 
j u s t  under  t w o - t h i r d s  o f  th e  goodtimers  were though t  by t h e  t e a c h e r s  
in t e rv ie w e d  t o  be o f  West I n d ia n  o r i g i n .
P r i o r  t o  d i s c u s s i n g  th e  m i s i d e n t i f i c a t i o n  o f  some N ig e r i a n  p u p i l s ,  i t  
i s  i n t e r e s t i n g  t o  no te  t h a t  as  w i th  t h e  l o n e r s  and g o o d t im e r s ,  t e a c h e r s
a l s o  p e r c e iv e d  th e  troub lem ake rs  a s  be ing  i n t e r e s t e d  i n  th e  a c q u i s i t i o n  o f  
s choo l  knowledge.  However, t h e i r  t roub lem ak ing  t e n d e n c i e s  h in d e re d  t h e i r  
school  p r o g r e s s .  The School Report  on a Band 2 g i r l  r e a d s  t h u s :
She i s  a b r i g h t  and c ap a b le  p u p i l ,  bu t  has  pu t  v e ry  l i t t l e  
e f f o r t  i n t o  h e r  school  work.  She has  always been to o  busy 
d i s t r a c t i n g  o t h e r s .  She can be q u i t e  a p l e a s a n t  and h e l p f u l  
g i r l .  She i s  a l s o  a r e l i a b l e  pe rson  and has  h e lp e d  i n  some 
o f  the  form a c t i v i t i e s .  Her a t t e n d a n c e  i s  av e ra g e ,  b u t  h e r  
p u n c t u a l i t y  i s  below average  and has  o f t e n  been a t  schoo l  and 
no t  tu rn e d  up f o r  r e g i s t r a t i o n  ( p a s t o r a l  t e a c h e r ' s  comment).
A v e ry  s t r o n g  p e r s o n a l i t y .  This  has  worked f o r  th e  good and 
d e t r i m e n t  o f  o t h e r s  (middle management comment).
The S ub jec t  Report  on a Band 2 boy r ead s  th u s :
French : Highly  r a t e d ,  b u t  f a s t  becoming im p o ss ib l e  t o  
t e a c h  i n  a normal group.
Geography : Good, b u t  must e x e r c i s e  more s e l f - d i s c i p l i n e .
H i s to r y  : P e r c e p t i v e  and good p r e s e n t a t i o n ,  b u t  f a r  to o  
n o i s y .
Maths : Capable o f  good work,  b u t  i s  to o  busy t a l k i n g  t o
l e a r n .
The t roub lem ake r s  were,  i n  o t h e r  words ,  r eg a rd ed  as  u n d e ra c h ie v in g  ( s e e  
Sect ion  2 . 2 . 2 . ) .
When t e a c h e r s  were no t  d e s c r i b i n g  N ig e r i a n  p a r e n t s  i n  s o c i a l  c l a s s  
te rms th e y  d e s c r ib e d  them i n  terms o f  t h e i r  keen i n t e r e s t  i n  s e e i n g  t h a t
t h e i r  c h i l d r e n  made such p ro g r e s s  t h a t  e v e n t u a l l y  t h e i r  c h i l d r e n  would
proceed t o  f u r t h e r  a n d /o r  h ig h e r  e d u c a t io n :
They (15 p a r e n t s  whom t h i s  t e a c h e r  has  had c o n t a c t  w i th )  a r e  
g e n e r a l l y  s u p p o r t i v e  o f  th e  s c h o o l .  They 'd  always come i f
you s e n t  f o r  them. I f  you w ro te  t o  them t o  come t o  d i s c u s s  
p r o g r e s s  o r  b e h a v io u r .  Most o f  them a r e  v e ry  p o l i t e . . .  T h e i r  
a s p i r a t i o n s  a r e  a l i t t l e  over  th e  top  because  t h e y ' r e
domineer ing  on th e  whole as  p a r e n t s  and n o t  v e ry  
u n d e r s t a n d in g  when a k i d  c a n ' t  l i v e  up t o  i t  (middle  
management t e a c h e r ) .
However, t h e i r  keeness  f o r  t h e i r  c h i l d r e n s '  e d u c a t i o n a l  p r o g r e s s  d i d  n o t  
n e c e s s a r i l y  mean t h a t  th e  p a r e n t s  were p e r c e iv e d  a s  s o c i a l l y  s u p p o r t i v e  o f  
the  schoo l :
They (1 1 p a r e n t s )  neve r  come to  do an y th in g  -  t o  v o l u n t e e r  
f o r  a ny th ing  (middle  management t e a c h e r ) .
I  d o n ' t  know i f  i t  was because  o f  me p e r s o n a l l y ,  o r  i f  h e  was 
be ing  d e r i s o r y  o f  th e  E n g l i sh  e d u c a t io n  system, b u t  he  f e l t
t h a t  Ngozi w a s n ' t  do ing  a s  w e l l  as  she should  b e . . .  I ' v e  j u s t  
s a i d ,  you know, t h a t  she g e t s  80s and 90s in  h e r  exams. I  
mean what more does a k id  need t o  do? ( p a s t o r a l  t e a c h e r ) .
Thus, when a t t e m p t in g  t o  modify t roub lemaking  b e h a v io u r ,  t e a c h e r s  were 
p a r t i c u l a r l y  e x a s p e ra t e d  when N ig e r i a n  p a r e n t s  responded  in  an  unexpec ted  
manner:
He k ep t  going  on about  wanting  (S ey i )  t o  do w e l l  i n  h e r  
exams. He d i d n ' t  u n d e r s t a n d  t h a t  i f  t h i s  c h i l d  w a s n ' t  go ing 
t o  conform (my emphasis )  she w a s n ' t  go ing  t o  g e t  a n y th in g  
ou t  o f  the  l e s s o n s  ( p a s t o r a l  t e a c h e r ) .
As Woods ( 1979) has  shown, con fo rm i ty  i s  one o f  th e  main p r e r e q u i s i t e s  o f  
e d u c a t i o n a l  s u c c e s s .  I t  a l s o  enhances s o c i a l  c o n t r o l .  In  one i n s t a n c e ,  a 
p a r e n t ' s  a t t e m p t  a t  ' r e p a i r i n g  th e  damage'  h e r  son had done by b e i n g  rude 
t o  a t e a c h e r  was misunders tood  because  t h e  s t r a t e g y  adopted  was d i f f e r e n t  
from t h a t  o f  E ng l i sh  c u l t u r a l  norms:
Mother was w e i r d . . . .There was one awful scene when h e ' d  been 
rude and Mother came t o  schoo l  and made him g e t  down on h i s  
knees and ask  f o r g iv e n e s s  ( p a s t o r a l  t e a c h e r ) .
Apar t  from t e a c h e r s  b e in g  p e rp le x e d  by be in g  made p r i v y  t o  u n f a m i l i a r  
s o c i a l  norms th e y  became r e t i c e n t  about  in fo rm ing  N ig e r i a n  p a r e n t s  o f  th e  
depth  o f  t h e i r  c h i l d r e n ' s  behav iou r :
When I ' v e  s e n t  l e t t e r s  compla in ing  (about  t roub lem ake r )  
t h e y ' v e  gone overboard  and s a i d  t h e y ' l l  send them back  and 
t h a t ' s  n o t  what you want a t  a l l .  So you tend  t o  go e a s y .
You don’ t  want t h i s  t o  happen e s p e c i a l l y  w i th  poor o ld  Agnes.
We were r e a l l y  w o r r i e d ,  about  h e r  p r o g r e s s  b eca use  s h e ' s  a 
(Band 1) g i r l . . . T e r r i b l e  l e t t e r s  came from home. I t  r e a l l y  
p u t s  you o f f  t r y i n g  t o  in v o lv e  th e  . . .  p a r e n t s  i f  t h a t ' s  th e  
only way they  f e e l  i t  can be  d e a l t  w i th  (middle  management 
t e a c h e r ) .
We g a in  a l i t t l e  i n s i g h t  i n t o  th e  manner i n  which th e  t e a c h e r s '  r o l e  as  
the  c a r e t a k e r  o f  c h i l d r e n  impinges on t h e i r  d ec i s ion -m ak ing  p r o c e s s .  I t  i s  
no t  known i f  t e a c h e r s  would have been a s  w o r r i e d  i f  Agnes was n o t  a Band 1 
p u p i l .  But as  shown in  Chapter  7,  t e a c h e r s  j e a l o u s l y  guarded  the  
i n t e r e s t s  o f  t h e i r  'good f i r s t  c h o i c e '  p u p i l s .
N ig e r ia n  p a r e n t s  ( l i k e  most o t h e r  p a r e n t s ;  see  Tomlinson,  1984) were 
concerned  when informed about  t h e i r  c h i l d r e n ' s  u n a c c e p ta b l e  schoo l  
behav iou r :
F : They ( t e a c h e r s )  t o l d  me t h a t  ( d a u g h te r )  was . . .  j u s t  
s h o u t in g  i n  c l a s s  f o r  no r e a s o n .
R : Does she do t h a t  a t  home?
F : No. Never.  I f  she shou t  i t  must be fo r  r e a s o n .  Maybe 
s h e ' s  c a l l i n g  th e  b r o t h e r  d o w n s ta i r s  o r  something l i k e  
t h a t ,  b u t  t o  j u s t  shou t  a n y h o w ? . . . I n  t h i s  house  we have
d i s c i p l i n e .  There i s  no chance f o r  a l l  t h a t  k in d  o f  
nonsense th e y  a l low  them i n  s c h o o l .  I  have been i n  the 
school  m yse l f  and seen i t . . . I  t e l l  (d au g h te r )  n o t  t o  
b r i n g  t h a t  k ind  behaving  h e re  (home).
I t  cou ld  be argued  t h a t  c h i l d r e n  t a k e  advantage  o f  t h e i r  a b i l i t y  t o  g e t  
away w i th  c e r t a i n  ty p e s  o f  b ehav iou r  i n  s c h o o l .  However, the  t e a c h e r s '  
c o n c e n t r a t i o n  on what they  p e rc e iv e d  a s  n e g a t i v e  a s p e c t s  ( a u t h o r i t a r i a n )  o f  
fami ly  background ove r looks  a s u b s t a n t i a l  e lement -  the  schoo l  c o n t e x t  -  i n  
th e  e x p l a n a to ry  model the y  adopt  f o r  th e  a n a l y s i s  o f  p u p i l ' s  b e h a v i o u r ,  
a t t i t u d e s  and r e s p o n s e s  t o  sc h o o l in g :
M : The t e a c h e r  t o l d  me t h a t  he  can be v e ry  s tu b b o rn .
T h a t ' s  my boy.  I  know him. Even t o  me he  i s  l i k e  
s tubbo rn  goat  ( l a u g h s ) .  But when he  use  bad language  
( shakes  head)  they  must have  provoke him. I  d o n ' t  know.
When h e ' s  t a l k i n g  t o  anybody in  t h i s  house he  d o e s n ' t  
use bad language .  So how come he  use  i t  w i th  the  
t e a c h e r ?
R : What d id  Kole say about  i t ?
M : To t e l l  you the  t r u t h  he  say  t o  me t h a t  he use  t h i s  bad 
language .  He say everybody i n  t h e  school  i s  u s i n g  i t .  So 
I  t e l l  him so t h e r e f o r e  t h a t  d o e s n ' t  mean you should  
fo l low  bad example l i k e  t h a t .
R : How d id  he  respond  t o  t h a t ?
M : Nothing from th e  t e a c h e r  up t i l l  now.
R : Did you say a ny th ing  e l s e  t o  him?
M : No. I  j u s t  warn him i f  he  say an y th in g  l i k e  t h a t  n e x t  
t ime I ' l l  send him t o  N i g e r i a  ( l a u g h s ) .  He d o e s n ' t  l i k e  
t h a t  so he  behave h i m s e l f .
R : Why d o e s n ' t  he  l i k e  t h a t ?
M : ( l a u g h s )  He w i l l  be th e  on ly  one go ing .  No Mummy. No 
Daddy. A l l  her*  b r o t h e r  and s i s t e r  w i l l  be h e r e .
R : W i l l  you send him t o  N i g e r i a  i f  he  misbehaves aga in?
M : I  only  say t h a t  t o  c a u t io n  him.
(* A number o f  N ig e r i a n  p a r e n t s  i n t e r m i t t e n t l y  in t e r c h a n g e d  gender  d u r in g  
the  i n t e r v i e w s ) .
Although t h i s  mother used  send ing  home as  a d i s c i p l i n a r y  t h r e a t ,  i t  was 
one t h a t  she had no i n t e n t i o n  o f  c a r r y i n g  o u t .  However, seven  o f  th e  
p a r e n t s  spoken t o  s t a t e d  t h a t  they  would send t h e i r  c h i l d r e n  'home'  t o  
N ig e r i a  i f  they  c on t inued  t o  misbehave:
Yes.  I  s a i d  I  would send h e r  home . . .  To my mother .  At home 
t h e r e  i s  d i s c i p l i n e .  When Chinwe do wrong i n  schoo l  t h e r e  i s  
no th in g  t h e s e  t e a c h e r s  can do excep t  t a l k .  I n  N i g e r i a  the y  
( t h e  t e a c h e r s )  w i l l  d i s c i p l i n e  t h e m . . . . I  m yse l f  I  d o n ' t  l i k e
t o  b e a t  a c h i l d .  She i s  f o u r t e e n  now. N ear ly  f i f t e e n .  As 
t h e  s ay in g  says  "Spare  th e  rod and th e  c h i l d  w i l l  be 
r o t t e n ” . . .  Here ,  they  c a n ’ t  c o n t r o l  t h e  c h i l d r e n .  Imagine 
s m a l l ,  smal l  c h i l d r e n  l i k e  t h a t  can j u s t  do a n y t h i n g . . . t h e y  
s a y . . . c o m e  t o  school  t o  t a l k  on h e r  b eh a v io u r .  I f  I  t a l k  
from morning t i l l  n ig h t  t h e r e  can be no change u n l e s s  th e  
t e a c h e r . . .can d i s c i p l i n e  a l l  t h e  g i r l s .  In  N i g e r i a  she w i l l  
be w e l l  d i s c i p l i n e d .  She w i l l  know n o t  t o  was te  h e r  t ime in  
schoo l  ( m o t h e r ) .
As f a r  as  N ig e r i a n  p a r e n t s  were concerned t h e  t e a c h e r s  were r e s p o n s i b l e  
fo r  the  d i s c i p l i n e  o f  t h e  c h i l d r e n  i n  t h e i r  charge  and the y  ( t h e  p a r e n t s )  
fo r  t h a t  i n  t h e  home. They agreed  t h a t  home and school  d id  o v e r l a p ,  b u t  
were i n  g e n e r a l  agreement t h a t  p a r e n t a l  s u ppo r t  o f  t h e  s choo l  was 
i n e f f e c t i v e  i f  th e  schoo l  had no t  go t  i t s  own "house i n  o r d e r " .  N ig e r i a n  
p a r e n t s  saw t e a c h e r s  a s  be in g  unab le  e f f e c t i v e l y  t o  c h a s t i s e  c h i l d r e n  fo r  
t h e i r  engagement i n  u n a c c e p ta b l e  schoo l  b e h a v io u r .  Th i s  t e a c h e r  
inadequacy was a l s o  l i n k e d  t o ,  as  the y  saw i t ,  t h e i r  c h i l d r e n ' s  u l t i m a t e  
" f a i l u r e "  i n  sch o o l :
I t  w i l l  be b e t t e r  f o r  him. No need o f  him b e in g  h e r e  and 
do ing  n o th in g  excep t  t h a t  CSE. Who knows CSE i n  N ig e r i a ?
I t ' s  'O'  Level  the y  wan t.  Me m yse l f  I 'm  go ing  home -  maybe 
two o r  t h r e e  y e a r s  t im e .  T h a t ' s  what I ' v e  been t e l l i n g  
h i m . . .  Le t  him be p a t i e n t  w i th  h i s  t e a c h e r s  which annoy h e r * .
Or sometime i t s  her*  f r i e n d s  o r  j u s t  anybody i n  s c h o o l .  But 
no.  That  boy (son)  everybody does something t o  him. I  t e l l  
him I  c a n ' t  be going t o  schoo l  ev e ry t im e .  So he  b e t t e r  behave 
h i m s e l f .  O therwise  I  send her*  home ( f a t h e r ) .
(*gender  in t e r c h a n g e )
Some N ig e r ia n  p a r e n t s  were a t  a l o s s  as  t o  what t o  do when faced  w i th  the  
f a c t  t h a t  some o f  t h e i r  c h i l d r e n  were u n d e ra c h ie v in g ,  t h a t  i s ,  i n  the  sense  
t h a t  th e  c h i l d r e n  appeared  l i k e l y  t o  g a in  e d u c a t i o n a l  q u a l i f i c a t i o n s  which 
they  c o n s id e re d  u n a c c e p ta b l e  (CSEs).  I t  must be remembered t h a t  on ly  a few 
( f i v e )  o f  th e  p a r e n t s  s t a t e d  t h a t  the y  d id  n o t  t h i n k  t h a t  th e y  would be 
r e t u r n i n g  t o  N i g e r i a  ( s e e  Goody and G ro o th u e s , 1979). S im i l a r  t o
e d u c a t io n a l  achievement a s p i r a t i o n s ,  a t t i t u d e s  t o  and s u g g e s t i o n s  f o r  
d e a l i n g  w i th  t h e i r  c h i l d r e n ' s  school  b e hav iou r  were i n e x t r i c a b l y  l i n k e d  t o  
t h e i r  ev e n tu a l  r e t u r n  t o  N ig e r i a :
The ( s c h o o l )  system tends  t o  a l lo w  you t o  do what you l i k e ,  
you know, w e s te rn  freedom. I  d o n ' t  t h i n k  i t ' s  q u i t e  what we 
t r y  t o  b r i n g  up our  c h i l d r e n  i n  a t  home ( i n  
N i g e r i a ) ( f a t h e r ) .
Although N ig e r i a n  p a r e n t s  c o n s t a n t l y  compared th e  two s o c i e t i e s  i t  was 
w i th i n  t h e  t roub lemaking  c o n t e x t  t h a t  t e a c h e r s  were p a r t i c u l a r l y  a t  a l o s s
as t o  how t o  i n t e r p r e t  th e  b e hav iou r  o f  p a r e n t s  who t h r e a t e n e d  t o  send
t h e i r  c h i l d r e n  back t o  N i g e r i a .  Teachers  saw t h i s  p r i m a r i l y  in  te rms o f  
the  p a r e n t s  shedding  t h e i r  r e s p o n s i b i l i t y  f o r  the  c h i l d .  O ther  N ig e r i a n  
p a r e n t s ,  t o o ,  p e r c e iv e d  th e s e  p a r e n t s  i n  a s i m i l a r  manner:
R : Some t e a c h e r s  say  t h a t  N ig e r i a n  p a r e n t s  a r e  ready  t o  send 
t h e i r  c h i l d r e n  home i f  they  misbehave i n  s c h o o l .
M : What fo r?  I  never  h e a rd  t h a t . . .  Send them t o  N ig e r i a ?  For
what? How can you erm -  t h a t  d o es n ’ t  make s e n s e .  You mean 
send them t o  N ig e r ia ?
R : Yes.
M : I s  t h a t  where the y  w i l l  be w e l l  behaved then?
R : Some say t h e r e ’s a l o t  o f  d i s c i p l i n e  t h e r e .
M : What type  o f  d i s c i p l i n e ?  Unless  y o u ’r e  about  2 1 and come 
h e re  and I ’m spending  money fo r  you t o  go t o  U n i v e r s i t y  
and y o u ’r e  n o t  behaving  the n  I  can send you home t o  g e t  a 
jo b .  But no t  l i k e  t h e s e  ( r e f e r e n c e  t o  h e r  11 and 13 y e a r  
o ld  c h i l d r e n ) .  I f  they  a r e  n o t  behaving  -  and I ' v e  been 
away from home now f o r  some t ime (15 y e a r s ) .  T h e y ' r e  born  
h e r e .  They know no o t h e r  custom o r  o t h e r  peop le  excep t  
what i s  happening  i n  t h i s  c o u n t ry .  And th e n  i f  s h e ' s  
n o t  behav ing  in  schoo l?  Where w i l l  I ?  To whom? Who i s  
b e t t e r  equipped t o  make h e r  behave? No. I ' l l  go and f i n d  
ou t  why s h e ' s  behav ing  l i k e  t h a t ,  you know, t h e r e  must be 
a r e a s o n .
This p a r e n t  a long  wi th  o t h e r s  b e l i e v e d ,  a s  d id  the  t e a c h e r s ,  t h a t  s end ing  
the  c h i l d r e n  home t o  N ig e r i a  was no t  a h e l p f u l  s u g g e s t i o n .  However, t h i s  
p a r e n t  d id  t h i n k  she might  t a k e  a s i m i l a r  c o u r s e  o f  a c t i o n  i f  h e r  c h i l d r e n
were o l d e r  and she was paying  f o r  t h e i r  schoo l  f e e s .  The c rux  o f  the
m a t t e r  l i e s  h e r e .  Some p a r e n t s  a r e  unemployed in  t h i s  c o u n t ry  and have 
l i m i t e d  funds h e r e .  Some o f  t h o s e  who a r e  employed a re  working i n  jobs  no t  
commensurate w i th  t h e i r  q u a l i f i c a t i o n s  and a r e  th u s  on lower incomes tha n
i s  n e c e s s a ry  f o r  them t o  l i v e  ' d e c e n t  l i v e s '  ( p a r e n t ' s  p h r a s e ) .  I n  o r d e r
t o  a l l e v i a t e  t h e i r  f i n a n c i a l  d i f f i c u l t i e s  the y  may t a k e  on u n s k i l l e d  work
o r  app ly  t o  t h e  C e n t r a l  Bank o f  N i g e r i a  t o  r e m i t  a ma in tenance  a l low ance
fo r  t h e i r  c h i l d r e n .  Thus when the  c h i l d r e n  o f  t h i s  group o f  p a r e n t s  appea r  
t o  be 'w a s t in g  t im e '  i t  i s  no t  s u r p r i s i n g  t h a t  the y  r e s o r t  t o  ' d e s p e r a t e '  
measures :
When you a re  in  d e s p e r a t i o n  what can you do? I ' v e  t a l k e d  t o  
h e r .  I ' v e  h i t  h e r . . .  I  d o n ' t  l i k e  t o  h i t  h e r .  S h e ' s  a b i g
g i r l  now (15 y e a r s  o l d ) ,  bu t  she w o n ' t  l i s t e n  t o  m e . . .  I
c a n ' t  be h e re  going t o  work.  S u f f e r i n g  fo r  h e r  and a l l  she
can do i s  cause  t r o u b l e .  I f  no t  fo r  them ( h i s  c h i l d r e n )  I
won’ t  be i n  t h i s  c o u n t ry  by now ( f a t h e r ) .
Apar t  from t h e  f a c t  t h a t  every  s i n g l e  one o f  th e  p a r e n t s  in t e rv ie w e d  c i t e d  
t h e i r  c h i l d r e n ’s e d u c a t io n  as  one o f  th e  r ea s o n s  f o r  t h e i r  p ro longed  s t a y  
in  t h i s  c o u n t ry ,  N ig e r i a n  p a r e n t s  expec ted  t h e i r  c h i l d r e n  t o  a p p r e c i a t e  the  
' im por tance  o f  e d u c a t i o n '  and were deep ly  vexed when t h e i r  c h i l d r e n  
appeared  t o  be o b l i v i o u s  a n d /o r  i n d i f f e r e n t  t o  t h e i r  w is h e s .  One o f  th e  
avenues open t o  them was t o  send them t o  a d i f f e r e n t  environment where 
o t h e r  members o f  t h e i r  f am i ly  might  be more s u c c e s s f u l  th a n  the y  have been .
From th e  p o i n t  o f  view o f  t h e s e  N i g e r i a n  p a r e n t s  t h i s  l i n e  o f  a c t i o n  was 
' f a r  s u p e r i o r '  ( m o t h e r ' s  te rm)  t o  t h a t  o p e r a t i n g  i n  t h i s  c o u n t ry  where 
u n c o n t r o l l a b l e  c h i l d r e n  a r e  s e n t  i n t o  c a r e .  As f a r  a s  two o f  th e  p a r e n t s  
o f  t roub lem ake rs  were concerned ,  s o c i a l  s e r v i c e s  c a r e  f o r  t e e n a g e  c h i l d r e n  
was an o p t i o n  they  cou ld  no t  even co n tem p la te :
I  d o n ' t  l i k e  t o  t a l k  about  t h a t .  When my fam i ly  i s  in  
N ig e r i a ?  Which k ind  o f  s o c i a l  w e l f a r e ?  I  t e l l  you th e y  
( s o c i a l  s e r v i c e s )  cannot  c a r e  f o r  my c h i l d .  I  w i l l  n e v e r  l e t  
them ( m o t h e r ) .
Apar t  from d e a l i n g  d i r e c t l y  w i th  p a r e n t s ,  t e a c h e r s  had i n  two c a s e s  t o  d e a l  
w i th  g u a r d i a n s .  The t e a c h e r s  a l s o  observed  t h a t  the  g u a rd ia n s  were not  
p a r t i c u l a r l y  h e l p f u l  and t h a t  t h e i r  s o l u t i o n  to o  was t o  t h r e a t e n  t o  send 
th e  c h i l d r e n  t o  t h e i r  p a r e n t s  who were i n  N i g e r i a :
C : She (g u a rd ia n )  says  i f  I  d o n ' t  l i k e  i t  h e r e  the n  s h e ' l l
R
send me t o  my Dad ( i n  N i g e r i a ) .  
How do you f e e l  about  t h i s ?
C I  d o n ' t  know
R Have you been be fo re?
C No. She (g u a rd ia n )  says  i t ' s  h a rd  over  t h e r e .
R How?
C Like  t h e r e ' s  a l o t  o f  d i s c i p l i n e .
R What do you f e e l  about  t h i s ?
C Wel l ,  I  w o n ' t  be bad w i l l  I ?
Although t h i s  f i f t h  y e a r  g i r l  d id  no t  sound p a r t i c u l a r l y  u p s e t  about  be ing  
s e n t  t o  N i g e r i a ,  a t e a c h e r  informed me t h a t  two o t h e r  t r o u b le m a k e r s  had got  
themse lves  i n t o  such a s t a t e  about  t h e i r  bad b ehav iou r  b o th  a t  home and a t  
school  t h a t  one c h i l d  had taken  an overdose  o f  t a b l e t s .  The o t h e r  one l e f t  
home because  th e  s i t u a t i o n  a t  home had become ' u n b e a r a b l e '  ( t e a c h e r ' s  te rm)  
(See a l s o  Chapte r  10).
The troub lem ake rs  were n o t o r i o u s .  Three o f  them ( g i r l s )  were 
d e s c r i b e d  as  ' b u l l i e s '  by t h e i r  t e a c h e r s  and a l th o u g h  th e  t ro u b le m a k e r s  
r ecogn ized  th e  e x i s t e n c e  o f  s t a t u s  and power r e l a t i o n s h i p s  w i t h i n  th e  
s c h o o l ,  they  had l i t t l e  r e s p e c t  f o r  i t .  They d i s r e g a r d e d  s ch o o l  e t i q u e t t e  
and went s e v e r a l  s t e p s  f u r t h e r  tha n  goodtimers  i n  the  manner i n  which th e y  
proceeded t o  d i s r u p t  l e s s o n s ,  an t a g o n iz e  t h e i r  pee r  group and c o n f r o n t
t e a c h e r s .  They t h r i v e d  on such c o n f r o n t a t i o n a l  s i t u a t i o n s  a s  invo lved  
t h e i r  p a r e n t s  " a g a i n s t "  the  t e a c h e r s :
I  r e a l l y  l i k e  my Dad. He a rgues  w i th  th e  t e a c h e r s  and they  
c a n ’ t  say  n o th in g  t o  him because  he  knows what h e ’ s t a l k i n g  
about  ( t h i r d  y e a r  g i r l ) .
The t roub lem ake rs  were almost  t o t a l l y  a n t i - s o c i a l  i n  te rms o f  th e  manner in  
which they  behaved towards  o t h e r  p e o p le .  Yet f i v e  o f  them (one boy and 
four  g i r l s )  were d e s c r ib e d  a s  be ing  ’ve ry  h e l p f u l 1. Troublemakers r a r e l y  
d i s t i n g u i s h e d  between ’ s o f t '  and ’ s t r i c t ’ t e a c h e r s .  Teachers  were t e a c h e r s  
and when angry o r  annoyed about  something a l l  t e a c h e r s  had an e q u a l  chance 
o f  f a c in g  th e  w ra th  o f  th e  t ro u b le m a k e r s .  From what co u ld  be g a t h e r e d  from 
four  o f  th e  troub lem ake rs  they  favoured  th e  a c q u i s i t i o n  o f  schoo l  
knowledge,  bu t  r e s e n t e d  c o e r c iv e  a u t h o r i t y  ( W i l l i s ,  1977). As w i th  the  
lo n e r s  and good t im ers ,  t roub lem ake rs  a l s o  tended t o  keep fam i ly  m a t t e r s  
away from t e a c h e r s .  I t  was d i s c o v e re d  t h a t  p a r e n t s  were a l s o  v e r y  r e t i c e n t  
about  t a k i n g  t e a c h e r s  i n t o  t h e i r  c o n f id e n ce :
You know what t h e s e  peop le  a r e  l i k e .  A l l  th e y  want t o  know i s  
about  your  p r i v a t e  d e t a i l s .  They’ l l  a sk  th e  c h i l d r e n ,  "What 
i s  Mum doing? Where i s  Dad?" and so ,  so and s o . . . .Me m y s e l f  I  
j u s t  t h i n k  t h e y ’r e  poke n o s in g .  What do they  want t h a t  
i n fo rm a t io n  fo r?  I f  t h e r e ’s a n y th in g  they  want t o  ask  about  
me, l e t  them ask  me, no t  my son i n  schoo l  ( f a t h e r ) .
N ig e r i a n  p a r e n t s  th u s  encouraged t h e i r  c h i l d r e n  t o  r e f r a i n  from d e t a i l e d
d i s c u s s i o n s  about  t h e i r  fami ly  l i f e .  However, as  s h a l l  be  argued  i n  th e  
fo l low ing  c h a p t e r  i t  was n o t  so much fam i ly  co n ce rn s ,  b u t  e t h n i c  group 
i d e n t i t y  t h a t  p layed  a s i g n i f i c a n t  p a r t  i n  N ig e r i a n  c h i l d r e n ’s a d o p t io n  o f
p a r t i c u l a r  types  o f  c l a ss room  a c t i o n .  There was so much pen t  up anger
w i t h i n  th e  t roub lem ake rs  t h a t  t h e r e  was l i t t l e  room f o r  n e g o t i a t i o n  and 
compromise.  Although the y  i n t e r a c t e d  p r o f u s e l y  (Fu r lo n g ,  1984:229) w i th  
o t h e r  c h i l d r e n ,  t h e i r  i n t e r a c t i o n a l  s t y l e  ensured  t h a t  th e y  were a group 
a p a r t  from th e  g e n e r a l  run  o f  p u p i l  g roups .
Loners and goodtimers  were e s s e n t i a l l y  p r o - s c h o o l  enough t o  a l lo w  the  
a c q u i s i t i o n  o f  school  knowledge t o  c o n s t r a i n  t h e i r  c l a s s ro o m  a c t i o n .  
Though i n  favour  o f  a c q u i r i n g  school  knowledge,  t ro u b lem ak e r s  were u nab le  
t o  c o n t a i n  t h e i r  r e sp o n se  t o  a range  o f ,  what they  saw a s ,  u n a c c e p ta b l e  
a s p e c t s  o f  s c h o o l in g  (b o r in g  work,  t e a c h e r s '  methods o f  im p res s io n  
management -  a t t e m p t in g  t o  i d e n t i f y  w i th  the  c h i l d r e n  by a d o p t in g  t e en ag e  
f a sh ion )  . With a l l  t h i s  impinging on them, schoo l  l e a r n i n g  came t o  be 
r e l e g a t e d  t o  th e  background and they  almost  w i l l e d  ' s e r i o u s  t r o u b l e ' .
8.5 Noteworthy points
Troublemakers and goodtimers  found schoo l  b o r i n g ,  b u t  used  d i f f e r e n t  
s t r a t e g i e s  t o  " l i v e n  up" th e  c o n t e x t  w i t h i n  which school  l e a r n i n g  took  
p l a c e .  Loners had so i n t e r n a l i z e d  the  norms o f  th e  c u l t u r e  o f  th e  schoo l  
t h a t  they  were p re p a re d  t o  a c q u ie s c e  t o  any g iven  school  s i t u a t i o n .  Woods 
(1979,  see  a l s o  1983) su g g e s t s  t h a t  middle c l a s s  c h i l d r e n ' s  r e s p o n s e  t o  
sc h o o l in g  i s  c h a r a c t e r i z e d  by con fo rm i ty  w h i le  th o se  o f  working c l a s s  
c h i l d r e n  i s  i n n o v a t i v e .  Teachers  d i d  ge t  on th e  ne rves  o f  l o n e r s ,  bu t  th e  
l a t t e r ' s  s t r a t e g y  was t o  ignore  th e  t e a c h e r  i n  th e  event  o f  a s i t u a t i o n  o f  
c o n f l i c t .  On th e  o t h e r  hand,  th e  t roub lem ake rs  c o n f ro n te d  th e  t e a c h e r s  and 
took  them t o  t a s k  f o r  t h e i r  a s s e s s e d  f r a i l t i e s  -  i n a b i l i t y  t o  t e a c h ,  
i n a b i l i t y  t o  p ro v id e  new and demanding work,  ad o p t io n  o f  you th  s u b c u l t u r e  
th rough  fa s h io n  and ty p e s  o f  t e a c h e r  -  p u p i l  communication.  As Rosser  and 
H arre  (1976:172)  p o i n t  o u t ,  ' t r o u b l e  i n  schoo l  i s  a c a s e  o f  d iv e rg e n ce  
(whereby) p u p i l s  have t h e i r  own complex system o f  r u l e s  by which they  
account  f o r  t h e i r  b e h a v i o u r ' . The goodtimers  developed  a r e s p o n s e  midway 
between be ing  lo n e r s  and t r o u b le m a k e r s .  They " c h a t t e d  up" t h e  t e a c h e r s  and 
made sc h o o l in g  a fun s i t u a t i o n  whateve r  th e  degree  o f  boredom or  ne rve  
r a c k i n g  i n t e r a c t i o n .  The goodtimers  wanted t o  'have  a l a u g h '  (Woods, 1979; 
see  a l s o  W i l l i s ,  1977).  However th e  enjoyment th e y  d e r iv e d  o r  c r e a t e d  from 
sc h o o l in g  was no t  so much a r e a c t i o n  a g a i n s t  a u t h o r i t y  -  t h a t  was l e f t  fo r  
th e  t roub lem ake rs  -  b u t  a s t r a t e g y  f o r  coping  w i th  what t h e y  c o n s id e r e d  t o  
be d u l l  r o u t i n e s .
In  t h e i r  a t t e m p t s  t o  d i s c o v e r  e x p l a n a t i o n s  f o r  p a r t i c u l a r  ty p e s  o f  
school  a c t i o n ,  t e a c h e r s  focused  p r i m a r i l y  on i s s u e s  r e l a t e d  t o  the  
c h i l d r e n ' s  home background.  As Chessum (1980) s u g g e s t s ,  t e a c h e r s  were wont 
t o  employ a fam i ly  pa tho logy  e x p l a n a t i o n  f o r  u n a c c e p ta b le  s choo l  b eh av io u r  
( s e e  a l s o  S tone ,  1981). Teachers  were aware t h a t  t h e r e  were  p u p i l s  who 
were more i n t e r e s t e d  i n  be ing  p o p u la r  w i th  t h e i r  f r i e n d s  t h a n  i n  th e  
ad o p t io n  o f  p r o - s c h o o l  b e h a v io u r .  N e v e r th e l e s s  t e a c h e r s  were more i n c l i n e d  
t o  h i g h l i g h t  th e  behav iou r  o f  goodtimers  and t r o u b le m a k e r s .  Loners  were 
n o t  t roub lesome so the y  were r e l i e v e d  t o  have one l e s s  'p ro b lem  c h i l d '  
( t e a c h e r ' s  p h ra s e )  t o  d e a l  w i th .
8.6 Concluding Reflections
M art in  (1976) ,  i n  an i n t e r a c t i o n i s t  exam ina t ion  o f  the  s o c i a l  o r d e r  o f  
the  s c h o o l ,  p o in t e d  ou t  t h a t  from th e  t e a c h e r ' s  p o in t  o f  view t h e r e  were 
t h r e e  b a s i c  c a t e g o r i e s  o f  p u p i l s  -  t h e  n o n - n e g o t i a b l e s  ( a n t i - s c h o o l ) ,  t h e  
i n t e r m i t t e n t l y  n e g o t i a b l e s  (am b iva len t  towards  s c h o o l ) ,  and th e
c o n t in u o u s ly  n e g o t i a b l e s  ( p r o - s c h o o l ) .  M ar t in  p e rc e iv e d  t e a c h e r - p u p i l  
r e l a t i o n s h i p s  w i t h i n  a b a r g a i n in g  and n e g o t i a t i n g  i n t e r a c t i o n a l  framework 
in  which bo th  p a r t i e s  were c o n s t a n t l y  engaged in  v a r i o u s  forms o f  
im press ion  management (Goffman, 1982), i n g r a t i a t i o n  (Woods, 1979) and o t h e r  
forms o f  s t r a t e g i c  i n t e r a c t i o n ,  i n c lu d i n g  both  'genu ine* and ' f r a u d u l e n t '  
e x p re s s io n s  o f  a f f e c t  and s o l i d a r i t y  (M a r t in ,  1976:12).  The i n t e r e s t i n g  
d i f f e r e n c e  between M a r t i n ' s  c a t e g o r i e s  and th e  i n t e r a c t i o n a l  s t y l e s  
d i s c u s s e d  i n  t h i s  p r e s e n t  r e s e a r c h ,  i s  t h a t  M ar t in  p e r c e iv e d  each o f  h i s  
c a t e g o r i e s  i n  terms o f  a p a r t i c u l a r  a t t i t u d e  towards s c h o o l in g  ( s e e  a l s o  
Woods, 1979). As has  been shown i n  t h i s  c h a p t e r ,  s c h o o l i n g ,  a t  l e a s t  fo r  
N ig e r i a n  p u p i l s  i n  t h e s e  two comprehensive s c h o o l s ,  i s  n o t  so  much about  
engaging in  p a r t i c u l a r  types  o f  c l a ss room  a c t i o n  which en a b le  th e  
d e t e r m in a t io n  o f  t h e i r  a t t i t u d e s  towards  th e  a c q u i s i t i o n  o f  s choo l  
knowledge,  b u t  about  s t a g e  managing t h e i r  r e l a t i o n s h i p s  w i th  t e a c h e r s  
a n d /o r  p u p i l s .
Fur long (1976:163) argued t h a t  t h e r e  i s  ' no  c o n s i s t e n t  c u l t u r e  f o r  a 
group o f  p u p i l s * .  I t  i s  agreed  t h a t  l o n e r s ,  goodt imers  and t ro u b lem ak e r s  
may t a k e  on r o l e s  spanning  th e  t h r e e  s t y l e s  o f  i n t e r a c t i o n .  Judg ing  from 
th e  c h i l d r e n ' s  a c c o u n t s ,  t e a c h e r s  were u n a p p r e c i a t i v e  o f  t h e  c o m p le x i t i e s  
o f  group i n t e r a c t i o n .  Though they  made p a s s in g  comments on p e e r  group 
p r e s s u r e ,  t h e y  seemed t o  d i sm iss  t h i s  i n  favour  o f  home p a t h o l o g i c a l  
e x p l a n a t i o n s .
Teachers  want i n  c l a s s  p u p i l s  who a r e  a t  one and th e  same t ime 
i n t e r e s t e d  i n  th e  a c q u i s i t i o n  o f  schoo l  knowledge and a r e  g o o d t im e rs .  
Where t h e r e  i s  an abundance o f  goodtimers  and t roub lem ake rs  t h e  t e a c h e r s ’ 
t a s k  o f  s o c i a l  c o n t r o l  i s  i n c re a s e d  and l o n e r s  a r e  a p p r e c i a t e d  a s  r e q u i r i n g  
l e s s  c o n t r o l .  However, th e  p r o f e s s i o n a l  i d e a l s  o f  t e a c h e r s  r e q u i r e  some o f  
them t o  encourage  lo n e r s  t o  be goo d t im ers ,  t h a t  i s ,  more s o c i a b l e .  When 
c h i l d r e n  engage i n  p a r t i c u l a r  ty p e s  o f  b eh av io u r  i t  i s  u s u a l l y  beca u se  t h e y  
have p r i m a r i l y  chosen t o  do so .  Of cou r se  some c h i l d r e n  may be  ' e a s i l y  l e d '  
by what i s  going  on around them, b u t  h e r e  ag a in  ' e a s i l y  l e d '  i s  a m a t t e r  o f  
the  t e a c h e r ' s  p e r c e p t i o n .
When t h e  c o m p le x i t i e s  o f  t h e  p r o c e s s  o f  e d u c a t io n  a r e  c o n s i d e r e d  
(H arg reav es ,  1984),  we wonder how t e a c h e r s  can e f f e c t i v e l y  p r o v id e  adequa te  
e d u c a t i o n a l  o p p o r tu n i ty  fo r  c h i l d r e n  i f  th e y  a r e  unab le  t o  manage c l a s s ro o m  
a c t i o n .  Of c o u r s e ,  as  Woods (1980b) has  shown, p a r t  o f  t e a c h e r s '  schoo l  
s u r v i v a l  s t r a t e g i e s  in v o lv e  the  d i f f e r e n t i a t i o n  o f  p u p i l s .  Thus a s  long  a s  
t h e r e  a r e  enough lo n e r s  a nd /o r  o t h e r  p u p i l s  p rep a red  t o  a c q u i e s c e  t o  
t e a c h e r s '  d e f i n i t i o n s  o f  what i s  t o  be l e a r n t  a t  s choo l  (Young, 1971),  
whether  i t  be s t i m u l a t i n g  o r  r e p e t i t i v e ,  t e a c h e r s  w i l l  c o n t in u e  t o  t a k e  th e  
"easy"  way ou t  by employing fami ly  p a t h o l o g i c a l  e x p l a n a t i o n s  ( such  a s  
s i n g l e  pa ren thood ,  low socio-economic  s t a t u s )  f o r  d i s r u p t i v e  b e h a v i o u r .  I t  
i s  i n t e r e s t i n g  t o  n o t e  t h a t  i n  r e s p e c t  o f  l o n e r s  and o t h e r  ' w e l l  behaved '  
c h i l d r e n ,  t e a c h e r s  r a r e l y  made r e f e r e n c e  t o  th e  c h i l d r e n ' s  home background.
Account needs t o  be ta ken  o f  schoo l  " p a t h o l o g i c a l "  s i t u a t i o n s  such as  
b o r in g  l e s s o n s ,  and a sha l low  u n d e r s t a n d in g  o f  what i t  means t o  i d e n t i f y  
w ith  p u p i l s .  C e r t a i n l y ,  th e  c h i l d r e n  whose b ehav iou r  r e q u i r e d  t e a c h e r  
pedagogy t o  adopt  p u p i l  i d e n t i f i c a t i o n  s t r a t e g i e s  were no t  impressed  by 
' o l d  cows'  (and b u l l s )  engaging in  t eenage  s u b c u l t u r e .  I t  i s  one t h i n g  
hav ing  knowledge o f  t e en ag e  s u b c u l t u r e  i n  te rms o f  th e  l a t e s t  r e c o r d s ,  
f a s h io n ,  and so on,  and be ing  a b l e  t o  engage i n  informed d i s c u s s i o n  o f  such 
m a t t e r s .  However, c h i l d r e n  look upon i t  a s  an i n t r u s i o n  on t h e i r  
s u b c u l t u r e  when t e a c h e r s  o v e r t l y  ( th ro u g h  a t t i r e  and h a i r s t y l e )  a t t e m p t  t o  
i d e n t i f y  w i th  them. This  i s  l i k e l y  t o  be r e g a rd e d  as  even more ' w e i r d '  i f  
th e  t e a c h e r s  concerned  have l i t t l e  o r  no knowledge o f  th e  s u b c u l t u r e  the y  
a re  a t t e m p t i n g  t o  i d e n t i f y  w i th .
I f  as  c u r r e n t  l i t e r a t u r e  s u g g e s t s ,  w h i te  working c l a s s  p u p i l s  adopt  
a n t i - s c h o o l  s t r a t e g i e s  (Woods, 1983; W i l l i s ,  1977) and b l a c k  p u p i l s  (w i th  
s p e c i f i c  r e f e r e n c e  t o  boys o f  West I n d ia n  o r i g i n )  adopt  a ' c u l t u r e  o f
r e s i s t a n c e '  (Dhondy e t  a l . , 1982; see  a l s o  F u r long ,  1984),  t e a c h e r s  a re
l i k e l y  t o  f i n d  t h a t  th e  more they  a t t e m p t  o v e r t l y  t o  i d e n t i f y  w i th  t e en ag e  
s u b c u l t u r e ,  the  more e f f o r t  th e  c h i l d r e n  w i l l  pu t  i n t o  d e v i s i n g  new and 
t e a c h e r  immune (even  though temporary)  s u b c u l t u r a l  a c t i v i t i e s .  The 
development o f  P a t o i s  i s  a case  i n  p o i n t .  The n u m e r i c a l ly  " i n s i g n i f i c a n t "  
number o f  N ig e r i a n  p u p i l s  i s  l i k e l y  t o  h i n d e r  th e  development o f  a N i g e r i a n  
based  s u b c u l t u r e .  Even i f  one d id  develop  i t  i s ,  a s  f a r  a s  t h e  d a t a  in
t h i s  p r e s e n t  r e s e a r c h  s u g g e s t s ,  u n l i k e l y  t o  be an a n t i - s c h o o l  one.
Teachers  g e n e r a l l y  have h igh  e x p e c t a t i o n s  o f  N ig e r i a n  p u p i l s  ( o r  more 
vague ly  A f r i c a n  c h i l d r e n  -  see  S e c t io n  7 . 4 . 3 ) .  Hence a Band 1 t ro u b le m a k e r  
i s  no t  d i s m i s s e d  o r  i g n o re d .  As R yr ie  e t  a l . , (1979) have  shown, t h e  more 
a b le  p u p i l s  r e c e i v e  a d d i t i o n a l  h e l p  whether  academic o r  s o c i a l .  I f  
t e a c h e r s '  p o s i t i v e  e x p e c t a t i o n s  work t o  encourage a s e l f - f u l f i l l i n g  
p rophecy ,  then  f o r  the  g e n e r a l i t y  o f  N ig e r i a n  p u p i l s  t h e  p r o c e s s  o f  
ed u c a t io n  works (a s  i t  does fo r  t h e  B r i t i s h  middle c l a s s )  a s  a means fo r  
e i t h e r  th e  r e t e n t i o n  o f  a middle c l a s s  s t a t u s  a n d /o r  f o r  upward s o c i a l  
m o b i l i t y .  Of cou r se  t h e r e  w i l l  be N ig e r i a n  c h i l d r e n  who f a i l  t o  ach ie v e
e d u c a t i o n a l  " s u c c e s s "  ( j u s t  as  t h e r e  a r e  middle c l a s s  c h i l d r e n  who do no t
l i v e  up t o  e x p e c t a t i o n s ) .  The p o i n t  t o  n o te  i s  t h a t  w i t h i n  th e  B r i t i s h  
e d u c a t i o n a l  system t h e s e  a r e  l i k e l y  t o  be th e  e x c e p t io n s  t h a t  " p rove"  t h e  
r u l e  ( s e e  Halsey  e t  a l . , 1980; s ee  a l s o  Chapter  2 ) .
This  c h a p t e r  has  shown how c h i l d r e n  a c t  t o g e t h e r  o r  a lo n e  w i t h i n  a 
broad  ' r e p e r t o i r e  o f  c la ss room  b e h a v i o u r '  Furlong (1 9 7 6 :1 6 4 ) .  The 
fo l low ing  c h a p t e r  a rgues  t h a t  when an e t h n i c  group i s  n u m e r i c a l l y  s m a l l e r  
than  o t h e r  m i n o r i t y  g roups ,  membership o f  such a group has  f a r - r e a c h i n g  
consequences  f o r  th e  a dop t ion  o f  p a r t i c u l a r  s t r a t e g i e s  t o  cope w i th  
i n t e r - e t h n i c  i n t e r a c t i o n .
Notes
1. Th is  quo te  i s  from a p a r e n t  i n  th e  e x p l o r a t o r y  s tudy  (C hap te r  3 ) .  Many 
p a r e n t s  in  t h i s  main p a r t  o f  t h e  r e s e a r c h  a l s o  vo ic ed  views s i m i l a r  t o  
t h i s .
2. Chap ter  9 d i s c u s s e s  N ig e r i a n  c h i l d r e n ' s  coping  s t r a t e g i e s  when faced  
w i th  an u n fa v o u ra b le  assessm en t  o f  t h e i r  e t h n i c i t y  by t h e i r  pee r  group.
3.  B l i sh e n  (1969) p o i n t s  ou t  t h a t  p u p i l s  c o n s t r u c t  t e a c h e r  ' i d e a l  t y p e s '  
whose c h a r a c t e r i s t i c s  a re  u n l i k e l y  t o  be found i n  any i n d i v i d u a l  t e a c h e r .
4 .  Fu r long  (1984) shows how ' d i s a f f e c t e d '  (u n d e ra c h i e v in g  and 
d i s r u p t i v e ) ,  b u t  p r o - s c h o o l  West I n d ia n  p u p i l s  a l s o  made r e f e r e n c e  t o  th e  
home i n  e x p l a i n i n g  why th e y  avoided i n i t i a t i n g  s e r i o u s  t r o u b l e .
5 .  Note h e r e  t h a t  r e f e r e n c e  t o  f r i e n d s h i p  group i n f l u e n c e s  i s  n o t  in  
terms o f  th e  a c t u a l  s u b j e c t  she i s  s tu d y in g ,  b u t  the  l e v e l  a t  which i t  i s  
t o  be s t u d i e d .  As p o in t e d  o u t  i n  Chapter  7 f r i e n d s h i p  group norms d id  no t  
g e n e r a l l y  have a c r i t i c a l  i n f l u e n c e  on th e  c h i l d r e n ' s  s u b j e c t  c h o i c e s .  
This  i s  no t  p a r t i c u l a r l y  s u r p r i s i n g  i f  we n o te  t h a t  h a l f  (29 o u t  o f  57)  o f  
th e  c h i l d r e n  were l o n e r s .
6. Denscombe ( i n  Woods, 1980a; Delamont,  1984) p o i n t s  o u t  t h e  im por tance  
o f  n o i s e  in  the  c l a ss ro o m ,  b u t  warns t h a t  i t  can be c o u n t e r  p r o d u c t i v e  fo r  
both  t e a c h e r s  and p u p i l s .
7. Here aga in  p a r e n t s  r e s o r t  t o  i d e a l i s t i c  memories.  Although  few, t h e r e  
a r e  C h i l d r e n ' s  Homes i n  N i g e r i a  which c a t e r  fo r  d i s r u p t i v e  and o r  abandoned 
c h i l d r e n .  However, i t  i s  more u s u a l  f o r  p a r e n t s  t o  so lv e  t h e i r  c h i l d r e n ' s  
d i f f i c u l t i e s  w i t h i n  th e  fam i ly  c o n t e x t .  Chapter  10 examines the  
r a t i o n a l i z a t i o n s  behind  t h e  s t r a t e g y  o f  f o s t e r i n g  c h i l d r e n  ( s e e  a l s o  
S ec t io n  1 .5 ) .
CHAPTER N IN E  :  C O PIN G  W ITH  B E IN G  D IF F E R E N T
9.1 Introduction
This  c h a p t e r  focuses  on th e  in c id e n c e  o f  "name -  c a l l i n g "  and examines 
the  c h i l d r e n ’ s accoun ts  and r e s p o n s e s  t o  b e in g  members o f  a minor m i n o r i t y  
e t h n i c  group [ 1 ] ,  t h a t  i s ,  a group which i s  n u m e r i c a l ly  s m a l l e r  t h a n  th e  
o t h e r  two b la c k  e t h n i c  groups found in  th e  schoo ls  examined f o r  the  
purposes  o f  t h i s  p r e s e n t  r e s e a r c h .  One o f  t h e  i s s u e s  w i th  which N ig e r i a n  
c h i l d r e n  s c h o o l in g  i n  B r i t i a n  have t o  con tend  i s  t h a t  o f  t h e i r  n a t i o n a l i t y  
[ 2 ] .  I t  w i l l  be  r e c a l l e d  t h a t  a t  th e  b eg in n in g  o f  t h i s  r e s e a r c h ,  t e a c h e r s  
were unaware o f  the  number o f  N ig e r i a n  c h i l d r e n  i n  t h e i r  r e s p e c t i v e  s c hoo ls  
or  i n  y e a r  o r  p a s t o r a l  groups (Chap te r  4 ) .  However, as  numerous s t u d i e s  
have shown, t e a c h e r s  d i f f e r e n t i a t e  on s o c i a l  c l a s s  and e t h n i c  group 
c r i t e r i a  ( s e e  rev iew o f  r e s e a r c h  in  T a y lo r ,  1981; Tomlinson,  1983).  
I t  i s  shown below t h a t  i n  o r d e r  t o  appea r  t o  have an u n d i f f e r e n t i a t e d  
p e r c e p t i o n  o f  th e  c h i l d r e n  they  t a u g h t ,  t e a c h e r s  adopted a p ro c e d u re  o f  
co lo u r  c a t e g o r i z a t i o n  which approximated the  s t e r e o t y p i c a l  p e r c e p t i o n s  o f  
p a r t i c u l a r  e t h n i c  groups (M i ln e r ,  1983).
The schoo ls  aimed t o  educa te  c h i l d r e n  t o  th e  b e s t  o f  t h e i r  a b i l i t y  [3]  
and t o  encourage i n  c h i l d r e n  r e s p e c t  f o r  o t h e r  p e o p l e ’ s c u l t u r e s .  Teachers  
tended  t o  f e e l  t h a t  knowledge o f  c h i l d r e n ' s  e t h n i c  group membership was no t  
a p a r t  o f  t h e i r  t e a c h in g  o b l i g a t i o n .  I t  i s  argued  below t h a t  t e a c h e r s  a r e  
unab le t o  m a in ta i n  an u n d i f f e r e n t i a t e d  e t h n i c  p e r c e p t i o n  o f  th e  c h i l d r e n  
they  t e a c h .  Thus i t  i s  incumbent on t e a c h e r s  t o  have t h i s  knowledge.
An av e ra g in g  ou t  o f  t e a c h e r s  e s t i m a t e s  showed t h a t  t e a c h e r s  p e r c e i v e d  
th e r e  t o  be about  t w o - f i f t h s  b la c k  and t h r e e - f i f t h s  w h i te  p u p i l s .  T h e i r  
e s t i m a t e s  ranged from 30% t o  60% f o r  b la c k  [4]  p u p i l s  and as  low as  25% 
fo r  w h i te  [5]  p u p i l s .  A middle  management t e a c h e r  p o in t e d  o u t  t h a t  SG was 
' a  v e ry  b la c k  s c h o o l ' .  The concern  h e r e  i s  n o t  the  exam ina t ion  o f  th e  
accuracy  o f  t e a c h e r s '  e s t i m a t e s ,  b u t  t o  g iv e  i n s i g h t  i n t o  t e a c h e r s '  
p e r c e p t i o n s  o f  th e  e t h n i c  mix i n  t h e i r  s c h o o l .
Over t h r e e  q u a r t e r s  o f  th e  t e a c h e r s  i n t e rv ie w e d  f i r m ly  b e l i e v e d  i n  ' n o t  
d i s t i n g u i s h i n g '  between th e  c h i l d r e n  i n  t h e i r  charge  [ 6 ] .  As one o f  them 
pu t  i t ,
I  d o n ' t  d i s t i n g u i s h  between k i d s .  I  t r e a t  them a l l  t h e  same 
and they  know i t  ( p a s t o r a l  t e a c h e r ) .
P a r a d o x i c a l l y ,  th e  c h i l d r e n  themse lves  a c t e d  in  a manner which i n d i c a t e d  
t h a t  they  p e rc e iv e d  d i f f e r e n c e s  between each o t h e r .  As Cohen and Manion 
(1983 :1OOf) p o in t  o u t ,  c h i l d r e n  r e c o g n i z e  c o lo u r  d i f f e r e n c e s  and te nd  t o  
develop  peer  group r e l a t i o n s h i p s  based  on e t h n i c  ( c o lo u r )  homogeneity .
While t e a c h e r s  were busy engaging in  what they  b e l i e v e d  t o  be 
n o n - d i s c r i m i n a t o r y  a c t i o n  towards c h i l d r e n ,  th e  c h i l d r e n  themse lves  were 
r e l e n t l e s s l y  be ing  made aware ,  by t h e i r  p a r e n t s  and t h e i r  p e e r  group ,  t h a t  
t h e i r  e t h n i c  i d e n t i f i c a t i o n  was im por tan t  t o  t h e i r  i d e n t i t y  w i t h i n  the  
s c h o o l .  Th is  school  i d e n t i t y  r evo lve d  around N ig e r i a n  c h i l d r e n ' s  need t o  
n e g o t i a t e  peer  group s o c i a l  acc ep tanc e  and s im u l ta n e o u s ly  i d e n t i f y  
themselves  i n  th e  manner in  which they  had been s o c i a l i z e d  by t h e i r  
p a r e n t s .  ,
The in c id e n c e  o f  n a m e -c a l l in g  w i th  p a r t i c u l a r  r e f e r e n c e  t o  N ig e r i a n  
c h i l d r e n  i s  o u t l i n e d  and d i s c u s s e d  i n  c o n j u n c t io n  w i th  N i g e r i a n  c h i l d r e n ' s  
methods o f  coping w i th  e t h n i c  d i f f e r e n t i a t i o n .  A d d i t i o n a l l y ,  t e a c h e r s  and 
p a r e n t s  p e r c e p t i o n s  o f  i n t e r - e t h n i c  r e l a t i o n s  a r e  examined i n  o r d e r  t o  ga in  
i n s i g h t  i n t o  the  i n t e r a c t i v e  p ro c e s s e s  invo lved  in  a r r i v i n g  a t  t h e  use  o f  a 
p a r t i c u l a r  s t r a t e g y  t o  cope w i th  what i s  e s s e n t i a l l y  i n t e r - e t h n i c  abuse  
from n u m e r i c a l l y  l a r g e r  e t h n i c  g roups .  F i n a l l y ,  t h i s  c h a p t e r  o u t l i n e s  t h e  
manner i n  which t e a c h e r s  responded  t o  i n t e r - e t h n i c  c o n f l i c t  w i t h i n  t h e i r  
r e s p e c t i v e  s c h o o l s .
9.2 Telling the difference
The o f f i c i a l  c o l l e c t i o n  o f  s t a t i s t i c s  r e l a t i n g  t o  e t h n i c  m i n o r i t y  
c h i l d r e n  had s topped in  the  r e s p e c t i v e  schoo ls  i n  th e  mid 1970's  [ 7 ] .
I n i t i a l l y ,  on ly  one q u a r t e r  o f  th e  c h i l d r e n  were i d e n t i f i e d  s p e c i f i c a l l y  a s  
N i g e r i a n s ,  by one e i g h t h  o f  the  t e a c h e r s .  I t  was more u s u a l  f o r  t e a c h e r s  
to  have knowledge o f  th e  c h i l d r e n ' s  backgrounds i n  a w ide r  c o l l e c t i v e  
s e n s e ,  f o r  example,  A f r i c a n ,  West A f r i c a n  o r  West I n d i a n .  Some t e a c h e r s  
made no r e s p o n s e  which cou ld  be ana lyzed  as  r e f l e c t i n g  t h e i r  c u r r e n t  
knowledge o f  the  c h i l d r e n ' s  e t h n i c i t y .  In  t o t a l ,  32 t e a c h e r s  o u t  o f  39 a t  
MB and 35 ou t  o f  45 a t  SG made s p e c i f i c  r e f e r e n c e s  t o  t h e i r  p r e v io u s  
e t h n i c  i d e n t i f i c a t i o n  o f  the  c h i l d r e n .  Of t h e s e ,  a t  l e a s t  t w o - t h i r d s  had 
p a s t o r a l  r e s p o n s i b i l i t i e s  in c lu d in g  middle and top  management t e a c h e r s .  
The fo l lo w in g  a r e  examples o f  th e  manner i n  which t e a c h e r s  a r r i v e d  a t  an 
e t h n i c  l a b e l  f o r  c h i l d r e n  i n  t h e i r  cha rge :
I  knew she was N ig e r i a n .  W el l ,  no t  N ig e r i a n  -  A f r i c a n  or  
something ( t h i s  ty pe  o f  r e s p o n s e  was coded under  A f r ican /W es t  
A f r i c a n )  (middle management t e a c h e r ) .
I ' d  never  have r e a l i z e d  she was N ig e r i a n .  You c a n ' t  t e l l  t h e  
d i f f e r e n c e  can you? She goes around w i th  th e  West I n d ia n  
k id s  ( t h i s  was coded under  West I n d ia n )  ( p a s t o r a l  t e a c h e r ) .
I  would have known t h a t  (X) was -  j u s t  from f a c i a l ,  you know,
from body b u i l d  and w hatever  t h a t  she wasn’ t  West I n d ia n  and 
f a c i a l  as  w e l l .  There i s  a d i f f e r e n c e  . . . T h e r e  a r e  c e r t a i n  
t h i n g s  about  a West I n d ia n  t h a t  you can t e l l  l i k e  t h e i r  g a i t ,  
th e  way they  walk ,  the  way they  exp res s  themse lves  and (X) 
do es n ’ t  do any o f  t h a t .  (Y) speaks  p a t o i s  sometimes because  
o f  the  West I n d ia n  g i r l s  t h a t  she d e a l s  w i th .  I  wouldn’ t  
have known she was N ig e r i a n  ( p a s t o r a l  t e a c h e r ) .
Wel l ,  the  A f r i c a n  k id s  walk d i f f e r e n t l y .  They t a k e  more 
p r i d e  i n  the  way they  w alk .  They a r e  a proud bunch and you 
can t e l l .  They comport themselves  d i f f e r e n t l y  ( s u b j e c t  
t e a c h e r ) .
Perhaps  th e  most i n t e r e s t i n g  a s p e c t  o f  t e a c h e r s ’ i d e n t i f i c a t i o n  o f  the  
e t h n i c  groups o f  th e  c h i l d r e n  they  t a u g h t  was t h a t  j u s t  under  t w o - t h i r d s  
(8)  o f  th e  14 female goodtimers  and h a l f  o f  t h e  e i g h t  t r o u b lem ak e r s  were 
thought t o  be o f  West I n d ia n  o r i g i n .  In  MB th e  s i t u a t i o n  was s i m i l a r ,  even 
though i n  t o t a l ,  t h e r e  were f a r  fewer N ig e r i a n  c h i l d r e n .  I n  compar ison ,
over t w o - t h i r d s  and h a l f  o f  t h e  lo n e r s  i n  SG and MB r e s p e c t i v e l y  were 
i d e n t i f i e d  as  N ig e r i a n s / A f r i c a n s /W e s t  A f r i c a n s  (Table  9 . 1 ) .  A f u r t h e r  
p o i n t  needs t o  be made. The p a r e n t s  an d /o r  gu a rd ia n s  o f  a l l  th e  
troub lem ake rs  i d e n t i f i e d  as  N iger ian /W es t  A f r i c a n  had v i s i t e d  th e  schoo l  a t  
l e a s t  t h r e e  t i m e s .  In  t h e i r  a t t e m p t  t o  f i n d  ways o f  d e a l i n g  w i th  th e  
t e a c h e r s ’ d i s s a t i s f a c t i o n  wi th  t h e i r  c h i l d r e n ’s / w a r d ’ s b e h a v i o u r ,  the  
p a re n t  s / g u a r d i a n s  had s p e c i f i c a l l y  sugges ted  send ing  th e  c h i l d  ’home’ ( t o  
N ig e r i a )  a s  one o f  th e  p o s s i b l e  s o l u t i o n s  ( s e e  S e c t io n s  8 . 4  and 1 0 .3 ) .  I t  
i s  s t r o n g l y  s u sp e c ted  t h a t  i f  t h i s  were no t  th e  ca se  more o f  th e
TABLE 9 . 1  TYPE OF ACTOR AND ETHNIC IDENTIFICATION
Type P erc e iv e d Ethn ic Group A l l
o f N ig e r i a n  A fr ican /W .A f r ica n  West In d ia n N ig e r i a n
a c t o r SG MB SG MB SG MB c h i l d r e n
Loner 6 4 13 3 2 1 29
Goodtimer 2 - 3 2 9 2 18
Troublemaker 3 1 1 - 4 1 10
TOTAL 1 1 5 17 5 15 4 57
t roub lem ake rs  may have been m i s i d e n t i f i e d .  As one t e a c h e r  pu t  i t :
T h e y ' r e  a l l  bundled up t o g e t h e r ,  you know. T h e y ' r e  a l l  b l a c k  
k i d s .  T h e y ' r e  n o t  N ig e r i a n  o r  -  t h e y ' r e  b la c k  and t o  be 
hones t  t h a t  means West I n d i a n .  I t ' s  p robab ly  no t  r i g h t  -
w e l l ,  i t  i s n ' t  r i g h t ,  b u t  t h a t ' s  th e  way i t  i s  (middle
management t e a c h e r )  [ 8 ] .
I t  i s  w i t h i n  t h i s  'bund led  up '  c o n t e x t  t h a t  the  fo l l o w in g  d i s c u s s i o n  
examines N ig e r i a n  c h i l d r e n ' s  e x p e r i e n c e s  o f  b e in g  a member o f  a minor 
m i n o r i t y  group i n  two London s i n g l e  sex  comprehensive s c h o o l s .
The t e a c h e r s  who e x p re s s ed  s u r p r i s e  a t  th e  f a c t  t h a t  th e  c h i l d r e n  they  
had p r e v i o u s l y  p e r c e iv e d  as  West I n d ia n  were i n  f a c t  N i g e r i a n s ,  were a t  
p a in s  t o  p o i n t  ou t  t h a t  N ig e r i a n  c h i l d r e n  r a r e l y  mentioned t h i s  f a c t  in  
c l a s s  -  a t  l e a s t  n o t  i n  t h e i r  h e a r i n g .  Whenever th e  s u b j e c t s  o f  c o u n t r i e s  
o f  o r i g i n ,  o t h e r  p a r t s  o f  th e  wor ld and o t h e r  r e l a t e d  t o p i c s  were b e in g  
d i s c u s s e d ,  e s p e c i a l l y  i n  H i s t o r y  and Geography,  N ig e r i a n  c h i l d r e n  were s a i d  
t o  be r e l u c t a n t  t o  i d e n t i f y  themselves  w i th  N ig e r i a  a n d / o r  A f r i c a .  
N ig e r i a n  c h i l d r e n  who were born  i n  N i g e r i a  were p e rc e iv e d  by t e a c h e r s  a s  
be ing  more ready  openly t o  i d e n t i f y  themse lves  as  N ig e r i a n  th a n  were 
N ig e r i a n  c h i l d r e n  born  h e r e .  Hence,  t e a c h e r s  f e l t  t h a t  i t  was v e ry  
d i f f i c u l t  f o r  them t o  t e l l  the  c oun t ry  o f  o r i g i n  o f  c h i l d r e n  who were 
r e l u c t a n t  t o  i d e n t i f y  them se lves  a s  members o f  a p a r t i c u l a r  e t h n i c  g roup.
However, as  w i l l  be shown l a t e r ,  ' k e e p in g  q u i e t '  about  t h e i r  e t h n i c i t y  was
a coping  s t r a t e g y  used t o  manage th e  ' s t i g m a '  (Goffman, 1968b) a t t a c h e d  t o  
t h e i r  membership o f  a minor m i n o r i t y  g roup.  Before go ing  on t o  d i s c u s s  
N ig e r i a n  c h i l d r e n ' s  coping  s t r a t e g i e s  i t  i s  ap t  t o  c o n s id e r  t h e  manner i n  
which they  i d e n t i f i e d  them se lves .
9 .3  S e l f - i d e n t i f i c a t i o n
9*3.1 ' I  am N i g e r i a n ,  b u t . . . '
Over o n e - t h i r d  o f  the  N ig e r i a n  c h i l d r e n  born  i n  B r i t a i n  and who had 
r e c e iv e d  a l l  t h e i r  s ch o o l in g  in  t h i s  c o u n t ry  s t a t e d  t h a t  th e y  would 
respond ,  i n  an u n q u a l i f i e d  manner, t h a t  they  were N ig e r i a n  i f  asked  where 
they  came from:
I  always say N i g e r i a .  I  neve r  say England.  I  n e v e r .  I  d o n ' t  
c o n s id e r  m yse l f  t o  be E n g l i s h  [9 ]  ( f i f t h  form g i r l ) .
This  form o f  i d e n t i f i c a t i o n  was ex p re s s e d  th roughou t  t h e  s econdary  s choo l  
age r ange .  However, j u s t  under t w o - t h i r d s  o f  th o s e  born  i n  B r i t a i n
q u a l i f i e d  t h e i r  r e s p o n s e :
I t  depends on who says  i t .  I f  any E n g l i s h  pe r s o n  asks  me 
where I  come from I ’d say N i g e r i a ,  b u t  i f  a N ig e r i a n  person  
asks  me -  l e t ’ s say I  was i n  N i g e r i a  ' n '  t h e y  asked me, 
"Where do I  come from?" I ’d s a y ,  "London",  bu t  th e n  i f  they 
want me to  go i n t o  much more d e t a i l  the n  I  goes -  t o  th e  
w h i te  p e r s o n ,  I ' d  s ay ,  " I  was born  h e r e ,  b u t  I  come from 
N ig e r i a "  ( s i x t h  form g i r l ) .
Those c h i l d r e n  who responded i n  t h i s  way i n t e r p r e t e d  th e  q u e s t i o n  ' I f
someone asked  you who you were and where you came from what would you s a y ? '
in  two ways. 'To come from somewhere' was l i t e r a l l y  t r a n s l a t e d  as  'where  
have you jo urneyed  from?'  o r  was m e t a p h o r i c a l l y  t a k e n  t o  mean 'wha t  i s  your 
e t h n i c  g ro u p ? ' .  Th is  l a t t e r  i n t e r p r e t a t i o n  was ex tended t o  in c lu d e  the  
i d e n t i f i c a t i o n  as a member o f  a p a r t i c u l a r  cou n t ry :
I ' d  say my p a r e n t s  came from N i g e r i a  and erm I  d o n ' t  know 
r e a l l y .  I ' l l  p robab ly  say I  came from N i g e r i a ,  b u t  I  was 
born  h e r e  ( t h i r d  y e a r  boy) .
N ig e r i a n  c h i l d r e n  born  h e r e  p e rc e iv e d  t h e i r  e t h n i c  group and co u n t ry  o f  
o r i g i n  synonymously.  They d id  no t  p r i m a r i l y  p e r c e iv e  o f  them se lves  as
be in g ,  f o r  example,  Hausa,  Igbo o r  Yoruba.  Not on ly  had th e y  n o t
ex p e r i en ced  be ing  p a r t  o f  t h i s  more s p e c i f i c  s o c i o - c u l t u r a 1 g ro u p ,  b u t  th e y  
b e l i e v e d  t h a t  only  N ig e r i a n s  knew o f  th e  d i f f e r e n t  e t h n i c  groups  and p l a c e s  
in  N ig e r i a :
I f  I  say my Mum comes from Ondo, t h e y ' d  ( t e a c h e r s )  say "Where 
i s  t h a t ? "  so I  j u s t  say N ig e r i a  ( f o u r t h  y e a r  g i r l ) .
My t e a c h e r s  d o n ' t  know a n y th in g  abou t  N i g e r i a  
( l a u g h s ) . . .Lagos -  t h a t ' s  th e  only  p l a c e  they  know -  b u t  Mrs.
(X) she t h i n k s  i t ' s  i n  Ghana. I ' v e  t o l d  h e r  b e f o r e  i t ' s  i n  
N i g e r i a ,  bu t  she always s a y s ,  " I ' l l  g e t  i t  r i g h t  t h i s  t im e  -  
Ghana?" and I  go "No m is s ,  i t ' s  N i g e r i a " .  Then s h e ' l l  laugh 
and go "Oh, y e s " .  So I  j u s t  d o n ' t  b o t h e r  t e l l i n g  h e r  an y th in g  
about  t h a t  anymore ( f i f t h  y e a r  g i r l ) .
N ig e r i a n  c h i l d r e n  who i d e n t i f i e d  w i th  be ing  N ig e r i a n  r e s e n t e d  i t  when t h e i r  
t e a c h e r s '  knowledge about  t h e i r  c o u n t ry  o f  o r i g i n  seemed n o t  on ly  na r row ,  
b u t  i n c o r r e c t .  I t  i s  thus  no t  s u r p r i s i n g  t h a t  over t w o - t h i r d s  o f  th e  
t e a c h e r s  spoken t o  observed t h a t  N ig e r i a n  c h i l d r e n  were v e ry  r e l u c t a n t  t o  
t a l k  about  c u l t u r a l  a s p e c t s  o f  ' b e in g  N i g e r i a n ' :
I  n o t i c e d  t h a t  we h e a r  very  l i t t l e  about  the  N ig e r i a n  c u l t u r e  
( p a s t o r a l  t e a c h e r ) .
The c h i l d r e n ' s  l a ck  o f  m o t iv a t io n  t o  t a l k  t o  t h e i r  t e a c h e r s  can be 
a p p r e c i a t e d  i f  we no te  t h a t  some t e a c h e r s  were no t  i n t e r e s t e d  i n  h a v in g  a 
r e p e r t o i r e  o f  knowledge about  the  d i f f e r e n t  e t h n i c  groups  i n  t h e i r  s c h o o l s
[10] and th o s e  whom the  c h i l d r e n  d id  a t tem p t  t o  in form about  s u b j e c t s
r e l a t e d  t o  N i g e r i a  never  d id  q u i t e  remember what they  were t o l d .  Th is  i s  
no t  t o  say t h a t  t e a c h e r s  d id  n o t  make any e f f o r t  t o  i n c o r p o r a t e  i n  t h e i r  
t e a c h in g  e lements  o f  i n t e r e s t  from o t h e r  c o u n t r i e s  and i n  t h i s  p a r t i c u l a r
case  N i g e r i a .  They d i d ,  b u t  on ly  one t e a c h e r  o f  the  s i x  t h a t  mentioned
doing c l a s s  work t h a t  s p e c i f i c a l l y  r e l a t e d  t o  o t h e r  c u l t u r e s ,  d e s c r i b e d  i t
as  s u c c e s s f u l  i n  terms o f  c h i l d r e n ’ s i n t e r e s t  and p a r t i c i p a t i o n  in  the  
t o p i c :
We were t a l k i n g  about  d i s e a s e s  and p o p u l a t i o n  growth ,  you 
know th e  s o r t  o f  t h i n g  and they  (an Asian  and A f r i c a n  g i r l )  
were so f u l l  o f  id e a s  ( s u b j e c t  t e a c h e r ) .
Other  t e a c h e r s  d e s c r i p t i o n s  o f  t h e i r  ' m u l t i c u l t u r a l 1 l e s s o n s  were i n  terms 
o f  ' f a i l u r e s ' :
Wel l ,  I  though t  I ' d  in t r o d u c e  -  r e a d  them a s t o r y  s e t  i n  a 
d i f f e r e n t  p a r t  o f  th e  w or ld .  There was t h i s  l o v e l y  book on 
an In d ia n  boy on a farm. I  s a i d  t o  them, " Y o u ' l l  en jo y  t h i s "
and some o f  them (A sian  p u p i l s )  looked so embarassed.  I  had a
bad r e s p o n s e  from th e  c l a s s  a s  a whole -  they  s t a r t e d  t e a s i n g  
them (Asian  p u p i l s )  ( p a s t o r a l  t e a c h e r ) .
Although t h e s e  examples a r e  no t  r e l a t e d  s p e c i f i c a l l y  t o  N ig e r i a n  c h i l d r e n  
i t  i s  wor th  n o t i n g  t h a t  in  t h e i r  en thus ia sm  t o  keep up w i th  c u r r e n t  
e d u c a t i o n a l  in n o v a t io n ,  some t e a c h e r s  d i s p l a y e d  a l a ck  o f  s e n s i t i v i t y  i n  
t h e i r  approach .  Apart  from no t  be ing  a b l e  t o  avo id  m a t e r i a l  w i th  
s t e r e o t y p e s  o f  peop le  from o t h e r  c u l t u r e s ,  th e  c o n c e n t r a t i o n  on t o p i c s  such 
as  ' d i s e a s e s '  and ' o v e r p o p u l a t i o n '  i n  o t h e r  c o u n t r i e s  w i th o u t  a com para t ive  
focus on d i s e a s e s  i n  B r i t a i n ,  fo r  example,  d i s cou rage d  some o f  t h e  c h i l d r e n  
from b e in g  i n t e r e s t e d  in  th e  a c q u i s i t i o n  o f  schoo l  knowledge:
C : Sc ience  i s  r u b b i s h .
R : In  what way?
C : Wel l ,  a don' l i k e  s c i e n c e .  A l l  d ' d i s e a s e .  A don'  l i k e
i t  (pause)
R : Mm.
C : I t ' s  r u b b i s h .  Dey show a l l  d i s e a s e ,  b u t  we don '  have 
a l l  t h a t  k ind  d i s e a s e  i n  N i g e r i a .
(C = second y e a r  boy)
Classroom o b s e r v a t i o n  o f  l e s s o n s  which focused  on t o p i c s  s p e c i f i c a l l y
r e l a t e d  t o  th e  way o f  l i f e  i n  o th e r  c o u n t r i e s ,  showed t h a t  t e a c h e r s  la cked
the  s k i l l s  needed to  in t ro d u c e  what were,  in  e s s e n c e ,  " u n u s u a l "  s ch o o l  
t o p i c s .  School l e a r n i n g  m a t e r i a l  u s u a l l y  c e n t r e s  around i s s u e s  r e l a t e d  t o  
"w hi te"  t o p i c s .  Saunders (1982) s u g g e s t s  t h a t  i n  o r d e r  s u c c e s s f u l l y  t o  
in t ro d u c e  p o t e n t i a l l y  " r a d i c a l "  t o p i c s ,  t e a c h e r s  need t o  be  more t a c t f u l  
and make advance p r e p a r a t i o n s  f o r  such  " d e v i a n t "  t e a c h i n g  ( s e e  a l s o
J e f f c o a t e ,  1984). Since n e i t h e r  school  had y e t  e s t a b l i s h e d  a c o h e re n t
c u r r i c u lu m  based on th e  p r i n c i p l e s  o f  m u l t i - e t h n i c  e d u c a t i o n ,  i t  i s  n o t
s u r p r i s i n g  t h a t  i n d i v i d u a l  t e a c h e r s ’ a t t e m p t s  a t  t a k in g  on th e  t a s k  o f  
c u r r i c u lu m  in n o v a t io n  were haphazard  and main ly  c o u n t e r - p r o d u c t i v e  i n  terms 
o f  t h e  r e sp o n se  t e a c h e r s  r e c e i v e d  from p u p i l s .
Having knowledge o f  a c h i l d ’ s e t h n i c i t y  does no t  n e c e s s a r i l y  mean 
c o n f r o n t i n g  t h a t  c h i l d  w i th  h i s / h e r  e t h n i c i t y  in  a s i t u a t i o n  where 
e t h n i c i t y  r e l a t e d  t o p i c s  a r e  b e in g  d i s c u s s e d ,  u s u a l l y ,  f o r  t h e  f i r s t  t im e .  
Banks (1981) p o i n t s  ou t  t h a t  t e a c h e r s  need t o  examine t h e i r  u n d e r s t a n d i n g  
o f  th e  manner i n  which m u l t i c u l t u r a l  t e a c h in g  can s u c c e s s f u l l y  t a k e  p l a c e .  
Hargreaves  (1980) has  drawn a t t e n t i o n  t o  th e  manner i n  which t e a c h e r s '  
p r o g r e s s i o n  th rough i n d i v i d u a l  s t a t u s  pas sages  and c o l l e c t i v e  p r o f e s s i o n a l  
schoo l  c a r e e r s  i s  c h a r a c t e r i z e d  by in c r e a s e d  m e d io c r i t y :
One j u s t  p lods  a lo n g ,  hoping f o r  th e  b e s t  ( as  quo ted  in  
H arg reaves ,  1980:136).
A t e a c h e r  a t  MB put  i t  t h u s :
(We) a r e  aware o f  i t  ( t h e  need f o r  m u l t i - e t h n i c  e d u c a t i o n ) ,  
b u t  ( w e ) ' r e  no t  doing  a g r e a t  d e a l  -  n o t  t h a t  I  know ab o u t .
( In  our depar tment )  we d o n ' t  make a g r e a t  d e a l  o f  fu s s  about  
( i t ) .  We j u s t  g e t  on w i th  th e  job  o f  t e a c h i n g  (middle  
management t e a c h e r ) .
I f  some t e a c h e r s  a r e  unab le  t o  r e c o g n iz e  t h e  l i n k s  between p e r fo rm in g  t h e i r  
' j o b  o f  t e a c h i n g '  and th e  i n c o r p o r a t i o n  o f  l o c a l  e d u c a t io n  a u t h o r i t y  
i n i t i a t i v e s  on cu r r i c u lu m  c o n t e n t ,  th e n  i t  i s  n o t  s u r p r i s i n g  t h a t  t h e i r  
t e a c h in g  c a r e e r  i s  f r a u g h t  w i th  d i f f i c u l t i e s .  Lacey (1977) s u g g e s t s  t h a t
t e a c h e r s  a r e  under  tremendous p r e s s u r e  t o  keep up w i th  e d u c a t i o n a l
in n o v a t io n s  and e x p e r i e n c e  f r u s t r a t i o n  when t h e i r  a t t e m p t s  t o  be ' c r e a t i v e '  
a r e  u n s u c c e s s f u l .  I t  i s  shown below t h a t  t e a c h e r s  them se lves  c r e a t e  m en ta l  
s tumbl ing  b locks  which h i n d e r s  t h e i r  a b i l i t y  t o  adopt  s u c c e s s f u l  t e a c h e r  
pedagogy.
An im press ion  was ga ined  t h a t  o n e - t h i r d  o f  the  t e a c h e r s  co u ld  n o t  
q u i t e  see  why c h i l d r e n  from d i f f e r e n t  p a r t s  o f  A f r i c a  were q u i t e  so 
i n s i s t e n t  about  which p a r t i c u l a r  co u n t ry  the y  came from. They o p e r a t e d  
w i t h i n  th e  framework t h a t  A f r i c a  i s  a sm al l  homogenous " c o u n t r y " .  Even 
though we were d i s c u s s i n g  N ig e r i a n  c h i l d r e n ' s  e x p e r i e n c e s ,  t h e s e  t e a c h e r s  
made r e f e r e n c e s  t o  A f r i c a  as  a whole r a t h e r  tha n  p a r t i c u l a r  c o u n t r i e s  in  
A f r i c a .  Some even found i t  d i f f i c u l t  t o  name th e  c o u n t r i e s  th e y  were 
r e f e r r i n g  t o .  Put an o th e r  way, i t  was e a s i e r  t o  t a l k  about  ' b i t s ' ,  ' p a r t s '  
and ' s e c t i o n s '  o f  A f r i c a  than  about  p a r t i c u l a r  named c o u n t r i e s .  The 
f o l low ing  i s  an e x t r a c t  from a p a s t o r a l  t e a c h e r  who f e l t  t h a t  c h i l d r e n  from 
A f r i c a  should  no t  g e t  so u p s e t  about  be in g  i d e n t i f i e d  as  coming from a
coun t ry  o t h e r  than  t h e i r  own -  e s p e c i a l l y  i f  th ey  a r e  n e ig h b o u r in g
c o u n t r i e s :
T : Those who come from A f r i c a  a r e  v e ry  p a r t i c u l a r  abou t  what 
p a r t  o f  A f r i c a  th ey  come from. They come from this 
( t e a c h e r ' s  emphasis)  p a r t .  I t  k in d  o f  amazes one .  I f
you come from A f r i c a  you come from A f r i c a .
R : Mm, b u t  A f r i c a  i s  a b ig  c o n t i n e n t .
T : True.
R : I  mean v e ry  few people  would say th ey  come from Europe.
They 'd  say  they  came from a p a r t i c u l a r  p a r t  o f  Europe.
T : Yeah. I  mean e r  i t  was j u s t  t h a t  sometimes th e y  used  t o
ge t  c r o s s  i f  I  -  I  mean I  c a n ' t  remember now, b u t  i t ' d
be something l i k e  two b i t s  s i d e  by s i d e  and y o u 'd  
a c c i d e n t a l l y  pu t  down, s h a l l  we s ay ,  th e  r i g h t  hand s i d e  
and the y  come from the  l e f t  hand s i d e  and t h e y ' d  g e t  v e ry  
c r o s s  about  t h a t  and y e t  y o u 'd  t h i n k  i t ' s  i n  th e  same 
s e c t i o n  o f  A f r i c a .  T h a t ' s  what I  meant "No! we d o n ' t  
come from th e  same p a r t " .  Yet t h e  d i v i d i n g  l i n e s  -  i t  
might  be two m i le s  o r  t e n  m i le s  between what t h e y ' r e  
a rg u in g  abou t .
This  t e a c h e r s '  a t t em p t  a t  e x p l a i n i n g  h e r  'amazement '  t h a t  A f r i c a n  c h i l d r e n  
i n s i s t e d  on c o r r e c t l y  be ing  i d e n t i f i e d  h i g h l i g h t s  th e  a t t i t u d i n a l  framework 
w i th i n  which some t e a c h e r s  o p e r a t e d .
The t e a c h e r s  spoken t o  argued t h a t  i t  was im p o ss ib le  t o  know th e  
s o c i o - c u l t u r a l  and economic d e t a i l s  o f  th e  c o u n t r i e s  o f  a l l  t h e  c h i l d r e n  
they  t a u g h t .  I t  was no t  c l e a r  whether  t h i s  was an excuse o r  a 
j u s t i f i c a t i o n  fo r  t h e i r  i g n o ra n c e .  S c o t t  and Lyman (1968:47)  d i s t i n g u i s h  
between two type s  o f  acc oun ts  and s u gges t  t h a t
J u s t i f i c a t i o n s  a r e  accoun ts  i n  which one a c c e p t s
r e s p o n s i b i l i t y  f o r  th e  a c t  in  q u e s t i o n ,  b u t  d e n i e s  th e  
p e j o r a t i v e  q u a l i t y  a s s o c i a t e d  w i th  i t . . .  (w h i le )  excuses  a r e  
s o c i a l l y  approved v o c a b u l a r i e s  f o r  m i t i g a t i n g  o r  r e l i e v i n g  
r e s p o n s i b i l i t y  when conduct  i s  q u e s t i o n e d .
I t  was found t h a t  t e a c h e r s '  s t a t e m e n t s  on th e  i d e n t i f i c a t i o n  o f  c h i l d r e n ' s  
e t h n i c  o r i g i n s  revo lve d  around making bo th  j u s t i f i c a t i o n s  and excuses  fo r  
t h e i r  i n a b i l i t y  t o  i d e n t i f y  c o r r e c t l y  c h i l d r e n ' s  e t h n i c  o r i g i n s  even a f t e r  
they  had been t o l d .
In  l a r g e  schoo ls  w i th  over  1,000 p u p i l s  on r o l l ,  i t  i s  n o t  ex p ec ted  
t h a t  i n d i v i d u a l  t e a c h e r s  should  have knowledge o f  the  e t h n i c  o r i g i n  o f  a l l  
p u p i l s .  However, i t  l e a v e s  much t o  be d e s i r e d  when p a s t o r a l  t e a c h e r s  who 
have d a i l y  and d i r e c t  r e s p o n s i b i l i t y  f o r  c h i l d r e n  a re  unab le  t o  a p p r e c i a t e  
c h i l d r e n ' s  s t a t e d  wish t o  be c o r r e c t l y  i d e n t i f i e d .
N ig e r i a n  p a r e n t s  ( l i k e  o t h e r  migran t  p a r e n t s ,  see  Watson,  1977; 
S a i f u l l a h  Khan, 1979) were a c t i v e l y  concerned  t o  promote i n  t h e i r  c h i l d r e n  
the  accep tance  and i d e n t i f i c a t i o n  o f  themse lves  as  N ig e r i a n .  As one p a r e n t  
pu t  i t :
I  t e l l  them every  day you a r e  N i g e r i a n ,  N i g e r i a n ,  N i g e r i a n  
( f a t h e r ) .
Another p a r e n t  p o in t e d  o u t :
Wherever the y  a r e  they  must be ready  t o  say th e y  a r e
N i g e r i a n .  O f f i c i a l l y  they  a r e  B r i t i s h ,  b u t  r e a l l y  t h e y ' r e
N ig e r i a n  (m o th e r ) .
A l l  th e  p a r e n t s  made a s i m i l a r  p o i n t  t o  th e  above which r e f l e c t e d  an 
i n s i s t e n c e  between an ' o f f i c i a l '  i d e n t i f i c a t i o n  as  B r i t i s h  and a ' r e a l '  
i d e n t i f i c a t i o n  as  N ig e r i a n .  This  was b e s t  accounted  fo r  by a n o t h e r  p a r e n t  
who d e s c r ib e d  th e  s i t u a t i o n  th u s :
My c h i l d r e n  a r e  N ig e r i a n .  Okay, th e y  a r e  born  h e r e  and good,  
o f f i c i a l l y  l e t ' s  s ay ,  i n  school  form o r  an y th in g  l i k e  t h a t ,  
they  a r e  B r i t i s h .  T h a t ' s  th e  law h e r e  [ 1 1 ] .  But r e a l l y  a l l  
t h i s  Black B r i t i s h  b u s i n e s s  i s  no t  fo r  u s .  I t  i s  f o r  th o s e  
ones who a r e  go ing  t o  s t a y  h e r e .  We ' re  no t  s t a y i n g  h e r e .
I ' v e  t o l d  my c h i l d r e n  t h a t  hundreds  o f  t i m e s .  Our c o u n t ry  i s
N i g e r i a  which we a r e  going  t o .  So they  a r e  N i g e r i a n . . .  I f
they  a r e  s t a y i n g  h e re  then  they  a r e  B r i t i s h .  I  ag ree  
t o  t h a t  p o s i t i o n  because  th e n  they  must be e n t i t l e d  t o  
e v e r y t h in g  l i k e  any o t h e r  B r i t i s h  c i t i z e n .  Even i n  N i g e r i a  
we have something l i k e  Lebanese and a l l  t h o s e  p eop le  w i th  
N ig e r i a n  p a s s p o r t .  They a r e  born  i n  N i g e r i a .  Maybe t h e i r  
p a r e n t s  n a t i o n a l i z e  and so they  a r e  o f f i c i a l l y  N i g e r i a n .  In  
t h e i r  mind my c h i l d r e n  must know where they  come from because  
they  a r e  go ing  back t h e r e  [ 1 2 ] .  Not l i k e  some o f  t h e s e  
peop le  who have ta ken  t h i s  p l a c e  as  t h e i r  h o m e . . . .  We t o o  a re  
s e t t l e d  h e r e ,  b u t  n o t  f o r  ev e r  (m o th e r ) .
I t  i s  thus  n o t  s u r p r i s i n g  t h a t  f o r  o n e - t h i r d  o f  N ig e r i a n  c h i l d r e n ,  be ing  
born h e r e  was n o t  tantamount t o  be ing  B r i t i s h :
Even though I  was born h e r e  I  d o n ' t  r e g a r d  m y s e l f  a s  be ing  
E n g l i s h ,  B r i t i s h  o r  whatever . . .  I  j u s t  d o n ' t  ( s i x t h  form 
boy) .
I ' d  say ( I  come from) A f r i c a .  I  t e l l  them ( f r i e n d s )  my Dad 
comes from N ig e r i a  and my Mum from ( a n o th e r  West A f r i c a n  
c o u n t r y ) .  I  t a k e  my Dad 's  n a t i o n a l i t y  o f  c o u r s e  and so I  say  
I 'm  N ig e r i a n  (N ig e r i a n  g i r l  r e c e n t l y  l e f t  s i x t h  form and 
w a i t i n g  t o  ga in  admiss ion  i n t o  a h i g h e r  e d u c a t io n  
i n s t i t u t i o n )
N ig e r ia n  c h i l d r e n  who were born  h e re  had a m ix tu re  o f  g u t ,  t r a d i t i o n a l  and 
c o n s e r v a t i v e  f e e l i n g s  about  t h e i r  e t h n i c  i d e n t i f i c a t i o n .  For t h e s e
c h i l d r e n  whatever  th e  c i r c u m s ta n c e s ,  b e in g  N ig e r i a n  was n o t  someth ing  t o  be 
ashamed o f :
Some o f  them ( f r i e n d s )  c a n ' t  b e l i e v e  i t  and the y  s a y ,  " Y o u ' r e
n o t .  No. Y ou 're  n o t " .  And I  say  "Yes I  a m " . . .They d o n ' t  want
me t o  say i t .  Some peop le  a r e n ' t  proud o f  b e in g  A f r i c a n
because  peop le  go around s ay in g  b u l l a ,  b u l l a .  But I 'm  proud 
t o  say I 'm  A f r i c a n  and i f  they  say "No," I  say "Yes,  I  am" 
( s i x t h  form g i r l ) .
T a j f e l  (1974:69)  p o in t e d  ou t  t h a t  an i n d i v i d u a l ' s  s o c i a l  i d e n t i t y  i s
t h a t  p a r t  o f  an i n d i v i d u a l ' s  s e l f - c o n c e p t  which d e r i v e s  from 
h i s  knowledge o f  h i s  membership o f  a s o c i a l  g r o u p . . . t o g e t h e r  
w i th  the  emot iona l  s i g n i f i c a n c e  a t t a c h e d  t o  t h a t  membership.
These c h i l d r e n  were indeed  e m o t io n a l ly  a t t a c h e d  t o  a c o u n t ry  on ly  one 
q u a r t e r  o f  them had v i s i t e d  d u r ing  schoo l  h o l i d a y s  ( s e e  Chapter  10). I t  
may have been t h a t  t h e  c h i l d r e n  were more p repa red  t o  e x p re s s  t h e s e
f e e l i n g s  because  t h e  r e s e a r c h e r  h e r s e l f  i s  N ig e r i a n ,  b u t  as  s h a l l  be seen
below, th e  p ro c e s s  th rough  which t h e s e  c h i l d r e n  come t o  i d e n t i f y  so 
d e f i n i t e l y  w i th  be ing  N ig e r i a n  i s  one which i s  i n f l u e n c e d  by
o t h e r  c r i t e r i a  a p a r t  from r e s e a r c h e r  r e a c t i v i t y  (Hyman e t  a l . , 1954).
Only f i v e  o f  th e  c h i l d r e n  (two boys and t h r e e  g i r l s )  who were born  
h e r e  u n r e s e r v e d l y  i d e n t i f i e d  themse lves  as  B r i t i s h :
I ' d  say  I  come from England.  My n a t i o n a l i t y  i s  B r i t i s h
( f i f t h  form g i r l ) .
Moreover,  t h i s  g i r l  s t a t e d  t h a t  she would n o t  n e c e s s a r i l y  o f f e r  i n f o r m a t io n  
about  h e r  p a r e n t s '  e t h n i c  group membership because  she was ' n o t  i n t e r e s t e d  
in  t a l k i n g  about  where th e y  came f r o m ' .  I t  was d i s c o v e re d  t h a t  t h i s  g i r l ' s  
p a r e n t s  had ca u t io n e d  h e r  about  g iv i n g  ou t  p o t e n t i a l l y  " s e n s i t i v e "  
in fo rm a t io n  about  t h e i r  background which may su b se q u e n t ly  be misused  by 
t e a c h e r s :
I f  th e y  t h i n k  t h i s  o n e ' s  ( d a u g h te r )  n o t  B r i t i s h  t h e y  may 
t h i n k  s h e ' s  n o t  e n t i t l e d  t o  something good [13] o r  pu t  h e r  in  
bad c l a s s .  Sometimes they  may n o t  even h e l p  h e r  i f  she  c a n ' t  
do h e r  work [ 1 4 ] (m othe r ) .
This  f i f t h  form g i r l  was a goodtimer  ( s e e  S e c t io n  8 .3 )  who had been 
c o n s t a n t l y  bo red  w i th  r e p e t i t i v e  c l a ss room  work [15] and she had conveyed 
to  h e r  p a r e n t s  h e r  u n d e r s t a n d in g  o f  t e a c h e r  pedagogy and t h e  manner in  
which the  t e a c h in g  group system o p e ra t e d  i n  SG. She pu t  i t  t o  me th u s :
C : I t ' s  l i k e  i f  y o u ' r e  h av ing  a l e s s o n  and one w h i t e  g i r l  
goes up t o  the  t e a c h e r  and she e x p l a i n s  e v e r y t h i n g  t o  h e r  
a n '  t e l l s  h e r  e v e r y t h in g  and a b la c k  g i r l  comes up t o  h e r  
a n '  she j u s t  ig n o re s  h e r  o r  j u s t  t e l l s  h e r  a l i t t l e  b i t .
R : Has t h i s  happened t o  you?
C : Only about  e r  t h r e e  o r  fou r  t i m e s ,  bu t  my f r i e n d  i t ' s  
happened loads  o f  t i m e s .  Not enough a t t e n t i o n  i s  g iven  
t o  b la c k  g i r l s ,  e s p e c i a l l y  (names g i r l )  when she d o e s n ' t  
know what t o  do.
R : Maybe she d o e s n ' t  l i s t e n .  Too busy t a l k i n g  when th e  
t e a c h e r ' s  e x p l a i n i n g .
C : I  t a l k  more tha n  h e r .  Loads o f  g i r l s  t a l k  more tha n  h e r  
and w hi te  g i r l s .  Anyway, Mrs.  (X) i s  p r e j u d i c e d .  We’r e  in 
(Band 3) a l l  th e  b l a c k  g i r l s  a r e  i n  (Band 3 ) .
R : A l l?
C : Yeah. Most o f  them. Sometimes I  t h i n k  i t ’s cause  we’r e
l a z y  a n ’ don’ t  do the  work,  b u t  we always g e t  th e  same 
work and I  ge t  fed  up o f  do ing  i t  [ 1 4 ] .  I f  you look i n
a l l  them bottom c l a s s e s  l i k e  (names four  g roups )  t h e y ' r e
a l l  b l a c k  g i r l s  i n  t h e r e .
The p o i n t  t o  n o te  h e r e  i s  no t  so much th e  accuracy  o f  t h i s  c h i l d ' s  
o b s e r v a t i o n s ,  b u t  t h a t  h e r  u n d e r s t a n d in g  o f  th e  p ro c e s s  o f  s c h o o l in g  as  
conveyed t o  h e r  p a r e n t s  gave r i s e  t o  th e  l a t t e r  t a k in g  s t e p s  which i t  was
hoped would c o u n t e r a c t  th e  e f f e c t s  o f  a school  system which was seen as
d i f f e r e n t i a t i n g  between p u p i l s  ( s ee  Keddie,  197 1). Another mother  e x p l a in s  
why she encourages  h e r  son t o  say  t h a t  he  i s  B r i t i s h :
You know they  (media)  a r e  always t a l k i n g  about  immigrant ,
immigrant .  I  am immigrant ,  b u t  my c h i l d  i s  n o t .  He knows 
h e ' s  N ig e r i a n ,  b u t  i n  h e r e  ( B r i t a i n )  he must say  he i s  
B r i t i s h .  I  d o n ' t  want them t o  t r e a t  him l i k e  immigrant
c h i l d .  He has a l l  the  r i g h t s  l i k e  any o t h e r .  Only h e r  ( h i s )  
mother i s  immigrant .  He i s  n o t  (m o the r ) .
Having acc ep ted  the  r e a l i t y  o f  th e  p o s s i b i l i t y  o f  d i s c r i m i n a t i o n  t h i s  
mother took  s t e p s  which she hoped would enab le  h e r  c h i l d  t o  be g iven  eq u a l  
e d u c a t i o n a l  o p p o r tu n i ty  ( s e e  Chapter  2 ) .
In g e n e r a l ,  N ig e r i a n  p a r e n t s  q u a l i f i e d  t h e i r  use  o f  th e  te rm 
’B r i t i s h ’ t o  i d e n t i f y  t h e i r  c h i l d r e n .  Acknowledging t h e i r  c h i l d r e n  as 
B r i t i s h  depended on the  c i rc u m s tan c es  in  which th e  in f o r m a t io n  was 
r e q u i r e d :
They a r e  born  h e r e  so i f  I  have t o  f i l l  i n  a form I ’ l l  pu t  
N ig e r i a n  and add B r i t i s h  by b i r t h .  They a r e  o f f i c i a l l y  
B r i t i s h  (m o th e r ) .
As f a r  as  the  p a r e n t s  were concerned  t h e r e  was a d i f f e r e n c e  between b e in g  
B r i t i s h  by b i r t h  and be ing  N ig e r i a n  by p a r e n t s ’ co u n t ry  o f  o r i g i n .  The 
l a t t e r  over rode  t h e i r  c h i l d r e n ' s  p l a c e  o f  b i r t h :
They ( c h i l d r e n )  a r e  N ig e r ia n s  a r e n ' t  they? They have no t  
n a t i o n a l i z e d  ( n a t u r a l i z e d )  as  B r i t i s h  -  even though th e y  a r e  
born h e r e  ( m o t h e r ) .
This  mother unders tood  i t  as  g iven  t h a t  h e r  c h i l d r e n  were N i g e r i a n .  By 
v i r t u e  o f  t h e i r  p l a c e  o f  b i r t h  they  were a l s o  B r i t i s h .  However, t h i s  
’’B r i t i s h n e s s ” was n o t  r ega rded  as  t o t a l .  For  h e r  c h i l d r e n  t o  become 
" f u l l y "  B r i t i s h  she e r r o n e o u s ly  thought t h a t  h e r  c h i l d r e n  would be r e q u i r e d  
t o  go through a n a t u r a l i z a t i o n  p r o c e s s .  At th e  t ime o f  t h e  i n t e r v i e w s  
c h i l d r e n  born h e r e  s t i l l  had au tom a t ic  r i g h t s  o f  c i t i z e n s h i p .
This has  now been removed by th e  most r e c e n t  N a t i o n a l i t y  Act ( 1 9 8 1 ) [ 1 1 ] .
In  a d d i t i o n ,  th e  p a r e n t s  were asked how th e y  would respond  t o  be ing  
asked where they  came from:
N i g e r i a ,  o f  c o u r s e . . .Wel l ,  I ’ l l  s ay ,  ” l ’m from A f r i c a . "  Then 
t h e y ' l l  s ay ,  "Which cou n t ry ? "  and I ’ l l  s ay ,  " N i g e r i a " .  I t ’s 
up t o  you.  I f  i t s  somebody you know t h a t  knows A f r i c a  a l r e a d y  
-  t h a t  A f r i c a  i s  a c o n t i n e n t  -  the n  you say y o u ’r e  from 
N i g e r i a .  I t  depends who. Some o f  them -  t h e y ’d say ,  
" N ig e r i a ?  Where 's  t h a t ? "  I ' d  say  " I t ’s i n  West A f r i c a  " .
When you say N i g e r i a  some o f  them ( a c q u a in t a n c e s )  keep mixing 
i t  l i k e  e r  Eas t  A f r i c a n s  who d r e s s  you see  when th e y  a re  
dancing  on t e l e v i s i o n .  And you t r y  t o  e x p l a in  t o  them t h a t  
we d o n ' t  r e a l l y  d r e s s  l i k e  t h a t .  We a re  from West A f r i c a .
We a r e  a b i t  d i f f e r e n t  from peop le  from E a s t  A f r i c a  
(m o the r ) .
As w i th  t h e i r  c h i l d r e n  N ig e r i a n  p a r e n t s  found t h a t  they  had t o  b reak  down 
the  media s t e r e o t y p e  o f  A f r i c a  a s  one homogenous " c o u n t ry "  ( M i ln e r ,  1983; 
Hartmann and Husband,  1974).
Those c h i l d r e n  who were bo rn  i n  N i g e r i a  and had r e c e i v e d  a l l  t h e i r  
pr im ary  s c h o o l in g  t h e r e  n o t  s u r p r i s i n g l y  i d e n t i f i e d  w i th  b e in g  N ig e r i a n  
more s t r o n g l y  th a n  th o s e  N ig e r i a n  c h i l d r e n  who were born  h e r e .  However, 
i n  one i n s t a n c e  a boy who had been i n  th e  c oun t ry  f o r  two and a h a l f  y e a r s  
o f f e r e d  the  i n fo rm a t io n  t h a t  he  was ’h a l f - B r i t i s h ’ p r i o r  t o  b e i n g  asked  any 
q u e s t i o n s  r e l a t e d  t o  h i s  e t h n i c i t y :
R : As we were coming up th e  s t a i r s  you s a i d  t h a t  y o u ' r e  
h a l f - B r i t i s h  
C : ( i n t e r r u p t i n g )  I  am.
R : In  what way?
C : Yeah. I ’m h a l f - B r i t i s h  because  my l i t t l e  s i s t e r  was born
i n  h e r e .  So I  come in  h e r e  when I  was ' b o u t  11.
R : Mm. And you t h i n k  t h a t  because  your  s i s t e r  was bo rn  h e r e  
i t  makes you h a l f - B r i t i s h ?
C : Yeah.
Having p r i o r  knowledge ( th ro u g h  a top  management t e a c h e r )  t h a t  t h i s  c h i l d  
was born  and l i v e d  h i s  f i r s t  t e n  y e a r s  i n  N i g e r i a ,  i t  seemed t h a t  t h i s  
c h i l d  had an i d e n t i t y  c r i s i s  ( s e e  M i ln e r ,  1983: Chap te r  6; see  a l s o
M ul la rd ,  1973). In  o rd e r  t o  v e r i f y  t h i s  p o s s i b i l i t y  t h e  q u e s t i o n  o f  
e t h n i c i t y  was b rought  up ag a in :
R : I s  t h e r e  any t ime t h a t  you would say y o u ’r e  B r i t i s h ?
C : Not r e a l l y .  Not p u re .
R : When you say no t  pure  B r i t i s h
C : ( i n t e r r u p t s )  Am no t  really ( h i s  emphasis)  B r i t i s h  only
h a l f .
F u r t h e r  exam ina t ion  o f  t h e s e  two e x t r a c t s  showed t h a t  h i s  c l a im  t o  be 
' h a l f - B r i t i s h '  may no t  so much r e v o lv e  around an i d e n t i t y  c r i s i s ,  b u t  a
d e s i r e  t o  r e l a t e  t o  h i s  s i s t e r  and perhaps  i d e n t i f y  w i th  t h e  co u n t ry  where 
he  was now l i v i n g  ( s e e  M ul la rd ,  1973).  There were moments when he  was 
p repa red  t o  c l a im  t h a t  he was N ig e r i a n  o r  t h a t  he  was ’h a l f - B r i t i s h * .
These moments were no t  f e l t  t o  be m u tu a l ly  e x c l u s i v e  as  th e y  appeared  t o
depend on how he  i n t e r p r e t e d ,  a t  p a r t i c u l a r  p o i n t s  d u r in g  th e  i n t e r v i e w  
q u e s t i o n s  about  e t h n i c  i d e n t i f i c a t i o n  -  even when u n s o l i c i t e d :
R : Have you t o l d  your t e a c h e r s  y o u ' r e  h a l f - B r i t i s h ?
C : No.
R : Mm.
C : I  on ly  say t h a t  t o  my s i s t e r  and th e  boys ( p e e r  g ro u p ) .
R : You s a i d  i t  t o  me.
C : Yeah.
R : Why?
C : I  d o n ' t  know.
R : You say i t  t o  your  s i s t e r  and th e
C : ( i n t e r r u p t s )  They (MB boys) a r e  always a sk ing  me where I  
come from.
R : And what do you say?
C : I  use  t o  say  am from ( S t a t e  i n  N i g e r i a )  b u t  th e y
d o n ' t  know i t .  So I  say  N i g e r i a .
R : Do your t e a c h e r s  know y o u ’r e  from N ige r ia?
C : Yeah.
R : How d id  th e y  know?
C : I  d o n ' t  know. They on ly  g u e s s .  They say ”Am I  Jamaican?"
I  say "No". They say ,  "Am I  N ig e r i a n ? "  I  s a i d ,  "Yes".
Here ag a in  we have him a f f i r m a t i v e l y  i d e n t i f y i n g  h i m s e l f  as  N i g e r i a n .  He
was then  asked t o  c l a r i f y  why he claimed t o  be ’h a l f - B r i t i s h '  t o  h i s  s i s t e r
and pee r  group:
C h i ld :  I  say  t h a t  t o  them (p e e r  group) because  the y  say am 
no t  B r i t i s h .  That  am only  A f r i c a n .  So when I  say am 
h a l f  B r i t i s h  they  say "Okay".
Hence,  th e  s e l f - i d e n t i f i c a t i o n  as  ’h a l f - B r i t i s h ’ was a s t r a t e g y  f o r  coping  
wi th  p a r t i c u l a r  p e e r  group a t t i t u d e s  which r e j e c t e d  an A f r i c a n  c h i l d .
The school  can thus  be seen  as  an a re n a  i n  which e t h n i c  i d e n t i t i e s  a r e  
p roc la im ed ,  r e j e c t e d  and compromised a b o u t .  For  t h i s  c h i l d  th e  " h a l f  
s o l u t i o n "  worked t o  reduce  h i s  peer  g r o u p ' s  n e g a t i v e  l a b e l l i n g  ( s e e  S e c t io n
9 .4  f o r  o t h e r  coping s t r a t e g i e s ) .  The c h i l d r e n  had t o  manoeuvre a complex 
p a th  between b e in g  proud o f  t h e i r  co u n t ry  o f  o r i g i n  and l i v i n g  i n  a c o u n t ry  
where a l l  around one appeared  t o  be B r i t i s h  (b l a c k  and w h i t e ) .  T a j f e l  
(1978) s u g g es t s  t h a t  an i n d i v i d u a l ' s  i d e n t i t y  has  a s o c i a l l y  s i g n i f i c a n t  
meaning. Thus members o f  d i f f e r e n t  e t h n i c  groups  c o n s t a n t l y  make 
comparisons between t h e i r s  and th e  groups o f  o t h e r s .  These compar isons  a re  
l i k e l y  t o  focus  main ly  on a t t r i b u t e s  which each group c o n s i d e r s  n e c e s s a r y  
t o  be c o n s id e re d  as a member o f  t h e i r  g roup .  I n d i v i d u a l ’ s who do n o t  have
t h e s e  a t t r i b u t e s  a r e  s u b se q u e n t ly  p e r c e iv e d  as  ’ o u t s i d e r s 1 (Becker ,  1963).  
Moreover,  th e  meaning a t t a c h e d  t o  membership o f  a p a r t i c u l a r  group can be 
e i t h e r  p o s i t i v e  o r  n e g a t i v e .  With N ig e r i a n  c h i l d r e n ,  t h e i r  
s e l f - i d e n t i f i c a t i o n  as N ig e r i a n  was a r e in fo rc e m e n t  o f  an a l r e a d y  e x i s t i n g  
s o c i a l  s t igm a a t t a c h e d  t o  be in g  A f r i c a n  i n  B r i t i s h  and o t h e r  E u r o c e n t r i c  
s o c i e t i e s  (M i ln e r ,  1983).
There have been numerous r e s e a r c h e s  (Bagley  and Verma, 1979; M i ln e r ,  
1983:132f ) on e t h n i c  m i n o r i t y  c h i l d r e n ’ s i d e n t i t y  and c u l t u r a l  ’c o n f u s i o n ’ . 
N ig e r i a n  c h i l d r e n  themse lves  do n o t  have an ’ i d e n t i t y  c r i s i s ’ . However, 
the  s o c i a l  environment i n  which th e y  l i v e d  ( i n  t h i s  case  i n  London) put  
p r e s s u r e  on them t o  r e j e c t  o r  a t  l e a s t  shed p a r t ,  i f  no t  a l l  t h e i r  
i d e n t i f i c a t i o n  w i th  t h e i r  co u n t ry  o f  o r i g i n  (M ul la rd ,  1973). Moreover,  in  
th e  s chool  s i t u a t i o n  we f i n d  t h a t  r e l a t i v e l y  l a r g e r  e t h n i c  groups  have  a l s o  
i n t e r n a l i z e d  the  n e g a t i v e  l a b e l l i n g  employed by s o c i e t y  a t  l a r g e .  Hence,  
in  the  m icro-wor ld  o f  th e  schoo l  bo th  b l a c k  and w h i te  e t h n i c  groups demand
o f  minor m i n o r i t y  groups a r e - d e f i n i t i o n  o f  t h e i r  i d e n t i t y .  Thus c h i l d r e n
engaged in  a v a r i e t y  o f  s t r a t e g i e s  des igned  t o  cope w i th  what was, 
e s s e n t i a l l y ,  an "u lt imatum" t o  i d e n t i f y  w i th  r e l a t i v e l y  l a r g e r  e t h n i c  
groups o r  remain ' o u t s i d e r s ’ .
Befo re  go ing  on to  d i s c u s s  N ig e r i a n  c h i l d r e n ' s  s t r a t e g i e s  f o r  cop ing  
w i th  e t h n i c  d i f f e r e n t i a t i o n ,  i t  i s  wor th t a k i n g  a b r i e f  look  a t  th e  i s s u e  
o f  N ig e r i a n  names.
9 . 3 . 2  N ig e r i a n  names
Teachers  p o in t e d  out  t h a t  they  found N ig e r i a n  names d i f f i c u l t  t o
pronounce and thus  pronounced them th e  b e s t  they  c o u ld .  I t  i s  wor th  n o t i n g  
t h a t  t e a c h e r s  d id  expec t  and encourage c h i l d r e n  t o  speak  and pronounce 
E ng l i sh  words i n  th e  " s t a n d a r d "  form ( s e e  Chapte rs  5 and 6 ) .  A f o u r t h  y e a r  
boy p o in t e d  ou t  t h a t
t e a c h e r s  c a n ' t  pronounce N ig e r i a n  names. They c a n ’ t  say  i t  
p r o p e r l y . . .N i g e r i a n  names a r e  r e a l l y  d i f f i c u l t  t o  p ronounce .  
Teacher  i n f l u e n c e  was such t h a t  a l l  bu t  fo u r  o f  th e  c h i l d r e n  adop ted  th e  
t e a c h e r ' s  p r o n u n c i a t i o n  in  p r e f e r e n c e  t o  t h a t  o f  t h e  p a r e n t s ' .  The 
c h i l d r e n ’s acc ep tanc e  o f  the  A n g l i c i z a t i o n  o f  t h e i r  names e n s u re d  t h a t
everyday name r e f e r e n c e s  by t e a c h e r s  d id  n o t  r e s u l t  i n  c o n s t a n t  c o r r e c t i o n s  
and p r o n u n c ia t io n  m o d i f i c a t i o n s .
A N ig e r i a n  mother  s t a t e d  t h a t  she cou ld  no t  u n d e r s t a n d  why th e  E n g l i s h  
people  she had c o n t a c t  w i th  a t  work seemed t o  have t h i s  in su rm oun tab le  
d i f f i c u l t y  i n  th e  p ro n u n c ia t i o n  o f  h e r  name:
They’r e  so funny.  That  i s  why I  don’ t  u n d e r s t a n d  them 
sometime.  We cou ld  c a l l  t h e i r  names,  b u t  when I  say my name
*Folake th e y  don’ t  want t o  b o t h e r  u n t i l  when I  say *Mary.
I 'm  always go ing  mad and I  s ay ,  "OhI come on, y o u ’ve  been 
w i th  me f o r  many y e a r s  you should  be a b l e  t o  c a l l  Fo lake  by 
now" (^pseudonyms) .
In 11 c a s e s ,  p a r e n t s  had f e l t  i t  a p p r o p r i a t e  t o  o f f e r  o r  a g re e  t o  t h e i r  
c h i l d r e n  be ing  c a l l e d  a s h o r ten ed  form o f  t h e i r  f i r s t  names.  In  f i v e  
i n s t a n c e s  the  c h i l d r e n ’s N ig e r i a n  names had been s u b s t i t u t e d  w i th  an 
E ng l i sh  name. The p a r e n t s '  had go t  so f r u s t r a t e d  w i th  t h e  i n a b i l i t y  o f  
t e a c h e r s  t o  pronounce t h e i r  c h i l d r e n ’s names t h a t  they  had succumbed and 
given  the  t e a c h e r s  what they  wanted -  an " e a s i l y "  p ronounceab le  name. This  
type o f  o n e - s id e d  n e g o t i a t i o n  r e f l e c t e d  an i n t r a n s i g e n c e  on t h e  p a r t  o f  
t e a c h e r s  t o  make th e  e f f o r t  t o  a d d re s s  c h i l d r e n ’s names a p p r o p r i a t e l y .
I t  i s  a l i t t l e  s u r p r i s i n g  t h a t  t e a c h e r s  in  m u l t i - e t h n i c  s c h o o l s ,  
working i n  a l o c a l  a u t h o r i t y  committed t o  e r a d i c a t i n g  i n t e r - e t h n i c  
d i s c r i m i n a t i o n ,  should  respond in  t h i s  manner t o  names which,  b ecause  th e y  
a re  no t  European,  a r e  though t  t o  be l e s s  worthy o f  th e  e f f o r t  needed t o  
a r r i v e  a t  a s  n e a r  a c o r r e c t  p r o n u n c i a t i o n  as p o s s i b l e .  C h i ld r e n  a r e  
s e n s i t i v e  enough t o  p i c k  up th e  r e j e c t i o n  o f  t h e i r  names even i f  couched in  
such p l a t i t u d e s  as  ’n i c e '  and ’e x o t i c ’ . This  type  o f  t e a c h e r  a t t i t u d e  on a 
r e l a t i v e l y  s imple i s s u e  such as th e  p r o n u n c ia t io n  o f  names does no t  
encourage i n  one t h e  f e e l i n g  t h a t  t e a c h e r s  w i l l  be a b l e  t o  t a c k l e  
ad eq u a te ly  t h e  com plex i t e s  o f  t e a c h i n g  a m u l t i - e t h n i c  c u r r i c u lu m  t o  
h e te rogeneous  e t h n i c  groups ( s e e  Cohen and Manion, 1983).
N ig e r i a n  f i r s t  names l i k e  most o t h e r  names have s h o r t  forms.  For
example,  th e  name Uzoaku can be sh o r te n e d  t o  Uzo or  th e  name Ayodele t o
Ayo o r  D ele .  N ig e r i a n  p a r e n t s  d id  no t  o b j e c t  t o  t h e i r  c h i l d r e n  b e in g  
r e f e r r e d  t o  by t h e  s h o r te n e d  form o f  t h e i r  names. They to o  r a r e l y  c a l l e d  
t h e i r  c h i l d r e n  by t h e i r  f u l l  names,  b u t  what the y  o b j e c t e d  t o  was the  
t e a c h e r s ’ tendency  t o  ask  fo r  t h e s e  s h o r te n e d  forms w i th  t h e  i n h e r e n t  
i m p l i c a t i o n  t h a t  they  cou ld  n o t  be b o th e re d  w i th  the  p r o n u n c i a t i o n  o f  th e  
f u l l  name:
Immediately I  t o l d  h e r  ( t h e  t e a c h e r )  t h e  name she s a i d ,  "Oh! 
w h a t ’ s th e  s h o r t  one" .  I  t o l d  h e r  and the n  she say  "Aha
t h a t ’s b e t t e r " .  So I  know th e y  w e r e n ' t  go ing  t o  be c a l l i n g
h e r  th e  c o r r e c t  name so  I  warn h e r  ( d a u g h te r )  i f  s h e ’ s doing
any exam ina t ion  she should  pu t  h e r  f u l l  name on t h e  pape r
(m other ) .
Perhaps  t h e  most i n f u r i a t i n g  a s p e c t  o f  t e a c h e r s '  a t t i t u d e s  t o  N i g e r i a n
names, fo r  the  p a r e n t s ,  was when t e a c h e r s  asked them i f  t h e r e  was an
E ng l i sh  a l t e r n a t i v e  t o  t h e i r  N ig e r i a n  name o r  i f  t h e r e  was a s h o r t e n e d
form o f  t h e i r  surname . At l e a s t  one q u a r t e r  o f  th e  p a r e n t s  had 
e x per i enced  t h i s  l a t t e r  r e q u e s t  w h i le  over t w o - t h i r d s  had been asked  f o r
Eng l ish  a l t e r n a t i v e s  o r  s h o r te n e d  forms.  There i s  th e  c u r r e n t  c a s e  o f  a
N ig e r ia n  whose f o o t b a l l  manager cannot  pronounce h i s  name and has  th u s
given  him an E ng l i sh  one.  Some o f  th e  c h i l d r e n  had so un d e r s to o d  t h e i r  
s c h o o l ’ s a t t i t u d e  t o  non-European names t h a t  t h e y ,  w i th o u t  be in g  a sked ,  had 
adopted E n g l i s h  names.  Some o f  t h e s e  were on t h e i r  b i r t h  c e r t i f i c a t e s  
o th e r s  were made up.  Of c o u r s e ,  th e  c o l o n i a l  e x p e r i en ce  made i t  i n e v i t a b l e  
t h a t  some N ig e r i a n  c h i l d r e n  had E n g l i s h  f o r e  and surnames.  U n t i l  about  the  
1930s i t  was o b l i g a t o r y  t o  adopt  an E n g l i s h  name when c h r i s t e n i n g  a c h i l d  
or  be ing  b a p t i z e d  in  church  (Coleman, 1963; S o fo la ,  1973). Old " h a b i t s ” 
d i e  h a rd .
Sofo la  ( 1973: 1 17) draws a t t e n t i o n  t o  change o f  name a d v e r t i s e m e n t s  i n  
N ig e r i a n  l o c a l  newspapers such as  the  fo l l o w in g :
I  f o rm a l ly  known and c a l l e d  Mr. S y l v e s t e r  Egbuna wish t o  be 
known and c a l l e d  from h e n c e f o r t h  Mazi ( f o r  Mr.)  Nkemka
Egbuna.
Sofo la  a l s o  p o i n t s  ou t  t h a t  t h i s  change o f  name i s  no t  j u s t  a rep lacement  
o f  t h e  E ng l i sh  wi th  th e  N i g e r i a n ,  b u t  t h a t  i n  th e  Igbo language  ’Nkemka’ 
means ’my own i s  g r e a t e r ' . Name change a d v e r t i s e m e n t s  can s t i l l  be  found 
in  N ig e r i a n  newspapers .
N ig e r i a n s  g iv e  names which r e f l e c t  th e  ev e n t s  l e a d i n g  t o  o r
su r round ing  th e  b i r t h  o f  t h e i r  c h i l d r e n .  Names a r e  th u s  im p o r tan t  l a b e l s
which a r e  no t  p icked  haphaz a rd ly  f o r  t h e i r  e x o t i c i s m  o r  n i c e t y .  S o fo la
(1973:117-118) p o i n t s  ou t  t h a t
To us ( A f r i c a n s )  names a r e  c u l t u r a l . . .  We do n o t  wish t o  have 
them changed and exchanged w i th  o t h e r s  t h a t  do no t  have 
meanings t o  u s .
As T a j f e l  (1978) p o i n t s  o u t  an i n d i v i d u a l ’ s i d e n t i t y  i s  u l t i m a t e l y  t h e  
b a s i s  fo r  h i s / h e r  em ot iona l  s t a b i l i t y .  N ig e r i a n  names, i n  a s i m i l a r  
manner a s ,  fo r  example,  Asian names, a r e  e n s h r in e d  in  t h e i r  c u l t u r a l  
i d e n t i t y  (Ghuman, 1980). So to o  were? E n g l i s h  names ( L a s s i t e r ,  1983; 
Dunkling,  1974).
When examining N ig e r i a n  c h i l d r e n ' s  cop ing  s t r a t e g i e s  i n  t h e  fo l l o w i n g  
s e c t i o n s  i t  i s  worth  b e a r i n g  i n  mind th e  i s s u e  o f  names and t h e  p r o c e s s  o f  
s e l f - i d e n t i f i c a t i o n  as  d i s c u s s e d  above.
9.4 Coping Strategies
9.4.1 Naiae -  c a l l i n g :  a  ’tease1 or an abuse?
The t e a c h e r s  i n t e rv ie w e d  were v e ry  qu ick  t o  p o i n t  o u t  t h a t  schoo l  
c h i l d r e n  were w e l l  known f o r  c a l l i n g  each o t h e r  names. N am e-c a l l in g  
u s u a l l y  took  the  form o f  a p e r s o n a l  c h a r a c t e r i s t i c  o r  a t t r i b u t e  b e i n g  used  
in  a n e g a t iv e  a n d /o r  d e ro g a to ry  manner t o  r e f e r  t o  a p a r t i c u l a r  i n d i v i d u a l .
For example,  d u r ing  o b s e r v a t i o n s  in  bo th  s c h o o l s ,  c h i l d r e n  were hea rd  
r e f e r r i n g  t o  each o t h e r  as  ’b e n t  n o s e ’ , ’dopey’ , ’ s m e l l y ’ , ’s t u p i d ’ , ’b ig  
h e a d ' ,  and ’ f o r e h e a d ' .  In  a d d i t i o n  l a b e l s  in c lu d ed  r e f e r e n c e s  t o  
c h i l d r e n ’ s membership o f  a p a r t i c u l a r  e t h n i c  group:  ’A f r i c a n ’ , ’b l a c k i e ’ , 
' b u l l a ' ,  ’Kunta R e n t e ’ , ’h o n k y ' , ' I r i s h ' ,  ’J e w ' ,  ' n i g g e r ' ,  ' p a k i ' , 
’w h i t i e ’ , ’wog' and ' Z u l u ' .  Name-ca l l ing  u s u a l l y  took  p l a c e  between w h i te  
and b l a c k  c h i l d r e n .  However, t h e r e  was a l s o  n a m e - c a l l i n g  w i t h i n  g roups .  
I n t e r e s t i n g l y  enough n a m e -c a l l in g  by th e  same c o lo u r  group sometimes,  
employed d i f f e r e n t  l a b e l s  -  ’ s l a v e ’ , ' W e s t - I n d i a n ' , ’c u r r y  g o a t '  o r  
' I r i s h ' ,  ’Jew ’ , ' N a z i ' ,  ’Y id ’ . Although where a p p r o p r i a t e  th e  fo l lo w in g  
d i s c u s s i o n  w i l l  make r e f e r e n c e s  t o  n a m e -c a l l in g  between d i f f e r e n t  w h i t e  
g roups ,  th e  main t h r u s t  o f  t h i s  s e c t i o n  i s  n a m e -c a l l in g  as i t  i s  
p a r t i c u l a r l y  r e l e v a n t  t o  N ig e r i a n  c h i l d r e n .
The r e sp o n se  t o  a n a m e -c a l l  was grounded in  th e  c i rc u m s tan c es  
s u r round ing  th e  use o f  a p a r t i c u l a r  l a b e l :
C : Sometimes when we a r e  jo k in g  he  can say  l i k e  "You 
n i g g e r " ,  bu t  h e ’ s on ly  j o k i n g . . .Sometimes, someone can 
say "Come on,  Zu lu" .  Sometimes a b l a c k  pe rson  can say 
i t ,  b u t  i t ’s only  j u s t  jo k in g  k in d  o f .
R : How Can you t e l l  t h a t  t h e y ' r e  jo k ing?
C : J u s t  l i k e ,  you j u s t  know. I t  depends l i k e  i f  w e ' r e  j u s t  
t e a s i n g  i t ’s a jo k e .  N o b o d y ' l l  t a k e  i t  s e r i o u s .
R : How do you know when i t ’s s e r i o u s ?
C : Like  som ebody ' l l  say i t  angry  l i k e .  Or j u s t  say  i t  when 
you done n o th i n g  t o  ' im .  Some w h i te  peop le  j u s t  say  i t  
t o  impress  t h e i r  f r i e n d s ,  l i k e  t h e i r  gang .  Black 
people  say l i k e  Zulu when t h e y ' r e  mucking about  o r  we 
done something on A f r i c a .  West In d ia n s  say  l i k e  b u l l a  or  
booboo when t h e y ’r e  angry w i th  you o r  j u s t  want t o  t e a s e  
you.
R : Tease you?
C : Wind you up. Like c a l l i n g  you names.  T h e y ' l l  j u s t  c a l l  
you any th ing  when the y  want t o  wind you up.
(C = 14 y e a r s  o ld )
I t  i s  im por tan t  t o  n o te  t h a t  towards the  end o f  th e  d i s c u s s i o n  n a m e - c a l l i n g  
had been i n t e r p r e t e d  in  t h r e e  d i f f e r e n t  ways. N am e-ca l l ing  co u ld  p r o g r e s s  
from a m u tu a l ly  accep ted  jo k e ,  t o  a o n e - s id e d  t e a s e  which might  
su b se q u e n t ly  be i n t e r p r e t e d  as a wind-up .  When th e  wind-up goes beyond 
what th e  r e c e i v e r  can accommodate, th e  nam e -c a l l  i s  l i k e l y  t o  become an 
abuse .  I t  must be emphasized t h a t  as  f a r  a s  t h e  c h i l d r e n  who were b e in g  
c a l l e d  names were concerned ,  t h e r e  was v e ry  l i t t l e  d i s t i n c t i o n  between 
be ing  t e a s e d  and be ing  abused .  R ece ive r s  o f  n a m e -c a l l s  d id  n o t  always 
en joy  the  jo k e .  N e i t h e r  d id  the  n a m e - c a l l e r s  them se lves  when th e y  were on 
the  r e c e i v i n g  end:
We were j u s t  t a l k i n g .  She s a i d ,  "You A f r i c a n  booboo",  bu t
she was j u s t  j o k i n g .  I  c a l l e d  h e r ,  " c u r r y  g o a t " .  I t  was
j u s t  f o r  fun ,  bu t  she s a i d  she d i d n ' t  l i k e  i t .
Name-ca ll ing  d id  not  j u s t  invo lve  th e  use  o f  l a b e l s ,  b u t  the  use o f  
s t e r e o t y p i c a l ,  c a r t o o n  mannerisms which were a c t e d  ou t  much t o  th e  
amusement o f  most o f  th e  c l a s s .  The e x c e p t io n s  were th o s e  who were members 
o f  th e  group be in g  ' t e a s e d ' .  Sometimes non-group  members, d id  n o t  f i n d  th e  
joke  funny and s a i d  as  much:
Shut up you (w h i te  boy ) .  You c a n ' t  even do i t  (mimick an
Asian  acc en t  and mannerisms.  The i n i t i a t o r  o f  t h e  mimickry 
had c l a s p e d  h i s  hands t o g e t h e r  and was moving h i s  head  from
s i d e  t o  s i d e ) .  T h a t ' s  j u s t  r u b b i s h  ( t a k e n  from c l a s s s ro o m
o b s e r v a t i o n  n o t e s ) .
The r e l a t i o n s h i p  between groups i n  each schoo l  was g e n e r a l l y  a g r e e a b l e .
However, a s i x t h  form g i r l  p o in t e d  o u t  t h a t  c o n f l i c t  between groups  were a t  
t h e i r  most a n t a g o n i s t i c  i n  t h e i r  ' l o w e r '  y e a r s .  By t h i s  she meant the  
t h i r d ,  f o u r th  and f i f t h  y e a r s  o f  s c h o o l i n g .
Becker ( 1963) and o t h e r  l a b e l l i n g  t h e o r i s t s  t e n d  t o  focus  on l a b e l l i n g  
and dev iance  as  th e y  r e l a t e  t o  p a r t i c u l a r  type s  o f  s o c i a l  a c t i o n  which an 
i n d i v i d u a l  engages i n  and i s  s u b se q u e n t ly  l a b e l l e d  a s  d e v i a n t  ( f o r  example,  
smoking m a r i ju an a  o r  be in g  a menta l  p a t i e n t ) .  In  o t h e r  words ,  d ev iance  i s  
s o c i a l  a c t i o n  th u s  l a b e l l e d  by members o f  a p a r t i c u l a r  s o c i e t y .  However, 
the  d e v i a n t  person  i s  'one  t o  whom t h a t  l a b e l  has  s u c c e s s f u l l y  been 
a p p l i e d '  (Becker ,  1963:9) .  I n  o r d e r  t o  g r a s p  f u l l y  th e  i m p l i c a t i o n  o f  
n a m e -c a l l in g  as  s p e c i f i c a l l y  r e l a t e d  t o  N ig e r i a n  c h i l d r e n ,  l a b e l l i n g  
t h e o ry  t o g e t h e r  w i th  t h e  a s s o c i a t e d  conce p ts  o f  dev iance  and s t ig m a ,  w i l l
be used in  th e  e x p o s i t i o n  o f  N ig e r i a n  c h i l d r e n ' s  coping  s t r a t e g i e s .  S u f f i c e
i t  a t  t h i s  j u n c t u r e  t o  p o i n t  ou t  t h a t  a p a r t i c u l a r  l a b e l  i s  i n v a r i a b l y  
grounded in  an e x i s t i n g  s t e r e o t y p e  o f  a g iven  s o c i a l  a c t  o r  g roup .  When 
t h e r e  i s  d i f f e r e n t i a t i o n  between b l a c k  1 e t h n i c  groups ( A f r i c a n ,  
A f ro -C ar ibbean  and A s i a n ) ,  i t  i s  l i k e l y  t h a t  w i t h i n  th e  c o n t e x t  o f  a 
g e n e r a l  n e g a t i v e  l a b e l l i n g ,  each group w i l l  s t r u g g l e  t o  a c h i e v e  h i g h e r  
s t a t u s  than  th e  o t h e r .  In  o t h e r  words,  each group might  a t t e m p t  t o  
e s t a b l i s h  i t s e l f  as  be in g  l e s s  s t i g m a t i z e d  th a n  th e  o t h e r .
I t  w i l l  be shown below t h a t  when b l a c k  c h i l d r e n  and a d u l t s  (C hap te r  
10) grow up and l i v e  i n  an envi ronment c h a r a c t e r i z e d  by a c o n s i s t e n t  a t t a c k  
on any group t h a t  d e v i a t e s  from what th e  s o c i e t y  l a b e l s  a s  normal  ( t h a t  i s ,  
' w h i t e ,  C h r i s t i a n ,  male '  ( t e a c h e r ' s  phrase)) ,  even th o s e  who e x p e r i e n c e  
n e g a t i v e  l a b e l l i n g  ( i n  t h i s  c a s e  A fro -C a r ibbean  c h i l d r e n  and t o  a l e s s e r  
e x t e n t  Asian  c h i l d r e n )  j o i n  w i th  th e  o r i g i n a l  i n i t i a t o r s  ( w h i t e s )  t o  
s t i g m a t i z e  a b la ck  group which they  initially r e j e c t  a s  members o f  a 
c o l l e c t i v e  b la c k  e t h n i c  m i n o r i t y  group.
The p o i n t  t o  n o te  a s  we examine i n t e r - e t h n i c  c o n f l i c t  i n  the  fo l l o w in g  
s e c t i o n s ,  i s  t h a t  i n  B r i t i s h  s o c i e t y ,  b l a c k  groups do no t  have th e  power t o  
a t t a c h  s u c c e s s f u l l y  a permanen t ,  n e g a t i v e  l a b e l  t o  members o f  any group.  In  
o t h e r  words u n l i k e  w h i te  g roups ,  b la c k  groups a re  unab le  t o  l e g i t i m i z e  
t h e i r  n e g a t i v e  p e r c e p t i o n  o f  d i f f e r e n t  s o c i a l  g roups .
9.4.2 Experiencing social stig^ na on the macro—level
I t  was found t h a t  a l l  N ig e r i a n  p a r e n t s  as  w i th  o t h e r  e t h n i c  m i n o r i t y  
groups ( J o n e s ,  1977; S a i f u l l a h  Khan, 1979),  had a t  one t ime o r  a n o t h e r  
e x p e r i en ced  what th e y  f e l t  t o  be i n t e r - e t h n i c  p r e j u d i c e  and d i s c r i m i n a t i o n .
As one o f  th e  p a r e n t s  observed :  'You c a n ' t  e scape  i t  ( i n t e r - e t h n i c
h o s t i l i t y ) ' .  I t  was p o in t e d  ou t  i n  Chapter  3 t h a t  N ig e r i a n  p a r e n t s  found 
the  i n a b i l i t y  t o  go about  t h e i r  everyday b u s i n e s s  w i th o u t  e x p e r i e n c i n g  some 
form o f  harassment v e ry  d e p r e s s in g  ( s e e  T a j f e l  and Dawson, 1965).  In  o r d e r
t o  cope w i th  t h e s e  d e p r e s s i n g  s i t u a t i o n s ,  th e y  tended  t o  t u r n  a b l i n d  eye
t o  be ing  c a l l e d  names. To e n s u re  th e  e f f e c t i v e n e s s  o f  t h i s  s t r a t e g y ,  
N ig e r i a n  p a r e n t s  l i m i t e d  t h e i r  s o c i a l  c o n t a c t  w i th  w h i te  g ro u p s .  T h e i r  
r e j e c t i o n  by w h i te  s o c i e t y  led  t o  t h e i r  r e - e x a m in a t io n  o f  a h i t h e r t o  
t a k e n - f o r - g r a n t e d  l a b e l  o f  themse lves  as  N ig e r i a n s :
Sometimes I  d o n ' t  know why t h e s e  peop le  ( w h i t e s )  behave  l i k e  
t h i s .  They abuse you because  o f  where you come from. Why?
They a r e  proud t o  be E n g l i s h .  So am I  proud t o  be N i g e r i a n .
I 'm  a N i g e r i a n .  T h e r e ' s  nobody who can change t h a t . . .  I f  
th e y  want th ey  can c a l l  me a n y th in g .  I  d o n ' t  t a k e  any
n o t i c e .  I  h a v e n ' t  t ime f o r  a l l  t h a t  nonsense ( f a t h e r ) .
When d i s c u s s i n g  i s s u e s  r e l a t e d  t o  e t h n i c  i d e n t i t y ,  i t  was found t h a t  
N ig e r i a n  p a r e n t s  c o n s t a n t l y  r e i t e r a t e d  t o  them se lves  ( a s  th e y  d id  t o  t h e i r  
c h i l d r e n )  t h a t  the y  a r e  N i g e r i a n s .  T a j f e l  (1978) s u g g e s t s  t h a t  the
r e a s s e r t i o n  o f  membership o f  a p a r t i c u l a r  group works t o  p r e s e r v e  and
p r o j e c t  a p o s i t i v e  r e - e v a l u a t i o n  o f  t h e i r  e t h n i c i t y .
Walvin (1973) ,  i n  summarizing t h e  fo u n d a t io n s  o f  p r e j u d i c e  th rough  
t r a c i n g  B r i t i s h  c o l o n i a l  h i s t o r y ,  p o i n t s  ou t  t h a t
c a r i c a t u r e ,  r a t h e r  than  t r u t h  was th e  ha l lm ark  o f  t h e  E n g l i s h  
im press ion  o f  t h e  Negro (p .  174).
L a i s h l e y  (1975:75)  f u r t h e r  d i s c o v e re d  i n  h e r  su rvey  o f  c h i l d r e n ' s  comics 
t h a t
th e  p i c t u r e  g iven  o f  th e  world  was t h a t  o f  a w h i t e  world  
(w i th )  b la c k  c h a r a c t e r s . . . l i m i t e d  t o  u n fav o u rab le  and f o o l i s h  
r o l e s .
I t  i s  no t  s u r p r i s i n g  th e n ,  t h a t  as  A f r i c a n s ,  N ig e r i a n  c h i l d r e n  were c a l l e d  
names. Goodman (1952:252) su g g e s t s  t h a t  d i f f e r e n t  groups  l e a r n  t o  
d i s t i n g u i s h  between themselves  through
t h e  dawning and sha rp en in g  o f  co n s c io u s n e s s  o f  s e l f  and 
o t h e r s .
This  awareness i s  l i k e l y  t o  be
an a g g re g a te  o f  e x p e r i e n c e . . . o f  p e r c e i v i n g  p e o p le ,  o b j e c t s  
and e v e n t s ,  d i s c r i m i n a t i n g  between them, e v a l u a t i n g  them and 
r e a c t i n g  t o  t h e m . . .  w i t h i n  a symbolic r e p r e s e n t a t i o n  o f  the  
world  c o lo u re d  by a t t i t u d e s  and b e l i e f s  about  th e  wor ld 
(M i ln e r ,  1975:37).
The fo l l o w in g  s e c t i o n  examines N ig e r i a n  c h i l d r e n ’s u n d e r s t a n d i n g  o f  e t h n i c  
d i f f e r e n t i a t i o n .
9 .5  U nders tand ing  E t h n i c  D i f f e r e n t i a t i o n
I t  was d i s c o v e re d  t h a t  over  t h r e e  q u a r t e r s  o f  the  p a r e n t s  i n t e r v i e w e d  
adopted  a r i t u a l  o f  e t h n i c  i d e n t i f i c a t i o n  which was des igned  t o  e n s u re  t h a t  
t h e i r  c h i l d r e n  i d e n t i f i e d  them se lves  i n  a manner which t h e  p a r e n t s  would 
approve o f :
I t ’s t h e r e  ( p o i n t s  t o  head) s tu c k  in  -  every  day -  "You ( t h e  
c h i l d )  a r e  a N i g e r i a n " .
In o r d e r  f u r t h e r  t o  p r e s s  th e  p o in t  home, t h o s e  N ig e r i a n  p a r e n t s  who cou ld  
a f f o r d  t o  had taken  t h e i r  c h i l d r e n  on h o l i d a y  t o  N i g e r i a .  As t h i s  same 
mother pu t  i t
I ’m no t  d e p r i v i n g  them o f  t h e i r  o r i g i n .
Thus th e  c h i l d r e n  were s o c i a l i z e d  i n t o  r e c o g n i z in g  t h e i r  " N i g e r i a n n e s s " .  
From th e  c h i l d r e n ’s accoun ts  o f  t h e i r  s e l f - i d e n t i f i c a t i o n  ( S e c t i o n  9 . 3 )  
they  g e n e r a l l y  appeared  c o n f id e n t  i n  t h e i r  knowledge o f  t h e i r  o r i g i n s .  
However, th e  c h i l d r e n  had t o  adopt  v a r i o u s  s t r a t e g i e s ,  a p a r t  from e t h n i c  
a s s e r t i o n ,  t o  cope a d e q u a te ly  w i th  n e g a t i v e  l a b e l l i n g  from t h e i r  pee r
group.  As one s i x t h  form boy put  i t :
They seem t o  c a t e g o r i z e  peop le  v e ry  q u i c k l y .  Once y o u ’r e  
b l a c k ,  y o u ' r e  a n ig g e r  o r  wog.
The f o l l o w in g  s u b - s e c t i o n s  o u t l i n e  v a r i o u s  s t r a t e g i e s  employed t o  cope w i th  
n e g a t iv e  c a t e g o r i z a t i o n .
9 .5 .1  C o r r e c t i n g  and R evers ing  t h e  l a b e l
The s t r a t e g y  c h i l d r e n  employed r e f l e c t e d  th e  manner i n  which  t h e  c h i l d
concerned i n t e r p r e t e d  and i d e n t i f i e d  the  cause  o f  b e in g  n e g a t i v e l y
l a b e l l e d .  For  example,  N ig e r ia n  c h i l d r e n  born  abroad  r a r e l y  i n t e r p r e t e d
n a m e -c a l l in g  a s  a t e a s e .  I t  was an abuse and the y  n e i t h e r  e x p e r i en ced  i t
nor ana lyzed  i t  a s  a joke :
C : They always c a l l  me name. Sometimes A f r i c a n  o r  Zu lu .
R : W el l ,  a r e  you an A f r ican?
G : Yes, bu t  am no t  a Zulu .  They abuse  me w i th  i t .
R : How?
C : Like they  s a y ,  " A f r i c a n  b u l l a " .
R : What does t h a t  mean?
C : They j u s t  abuse  you l i k e  t h a t .
R : Who?
C : Many t imes  w h i t e .  Sometimes West I n d i a n .  White ones
only  c a l l  you something they  c a l l  t o  West I n d ia n  l i k e ,  
" n ig g e r " .
R : Nigger?
C : Yeah. They c a l l  me t h a t  because  the y  t h i n k  I 'm  West 
I n d i a n .  Sometimes they  say ,  " b l a c k i e "  o r  " A f r i c a n " .
This c h i l d ' s  r e p e r t o i r e  o f  n a m e - c a l l i n g  knowledge d i d  n o t  i n c lu d e
n a m e -c a l l in g  te rm ino logy  r e l a t i n g  t o  e t h n i c  groups i n  B r i t a i n .  He d id  not  
r e a l i z e  t h a t  be ing  c a l l  a ' n i g g e r '  was a form o f  i n t e r - e t h n i c  abuse f o r  a l l  
b l a c k  p e o p le .  S ince  he d i d  no t  u n d e r s t a n d  th e  meaning,  he d i d  no t
i n t e r p r e t  t h i s  l a b e l  as  an abuse .  However, b e in g  c a l l e d ,  ' Z u l u '  was
i n t e r p r e t e d  as  a m i s i d e n t i f i c a t i o n  o f  h i s  co u n t ry  o f  o r i g i n .  Hence,  in  
both  i n s t a n c e s  h i s  pr im ary concern  was t o  c o r r e c t  a l a b e l  he  un d e r s to o d  t o  
be i n c o r r e c t l y  a p p l i e d .
Even a f t e r  two and a h a l f  y e a r s  i n  t h i s  c o u n t r y ,  a N ig e r i a n  g i r l  o f  16
s t i l l  found i t  d i f f i c u l t  t o  u n d e r s tan d  why h e r  c o u n t r y ' s  membership o f  a
p a r t i c u l a r  c o n t i n e n t  should  be used t o  ' i n s u l t '  h e r :
They c a l l  me A f r i c a n  and I  say  "Yes,  what about  i t ? "  They 
t h i n k  i f  th e y  c a l l  me A f r i c a n  i t  w i l l  i n s u l t  m e . . . . I t  d o e s n ' t  
b o th e r  me. These peop le  have  no s e n s e .
Although t h i s  g i r l  was a b l e  t o  d i s m i s s  a n e g a t i v e  l a b e l ,  o t h e r  c h i l d r e n  
were n o t  as  c o n f i d e n t .  A N ig e r i a n  g i r l  who was born  h e r e ,  b u t  had r e c e i v e d  
four  y e a r s  o f  pr im ary  e d u c a t io n  i n  N i g e r i a ,  had been a p p re h e n s iv e  about  
be ing  c a l l e d  a name on h e r  r e t u r n  t o  England.  She had sp e n t  h e r  f i r s t  f i v e  
y e a r s  h e r e  and had r e c o l l e c t e d ,  even though only  v a g u e l y ,  i n c i d e n t s  which 
had t r i g g e r e d  o f f  an a n x i e t y  about  be ing  b l a c k  i n  t h i s  c o u n t ry :
They (ne ighbours  c h i l d r e n )  used  t o  make me c r y . . . . W h e n  I  
f i r s t  s t a r t e d  s c h o o l ,  I  thought  t h e y ' d  be c a l l i n g  me names,  
bu t  I  was always lucky .  The c l a s s  I  was i n ,  the  g i r l s  were
a l l  v e ry  n i c e  t o  m e . . . .  Nothing about  my be ing  A f r i c a n .  My
co lo u r  -  yeah .  They were always going  on about  t h a t ,  b u t  I  
d i d n ' t  mind.  There was l o t s  o f  us b l a c k  people  t h e r e  ( s i x t h  
form g i r 1) .
I t  i s  wor th n o t i n g  t h a t  a t  th e  t im e ,  as  f a r  as  she cou ld  remember,  t h i s
N ig e r ia n  g i r l  was th e  only  A f r i c a n  in  h e r  c l a s s .  Accord ing t o  h e r  she 
cou ld  accommodate be in g  c a l l e d ,  f o r  example,  'wog'  or  ' b l a c k i e '  because  
t h e s e  terms were used  on o t h e r  b la c k  c h i l d r e n .  Her p e r c e p t i o n s  o f  h e r s e l f  
as  a member o f  t h i s  group o f  c h i l d r e n  enab led  h e r  t o  ' r i d e  th e  t i d e '  (a  
p a r e n t ' s  p h r a s e ) .  As f a r  as  she cou ld  a s c e r t a i n  she was no t  b e in g  s i n g l e d  
out  f o r  a s p e c i f i c  type  o f  n e g a t i v e  l a b e l l i n g .  This  accommodation o f  a 
c o l l e c t i v e  l a b e l  enab led  t h i s  s i x t h  form g i r l  t o  cope w i th  n a m e - c a l l i n g  
w i thou t  much o v e r t  e f f o r t .
The c h i l d r e n ' s  acc oun ts  o f  i n t e r - e t h n i c  c o n f l i c t  r e f e r r e d  main ly  t o  
t h e i r  w h i te  p ee r  group ,  e s p e c i a l l y  ' s k i n  h e a d s ' .  However, i n t e r - e t h n i c
c o n f l i c t  a l s o  e x i s t e d  between members o f  t h e  "same" g ro u p (s e e  S e c t io n  
9 . 6 . 2 ) .  The fo l lo w in g  d i s c u s s i o n  i s  w i th  a N ig e r i a n  f i f t h  former who had 
expe r i enced  n e g a t iv e  l a b e l l i n g  from a West I n d ia n  c h i l d :
C : . . .When I  f i r s t  came t o  t h i s  s c h o o l . . . . I  used  t o  have my
h a i r  i n  p l a i t s . . . Y o u  g e t  West I n d i a n s  c a l l i n g  you 
. . .booboo and some E n g l i s h ,  b u t  more West I n d i a n  I  
t h i n k .
R : What d id  you do when the y  c a l l e d  you th a t ?
C : Booboo? I  j u s t  laughed .
R : Why do you t h i n k  they  c a l l e d  you booboo?
C : I t ’ s j u s t  some way o f ,  you know, i f  i t  h u r t s  you ,  t h e y ' l l  
c a l l  you.  I f  they  t h i n k  t h a t  c a l l i n g  you a p i g  would 
h u r t  you,  then  t h e y ' l l  c a l l  you t h a t . . . . T h e y  t h i n k  i f
the y  c a l l  you booboo i t ' l l  h u r t  you,  bu t  i f  you show them 
t h a t  i t  d o e s n ' t  h u r t  y o u . . .  i t  d o e s n ' t  r e a l l y  make any 
d i f f e r e n c e  what they  c a l l  y o u . . . t h e y  s to p  a f t e r  a w h i l e  
and a c t u a l l y  you make some few friends (my em p h as i s ) .
Now I  d o n ' t  ge t  any names c a l l e d  t o  me because  I  can do 
as  bad as  t h e y  c a n . . .  b u t  now i f  w e ' r e  hav ing  an argument 
they  w on ' t  c a l l  me an y th in g  t o  do w i th  my r a c e .  T h e y ' l l  
j u s t  c a l l  me, you know, t h i n g s  t h a t  t h e y ' l l  c a l l  
anybody e l s e .
Here a g a i n ,  we have th e  c h i l d  drawing a t t e n t i o n  t o  t h e  p o i n t  t h a t
n a m e -c a l l in g  had d i f f e r e n t  l e v e l s  o f  meaning and in  some c a s e s  i t  even
performed the  f u n c t i o n  o f  making f r i e n d s .  I t  must be emphasized t h a t  t h i s  
f u n c t i o n  was c i t e d  only  when d i s c u s s i n g  i n t e r - e t h n i c  c o n f l i c t  between b la c k  
g roups ,  namely A f r i c a n  and A fro -C ar ib b ean .  As one o f  t h e  c h i l d r e n  
e x p la in ed  ( s e e  S e c t io n  9 . 5 . 5 )  n a m e - c a l l i n g  which has  t o  do w i th  someone's  
' r a c e '  when one i s  a member o f  a n o t h e r  ' r a c e '  i s  d i f f i c u l t  t o  f o r g e t .
Another p o in t  worth n o t i n g  i s  t h a t  t h i s  f i f t h  form g i r l  was a l s o  p r e p a re d  
t o  accommodate n e g a t iv e  l a b e l l i n g  i f  t h e  l a b e l s  used  were e x t e n d a b le  t o  
o t h e r  c h i l d r e n  as  w e l l .  In  o t h e r  words,  n e g a t i v e  l a b e l s  were t o l e r a t e d  i f  
they  d id  n o t  mark one as  an ' o u t s i d e r ' .  Hence,  n e g a t i v e  l a b e l l i n g  which 
c o n c e n t r a t e d  on membership o f  a p a r t i c u l a r  e t h n i c  group ( o b v io u s ly  no t
shared  by many o t h e r  c h i l d r e n )  gave r i s e  t o  th e  need t o  ’ show them t h a t  i t  
d o e s n ' t  h u r t  you ’ . T r a n s l a t e d  i n t o  a coping  s t r a t e g y ,  t h i s  in vo lved  
c o r r e c t i n g  th e  l a b e l  and showing t h a t  th e  l a b e l  cou ld  be r e v e r s e d  and 
a p p l i e d  t o  the  i n i t i a t o r  o f  the  n e g a t i v e  l a b e l .  This  was done through 
g iv in g  an o n - t h e - s p o t  h i s t o r y  l e s s o n :
R : Why d id  you t h i n k  more West In d ia n s  c a l l e d  you booboo?
C : I 'm  no t  r e a l l y  s u r e .  Wel l ,  I  know e r  I  d o n ' t  know.
Maybe i t s  j u s t  t h e i r  way o f  g e t t i n g  back a t  you,  bu t  I  
mean ( w e ' r e )  b o th  from th e  same r a c e .  You know, i f  you 
work i t  ou t  from th e  b e g i n n i n g . . .  I  d o n ' t  know i f  they
a re  ashamed o f  i t  o r  something . . .  She s a i d  t o  me I 'm  an 
A f r i c a n  t h i s  and t h a t  and . . .  I 'm  a s l a v e  and e v e r y t h in g  
and she  was West Indian ( c h i l d ' s  emphasis)  and I
s a i d  t o  h e r  t h a t ,  you know, " I 'm  no t  the  one who i s  a
s l a v e  because  y o u ' r e  th e  West I n d ia n  the y  took  from 
A f r i c a  in  th e  f i r s t  p l a c e  t o  do th e  s l a v e r y .  In  my
h i s t o r y  I  h a v e n ' t  had any h i s t o r y  o f  s l a v e r y .  Y o u ' r e
the  one t h a t  should  be c a l l i n g  y o u r s e l f  a s l a v e " .  And
ev e r  s i n c e  t h a t  ( l a u g h s )  s h e ' s  been ( g i g g l e s )  one o f  
my b e s t  f r i e n d s  ( l a u g h s ) . . .So,  when th e y  c a l l  you names 
l i k e  t h a t  and you can show them t h a t  they  a r e  r e a l l y
wrong,  they  d o n ' t  t r o u b l e  you any more.
The s t r a t e g y  o f  c o n f r o n t i n g  th e  l a b e l - i n i t i a t o r  w i th  n e g a t i v e  
s e l f - l a b e l l i n g  d i s co u rag e d  th e  l a b e l - i n i t i a t o r  from f u r t h e r  n e g a t i v e  
l a b e l l i n g  -  a t  l e a s t  w i th  th e  i n d i v i d u a l  c h i l d  concerned .  The s p i n - o f f  
from the  use  o f  t h i s  s t r a t e g y  was the  development o f  f r i e n d s h i p  between two 
p r e v io u s l y  a n t a g o n i s t i c  i n d i v i d u a l s .  Th is  g i r l  was a b l e  t o  n e g o t i a t e  a 
r e v i s e d  image o f  h e r s e l f  w h i le  s im u l ta n e o u s ly  showing t h a t  sh e ,  t o o ,  cou ld  
engage i n  n e g a t i v e  l a b e l l i n g .  The l a b e l  c o r r e c t i o n  s t r a t e g y  worked t o  
ensu re  t h a t  t h i s  g i r l  had no need t o  undergo a p ro c e s s  o f  ' s i t u a t i o n a l
a d j u s t m e n t '  (Becker ,  1964; Goffman, 1962) th rough  which she 
would come t o  a cc ep t  th e  l a b e l  t h r u s t  on h e r .
I t  i s ,  p e rh ap s ,  n o t  s u r p r i s i n g  t h a t  t h i s  g i r l  was one o f  t h e  
good t im ers .  As was p o in t e d  ou t  above ( S e c t i o n  8 .3 )  th e  i n t e r a c t i o n a l  
s t y l e  o f  goodtimers  ensured  t h a t  they  were p o p u la r  w i th  t h e i r  p e e r  g roup .  
I t  i s  sugges ted  t h a t  members o f  a minor m i n o r i t y  group which i s  g e n e r a l l y  
n e g a t i v e l y  l a b e l l e d ,  a r e  l i k e l y  t o  undergo a p ro c e s s  o f  n e g o t i a t i n g  
acc ep tan c e  o f  t h e i r  e t h n i c  group membership p r i o r  t o  a c h i e v in g  p o p u l a r i t y  
w ith  t h e i r  p e e r  group.
Revers ing  th e  l a b e l  a l s o  worked t o  d i s c o u ra g e  w h i te  c h i l d r e n  from 
engaging in  n e g a t iv e  l a b e l l i n g :
One day she came home and say someone c a l l e d  h e r  b l a c k  s t i c k  
and monkey. So I  t e l l  h e r  t o  c a l l  them w h i te  s t i c k  and p i g .  
(m o t h e r ) .
However, ju d g in g  from th e  c h i l d r e n ’s a c c o u n t s ,  t h i s  was only  a temporary  
s e t  back f o r  w h i te  n e g a t iv e  l a b e l  i n i t i a t o r s .  I t  was d i s c o v e r e d  t h a t  in  
c a se s  o f  w h i t e - b l a c k  l a b e l l i n g  c o n f l i c t ,  some o f  th e  c h i l d r e n  appeared  a t  a 
lo s s  t o  know how t o  c o u n te r  n e g a t i v e  l a b e l l i n g  from w h i te  c h i l d r e n :
When they  c a l l  you names you c a n ' t  c a l l  them a n y th in g ,  
an y th in g  t h a t ' l l  h u r t  them. T h e y ' r e  w h i t e  so you c a n ' t  say 
an y th in g  bad t o  them t h a t ' l l  h u r t  them ( t h i r d  y e a r  g i r l ) .
What t h i s  g i r l  and o t h e r  c h i l d r e n  u n d e r s tan d  i s  t h a t  they  l i v e  i n  a w h i te  
s o c i e t y  which i s  c h a r a c t e r i z e d  by d i s c r i m i n a t i o n  a g a i n s t  b l a c k  people  
(M i lne r ,  1983; Zubaida,  1970).  Some o f  th e  N ig e r i a n  c h i l d r e n  were a s t u t e  
enough t o  draw a t t e n t i o n  t o  th e  over  r e p r e s e n t a t i o n  o f  b l a c k  c h i l d r e n  in  
Band 3 t e a c h i n g  g roups .  They knew t h a t  d i s c r i m i n a t i o n  took  p l a c e .  Whether 
i t  i s  i n t e n t i o n a l  o r  u n i n t e n t i o n a l  (Rampton, 1981) i s  i m m a t e r i a l .  The 
p o in t  t o  n o te  i s  t h a t  they  have i n t e r p r e t e d  the  s i t u a t i o n  a s  one i n  which 
the  "power" o f  w h i te s  (bo th  schoo ls  had p redom inan t ly  w h i t e  t e a c h e r s ,  see  
Chapter  4 ) ,  a l s o  m a n i f e s t s  i t s e l f  i n  th e  m icro -wor ld  o f  t h e  s c h o o l .  While 
i n t e r - e t h n i c  c o n f l i c t  between A f r i c a n s  and A f ro -C ar ibbeans  can r e l a t i v e l y  
e a s i l y  be r e s o l v e d ,  t h a t  between w h i te s  and b la c k s  cannot  be because  th e  
c h i l d r e n  f e e l  pow er less  t o  i n i t i a t e  an a p p r o p r i a t e  type  o f  n e g a t i v e  
l a b e l l i n g  towards w h i te  c h i l d r e n .  L i t t l e  wonder t h a t  i n t e r - e t h n i c  c o n f l i c t  
between b la c k s  and w h i te s  u s u a l l y  r e s u l t e d  in  f i g h t s  ( s e e  S e c t i o n  9 . 5 . 4 ) .
Before going  on t o  d i s c u s s  th e  a g g r e s s i v e  s t r a t e g y ,  i t  i s  a p t  t o  
examine a n o th e r  r e l a t i v e l y  p a s s i v e  form o f  cop ing  w i th  i n t e r - e t h n i c  
c o n f l i c t .
9 . 5 . 2  Ig n o r in g  t h e  s i t u a t i o n
When asked about  t h e i r  r e sp o n se  t o  n a m e - c a l l i n g ,  about  o n e - q u a r t e r  o f  
th e  c h i l d r e n  cou ld  n o t  remember ' d o in g  a n y t h i n g '  i n  p a r t i c u l a r  abou t  b e in g  
n e g a t i v e l y  l a b e l l e d :
I  j u s t  i g n o re  them. I  t a k e  no n o t i c e  o f  them. When you 
j u s t  t a k e  no n o t i c e  they  le ave  you a lone  ( s i x t h  form g i r l ) .
This  g i r l ' s  re sponse  was s t r i k i n g l y  s i m i l a r  t o  t h a t  o f  N i g e r i a n  p a r e n t s  who 
had a l s o  been asked about  t h e i r  r e sponse  t o  be ing  c a l l e d  names.  N ig e r i a n  
p a r e n t s  p o in t e d  ou t  t h a t  n a m e -c a l l in g  was an expec ted  o c c u r r e n c e :
C a l l i n g  peop le  names w i l l  always happen . . . . P e o p l e  w i l l  c a l l  
you names o r  c a r s  w i l l  go p a s t  you and t h e y ' l l  c a l l  you names 
( f a t h e r ) .
S ubsequen t ly ,  they  were no t  s u r p r i s e d  when t h e i r  c h i l d r e n  r e p o r t e d  t h a t  
they  had been c a l l e d  names wi th  s p e c i f i c  r e f e r e n c e  t o  t h e i r  e t h n i c i t y  
an d /o r  c o l o u r :
I  t e l l  him I  c a n ' t  be going t o  schoo l  because  o f  t h a t .  So he 
must j u s t  look the  o t h e r  way and no t  l i s t e n  t o  them (m o th e r ) .
So f a r ,  we have seen how th e  c h i l d r e n  employed d i f f e r e n t  s t r a t e g i e s  t o  cope 
w i th  n e g a t i v e  l a b e l l i n g .  With a l i t t l e  h e l p  from t h e i r  p a r e n t s  some o f
them e x e r c i s e d  enough s e l f - c o n t r o l  and ignored  th e  s i t u a t i o n .
T ea ch e r s ,  t o o ,  te nded  t o  ignore  th e  s i t u a t i o n .  However, t h e i r s  was 
n o t  so much an e f f e c t i v e  s t r a t e g y  f o r  d e a l i n g  w i th  i n t e r - e t h n i c  c o n f l i c t ,  
b u t  an avo idance  o f  t h e  s i t u a t i o n  s t r a t e g y  which i n  some c a s e s  was 
tantamount t o  a s h i r k i n g  o f  r e s p o n s i b i l i t y  t o  reduce  i n t e r - e t h n i c  c o n f l i c t  
i n  t h e i r  schoo l  ( s e e  S e c t io n  9 . 6 ) .
The t e a c h e r s  were aware t h a t  N ig e r i a n  p u p i l s  (amongst o t h e r s )  were 
' t e a s e d '  about  t h e i r  " A f r i c a n n e s s " . As w i th  the  t e a c h e r s  i n  th e
e x p l o r a t o r y  s tudy  s c h o o l ,  t e a c h e r s  a t  SG and MB schoo ls  seemed t o  f e e l  t h a t  
the  most a p p r o p r i a t e  method o f  d e a l in g  w i th  i n t e r - e t h n i c  c o n f l i c t  was t o  
c o n f ro n t  i t  on ly  i f  i t  le d  t o  t h e  b r e a k i n g  o f  a schoo l  r u l e ,  f o r  example,
by f i g h t i n g .  As a t e a c h e r  p o in t e d  ou t
we d o n ' t  r e a l l y  l i k e  t o  d e a l  w i th  t h i s  i s s u e .  I t ' s  v e ry  
d i f f i c u l t  f o r  u s . . .  We j u s t  t r y  t o  t r e a t  the  c h i l d r e n  th e  
same and no t  n o t i c e  co lo u r  (middle management t e a c h e r ) .
T e a c h e r s '  a t t e m p t s  t o  be c o l o u r  b l i n d  r e s t e d  on th e  a ssumpt ion  t h a t  a 
c o lo u r  b l i n d  s t a n c e  was e q u i v a l e n t  t o  a n o n - p r e ju d i c e d  s t a n d p o i n t .
However, M i lne r  (1983) p o i n t s  ou t  t h a t  a b la c k  p e r s o n ' s  c o l o u r  i s  c r u c i a l  
t o  t h a t  p e r s o n ' s  s e l f - i d e n t i f i c a t i o n  and as  such t h e  p r e t e n c e  o f
c o l o u r - b l i n d n e s s  i s  more d e t r i m e n t a l  t o  t h e  c h i l d .
T ea ch e r s '  l a c k  o f  awareness  t h a t  they  do n o t  o p e r a t e  an
u n d i f f a ? e r t i a t e d  pedagogy,  h in d e re d  them from t a k i n g  ad eq u a te  measures  t o  
cope w i th  i n t e r - e t h n i c  i n t o l e r a n c e  w i t h i n  t h e i r  schoo l  ( s e e  S e c t i o n  9 . 6 ) .  
However, th e  c h i l d r e n  who had t o  b e a r  t h e  b r u n t  o f  th e  s o c i a l  s t igm a
a t t a c h e d  t o  b e in g ,  i n  t h i s  c a s e ,  A f r i c a n ,  c o n t in u e d  t o  look  f o r  ways w i th
which t o  cope w i th  i n t e r - e t h n i c  abuse .
9.5.3 Accent Shifts
In  o r d e r  t o  avo id  u n p le a s a n t  i n c i d e n t s ,  t h o s e  c h i l d r e n  who were born  
i n  N ig e r i a  and,  i n  p a r t i c u l a r ,  spoke w i th  a N ig e r i a n  a c c e n t ,  a dop ted  an 
accen t  s h i f t  s t r a t e g y ,  t h a t  i s ,  they  sought t o  reduce  th e  s o c i a l  s t igm a  
a t t a c h e d  t o  t h e i r  a cc en t  by modify ing  i t .  Examples o f  t h i s  have been
d i s c u s s e d  i n  Chapter  6.  I t  i s  wor th p o i n t i n g  ou t  h e r e  t h a t  i n  te rms o f  
c l o a k in g  t h e i r  i d e n t i t y ,  the  c h i l d r e n  p e r c e iv e d  th e  a c c e n t  s h i f t  s t r a t e g y  
as e f f e c t i v e :
They d o n ' t  t e a s e  me any more because  my a c c e n t ' s  changed
( t h i r d  y ea r  g i r l ) .
A s i x t h  form boy pu t  i t  t h i s  way:
H a l f  t h e  guys I  know don’ t  even know I ’m N i g e r i a n .  They 
t h i n k  ( l a u g h s )  I 'm  some s o r t  o f ,  you know, person  w i th  a ve ry  
n i c e  v o i c e .
This boy a l s o  p o in t e d  out  t h a t  he  used  t o  ' t a k e  th e  micky'  out  o f  a f r i e n d  
w i th  a s i m i l a r  'posh  v o i c e '  by c a l l i n g  him a 'posh  w o g ' . Three N ig e r i a n  
c h i l d r e n  who might  be a s s e s s e d  as hav ing  'p o s h '  v o i c e s  p o in t e d  out  t h a t  
they  were i n c e s s a n t l y  t e a s e d ,  about  t h e i r  ' p o s h '  a c c e n t s .  From th e  
c h i l d r e n ' s  a ccoun ts  i t  appeared  t h a t  a s o c i a l  s t igma was a t t a c h e d  t o  
' p o s h '  a c c e n t s  as  w e l l  a s  t o  ' f o r e i g n '  a c c e n t s .  Thus any form o f  speech 
d e v i a t i o n  g e n e ra te d  n e g a t iv e  l a b e l l i n g .
In c o n t r a s t  t o  c h i l d r e n  d i s c u s s e d  i n  Chap te r  6 ,  t h e  c h i l d r e n  w i th  
posh v o ic e s  f e l t  no need t o  modify t h e i r  a c c e n t s .  Of cou rse  t h e r e  i s  
l i k e l y  t o  be a d i f f e r e n t  degree  o f  s t igma a t t a c h e d  t o  a ' p o s h '  " i n s i d e "  
a cc en t  tha n  t o  a ' f o r e i g n '  a c c e n t  which immediately  marks one ou t  a s  an 
' o u t s i d e r ' .  As shown in  Chapter  6 ,  r e c e n t l y  a r r i v e d  c h i l d r e n  w i th
'N i g e r i a n '  a c c e n t s ,  were employing th e  q u i c k e s t  p o s s i b l e  r o u t e  t o  reduce  
the  degree  o f  s t igma a t t a c h e d  t o  them th rough  t h e i r  a c c e n t .  Those c h i l d r e n  
who d id  no t  employ t h i s  s t r a t e g y  were aware t h a t  th e  s t i g m a t i z a t i o n  o f  
a c c e n t s  was g e o g r a p h i c a l l y  l o c a t e d :
I  d o n ' t  l i v e  i n  t h i s  a r e a ,  so I  d o n ' t  speak l i k e  the y  do 
( second y e a r  g i r l ) .
As d i s c u s s e d  i n  Chapter  6 ,  r e s e a r c h  has  shown t h a t  an i n d i v i d u a l s  a c c e n t ,  
d i a l e c t  and speech s t y l e  a re  im por tan t  e lements  i n  th e  p ro c e s s  o f  s o c i a l  
e v a l u a t i o n  w i t h i n  a g iven  s o c i a l  g roup.  While acc en t  s h i f t s  can be
d e s c r ib e d  as  s u b t l e  and almost  c o v e r t  s t r a t e g i e s ,  o t h e r  c h i l d r e n  adop ted  
more o v e r t  s t r a t e g i e s  f o r  d e a l i n g  w i th  c h i l d r e n  who ' d a r e d '  t o  c a l l  them 
name s .
9.5.4 Aggression
In  o r d e r  t o  cope w i th  i n t e r - e t h n i c  c o n f l i c t  N ig e r i a n  c h i l d r e n  sometimes 
r e s o r t e d  t o  the  use  o f  a g g r e s s iv e  s t r a t e g i e s :
I  got  so angry (w i th  b e in g  ' t e a s e d ' )  I  h i t  him ( f o u r t h  y e a r  
b o y ) .
This s t r a t e g y  a l s o  appeared  t o  work:
Since they  know t h a t  I  cou ld  do some damage, the y  d o n ' t  come 
and t r o u b l e  me any more ( s i x t h  form g i r l ) .
I t  i s  wor th n o t i n g  t h a t  c h i l d r e n  who looked p h y s i c a l l y  b ig  and s t r o n g
g e n e r a l l y  d id  no t  ex p e r i e n c e  ' t e a s i n g ' :
I  w a s n ' t  t e a s e d  because  I  was p r e t t y  b ig  th e n  and th e y  
thought I  cou ld  b e a t  them up ( f o u r t h  y e a r  g i r l ) .
Those who d id  no t  have such phys iques  a t t a c h e d  themse lves  t o  o t h e r s  fo r  
p r o t e c t i o n :
You w o n ' t  ge t  t e a s e d  i f  you move about  w i th  th e  b i g g e r  boys .
They k ind  o f  suppor t  you (second  y e a r  boy ) .
This use  o f  p h y s i c a l  s t r e n g t h  f o r  purposes  o f  defence  needs t o  be 
d i f f e r e n t i a t e d  from the  use  o f  p h y s i c a l  s t r e n g t h  as  a s t r a t e g y  fo r  
' i n d u l g i n g  i n  f i s t i c u f f s  t o  win a d m i re r s '  ( s e e  Woods, 1983:97).  As one 
s i x t h  form boy p o in t e d  o u t :
I  i g n o re  i t  ( n a m e -c a l l in g )  u n t i l  t o  a c e r t a i n  e x t e n t  when 
they  r e a l l y  g e t  on my ne rves  ' n '  I  u s u a l l y  go up t o  
t h e m . . . t h r e a t s  u s u a l l y  do i t ,  because  th e y  d o n ' t  u s u a l l y  mess 
around w i th  a guy who 's  angry .
However, when t h r e a t s  do no t  work a f i g h t  i s  l i k e l y  t o  ensue and t h i s
i n e v i t a b l y  came t o  th e  a t t e n t i o n  o f  t e a c h e r s .
T e a c h e r s '  accoun ts  o f  t h e i r  a t t e m p t s  t o  r e s o l v e  i n t e r - e t h n i c  c o n f l i c t  
showed t h a t  a p a r t  from a few c a s e s  ( s e e  S e c t io n  9 .6 )  the y  p r e f e r r e d  t o  
subsume i n t e r - e t h n i c  c o n f l i c t  and d e a l  p r i m a r i l y  w i th  th e  p h y s i c a l  
a g g r e s s io n  t h a t  had g iven  r i s e  t o  t h e i r  hav ing  knowledge o f  an unapproved 
school  i n c i d e n t .  Before  going  on t o  examine i n  d e t a i l  t e a c h e r s '  methods o f  
coping w i th  i n t e r - e t h n i c  c o n f l i c t ,  i t  i s  wor th  n o t i n g  t h e  r e s p o n s e  o f
N ig e r i a n  c h i l d r e n  t o  be ing  asked i f  th e y  had eve r  i n i t i a t e d  n e g a t i v e
l a b e l l i n g  on o t h e r  e t h n i c  g roups .
9.5.5 Initiating negative labelling
A f t e r  i d e n t i f y i n g  th e  d i f f e r e n t  l a b e l s  c h i l d r e n  employed in  o r d e r  t o  
s t i g m a t i z e  N ig e r i a n  c h i l d r e n ,  th e  l a t t e r  were asked  what l a b e l s  the y  used  
t o  respond  t o  a n e g a t iv e  l a b e l :
R : What about  you,  what names do you c a l l  people?
C : Not a ny th ing  a s s o c i a t e d  w i th  t h e i r  r a c e .  I  w o u ld n ' t  
k inda  say "Oh! you p a k i  s o m e t h i n g " . . .  I  w o u l d n ' t  say  t h a t  
b ecause  I  know t h a t  i t  must h u r t  them and once y o u 'v e  
s a i d  t h a t  you c a n ' t  k ind  o f  undo i t . . . . I  would j u s t  say  
i f  I  d o n ' t  l i k e  the  person  t h a t  I  d o n ' t  l i k e  them. I  
w o u ld n ' t  r e a l l y  go round c a l l i n g  them names.  F i r s t  o f  
a l l  i t ' s  c h i l d i s h  and second o f  a l l  a f t e r  y o u 'v e  s a i d  i t  
-  sometimes you say i t  and d o n ' t  r e a l l y  mean i t .  You 
c a n ' t  r e a l l y  go t o  them and say I  d o n ' t  mean i t  because  
they  k ind  o f  remember t h a t  even i f  the y  say i t ' s  a l r i g h t ,  
t h e y ' l l  s t i l l  remember t h a t  you c a l l e d  them t h a t  and they  
go around th i n k i n g  t h a t  t h a t ' s  what you t h i n k  o f  them.
Having h e r s e l f  r e c e i v e d  n e g a t iv e  l a b e l l i n g  i t  i s  no t  s u r p r i s i n g  t h a t  t h i s  
f i f t h  yea r  g i r l  s t a t e d  t h a t  she would no t  engage i n  i n t e r - e t h n i c  l a b e l l i n g .
I t  might  have been expec ted  t h a t  c h i l d r e n  who exp e r i en ced  n e g a t i v e  
l a b e l l i n g  may s e i z e  th e  o p p o r tu n i ty  t o  c r e a t e  a n e g a t i v e  l a b e l  s i t u a t i o n  
f o r  o t h e r s .  However, th e  membership o f  a minor m i n o r i t y  group ensu red  t h a t  
some N ig e r i a n  c h i l d r e n  avoided the  r i s k  o f  hav ing  members o f  l a r g e r  e t h n i c  
groups i n d i v i d u a l l y  o r  c o l l e c t i v e l y  r e - a p p l y i n g  n e g a t i v e  l a b e l s  t o  them. In  
c o n t r a s t ,  c h i l d r e n  who cou ld  mus te r  a g g r e s s io n  were a b l e  t o  t a k e  t h i s  r i s k  
wi th  impuni ty :
C : They w o u ld n ' t  da re  c a l l  me (h e r  emphasis)  a  n a m e . . . .  
T h e y ' r e  j u s t  to o  f r i g h t e n e d  o f  me ( l a u g h s )  because  o f  
the  way I  a c t  i n  s c h o o l .  I  djD (h e r  emphasis)  a c t  r e a l l y  
bossy  and r e a l l y  b i g .  None o f  them has  ev e r  come up t o  
me and c a l l e d  me names.  None.
R : What about  you ,  do you c a l l  o t h e r  c h i l d r e n  names?
C : Er ( g i g g l e s ) ,  w h i te  p e o p le ,  y e s .  Some b l a c k s ,  y e s ,  b u t  
Asians? No. T h e y ' r e  to o  q u i e t .  Loads o f  w h i te  p e o p l e .
Yeah. I  do I  c a n ' t  h e l p  i t .
R : What names do you c a l l  them?
C : (Laughs) I  c a l l  them ( l a u g h s )  w h i te  s h i t s  o r  c a l l ' e m
c un t s  or  c a l l  'em b a s t a r d s  ( l a u g h s ) .  B a s i c a l l y ,  
any th ing  t o  do w i th  t h e i r  c o l o u r .  But some o f  my 
f r i e n d s  I  only  c a l l  i t  f o r  f u n . . . I n  arguments o r  when I  
see  some w h i te  peop le  do ing ,  p i c k in g  on o t h e r  p e o p l e ,  I  
j u s t  l o s e  my t e m p e r . . .White g i r l s  j u s t  d o n ' t  l i k e  Asian  
g i r l s  a t  a l l .
This  s i x t h  form g i r l  saw h e r s e l f  as  someone who cou ld  throw h e r  w eight
around in  o r d e r  t o  ge t  away w i th  i n i t i a t i n g  n e g a t i v e  l a b e l l i n g .  Perhaps
more i m p o r t a n t l y ,  she a l s o  saw h e r  r o l e  as  u s in g  h e r  ' s t r e n g t h '  t o  p r o t e c t  
l e s s  p h y s i c a l l y  s t r o n g  c h i l d r e n  from i n t e r - e t h n i c  a g g r e s s i o n .  I t  was found 
t h a t  N ig e r i a n  c h i l d r e n  tended  t o  c i t e  n a m e - c a l l i n g  i n c i d e n t s  t h a t  
p redominan t ly  concerned w h i te  c h i l d r e n .  To a much l e s s e r  e x t e n t  t h e y  c i t e d  
i n c i d e n t s  as  i t  conce rned  them and A fro -C ar ibbean  c h i l d r e n .  They r a r e l y  
c i t e d  i n c i d e n t s  which invo lved  Asian  c h i l d r e n  as  i n i t i a t o r s  o f  n e g a t i v e  
l a b e l l i n g  f o r  the y  p e r c e iv e d  them as  weak and in  need o f  p r o t e c t i o n :
They ( n a m e - c a l l e r s )  u s u a l l y  p i c k  on th e  g e n t l e ,  poor  I n d i a n  
p e r s o n ,  you know, who d o e s n ' t  know how t o  defend  h i m s e l f  
( f i f t h  form boy) .
S a i f u l l a h  Khan (1982) has  p o in t e d  ou t  t h a t  B r i t i s h  s o c i e t y  i n  g e n e r a l ,  has  
the  s t e r e o t y p e d  p e r c e p t i o n  o f  Asians a s  weak. I t  w i l l  be i n t e r e s t i n g  t o  
d i s c o v e r  th e  manner i n  which o t h e r  c h i l d r e n  cope w i th  i n t e r - e t h n i c  a b u s e .
Although N ig e r i a n  c h i l d r e n  adopted  a v a r i e t y  o f  s t r a t e g i e s  t o  cope 
with  n a m e - c a l l i n g ,  they  g e n e r a l l y  e x p e r i e n c e d  a sense  o f  f r u s t r a t i o n  which
c e n t r e d  around t h e i r  i n a b i l i t y  t o  d i s c o v e r  a n e g a t i v e  l a b e l  which cou ld  
s t i g m a t i z e  w h i te  c h i l d r e n :
' S k i n h e a d s ' ,  they  c a l l  b l a c k  people  names a l l  th e  t i m e . . .
They a l l  go round in  g r o u p s . . .  They u s u a l l y  abuse  (a b la ck  
p e r s o n ) :  "Get o u t t a  t h '  way you n i g g e r ,  ge t  o u t t a  t h '  way
you wog", o r  something l i k e  t h a t . . .  But what can you c a l l  a 
w h i te  person?  Because w e l l ,  you c a n ' t  say w h i te  honky because  
i t  d o e s n ' t  h u r t  them so you d o n ' t  say  n o th i n g  ( f i f t h  form 
boy) .
The p o i n t  t o  n o te  i s  t h a t  i n  a w h i te  dominated s o c i e t y  i n  which 
i n t e r - e t h n i c  d i s c r i m i n a t i o n  i s  e n s h r in e d  in  th e  v e r y  f a b r i c  o f  the  
s o c i e t y ' s  development (M i ln e r ,  1983) i t  i s  n o t  s u r p r i s i n g  t h a t  u l t i m a t e l y  
c h i l d r e n  f e e l  unab le  t o  i n f l i c t  a s i m i l a r  deg ree  o f  h o s t i l i t y  a s  t h a t  
i n f l i c t e d  by ' s k i n h e a d s '  who a r e  p e r c e iv e d  as  o v e rz e a lo u s  r e p r e s e n t a t i v e s  
o f  re sen tm en t  towards v a r i o u s  m i n o r i t y  groups (Bagley and Verma, 1979; 
Bowker and C a r r i e r ,  1976; see  a l s o  S e c t io n  1 .5 ) .
The nex t  s e c t i o n  o u t l i n e s  th e  manner i n  which t e a c h e r s '  own 
ambivalence  towards  i n t e r - e t h n i c  c o n f l i c t ,  l e ads  them t o  make judgements 
which ,  though o v e r t l y  i n s i s t i n g  on th e  i n a p p r o p r i a t e n e s s  o f  n e g a t i v e  
l a b e l l i n g ,  appea rs  a t  th e  same t ime t o  sympathize  w i th  th e  p e r p e t u a t o r s  o f  
i n t e r - e t h n i c  c o n f l i c t .
9 .6  Coping w i th  i n t e r - e t h n i c  c o n f l i c t
9 .6 .1  The t e a c h e r s *  views
P r i o r  t o  t h i s  p r e s e n t  r e s e a r c h ,  th e  heads  o f  SG and MB had each ta k e n  
a s t a n d  a g a i n s t  N a t i o n a l  F ron t  (NF) a c t i v i t i e s  in  th e  s c h o o l .  D e s p i t e  t h i s  
th e  g e n e r a l  im press ion  ga ined  from th o s e  t e a c h e r s  who d i s c u s s e d  th e  i s s u e  
a t  l e n g th  was t h a t  they  were d i s p l e a s e d  by th e  manner i n  which t h e i r  
r e s p e c t i v e  s c h o o l s ,  under the  d i r e c t i o n  o f  th e  heads o f  each s ch o o l  had 
d e a l t  w i th  t h i s  i s s u e :
We 're l a c k in g  i n  d i r e c t i o n .  We' re l a c k in g  i n  a b i g ,  b i g
way . . . (We need t o  know) how t o  r e a c t  i n  c e r t a i n
s i t u a t i o n s . . . .  You can do an awful  l o t  o f  d a m ag e . . .  L ike  my 
( p a s t o r a l  group)  when they  c u t  t h e i r  h a i r  o f f  and came in  
Union J a c k s .  Some o f  them were B r i t i s h  Movement. Some o f  
them were e v i l ,  a n t i - b l a c k ,  you know, b u t  most o f  them were
a l r i g h t .  But t o  make a s t a n d  a g a i n s t  i t  was wrong somehow.
I t  gave the  b l a c k  k id s  t h i s  s o r t  o f  c a r t e  b la n c h e ,  you know.
They were j u s t  b e a t i n g  up th e  s k in h e a d s .  I t  was h o r r i b l e .  I t  
was mismanagem ent. . .  (Top management) made a v e ry  v a l i d  
s t a n d ,  b u t  i t  d i d n ’ t  work.  There a r e  ways o f  do ing  t h i n g s .
But I  h o n e s t l y  t h i n k  i f  t h e r e  had been a campaign a g a i n s t  
g r a f f i t i  and no t  s w a s t ik a s  -  l e av e  t h a t  f o r  smal l  g ro u p s .  You 
c a n ' t  s t a r t  ( s h o u t in g )  a t  360 k i d s .  You can do i t  i n  the  
c l a ss room .  In  smal l  groups where t h e r e ' s  a r e l a t i o n s h i p  
between the  ( p a s t o r a l )  t e a c h e r  and the  ( c l a s s )  . . . T h a t ' s
where i t  shou ld  happen . . . .  You c a n ' t  have a g g r e s s i v e  b la c k  
k i d s  f e e l i n g  they  can go up and box -  you know, b e a t  up 
(w h i te )  k i d s .  I t ' s  n o t  f a i r .  (They were)  no t  a l l  s k in
h e a d s . . . T h a t  caused  bad f e e l i n g  because  p a r e n t s  came i n  . . .
I t  was aw fu l .  I t  was t e r r i b l e  (middle  management t e a c h e r  a t  
SG).
As a r e s u l t  o f  b l a c k  r e s p o n s e  t o  w h i t e  n e g a t i v e  l a b e l l i n g ,  t h i s  t e a c h e r  
became sym pa the t i c  towards  t h o s e  c h i l d r e n  who had h a i r c u t s  re s e m b l in g  th o s e  
adopted  by s k in h e a d s ,  bu t  whom s / h e  b e l i e v e d  were no t  ' a n t i - b l a c k ' .  Th is  
t e a c h e r ' s  account ,  shows th e  dilemma some t e a c h e r s  f ace  about  th e  manner in  
which i n t e r - e t h n i c  c o n f l i c t  shou ld  be h a n d le d .  On t h e  one hand s / h e  
p e r c e iv e d  sk inheads  as  ' e v i l '  w h i le  a t  th e  same t ime  be ing  a b l e  t o  
re c o g n iz e  t h o s e  sk inheads  t h a t  were ' a l r i g h t ' .
Goffman (1982) p o i n t s  o u t  t h a t  as  s o c i a l  a c t o r s  we a r e  a l l  engaged in  
the  a r t  o f  im press ion  management. Hence,  we go t o  tremendous l e n g t h s  t o  
p r o j e c t  a p a r t i c u l a r  image o f  o u r s e l v e s  and our own d e f i n i t i o n  o f  the  
s i t u a t i o n  when we i n t e r a c t  w i th  o t h e r s .  There i s  a p a r t i c u l a r  s o c i a l  
meaning a t t a c h e d  t o  be ing  a sk inhead .  I t  i s  l i k e l y  t h a t  c h i l d r e n  who grow
up i n  B r i t a i n  a r e  aware o f  t h i s  meaning.  C h i ld r e n  who p r e s e n t  them se lves
as  sk inheads  a r e  l i k e l y  t o  b e ,  a t  l e a s t  v ague ly  aware o f  t h e  ' a n t i - b l a c k '  
s e n t im e n t s  o f  th e  i d e n t i t y  they  have chosen  t o  adopt  th rough  f o r  example,  
hav ing  a p a r t i c u l a r  type  o f  s h o r t  h a i r  c u t .  Thus,  i n  te rms o f  i n t e r - e t h n i c  
r e l a t i o n s  t h e s e  c h i l d r e n  a r e  t a k i n g  a r i s k  i n  b e in g  p e r c e i v e d  as  
' a n t i - b l a c k ' .
Another p o in t  needs t o  be made. 'S w a s t i k a s '  and ' g r a f f i t i '  have 
t o t a l l y  d i f f e r e n t  s o c i a l  and l i t e r a l  meanings.  The s o c i a l  i m p l i c a t i o n s  
in h e re n t  i n  daubing  s w a s t ik a s  on a w a l l  i s  com ple te ly  d i f f e r e n t  from t h o s e  
o f  say ,  fo r  example,  w r i t i n g  a rude ( u s u a l l y  w i th  s e x u a l  o v e r to n e s )  message 
on a w a l l .  According t o  t h e  t e a c h e r  quoted  above i t  would have been more 
a p p r o p r i a t e  f o r  i n t e r - e t h n i c  c o n f l i c t  t o  have been d e a l t  w i th  w i t h i n  
p a s t o r a l  groups where t e a c h e r s  have a ' r e l a t i o n s h i p '  w i th  t h e i r  p u p i l s .  I t  
i s  wor th n o t i n g  t h a t  f u r t h e r  on i n  th e  i n t e r v i e w ,  t h i s  same t e a c h e r  c la im ed  
t h a t  s / h e  had n e i t h e r  th e  con f ide nce  nor the  t e ch n iq u e  t o  engage c h i l d r e n  
i n  d i s c u s s i o n s  conce rn ing  th e  h i s t o r i c a l  and s o c i a l  r e a s o n s  fo r  v a r i o u s  
type s  o f  i n t e r - e t h n i c  c o n f l i c t  ( s e e  be low) .
Before going on t o  examine p a r t i c u l a r  i n c i d e n t s  o f  i n t e r - e t h n i c
c o n f l i c t ,  i t  i s  ap t  t o  p r e s e n t  the  views o f  a t e a c h e r  a t  MB:
I t  was a t im e  when t h e r e  were v a r i o u s  boys s p o r t i n g  NF 
badges .  So th e  s t a f f  a s  a whole had t o  make a d e c i s i o n  t h a t  
they  would d i s a l l o w  a l l  badges because  we d i d n ' t  s u ppor t  the  
wearing o f  any r a c i s t  badge.  I t  provoked thought f o r  about  a 
month.  People  thought we must be more p o s i t i v e  a g a i n s t  any 
form -  you know, a g a i n s t  t h i s  s o r t  o f  a t t i t u d e . . . .There was 
t r o u b l e  . . . p e o p l e  b r i n g i n g  i n  th o s e  h o r r i b l e  magazines (NF or  
B r i t i s h  Movement). One t e a c h e r  r e c e i v e d  a t h r e a t e n i n g  l e t t e r  
because  h e r  name was mentioned in  th e  magazine.  They s a i d  
she was a communist o r  someth ing r i d i c u l o u s . . .  At t h a t  t ime 
t h e r e  was a l o t  o f  q u i t e  f r u i t f u l  d i s c u s s i o n  a t  th e  s t a f f  
m ee t ing ,  b u t  s in c e  the n  t h a t  has  d i e d . . .  (The head)  s a i d ,  by 
no t  wear ing  any badge we would d i s a l l o w  r a c i s t  b a d g e s . . . .
Many t e a c h e r s  -  we found i t  d i s g u s t i n g .  Why do we have t o  
pu t  up w i th  boys wear ing  t h a t  k ind  o f  badge? To cover  
h i m s e l f  he  j u s t  d i s a l lo w e d  a l l  b a d g e s . . .  He d i d n ' t  s a y ,  "No 
( t e a c h e r ' s  emphasis)  r a c i s t  badges"  -  badges w i th  any k in d  o f  
r a c i s t  c o n n o t a t i o n . . .  There were v e ry  h e a t e d  d i s c u s s i o n s . . .
I t  was p o s i t i v e  r e a l l y  -  abou t  t h e  t h i n g s  we cou ld  s o r t  o f  
do t o  combat erm make th e  wor ld  w i t h i n  the  schoo l  -  even 
though i t  i s  a p r e te n d  world  -  a b i t  more com fo r tab le  and t r y  
t o . . . s h o w  th e  c h i l d r e n  t h a t  wear ing  NF badges -  t h a t  we 
w e r e n ' t  p r e p a re d  t o  t o l e r a t e  i t .  That  we d i d n ' t  su p p o r t  them 
one b i t .  That  way I  t h i n k  he  made a couple  o f  announcements 
in  Assembly about  i t  which was q u i t e  good,  b u t . . . ( s i g h s )  
( p a s t o r a l  t e a c h e r  a t  MB).
In c o n t r a s t  t o  th e  t e a c h e r  a t  SG, t h i s  t e a c h e r  thought  t h a t  i t  was ' q u i t e  
good' fo r  the  head t o  make an announcement,  i n  Assembly,  d e p l o r i n g  ' r a c i s t  
b a d g e s ' . However, s / h e  f e l t  i t  was ' d i s g u s t i n g '  t h a t  a l l  badges  were 
d i s a l l o w e d .  S /he  wanted a s p e c i f i c  ' s t a n d '  made a g a i n s t  p a r t i c u l a r  ty p e s  
o f  badges which s /h e  f e l t  should  no t  be t o l e r a t e d  i n  s c h o o l .  Here a g a i n ,  
i t  appea rs  t h a t  sometimes th o s e  i n  p o s i t i o n s  o f  a u t h o r i t y  t o  l a y  down th e  
ground r u l e s  f o r  s o c i a l  i n t e r a c t i o n  w i t h i n  t h e i r  s ch o o ls  a r e  am b iva len t  
about  t h e i r  own d e f i n i t i o n  o f  the  s i t u a t i o n .  This  t e a c h e r  f e l t  t h a t  th e  
h e a d ' s  d e c i s i o n  t o  d i s a l l o w  a l l  badges was based  on a need  t o  ' c o v e r '  
h i m s e l f ,  t h a t  i s ,  t o  avo id  s p e c i f i c  c o n f l i c t  w i th  p a r e n t s  whose c h i l d r e n  
wore NF badges .  I t  can be im plied  from th e  t e a c h e r ' s  account  t h a t  d u r in g  
the  p e r io d  when NF badges were worn in  MB schoo l  t h e r e  was s o c i a l  u n r e s t .  
What gave r i s e  t o  c o l l e c t i v e  i n t e r - e t h n i c  school  c o n f l i c t  ( a s  d i s t i n g u i s h e d  
from th e  ty p e s  o f  i n d i v i d u a l  i n t e r - e t h n i c  c o n f l i c t s  e x p e r i e n c e d  by t h e  
c h i l d r e n  d e s c r ib e d  above) was no t  j u s t  any badge ,  bu t  a p a r t i c u l a r  ty p e  o f  
badge w i th  a v e ry  s p e c i f i c  s o c i a l  meaning.  The enormi ty  o f  t h e  s i t u a t i o n  
was such t h a t  a w h i te  t e a c h e r  r e c e iv e d  a t h r e a t e n i n g  l e t t e r  a f t e r  h e r  name
was mentioned i n  an fa n t i - b l a c k f magazine .  Yet th e  head thought  t h a t  the  
most a p p r o p r i a t e  way o f  d e a l i n g  w i th  t h e  s i t u a t i o n  was t o  make a 
s h o r t - l i v e d  s t a n d  a g a i n s t  ’r a c i s t  b a d g e s 1 and then  ban a l l  badges .  D e s p i t e  
the  t h r e a t  t o  a t e a c h e r ,  th e  s c h o o l ’ s c o l l e c t i v e  concern  gave r i s e  t o  
d i s c u s s i o n s  which l a s t e d  ' ab o u t  one m on th ' .
Once some semblance o f  s o c i a l  o rd e r  had been e s t a b l i s h e d  i t  seemed 
s u p e r f lu o u s  f o r  t e a c h e r s  t o  c o n t in u e  c o n c e n t r a t i n g  on t h e  i s s u e  o f  
i n t e r - e t h n i c  c o n f l i c t .  As a n o t h e r  t e a c h e r  p o in t e d  ou t
to o  much i s  t r y i n g  t o  be done about  i t .  Perhaps  a good idea  
i s  t o  l e t  t h i n g s  t a k e  t h e i r  n a t u r a l  c o u r s e .  The more you t r y  
t o  do, th e  more you t e n d  t o  s t i r  t h i n g s  up and u p s e t  what 
y o u ' r e  t r y i n g  t o  s e t t l e  down -  t h a t ' s  th e  im pres s ion  I ' v e  
g o t .  Perhaps  I 'm  l i v i n g  i n  c loud  cuckoo la n d ,  b u t  erm 
t h e r e ' s  an awful  l o t  o f  peop le  around t r y i n g  t o  do t h i n g s  and 
perhaps  i t ' l l  be a good id e a  i f  they  l e f t  w e l l  a lone  (middle 
management t e a c h e r ) .
The i n c i d e n t  w i th  ' r a c i s t  badges '  occu r red  b e f o r e  t h i s  p r e s e n t  r e s e a r c h  was 
u n d e r ta k en .  However, d u r in g  i t  two i n c i d e n t s  o f  i n t e r - e t h n i c  c o n f l i c t  were 
b rought t o  my a t t e n t i o n  by midd le  management t e a c h e r s  a t  MB. As shown 
above,  c h i l d r e n  u s u a l l y  managed t o  cope w i th  i n t e r - e t h n i c  c o n f l i c t  w i th o u t  
g e t t i n g  i n t o  ' s e r i o u s '  t r o u b l e ,  t h a t  i s ,  w i th o u t  g e t t i n g  invo lved  in  
f i g h t s .  I t  i s  t h e s e  c o n f l i c t s  t h a t  i n v a r i a b l y  come t o  th e  a t t e n t i o n  o f  the  
t e a c h e r s .  Thus they  may be l u l l e d  i n t o  t h i n k i n g  t h a t  i n t e r - e t h n i c  
c o n f l i c t  i s  r a r e .  Teachers  may indeed  be l i v i n g  i n  ' c l o u d  cuckoo l a n d ' .
Judg ing  from th e  c h i l d r e n ' s  accoun ts  t h e r e  was a s t e a d y  f low o f  w h i t e  
c h i l d r e n ' s  n e g a t iv e  l a b e l l i n g  o f  b l a c k  c h i l d r e n .  In  some c a s e s ,  n e g a t i v e  
l a b e l l i n g ,  o f  N ig e r i a n  c h i l d r e n  came from West I n d ia n  and o c c a s i o n a l l y ,  
Asian c h i l d r e n .  Some N ig e r i a n  c h i l d r e n  a l s o  i n i t i a t e d  n e g a t i v e  l a b e l l i n g .  
I t  i s  n o t  c l e a r  what l e t t i n g  ' t h i n g s  t a k e  t h e i r  n a t u r a l  c o u r s e '  would 
e n t a i l .  The t e a c h e r  a t  SG d e s c r ib e d  the  u n c o n t r o l l a b l e  anger  o f  c h i l d r e n
who expe r ienced  n e g a t i v e  l a b e l l i n g .  As P e t e r  Newsam, C h a i rp e r so n  o f  th e
Commission fo r  R a c i a l  E q u a l i t y  p o in t e d  o u t ,  i n  th e  c o n t e x t  o f  w h i t e s '
h a r ras sm en t  o f  t h e i r  Asian  n e i g h b o u rs ,  t h e  a l t e r n a t i v e  may be even more 
hor rendous  ( Independen t  T e l e v i s i o n  programme, 'T .V. E y e ' ,  shown i n  J a n u a r y ,  
1985).
I t  must be p o in t e d  ou t  t h a t  bo th  s c hoo ls  have s i n c e  deve loped  
g u i d e l i n e s  t o  d e a l  w i th  ' r a c i s m '  and ' p r e j u d i c e ' .  However, an im p res s io n  
ga ined  through in fo rm a l  c o n t a c t s  w i th  both  schoo ls  was t h a t  on ly  ' a
h a n d f u l '  ( t e a c h e r ' s  p h ra s e )  o f  t e a c h e r s  a r e  committed t o  t a c k l i n g
i n t e r - e t h n i c  c o n f l i c t .  In  o t h e r  words,  most  t e a c h e r s  s t i l l  adop t  a
s t r a t e g y  o f  avo idance .
Teachers  tended  t o  r e l y  h e a v i l y  on top  management t e a c h e r s  who were in
any case  c o n s id e re d  by them t o  be ' g r o s s l y  i n e f f i c i e n t ’ ( s e e  S e c t io n  7 .5 )
and l a c k in g  i n  l e a d e r s h i p  q u a l i t i e s .  H argreaves  (1984:113)  quo te s  an HMI 
r e p o r t :
The most im por tan t  s i n g l e  f a c t o r  i n  th e  success  o f . . .  s c hoo ls  
i s  the  q u a l i t y  o f  l e a d e r s h i p  o f  th e  head .
Thus schoo ls  which do no t  have heads  w i th  good l e a d e r s h i p  s k i l l s  a r e  l i k e l y  
t o  be no t  v e ry  s u c c e s s f u l  s choo ls  i n  bo th  academic and s o c i a l  te rms ( see  
a l s o  R u t t e r  e t  a l . , 1979). The hopes t e a c h e r s  have i n  t h e  p o s s i b i l i t y  o f  
change through th e  removal  o f  i n e f f i c i e n t  heads  i s  n a i v e .  I t  may be a s t e p  
in  th e  r i g h t  d i r e c t i o n ,  b u t  more i m p o r t a n t l y ,  as  Lacey (1977) and 
Hargreaves  (1980) p o i n t  o u t ,  a l l  t e a c h e r s  a r e  l i k e l y  t o  b e n e f i t  from
t r a i n i n g  which enhances t h e i r  management s k i l l s  and which ,  i n  a d d i t i o n ,
e nab le s  them t o  examine t h e i r  own d e f i n i t i o n  o f  t h e  s i t u a t i o n  and 
to  j u x t a p o s e  t h i s  w i th  t h e  d e f i n i t i o n s  o f  b l a c k  and w h i t e  c h i l d r e n .  An 
a b i l i t y  t o  u n d e r s tan d  th e  i n t e r a c t i o n a l  i m p l i c a t i o n s  o f  n e g a t i v e  l a b e l l i n g  
may prove t o  be o f  h e lp  i n  t h e i r  q u e s t  t o  m a in ta in  s o c i a l  o r d e r  i n  t h e i r  
s c h o o l .
The fo l l o w in g  s e c t i o n  o u t l i n e s  th e  manner i n  which t e a c h e r s  a t t e m p te d  
t o  d e a l  w i th  i n t e r - e t h n i c  c o n f l i c t  i n  a s e t t i n g  where t h e r e  were no c l e a r  
g u i d e l i n e s .
9.6.2. The Conflicts
P rev ious  s t u d i e s  (Bagley  and Verma, 1979; Miles  and P h i z a c k l e a ,  1979; 
Husband, 1982; M i ln e r ,  1983) have c o n c e n t r a t e d  on i n t e r - e t h n i c  c o n f l i c t  
between w h i te s  and b l a c k s .  T e a c h e r s '  and p u p i l s '  accoun ts  showed t h a t  t h i s
was s t i l l  v e ry  much the  c a s e .  However, a s  shown i n  S e c t io n  9 . 5 ,  o t h e r  ty p e s
o f  i n t e r - e t h n i c  c o n f l i c t s  e x i s t e d ,  namely th o s e  between b l a c k  and b l a c k  and 
w hi te  and w h i te :
When you 'v e  had a Jewish  c h i l d  i n  th e  c l a s s  and t h e y ' v e  gone,
"You Jew",  I  d o n ' t  go i n t o  what i t  i s  t o  be a Jew. I t ' s  
o f t e n  the  k id s  themselves  d o n ' t  know -  i f  t h e y  d o n ' t  come
from an or thodox b a c k g r o u n d . . .  One o f  them might  s a y ,  "Oh! my 
grandmother was a Jew" and y o u 'd  s ay ,  "Oh! i s  t h a t  your  Mum's 
Mum?" and t h e y ' d  say  "Yeah" and t h a t ,  you know, means you -  
th e  l i n e s  th rough you, you know. You must be v e ry  c a r e f u l
(middle management t e a c h e r  a t  SG).
This t e a c h e r  was wary o f  d e a l i n g  w i th  t h i s  c o n f l i c t  because  o f  th e
p o s s i b i l i t y  t h a t  th e  i n i t i a t o r  o f  th e  n a m e - c a l l ,  ' J ew '  cou ld  a l s o  be a Jew 
w i thou t  knowing i t .  In o rd e r  t o  avo id  b e in g  p a r t y  t o  a r e - a p p r a i s a l  o f  t h e  
c h i l d ' s  i d e n t i t y ,  t h i s  t e a c h e r  was so c a r e f u l  s / h e  avo ided  d e a l i n g  d i r e c t l y  
with  t h i s  p a r t i c u l a r  i n s t a n c e  o f  i n t e r - e t h n i c  abuse .  A s i m i l a r  s i t u a t i o n  
occu r red  a t  MB:
I  was a b s o l u t e l y  amazed when I  h ea rd  a West I n d i a n  boy
s a y in g ,  "You, you e f f i n g ,  something Zulu" -  g r e a t  an tagonism 
between West In d ia n s  and A f r i c a n s . . . (anyway) (names the  
c h i l d )  can g ive  a s  good as  he  g e t s  ( p a s t o r a l  t e a c h e r  a t  MB).
Here a g a i n ,  t h i s  t e a c h e r  avoided  d e a l in g  d i r e c t l y  w i th  t h e  i s s u e  o f  
n a m e -c a l l in g  and by doing n o th in g  about  i t  l e f t  t h e  c h i l d  t o  employ h i s  
own coping  s t r a t e g y .
When i d e n t i f y i n g  i n t e r - e t h n i c  c o n f l i c t s  t e a c h e r s  tended  t o  emphasize 
those  between b la c k  and b l a c k .  An im press ion  was ga ined  t h a t  some t e a c h e r s  
were t r y i n g  t o  j u s t i f y  and excuse ( S c o t t  and Lyman, 1968) w h i t e  i n i t i a t i o n  
o f  i n t e r - e t h n i c  abuse by p o i n t i n g  ou t  t h a t  i n t e r - e t h n i c  abuse was a l s o  
i n i t i a t e d  by b la c k  c h i l d r e n  and add re s sed  t o  o t h e r  b la c k  c h i l d r e n .  Only 
two t e a c h e r s  drew a t t e n t i o n  t o  i n t e r - e t h n i c  c o n f l i c t  between w h i te  e t h n i c  
groups w h i le  26 t e a c h e r s  spoke more on c o n f l i c t  between b l a c k  c h i l d r e n  tha n  
between b la c k  and w h i te  c h i l d r e n :
T : I ' d  go a s  f a r  as  t o  say  t h e r e ' s  open h o s t i l i t y  between 
th e  A f r i c a n  g i r l s  and th e  West I n d ia n  g i r l s .  T h e r e ' s  an 
awful l o t  o f  p r e j u d i c e  t h e r e .
R : What do you t h i n k  accoun ts  fo r  t h i s ?
T : Oh! gosh.  I  d o n ' t  know. But what I  do know i s  t h a t  i n
the  3rd  y e a r  when we were t o  do th e  s y l l a b u s  on th e  s l a v e  
t r a d e  the  West I n d ia n  g i r l s  d o n ' t  l i k e  b e in g  t o l d  t h a t
th e y  s t a r t e d  in  A f r i c a .  They s ay ,  " I 'm  West I n d i a n .  My
p a r e n t s  a r e  from Jamaica"  o r  w ha teve r .  I t ' s  v e ry  -  
y o u 'v e  go t  t o  be v e ry  c a r e f u l .
R : Have you ever  d i s c u s s e d  the  p a r t i c u l a r  r e a s o n s  why the y  
f e e l  t h i s  way?
T : No. No. No, I  h a v e n ' t .  I  d o n ' t  t h i n k  I ' v e  f e l t  c o n f i d e n t  
enough t o  do t h a t .
R : . . .  how do you mean?
T : Wel l ,  m y s e l f .  My own p e r s o n a l  d i s c u s s i o n  t e c h n iq u e  
. . . a n d  o f t e n  th e  N ig e r i a n s  a r e  in  th e  m i n o r i t y .  I t ' s  no t  
f a i r .
T : (When) I ' v e  hea rd  (n a m e -c a l l i n g )  I  h a v e n ' t  d e a l t  w i th  i t  
A f r i c a n  v e r s u s  West I n d i a n .  I ' v e  d e a l t  w i th  i t  pe r s o n  
v e r s u s  p e r s o n ,  you know, "You d o n ' t  do t h i n g s  l i k e  t h a t " ,  
you know j u s t  r e s p e c t  f o r  each o t h e r  r e a l l y . . .
Teachers  avoided  c o n f r o n t i n g  i s s u e s  which they  thought  were s e n s i t i v e .  I t  
i s  no t  c l e a r  how c h i l d r e n  can l e a r n  t o  r e s p e c t  each o t h e r  i f  t h e y  do no t  
know what i t  i s  th e y  should  be r e s p e c t i n g .  S tenhouse (1975) p o i n t s  o u t  
t h a t  t e a c h e r s  i n  a m u l t i c u l t u r a l  s o c i e t y  need t o  p r e p a r e  c h i l d r e n  f o r
l i v i n g  w i t h i n  t h a t  s o c i e t y .  H a l l  (1980) s u g g e s t s  t h a t  t e a c h e r s  need t o  
a c q u i r e  s k i l l s  in  r e l a t i o n  t o  d e a l i n g  w i th  i n t e r - e t h n i c  c o n f l i c t .  He 
p o i n t s  ou t  t h a t  a v o id in g  the  i s s u e  w i l l  no t  r e s o l v e  i t .  On th e  c o n t r a r y ,  
t e a c h e r s ’ avoidance  o f  c o n f r o n t i n g  i n t e r - e t h n i c  c o n f l i c t  a l low s  i t  t o  
smoulder u n t i l  i t  e v e n t u a l l y  e r u p t s  i n t o  an u n c o n t r o l l a b l e  r a g e .  As p a r t  
o f  t h e i r  avoidance  s t r a t e g y ,  t e a c h e r s  te nded  t o  dea l  w i th  i n t e r - e t h n i c  
c o n f l i c t  only  when i t  r e s u l t e d  in  a f i g h t :
T : Seven g i r l s  a f t e r  t h e i r  Maths exam went t o  t h e  c l a ss room  
where th e  w h i te  g i r l  was. They’r e  a l l  b l a c k  and th e y  go t  
r i d  o f  everybody excep t  th e  g i r l  and they  t e r r o r i z e d  h e r  
and k ic ked  h e r .  And we’r e  n o t  q u i t e  s u re  e x a c t l y  what 
happened,  b u t  the y  d i d  make t h i s  g i r l  k n e e l . . . a n d  we only  
knew t h i s  because  th e  mother  o f  th e  g i r l  rang  us  and t o l d  
u s .  And th e  g i r l ’ s so f r i g h t e n e d  she c a n ' t  s t e p  o u t s i d e  
h e r  f r o n t  door .  A member o f  s t a f f  d id  s to p  i t  and d id  
t e l l  us as  much as s / h e  cou ld  and w e 've  s i n c e  g o t  w r i t t e n  
s t a t e m e n t s  from a l l  th e  g i r l s . . . .  We j u s t  f e e l  t h a t  i t ' s  
so d i s g u s t i n g  and i t  was w e l l  p la n n ed .  I t  was 
h o r r i b l e .  I f  t h e y ' d  gone and thumped h e r  I  cou ld  have 
coped w i th  t h a t .  We cou ld  have unde r s to o d  t h a t ,  b u t  w e ' r e  
not  w i l l i n g  t o  t o l e r a t e  t h a t . . . a n d  ( N ig e r i a n  g i r l )  was 
p a r t  o f  i t .
R : Do you have any id e a  what led  t o  the  i n c id e n t?
T : No. No. But I  d o n ' t  t h i n k  we want t o .  Our p a r t  i s  t h a t  
t h a t  happened in  schoo l  t o  one o f  our 4 th  y e a r s  by a 
group o f  l a r g e l y  5th  y e a r s  and we d e a l  w i th  t h a t . . .  and 
t h a t ' s  how we d e a l  w i th  t h a t  s o r t  o f  b e h a v io u r .
This  t e a c h e r  was conce rned  about  th e  w h i te  g i r l  t h a t  had been ' t e r r o r i z e d '  
by seven  b l a c k  g i r l s .  However, nowhere i n  h e r  account  i s  t h e r e  a d e s i r e  t o  
d i s c o v e r  what t h e  w h i te  g i r l  might  have done,  i n t e n t i o n a l l y  o r
u n i n t e n t i o n a l l y ,  t o  t h e s e  b l a c k  g i r l s .  I t  i s  c l e a r  t h a t  by g e t t i n g  ' r i d  o f  
everybody e x c e p t '  h e r ,  the  b la c k  g i r l s  had a p a r t i c u l a r  c a s e  a g a i n s t  t h i s  
w h i te  g i r l .  This  t e a c h e r  went so f a r  as  t o  p o i n t  ou t  t h a t  she  cou ld  have 
' c o p e d '  w i th  a ' t h u m p in g ' ,  bu t  the  a c t  o f  making the  g i r l  k n e e l  was so 
abhoren t  t o  th e  t e a c h e r  t h a t  n o th in g  appeared  a b l e  t o  e x p l a i n  such a c t i o n .  
At an o th e r  s t a g e  in  the  i n t e r v i e w  t h i s  same t e a c h e r  had p o i n t e d  ou t  the  
' e v i l '  i n h e r e n t  i n  i n t e r - e t h n i c  c o n f l i c t  based  on ' a n t i - b l a c k '  s e n t i m e n t s .  
I t  i s  no t  known whether  t h i s  g i r l  had any ' a n t i - b l a c k '  s e n t i m e n t s .  However, 
the  p o i n t  t o  n o te  i s  t h a t  i n t e r - e t h n i c  abuse  can be c a r r i e d  ou t  a s  a 
' no rm a l '  ( everyday)  p a r t  o f  c h i l d r e n ' s  i n t e r a c t i o n  w i th  each o t h e r :
Whi tes ,  t h e y ' r e  so dumb, th e y  t h i n k  t h e y ' r e  tough .  They j u s t  
c a l l  you names. They know you c a n ' t  c a l l  them a n y t h in g  -  
a n y th in g  t h a t ' l l  r e a l l y  h u r t  them. So th e y  j u s t  do what 
t h e i r  p a r e n t s  t e l l  them ( s i x t h  form boy) .
The n a t u r e  o f  th e  w h i te  g i r l ' s  p a r e n t s '  s e n t im e n t s  towards  b la c k  people  i s  
no t  known. However, i t  i s  c l e a r  t h a t  th e  t e a c h e r  quo ted  above though t  i t  
was u n f a i r  t h a t  seven b la c k  c h i l d r e n  should  b e a t  up one w h i te  c h i l d .  In  
c o n c e n t r a t i n g  on p h y s i c a l  a g g re s s io n  t h i s  t e a c h e r  appeared  t o  igno re  th e  
p o s s i b i l i t y  t h a t  v e r b a l  a g g r e s s io n  can be j u s t  as  power ful  in  i g n i t i n g  
i n t e r - e t h n i c  c o n f l i c t .  A t e a c h e r  f e l t  t h a t  some c h i l d r e n  s p o r t i n g  
' a n t i - b l a c k '  p a r a p h e r n a l i a  were ' a l r i g h t '  Black  g i r l s  o b v io u s ly  d i d  no t  
sha re  t h i s  d e f i n i t i o n  o f  t h e  s i t u a t i o n .  I f ,  as  H a l l  (1980) s u g g e s t s ,  
t e a c h e r s  do no t  d e a l  a d e q u a te ly  w i th  i n t e r - e t h n i c  c o n f l i c t ,  then  i t  i s  
l i k e l y  t h a t  t h i s  w i l l  a l low  th e  growth o f  a s i t u a t i o n  where t h e  c h i l d r e n  
t a k e  th e  "law" i n t o  t h e i r  own hands .
Three o t h e r  t e a c h e r s  were approached i n  r e s p e c t  o f  t h i s  f i g h t ,  b u t  no 
e x t r a  in fo rm a t io n  was g leened  from them. A to p  management t e a c h e r  informed 
me t h a t  th e  c o n f l i c t  had been taken  c a r e  o f .  From what cou ld  be g a t h e r e d  
from s t a f f r o o m  c o n v e r s a t i o n s  some o f  th e  g i r l s  were suspended.  I t  i s  wor th 
n o t i n g  t h a t  th e  N ig e r i a n  g i r l  in vo lved  h e r e  was known t o  h e r  t e a c h e r s  a s  a 
t roub lem aker  ( s e e  S ec t io n  8 . 4 ) .  Moreover,  t h i s  was one o f  th e  g i r l s  t h a t  
had n o t  been in t e rv ie w e d  because  o f  my i n a b i l i t y  t o  make c o n t a c t  e i t h e r  
with  h e r  or  h e r  p a r e n t s .
Chapter  8 focused  on c h i l d r e n ' s  engagement in  p a r t i c u l a r  s t y l e s  o f  
c l a ss room  a c t i o n .  I t  was s ugges ted  t h a t  membership o f  p a r t i c u l a r  
i n t e r a c t i o n a l  groups l a y  i n  th e  c h i l d r e n ' s  s k i l l s  a t  d e v e lo p in g  and
m a in t a i n in g  p a r t i c u l a r  p r o j e c t i o n s  o f  t h e i r  s e l f - i m a g e .  As one o f  th e
goodtimers  pu t  i t
Teachers  only  see  one s id e  o f  me -  t h e  good s i d e  o f  me ( s i x t h  
form g i r l )
Judg ing  from th e  c h i l d r e n ' s  a c c o u n t s ,  i t  appea rs  t h a t  the y  adop ted  an 
a g g r e s s iv e  s t r a t e g y  as  a l a s t  r e s o r t .  Teachers  may f i n d  i t  u s e f u l  t o
r e a l i z e  t h a t  some c h i l d r e n  cannot  s u s t a i n  a p r o j e c t e d  image o f  th e m s e lv es  
a s  'good '  e s p e c i a l l y  i f  they  ex p e r i e n c e  p a r t i c u l a r  ty p e s  o f  n e g a t i v e
l a b e l l i n g  which the y  u n d e r s tan d  t h e i r  t e a c h e r s  a s  t a c i t l y  condoning:
Teachers  d o n ' t  do n o th i n g .  They j u s t  t e l l  th e  w h i t e  g i r l s  
n o t  t o  do i t  a g a i n . . . . I f  t h e r e ' s  a f i g h t  th e  b l a c k  g i r l  g e t s  
i n t o  t r o u b l e  a s  w e l l ,  bu t  r e a l l y  t h e  w h i te  g i r l  s t a r t e d  i t  
( f i f t h  form g i r l ) .
Meyenn (1980) has  shown how c h i l d r e n  a r e  p r e p a re d  t o  a c c e p t  pun ishment  when 
i t  i s  g iven  ou t  i n  a manner which they  c o n s i d e r  t o  be f a i r .  However, i f  
c h i l d r e n  p e r c e iv e  t e a c h e r s  a s  be ing  ' s o f t '  on n e g a t iv e  l a b e l  i n i t i a t o r s ,  i t  
i s  l i k e l y  t h a t  th e  c h i l d r e n  w i l l  r e s e n t  th e  s i t u a t i o n .  Even -  handed 
j u s t i c e  may not  be a s  f a i r  as  some t e a c h e r s  te n d  t o  b e l i e v e .
Teachers  i n  p o s i t i o n s  where they  had d i r e c t  r e s p o n s i b i l i t y  f o r  d e a l i n g  
w i th  i n t e r - e t h n i c  c o n f l i c t  f a i l e d  t o  d e a l  ad eq u a te ly  w i th  i t .  A p a s t o r a l  
t e a c h e r  a t  SG d e s c r i b e s  the  s i t u a t i o n :
A b la c k  g i r l  and a w h i te  g i r l  had a f i g h t .  Now t h e  r o o t  o f
t h e  m a t t e r  was t h a t  i t  was because  o f  some r a c i s t  comment 
t h a t  was passed  between -  I  d o n ' t  know i f  i t  was b la c k  t o  
w h i te  o r  w h i t e  t o  b l a c k ,  b u t  anyway t h i s  happened .  Obviously  
a f i g h t  ensued and th e  g i r l s  were suspended and I  s a i d  t o  the  
t e a c h e r ,  "Was t h e r e  an y th in g  s a i d  about  th e  r e a s o n  f o r  the  
f i g h t  or  was i t  j u s t  th e  f i g h t  t h a t  was d e a l t  w i th ? "  and s /h e  
s a i d  "Oh! Oh!".  I t  made (h im /h e r )  t h i n k . . . I n  th e  end s / h e  
d id  a b ig  q u e s t i o n n a i r e  t o  f i n d  ou t  about  r a c i s t  i n c i d e n t s  in  
th e  s c h o o l .
As t h e  p a s t o r a l  t e a c h e r  a t  MB p o in t e d  o u t ,  a f t e r  a  w h i le  new i n i t i a t i v e s  t o  
t a c k l e  i n t e r - e t h n i c  c o n f l i c t  p e t e r  o u t .  Although t h e r e  were i n d i v i d u a l  
t e a c h e r s  and even groups o f  t e a c h e r s  ( f o u r  t o  t e n )  p re p a re d  t o  a r r i v e  a t  a 
c o n s i s t e n t  method f o r  d e a l i n g  w i th  i n t e r - e t h n i c  c o n f l i c t  w i t h i n  each 
s c h o o l ,  on th e  whole both  schoo ls  appeared  a p a t h e t i c  and i n d i f f e r e n t  t o  
t h i s  i s s u e .  An im press ion  was ga ined  t h a t ,  r a t h e r  than  d e a l  w i th  t h e  more 
i n s i d i o u s  a s p e c t  o f  c o n f l i c t  between w h i te  and b l a c k  groups and even 
between w h i te  and w h i te  g ro u p s ,  t e a c h e r s  te nded  t o  emphasize th e  p a r t  
p layed  by b l a c k  c h i l d r e n  whenever i n t e r - e t h n i c  c o n f l i c t  ensued .  The p o i n t  
t o  n o te  i s  t h a t  t e a c h e r s  who s t a t e  t h a t  they  believe i n  no t  
d i s t i n g u i s h i n g  between p u p i l s  a re  unab le  t o  convince  c h i l d r e n  t h a t  th e y  a r e  
no t  p a r t i s a n .
I t  was no ted  in  Chapte r  4 t h a t  th e  t e a c h e r s  i n  bo th  s c hoo ls  were 
overwhelmingly w h i t e .  I t  i s  pe rhaps  n o t  s u r p r i s i n g  t h a t  th e y  were 
'amazed'  a t  i n t e r - e t h n i c  c o n f l i c t  between A f r i c a n s  and A f ro -C a r ib b ean s  
[1 6 ] .  M i lne r  (1983) has  d i s c u s s e d  how. c h i l d r e n ,  i r r e s p e c t i v e  o f  t h e i r  
c o l o u r ,  adopt  a t  a v e ry  e a r l y  age the  dominant s t e r e o t y p e s  o f  th e  s o c i e t y  
they  l i v e  i n .  I f  t e a c h e r s  r e a l l y  b e l i e v e  i n  th e  aims and o b j e c t i v e s  o f  
t h e i r  r e s p e c t i v e  s choo ls  which i n c lu d e  r e s p e c t  f o r  o t h e r  e t h n i c  groups  and 
t h e i r  c u l t u r e s ,  th e n ,  as  H a l l  (1980) s u g g e s t s ,  u n d e r s t a n d i n g  o n e ' s  own 
p r e j u d i c e s  i s  a p r e r e q u i s i t e  t o  th e  adequa te  t a c k l i n g  o f  i n t e r - e t h n i c  
c o n f l i c t .
9.7 Summary
I r r e s p e c t i v e  o f  where th ey  were born  N ig e r i a n  c h i l d r e n  te nded  t o  
in c lu d e  be ing  N ig e r i a n  as p a r t  o f  t h e i r  s e l f - i d e n t i f i c a t i o n .  However, 
t e a c h e r s  found t h a t  N ig e r ia n  c h i l d r e n  were v e ry  r e l u c t a n t  t o  o f f e r  
in fo rm a t io n  d u r in g  d i s c u s s i o n s  about  c u l t u r a l  a s p e c t s  o f  b e in g  N i g e r i a n .  
The c h i l d r e n  p o in t e d  ou t  the  f a i l u r e  o f  t h e i r  a t t e m p t s  t o  e n l i g h t e n  t h e i r  
t e a c h e r s  about  t h e i r  c u l t u r a l  backgrounds .  Moreover,  th e y  were 
p a r t i c u l a r l y  r e s e n t f u l  t h a t  t h e i r  p a s t o r a l  t e a c h e r s  d id  n o t  make t h e  e f f o r t
t o  remember t h e i r  ex a c t  co u n t ry  o f  o r i g i n .  One t e a c h e r  i n  p a r t i c u l a r  f e l t  
t h a t  c h i l d r e n  who came from A f r i c a  should  be s a t i s f i e d  w i th  be ing  
i d e n t i f i e d  as  coming from any p a r t  o f  A f r i c a ,  e s p e c i a l l y  i f  t h e y  were 
n e ighbour ing  c o u n t r i e s .
Teachers  te nded  t o  m i s i d e n t i f y  N ig e r i a n  c h i l d r e n .  As one o f  the  
t e a c h e r s  p o in t e d  o u t ,  be ing  b la c k  was synonymous w i th  be in g  West I n d i a n .  
When asked about  the  manner in  which they  r e l a t e d  t o  c h i l d r e n ,  t e a c h e r s  
were a t  p a i n s  t o  p o i n t  ou t  t h a t  th ey  t r e a t e d  a l l  c h i l d r e n  a l i k e .  While 
t e a c h e r s  b e l i e v e d  t h a t  t h i s  was what th e y  were do ing ,  i t  was found t h a t  i n  
f a c t  they  adopted  a s i m p l i s t i c  p ro c e s s  o f  d i f f e r e n t i a t i o n  th rough the  use  
o f  s t e r e o t y p e s .  Hence,  N ig e r i a n  l o n e r s  were more l i k e l y  t o  be  p e r c e i v e d  as  
A f r i c a n  w h i le  t h e  goodtimers  o r  t roub lem ake rs  were more l i k e l y  t o  be 
p e r c e iv e d  as  West I n d i a n .
The s t e r e o t y p i c a l  p e r c e p t i o n  o f  b la c k  p e o p le ,  e s p e c i a l l y  A f r i c a n s ,  in  
the  w ider  s o c i e t y  led  t o  N ig e r i a n  c h i l d r e n  e x p e r i e n c in g  n e g a t i v e  l a b e l l i n g  
from both  w h i te  and b la c k  e t h n i c  g roups .  C h i ld r e n  i n t e r p r e t e d  n a m e - c a l l i n g  
in  a v a r i e t y  o f  ways ran g in g  from a ’ joke* t o  an ’a b u s e 1. While c h i l d r e n  
adopted  o v e r t  and s u b t l e ,  calm and a g g r e s s i v e  s t r a t e g i e s  t o  cope w i th  b e in g  
n e g a t i v e l y  l a b e l l e d ,  t e a c h e r s  tended  t o  d e a l  w i th  i n t e r - e t h n i c  c o n f l i c t  by
focu s in g  on i s s u e s  p e r i p h e r a l  t o  i t s  ca u s e .  Thus,  t e a c h e r s  c o n c e n t r a t e d  on
the  p h y s i c a l  a s p e c t  o f  a g g r e s s i o n .  They appeared  no t  t o  have th e  s k i l l s
nor th e  co n f id e n ce  t o  a t t em p t  t o  d i s c o v e r  th e  c o n t e n t  o f  th e  v e r b a l
a g g r e s s io n  t h a t  may have l e d  t o  f i g h t s  i n  t h e i r  r e s p e c t i v e  s c h o o l s .
Teachers  i n  bo th  schoo ls  were concerned  about  m a i n t a i n i n g  s o c i a l  
o r d e r ,  b u t  they  made t h e i r  own t a s k  even more d i f f i c u l t  by a d o p t in g  even 
handed a n a l y s e s  o f  p a r t i c u l a r  i n t e r - e t h n i c  c o n f l i c t s .  As f a r  a s  t h o s e  a t  
the  r e c e i v i n g  end o f  v e r b a l  a g g re s s io n  were concerned ,  t e a c h e r s 1 a t t e m p t s  
a t  be ing  seen  t o  be ’ f a i r ’ were i n t e r p r e t e d  by the  c h i l d r e n  a s  a condoning 
o f  w h i te  v e r b a l  a g g r e s s io n  towards them. N ig e r i a n  c h i l d r e n  p o i n t e d  ou t
t h e i r  f r u s t r a t i o n  a t  th e  impotence o f  b la c k  v e r b a l  a g g r e s s i o n  towards  
w h i t e s .
When r e c o u n t in g  i n t e r - e t h n i c  c o n f l i c t ,  t e a c h e r s  t ended  t o  emphasize 
n e g a t iv e  l a b e l l i n g  e s p e c i a l l y  when i t  o ccu r red  between b l a c k  e t h n i c  g ro u p s .  
The c h i l d r e n ' s  accoun ts  showed t h a t  t h i s  emphasis  was m i s p l a c e d .  I t  was
sugges ted  t h a t  t e a c h e r s  examine th e  p ro c e s s  th rough which th e y  come t o  
d e f in e  i n t e r - e t h n i c  c o n f l i c t  i n  t h e i r  s c h o o l .
9.8 Concluding Reflections
Teachers  suppor t  e q u a l i t y  o f  t r e a t m e n t ,  y e t  a t  th e  same t ime respond  
t o  i n t e r a c t i o n a l  a s p e c t s  o f  s ch o o l in g  in  a manner which a p p e a r s  t a c i t l y  t o
condone i n t e r - e t h n i c  n e g a t i v e  l a b e l l i n g .  The b e l i e f  t h a t  one e t h n i c  group 
i s  s u p e r i o r  t o  an o th e r  one i s  s t i l l  v e ry  much a l i v e .  Moreover,  t h i s  b e l i e f  
permeates  i n t o  th e  m icro -wor ld  o f  th e  s c h o o l .  S a i f u l l a h  Khan (1982:197)  
p o i n t s  ou t  t h a t  t h i s  i n  i t s e l f  should  no t  be s u r p r i s i n g  because
t h e  r e l a t i o n s h i p  between dominant and s u b o r d in a t e  e t h n i c  
groups  i s  a r e l a t i o n s h i p  o f  power which i s  m a n i f e s t  and 
m a in ta in ed  by th e  economic and s o c i a l  o r d e r .
Sherman and Wood ( 1982) argue  t h a t  t h e  dominant  ideo logy  i n  any g iven  
s o c i e t y  i s  shaped by economic r e l a t i o n s .  They sugges t  t h a t  th e  b e l i e f  i n  a 
p a r t i c u l a r  ideo logy  i s  the  most im por tan t  f a c t o r  i n  the  r e in f o r c e m e n t  o f  
th e  r e l a t i o n s h i p  between groups o f  people i n  the  economy. S a i f u l l a h  Khan 
(1982) emphasizes t h e  p o i n t  t h a t  ve ry  l i t t l e  a t t e n t i o n  i s  focused  on the  
power o f  th e  dominant s u b c u l t u r e  t o g e t h e r  w i th  i t s  symbolic s t r a t e g i e s  and 
i n s t i t u t i o n s .
Teachers  in t e rv ie w e d  i n  t h i s  p r e s e n t  r e s e a r c h  have shown t h a t ,  a s  a 
s u b c u l t u r a l  g roup,  they  a r e  unab le  t o  s h i f t  th e  focus  o f  i n t e r - e t h n i c  
c o n f l i c t  away from t h a t  which r e i n f o r c e s  t h e i r  own s t e r e o t y p e s  o f  b l a c k  
c h i l d r e n  t o  one which a d e q u a te ly  a d d r e s s e s  t h e  manner i n  which w h i te  
c h i l d r e n  h a r a s s  b la c k  c h i l d r e n  in  t h e i r  s c h o o l s .  Th is  h a ras sm en t  i s  
i n s t i g a t e d  no t  th rough  any haphazard  form o f  n e g a t i v e - l a b e l l i n g ,  bu t  
th rough  one i n  which t h e r e  i s  s u ppo r t  f o r  t h e s e  l a b e l s  from o r g a n i z a t i o n s  
o u t s i d e  t h e  s c h o o l .  A t e a c h e r ' s  a b i l i t y  t o  r e c o g n iz e  th e  ' e v i l '  i n  
' a n t i - b l a c k '  s e n t im e n t s  i s  c l e a r l y  n o t  enough t o  overcome th e  p a r t i s a n s h i p  
d i s c o v e re d  i n  the  p roces s  th rough  which some t e a c h e r s  o p e r a t i o n a l i z e d  
d i s c i p l i n e  i n  t h e i r  s c h o o l .  Teachers  have  been s o c i a l i z e d  i n  a s o c i e t y  
which b e l i e v e s  t h a t  b l a c k  people  a r e  a d e v i a n t  group.  As Becker (1963) 
p o i n t s  o u t ,  l a b e l  i n i t i a t o r s  c o n t in u e  t o  look f o r  c r i t e r i a  which f u r t h e r  
enab les  the  l a b e l  t o  s t i c k .  A r e in fo rc e m e n t  o f  b l a c k  s t e r e o t y p i n g  appea rs  
no t  on ly  n e c e s s a r y ,  b u t  c r u c i a l  t o  t e a c h e r s '  e v a l u a t i o n  o f  t h e i r  own 
p r e j u d i c e s .  Ra ther  than  d i s c u s s  th e  r e a s o n s  behind  a b l a c k  c h i l d ' s  
engagement i n  p h y s i c a l  a g g r e s s io n ,  some t e a c h e r s  appeared  t o  a l lo w  o n ly  t h e  
f a c t  o f  p h y s i c a l  a g g r e s s io n  t o  in form th e  manner in  which th e y  d e a l t  w i th  
i n t e r - e t h n i c  c o n f l i c t .
I t  i s  n e c e s s a r y  t o  n o te  t h a t  t e a c h e r s  have  a p a r t i c u l a r  r e l a t i o n  t o  
the  economic s t r u c t u r e  o f  s o c i e t y .  One a s p e c t  o f  t h i s  r e l a t i o n  i s  d e r i v e d  
from t h e i r  r o l e .  They a r e  a c t i v e l y  engaged in  th e  ru n n in g  o f  an 
i n s t i t u t i o n ,  t h a t  no t  only  d i f f e r e n t i a t e s  between s o c i a l  g ro u p s ,  b u t  
c a r r i e s  ou t  e d u c a t i o n a l  p r a c t i c e s  which e s s e n t i a l l y  p r e p a r e  c h i l d r e n  fo r  
p a r t i c u l a r  s o c i a l  p o s i t i o n s  (Bourd ieu ,  1973; Bowles and G i n t i s ,  1976; 
Halsey  e t  a l .  1980). Al though they  do no t  own c a p i t a l ,  t e a c h e r s  a r e  members 
o f  the  middle c l a s s e s  whom Osoba (1977) r e f e r s  t o  as  t e c h n o c r a t s .  Hence,  
they  o p e r a t e  th e  s o c i a l  system i n  t h e i r  own and in  th e  i n t e r e s t s  o f  th e  
owners o f  c a p i t a l  (Wes te rgaard  and R e s l e r ,  1975). In  r e l a t i o n  t o  the  
ed u c a t io n  system,  t h i s  r e q u i r e s  t e a c h e r s  t o  a c c e p t  the  e x i s t i n g  o r d e r  a s  a
p r e r e q u i s i t e  t o  m a in t a i n in g  t h e i r  own s o c i a l  p o s i t i o n .
The t e a c h e r s 1 emphasis  on i n t e r - e t h n i c  c o n f l i c t  between b l a c k  e t h n i c  
groups only  h e l p s  t o  d i s t r a c t  a t t e n t i o n  from th e  more s o c i a l l y  p e r v a s i v e  
h o s i t i l i t y  between b la c k  and w h i te  e t h n i c  g roups ,  e s p e c i a l l y  i n  r e l a t i o n  
t o  th e  labou r  m arke t .  As C a s t l e s  and Kosack (1973) p o i n t  o u t ,  p r e j u d i c e  i s  
a p roduc t  o f  socio-economic  c o n d i t i o n s  and s e r v e s ,  p r i m a r i l y ,  th e  i n t e r e s t s  
o f  th e  dominant c l a s s .  They argue t h a t  the  dominant c l a s s
ex a g g e ra te s  r e a l  o r  imaginary d i f f e r e n c e s  ( i n  t h e i r  own 
i n t e r e s t )  and t o  t h e  d e t r i m e n t  o f  ( t h e )  v i c t i m  i n  o r d e r  t o  
j u s t i f y  ( t h e i r )  p r i v i l e g e s  and ( t h e i r )  a g g r e s s io n  ( p .  4 5 6 ) .  
Moreover,  they  p o i n t  out  t h a t
the  e x i s t i n g  s o c i a l  o r d e r  has  been so tho ro u g h ly  i n t e r n a l i z e d  
(by th e  working c l a s s )  t h a t  t o  r e j e c t  i t  would come c l o s e  t o  
s e l f - r e j e c t i o n  ( p .  451 ) .
Although t e a c h e r s  a r e  g e n e r a l l y  l a b e l l e d  middle c l a s s  (W este rgaard  and 
R e s l e r ,  1975; Sherman and Wood, 1982),  G i n t i s  (1970) has  argued  t h a t  
t e a c h e r s ,  amongst o t h e r  w h i t e  c o l l a r  w orke rs ,  a r e  e s s e n t i a l l y  a new working 
c l a s s  because  o f  t h e i r  f r e q u e n t  engagement i n  t r a d e  un ion  a c t i v i t y .  Th is  
more tha n  an y th in g  e l s e  i n d i c a t e s  t h e i r  l e v e l  o f  a l i e n a t i o n  from th e  owners 
o f  c a p i t a l .  In  c o n t r a s t ,  t h e  e n t r e p r e n e u r i a l  middle c l a s s e s  s h a r e  a 
g r e a t e r  deg ree  o f  consensus  w i th  th e  c a p i t a l i s t  system o f  
economic e x p l o i t a t i o n  (Weste rgaard  and R e s l e r ,  1975:13-29).
I t  appea rs  t h a t  t e a c h e r s  have begun t o  q u e s t i o n  t h e i r  p o s i t i o n  in  th e  
economic s t r u c t u r e  o f  s o c i e t y  ( f o r  example,  th e  drawn o u t  pay d i s p u t e ;  
see  The Times E d u c a t io n a l  Supplement and The T e a c h e r , e s p e c i a l l y  t h e  
weekly e d i t i o n s  i n  th e  months o f  J a n u a ry  and F eb rua ry ,  1985).  However, i t  
would be o p t i m i s t i c  t o  b e l i e v e  t h a t  t h i s  c o n s t i t u t e s  t h e  b e g in n in g s  o f  a 
f u l l  s c a l e  c h a l l e n g e  t o  th e  e x i s t i n g  s o c i a l  s t r a t i f i c a t i o n  sys tem.  The 
t e a c h e r s '  concern  i s  p r i m a r i l y  t o  enhance t h e i r  own s o c i a l  p o s i t i o n  and 
thus  d i s t a n c e  themselves  from the  t r a d i t i o n a l  working c l a s s e s .
A genuine b e l i e f  i n  e q u a l i t y  i s  l i k e l y  t o  r e q u i r e  t e a c h e r s  t o  g iv e  up
t h e i r  r o l e  as  m a i n t a i n e r s  o f  the  s t a t u s  quo. I  have  come a c r o s s  no
ev idence  i n  t h i s  p r e s e n t  r e s e a r c h  t o  i n d i c a t e  t h a t  as  a s u b c u l t u r a l  group 
t e a c h e r s  a r e  p rep a red  c r i t i c a l l y  t o  examine t h i s  r o l e .  N e i t h e r  was t h e r e  
any ev idence  t o  s u g g es t  t h a t  a s  a s u b c u l t u r a l  group t e a c h e r s  were p r e p a re d  
t o  c h a l l e n g e  th e  manner i n  which they  had been s o c i a l i z e d .  T eachers  may
t i n k e r  w i th  change and p r o f e s s  t o  b e l i e v e  i n  a r a d i c a l i z a t i o n  o f  t h e  system 
they  o p e r a t e ,  b u t  t h e i r  s o c i a l  p o s i t i o n  appea rs  t o  make i t  im p e r a t i v e  fo r  
them t o  l i m i t  t h e i r  a c t i o n  t o  t h a t  which does no t  c h a l l e n g e  the  v e r y
fo unda t ions  o f  the  p roces s  th rough  which they  have come t o  a c q u i r e  the
s o c i a l  p r i v i l e g e  o f  b e in g ,  a t  l e a s t ,  tenuous  members o f  th e  middle  c l a s s .  
Hence, t e a c h e r s '  i n t e r n a l i z a t i o n  o f  th e  dominant id e o lo g y  i s  l i k e l y  t o
Notes
1. The te rm e t h n i c  group i s  used  l o o s e l y  h e r e  t o  r e f e r  t o  a n a t i o n a l  
group which,  by v i r t u e  o f  be ing  i n  an o th e r  s o c i e t y ,  t e nds  t o  be p e r c e iv e d  
as homogenous ( S a i f u l l a h  Khan, 1982). I t  ha s  a l s o  been p o in t e d  ou t  in  
Chapter  1, t h a t  th e  r e l a t i v e l y  smal l  numbers o f  N ig e r i a n  c h i l d r e n  p r e v e n t s  
t h e  a n a l y s i s  o f  th e  d a t a  i n  terms o f  th e  d i f f e r e n t  e t h n i c  groups i n
N i g e r i a .  Any s p e c i f i c  r e f e r e n c e  i s  l i k e l y  t o  m i s l e a d .
2.  N a t i o n a l i t y  i s  used  h e re  i n  th e  sense  o f  th e  c h i l d ' s  p a r e n t s '  c o u n t ry  
o f  o r i g i n .
3.  Chapters  5 and 6 showed how t e a c h e r s '  p e r c e p t i o n s  o f  v e r b a l  
u t t e r a n c e s  and th e  o r g a n i z a t i o n  o f  language  l e a r n i n g  i n  b o th  s c hoo ls  
h in d e re d  th e  e d u c a t io n  o f  c h i l d r e n  t o  th e  b e s t  o f  t h e i r  a b i l i t y .  C hap te r
7 a l s o  examined th e  d i f f e r e n t  l e v e l s  a t  which c h i l d r e n  co u ld  be  d e s c r i b e d
as  ' d o in g  w e l l ’ i n  t h e i r  a t t e m p t s  t o  a c q u i r e  school  knowledge.
4 .  Black i s  used  a s  a concep t  which embraces A f r i c a n s ,  A f ro -C ar ib b ean s  
(West I n d ia n s )  and Asians  ( I n d i a n  s u b - c o n t i n e n t ) .  Parekh (1974) u s e s  th e  
concept  c o l l e c t i v e l y  t o  d e s c r i b e  th e  ex p e r i e n c e  o f  New Commonwealth
m ig ran ts  t o  B r i t a i n .
5. White i s  used  as a concept  which embraces a l l  Europeans i n c l u d i n g  
North and South Americans.  I t  i s  worth  n o t i n g  t h a t  t e a c h e r s  t e n d e d  t o  
c a t e g o r i z e  c h i l d r e n  a c c o rd in g  t o  th e  c o lo u r  o f  t h e i r  s k in  and h a i r  t e x t u r e  
p r i o r  t o  a c q u i r i n g  s p e c i f i c  i n f o rm a t io n  about  t h e  c h i l d ' s  e t h n i c  group:
Wel l ,  s h e ' s  r e a l l y  w h i t e ,  you know, s k i n ,  h a i r ,  e v e r y t h i n g .
When I  saw h e r  f a t h e r  I  was, w e l l ,  s u r p r i s e d . . .  He was eve r  
so b l a c k  ( lau g h s )  ( p a s t o r a l  t e a c h e r ) .
6 . Two t e a c h e r s  a t  MB r e f u s e d  t o  be in t e rv ie w e d  s p e c i f i c a l l y  b eca u se  th ey  
d id  no t  approve  o f  d i f f e r e n t i a t i n g  between c h i l d r e n .  At t h i s  s t a g e ,  
i n t e r v i e w s  w i th  t e a c h e r s  had no t  y e t  begun so t h e i r  r e f u s a l  was n o t  based  
on knowledge o f  the  p a r t i c u l a r  q u e s t i o n s  th e y  might  have  been asked .
7. The DES s topped c o l l e c t i n g  ' im m ig ra n t '  s t a t i s t i c s  i n  1973. The 
r e s e a r c h e r  had been informed by ILEA's Research  and S t a t i s t i c s  U n i t  t h a t  
the  c o l l e c t i o n  o f  the  numbers o f  e t h n i c  m i n o r i t y  p u p i l ' s  i n  ILEA s c h o o l s  
had been s topped  p r i m a r i l y  because  v a r i o u s  p a r t y  p o l i t i c a l l y  m o t iv a t e d  
s t a t e m e n t s  and p o l i c i e s  based on d i s t o r t e d  i n t e r p r e t a t i o n s  o f  the  
s t a t i s t i c s  were be in g  made.
Rampton (1981) has  recommended the  recommencement o f  th e  c o l l e c t i o n  o f  
s t a t i s t i c s  o f  the  d i f f e r e n t  e t h n i c  goups t o  be found i n  s c h o o l s  ( s e e  a l s o
Swann, 1985).
ILEA's Language Census (1983) showing t h a t  t h e r e  were 147 d i f f e r e n t  
languages  spoken by London schoo l  c h i l d r e n  g iv e s  an i n s i g h t  i n t o  the  
v a r i e t y  o f  e t h n i c  m i n o r i t y  c h i l d r e n  in  London schoo ls  ( s e e  Appendix 14).
8 . There i s  s t i l l  p u b l i c  c o n t ro v e r s y  over th e  i n c l u s i o n  o f  Asians  w i t h i n  
the  b la c k  c o l l e c t i v e  co n c e p tu a l  i d e n t i t y .
9.  As mentioned above (Chap te r  4 ) ,  p r e v io u s  r e s e a r c h  has  shown t h a t  the  
r e a c t i v i t y  e f f e c t  on s t a t e m e n t s  made by r e s p o n d en ts  were g e n e r a l l y  found t o  
be i n s i g n i f i c a n t  (Hyman e t  a l . , 1954).
10. L i t t l e  and W i l ley  (1981:23) p o i n t  out  t h a t  t e a c h e r s  s t i l l  made th e  
o b s e r v a t i o n  t h a t  i f  'm i n o r i t y  c h i l d r e n  were h e r e  because  they  want t o  be ,  
why should  i t  be incumbent on the  ind igenous  p o p u la t i o n  t o  make c h a n g e s ? ' .  
Yet ,  i t  i s  expec ted  (H arg reaves ,  1984) t h a t  t e a c h e r s  who h o ld  t h e s e  views 
w i l l  j o i n  w h o le h e a r t e d ly  w i th  t h o s e  who a r e  de te rmined  t o  o p e r a t e  w i t h i n  a 
framework which t a k e s  account  o f  t h e  e t h n i c  d i v e r s i t y  w i t h i n  s c hoo ls  and 
the  s o c i e t y  a t  l a r g e .
11. . C h i ld r e n  born  in  B r i t a i n  a r e  no lo n g e r  a u t o m a t i c a l l y  e n t i t l e d  t o  
B r i t i s h  c i t i z e n s h i p  ( s e e  Dunnett  and M a r t in ,  1982).
12. The going  home syndrome i s  examined i n  C hap te r  10.
13. A middle management t e a c h e r  d id  observe  t h a t  a s o c i a l  worker had 
d e s c r ib e d  a Home found f o r  a N ig e r i a n  p u p i l  as  be ing  ' a l r i g h t  f o r  a 
N i g e r i a n ' .
14. As d i s c u s s e d  th roughou t  t h i s  p r e s e n t  r e s e a r c h ,  t e a c h e r s  p e r c e p t i o n s  o f  
c h i l d r e n  have i m p l i c a t i o n s  fo r  t h e  manner i n  which t e a c h e r s  a s s e s s  
t h e i r  e d u c a t i o n a l  a b i l i t y .
15. H argreaves  (1984:119)  r e p o r t e d  a s i m i l a r  f i n d i n g  and urged  t e a c h e r s  t o  
p rov ide  more v a r i e d  c l a ss room  work.
16. The manner i n  which some w h i te  t e a c h e r s  focus  on b l a c k  i n t e r a c t i o n  i s  
ex e m p l i f i e d  by t h r e e  t e a c h e r s  who asked a group o f  fo u r  b l a c k  a d u l t s  (one 
A s ian ,  one Afro -C ar ibbean  and two A f r i c a n s )  hav ing  lunch t o g e t h e r  a t  SG, i f  
they  were in  the  p ro c e s s  o f  forming a c l u b .
CHAPTER TEN  : D IF F E R E N T  SHADES OF BLACK AND W HITE
10.1 I n t r o d u c t i o n
The p rev io u s  c h a p t e r  focused  on i n t e r - e t h n i c  c o n f l i c t  a s  i t  
s p e c i f i c a l l y  r e l a t e d  t o  N ig e r i a n  c h i l d r e n  and t h e i r  pee r  g roup .  In  the  
fo l lo w in g  d i s c u s s i o n  a d i f f e r e n t  type  o f  c o n f l i c t  i s  examined -  t h a t  
between N ig e r i a n  p a r e n t s  and t h e i r  c h i l d r e n ’ s t e a c h e r s .
Teachers  m a in ta in ed  t h a t  they  wished t o  t r e a t  a l l  c h i l d r e n  
' n o r m a l ly * . Thus they  were angered when N ig e r i a n  p a r e n t s  s u g g e s te d  unusua l  
s o l u t i o n s  t o  v a r io u s  s c h o o l - d e f i n e d  s o c i a l  p roblems.  I t  i s  shown below 
t h a t  th e  t e a c h e r s '  i n a b i l i t y  t o  m a in ta i n  an u n d i f f e r e n t i a t e d  p e r c e p t i o n  o f  
the  c h i l d r e n  they  t a u g h t  ex tended from academic t o  s o c i a l  a r e a s  o f  
s c h o o l in g .  Although t e a c h e r s  were ea g e r  t o  s t a t e  t h a t  th e  l a s t  t h i n g  on 
t h e i r  minds was th e  c h i l d r e n ' s  e t h n i c i t y ,  i t  was argued  above t h a t  t h i s  
t e a c h e r  p o s i t i o n  was u n s u s t a i n a b l e  because  t e a c h e r s ,  th rough  a s s e s sm e n ts  o f  
c h i l d r e n ' s  i n t e r a c t i o n a l  s t y l e s ,  h a i r  t e x t u r e ,  s k in  co lo u r  and p o s t u r e  had 
a l r e a d y  a l l o c a t e d  e t h n i c  group membership t o  t h e  c h i l d r e n .  Th is  c h a p t e r  
seeks  t o  dem ons t ra te  t h a t  e t h n i c  group membership i s  c r u c i a l  t o  t h e  manner 
in  which a l l  a c t o r s  i n  the  dynamics o f  schoo l  i n t e r a c t i o n  respond  t o  each 
o t h e r .
S a i f u l l a h  Khan (1979) p o i n t s  ou t  t h a t  i t  i s  n e c e s s a r y  t o  a d d r e s s  th e  
'm utua l  m is u n d e r s t a n d in g s '  which cause  c o n f l i c t  between r e p r e s e n t a t i v e s  o f  
m a jo r i t y  group i n s t i t u t i o n s  and m i n o r i t i e s ,  both  as i n d i v i d u a l s  ( s o c i a l  
a c t o r s )  and c o l l e c t i v e l y  as e t h n i c  m i n o r i t y  s o c i a l  g ro u p s .  D e s p i t e  
the  t e a c h e r s '  g e n e ra l  p e r c e p t i o n  o f  N ig e r i a n  p a r e n t s  a s  'm id d le  c l a s s  
r e a l l y ' ,  i t  was found t h a t  in  s i t u a t i o n s  concern ing  N i g e r i a n  p a r e n t s ' ,  
methods o f  c h i l d  u p b r in g in g ,  n o t i o n s  o f  t h e i r  " m i d d l e - c l a s s n e s s "  were 
r e l e g a t e d  t o  th e  background.  In  t h e s e  c a s e s  t e a c h e r s  t ended  t o  c o n c e n t r a t e  
on what th ey  p e rc e iv e d  as  th e  ' d e v i a n t '  manner i n  which N i g e r i a n  p a r e n t s  
s o c i a l i z e d  t h e i r  c h i l d r e n .
Goody and Groothues (1979:59) p o i n t  ou t  t h a t  'West A f r i c a n  c o u p le s  in  
London come from r e l a t i v e l y  p r i v i l e g e d  backgrounds (and)  were n o t  p a r t  o f  a 
mass m i g r a t i o n '  . In c o n t r a s t  t o  the  g e n e r a l  l e v e l  o f  e d u c a t i o n  o f  o t h e r  
b l a c k  m i n o r i ty  groups (Smith ,  1977; Rex and Tomlinson,  1979), Goody and 
Groothues p o in t  ou t  t h a t
v i r t u a l l y  a l l  those  (West A f r i c a n s )  who come h e r e  have
a t t e n d e d  secondary  schoo ls  o r  the  e q u i v a l e n t  ( t h u s )  they
r e p r e s e n t  a h ig h l y  s e l e c t e d  g r o u p . . . .Economica lly  th e y  come
from f a m i l i e s  o f  m e rc han ts ,  c i v i l  s e r v a n t s ,  c l e r k s  and
p r o f e s s i o n a l  men and they grew up i n  r e l a t i v e  (my em phas i s ,
see Chapter  1) a f f l u e n c e ,  l i v i n g  in  l a r g e  ho u s es ,  o f t e n  wi th  
s e r v a n t s  t o  see  t o  th e  domest ic  cho res  and heavy work about  
the  house and grounds ( p p . 66-67) .
In  making any comparisons  between West A f r i c a n s  and o t h e r  b l a c k  e t h n i c  
m i n o r i ty  groups in  B r i t a i n ,  t h i s  s e l e c t i v i t y  must be n o t e d .  However, t h i s  
should  n o t  be ta ken  t o  mean t h a t  a l l  N ig e r i a n s  i n  B r i t a i n  a r e  a f f l u e n t  or  
come from a f f l u e n t  homes. The p o in t  t o  n o te  i s  t h a t  i n  te rms o f  
e d u c a t i o n a l  c a p i t a l ,  only one q u a r t e r  o f  th e  p a r e n t s  i n t e r v i e w e d  had 
p a r e n t s  who had themselves  never  r e c e i v e d  any type  o f  formal  s c h o o l i n g .
I t  was p o in t e d  ou t  i n  Chapter  1 t h a t  N ig e r i a n s  come t o  B r i t a i n  no t  t o  
ga in  a b e t t e r  s t a n d a r d  o f  l i v i n g  th rough employment, b u t  t o  amass 
e d u c a t i o n a l  q u a l i f i c a t i o n s  f o r  use i n  t h e i r  home c o u n t ry .  I t  i s  wor th 
n o t i n g  t h a t  on ly  one o f  the  p a r e n t s  had a B r i t i s h  p a s s p o r t .  Thus th e
overwhelming m a j o r i t y  o f  them had a r r i v e d  i n  t h i s  co u n t ry  on s t u d e n t  v i s a s .  
Accord ing t o  the  p a r e n t s ,  up t o  th e  mid-1970s i t  was ' r e l a t i v e l y  e a s y '  f o r  
them t o  ' c o n v e r t '  t h e i r  s tu d e n t  v i s a s  t o  ' r e s i d e n t  s t a t u s  s tam ps '  a f t e r  
hav ing  spen t  f i v e  con t inuous  y e a r s  i n  B r i t a i n  [ 1 ] .  With th e  t i g h t e n i n g  o f  
im migra t ion  c o n t r o l s  s i n c e  t h e  1981 N a t i o n a l i t y  Act ,  N ig e r i a n  s t u d e n t s  who 
wish t o  remain h e r e  i n d e f i n a t e l y  a r e  l i k e l y  t o  f i n d  i t  more d i f f i c u l t  t o  
co n v e r t  t h e i r  s tu d e n t  v i s a s  i n t o  r e s i d e n t  s tamps i n  t h e i r  p a s s p o r t s .  A l l ,  
excep t  f i v e  o f  th e  p a r e n t s  i n t e r v i e w e d ,  had r e s i d e n t  s t a t u s .  In  o t h e r  
words,  they  had no employment o r  l e n g th  o f  s t a y  r e s t r i c t i o n s  p ro v id e d  they  
r e t u r n e d  t o  B r i t a i n  w i t h i n  two y e a r s  o f  any g iven  d e p a r t u r e .
Perhaps  more im p o r t a n t l y ,  B r i t i s h  im migra t ion  r e g u l a t i o n s  e s s e n t i a l l y  
worked t o  ensu re  t h a t  the  bu lk  o f  West A f r i c a n s  i n  B r i t a i n  a l r e a d y  
posse ssed  ' c u l t u r a l  c a p i t a l '  (Bourdieu ,  1973) i n  t h e  sense  t h a t  t h e y  had 
no t  on ly  a c q u i r e d  a minimum l e v e l  o f  B r i t i s h  s t y l e  secondary  e d u c a t i o n  
(Chap te r  1), b u t  were en r o u t e  t o  a c q u i r i n g  even more ' c u l t u r a l  
c a p i t a l '  i n  th e  form o f  h ig h e r  l e v e l  e d u c a t i o n a l  q u a l i f i c a t i o n s .  A l l  th e  
p a r e n t s  in t e rv ie w e d  had been on a t  l e a s t  one p o s t - s e c o n d a r y  c o u r s e  d e s ig n ed  
to  ensu re  acc ess  i n t o  a h ig h e r  l e v e l  c o u r s e .  For  example,  a f a t h e r  h a v in g  
ga ined  an OND (O rd inary  N a t i o n a l  Diploma) c e r t i f i c a t e  went on t o  o b t a i n  an 
HND (Higher  N a t io n a l  Diploma) q u a l i f i c a t i o n .  Having completed  h i s  B.Sc .  
(Bache lo r  o f  Sc ience)  he  i s  now w a i t i n g  f o r  h i s  w ife  t o  comple te  a n u r s i n g  
q u a l i f i c a t i o n .  According t o  t h i s  c o u p le ,  they  in t e n d  t o  r e t u r n  t o  N i g e r i a  
as  soon as t h e i r  two c h i l d r e n  have completed t h e i r  s econdary  e d u c a t i o n .  
There i s  no l e g a l  p r e s s u r e  fo r  t h e s e  p a r e n t s  t o  le ave  B r i t a i n ,  y e t  over  
t h r e e - q u a r t e r s  o f  them s t a t e d  t h a t  the y  p lanned  t o  r e t u r n  t o  N i g e r i a .
Craven (1968) sugges ted  t h a t  ' f a i l e d '  p a r e n t  s t u d e n t s  were more 
l i k e l y  t o  remain i n  B r i t a i n  than  those  p a r e n t s  who had ach i e v e d  t h e i r  
e d u c a t i o n a l  g o a l s .  S a i f u l l a h  Khan (1979) ,  in  agreement w i th  Anwar 
( 1979) on th e  m y th ic a l  q u a l i t y  o f  what I  s h a l l  te rm th e  going-home 
syndrome, p o i n t s  ou t  t h a t  hav ing  been s o c i a l i z e d  i n t o  the  E n g l i s h  way o f  
l i f e ,  i t  i s  u n l i k e l y  t h a t  s u b s t a n t i a l  numbers o f  e t h n i c  m i n o r i t i e s  w i l l  go
home. As C a s t l e s  e t  a l . ,  (1984) p o in t  o u t ,  B r i t a i n  i s  now t h e i r  home. 
Bearing  t h i s  i n  mind,  th e  f i n a l  p a r t  o f  t h i s  c h a p t e r  d i s c u s s e s  N ig e r i a n  
p a r e n t s ’ and t h e i r  c h i l d r e n ’s views on th e  p o s s i b i l i t y  o f  r e t u r n i n g  t o  
N i g e r i a .
10.2 D i f f e r e n c e s  : Rea l  o r  I l l u s o r y ?
10.2.1 H elp ing  i n  t h e  home
N ig e r i a n  p a r e n t s  b e l i e v e d  t h a t  i t  was in  th e  b e s t  i n t e r e s t  o f  t h e i r  
c h i l d r e n  t o  be aware o f  t h e i r  " N ig e r i a n n e s s "  even i f  th e y  d i d  n o t  p ro c la im  
i t  a t  every  g iven  o p p o r t u n i t y .  The fo l l o w in g  d i s c u s s i o n  s e t s  ou t  t o  show 
t h a t  th e  a b i l i t y  o f  t e a c h e r s  t o  cope w i th  th e  p re s e n c e  o f  e t h n i c  m i n o r i t y  
c h i l d r e n  i s  h in d e re d  by t h e i r  emphasis  on e t h n i c  membership b l i n d n e s s  when 
i n  r e a l i t y  they  a r e  v e ry  consc ious  o f  e t h n i c i t y .
In  th e  c o n t e x t  o f  the  home N ig e r i a n  c h i l d r e n  were s o c i a l i z e d  t o  
d i s t i n g u i s h  between themselves  and o t h e r  e t h n i c  g roups ,  in  p a r t i c u l a r ,  
w h i te  ones:
My Dad th i n k s  t h a t  B r i t i s h  c h i l d r e n  a r e  j u s t  l e f t  t o  grow up 
w i thou t  any c o n s i d e r a t i o n  fo r  t h e i r  f a m i ly .  L ike  we ( o t h e r  
s i b l i n g s )  h e lp  around the  house .  ,Do our own washing .  
Sometimes we cook.  I  always cook E n g l i sh  food ( f o r  
h e r s e l f )  because  my p a r e n t s  don’ t  l i k e  E n g l i s h  f o o d . . . . I  
don’ t  l i k e  N ig e r i a n  food a l l  th e  t im e ,  b u t  my Dad lo v e s  i t .
We go shopping a n 1 a l l .  We used  t o  h a t e  i t ,  b u t  now I ’m g la d  
’cause  when I  go t o  u n i v e r s i t y  I  can t a k e  c a r e  o f  m y s e l f  
p r o p e r l y  ( s i x t h  form g i r l ) .
The boys too  were expec ted  t o  do t h e i r  s h a r e  o f  housework and t h i s  d id  n o t  
always leave  t ime fo r  N ig e r i a n  c h i l d r e n  t o  go ou t  and p l a y  a s  much a s  some 
o f  t h e  o t h e r  c h i l d r e n  l i v i n g  around them:
I  cook,  c l e a n  e v e ry t h in g .  My Mum says  she knows cook ing ,  
c l e a n in g  and housework i s  g i r l s ’ work,  b u t  t h a t  boys have  t o  
do i t ,  l e a r n  i t  as  w e l l .  That  i t ’ s a l l  p a r t  o f  home 
t r a i n i n g  . . .  My f r i e n d s  used t o  laugh i f  I  s a i d  I  c a n ' t  go t o  
p la y  wi th  them. Like I  c a n ' t  go ou t  on Sa turday  i f  I  h a v e n ' t  
washed o r  i ro n e d  my uniform f o r  Monday. I  have t o  do t h a t  on 
Satu rday  because  Sunday w e ' r e  i n  church  f o r  a long t im e ;  then  
we go v i s i t i n g  ( f o u r t h  y e a r  boy ) .
Goody and Groothues (1979:59) p o i n t  ou t  t h a t  ' t r a d i t i o n a l l y  West 
A f r i c a n  (w i th  p a r t i c u l a r  r e f e r e n c e  t o  the  A s a n t i  and Igbo) m a r i t a l  r o l e s
a r e  s h a r p l y  s e g r e g a t e d . . .w i th  c l e a r l y  d e f in e d  a r e a s  o f  "men's  work" and 
"women's work".  Although t h i s  indeed appeared  t o  be the  case  w i th  the  
p a r e n t s  i n  my sample,  t h e r e  was a l a c k  o f  r i g i d i t y  i n  terms o f  b r i n g i n g  up 
t h e i r  c h i l d r e n  t o  a c q u i r e  'dom es t ic  s k i l l s '  from an e a r l y  age .  However, 
the  o l d e r  the  boys g o t ,  e s p e c i a l l y  i f  the y  had female s i b l i n g s ,  th e  l e s s  
domest ic  h e l p  was demanded o f  them. N e v e r t h e l e s s ,  by t h i s  t ime th e y  would 
have a c q u i r e d  s u f f i c i e n t  domest ic  s k i l l s  t o  ' s e e  (them) th rough  c o l l e g e '  
( m o t h e r ) .
N ig e r i a n  c h i l d r e n  were b rought  up t o  a c q u i r e  home k eep in g  s k i l l s
which the  p a r e n t s  saw a s  b o th  a u s e f u l  e x p e r t i s e  t o  have as w e l l  a s  a
method o f  e s t a b l i s h i n g  fam i ly  cohes ion :
She (15 y e a r s  o ld )  used t o  come and t e l l  me t h a t  "Oh, I  do a 
l o t  o f  work f o r  you" .  That some o f  h e r  f r i e n d s  t e l l i n g  h e r  
t h a t  "You ' re  v e ry  good ' c a u s e  i f  I  d id  t h a t  t o  my Mum I  
would charge  h e r  money" (m o the r ) .
This  mother  ex p la in e d  t o  h e r  d au g h te r  t h a t  i t  was a p p r o p r i a t e  f o r  them t o  
do t h i n g s  and h e l p  each o t h e r  w i thou t  e x p e c t in g  payment f o r  i t :
I f  I ’m going t o  g ive  you money I  w i l l  -  fo r  pocke t  money,
b u t  n o t  fo r  h e l p i n g  a t  home l i k e  a fam i ly  ( m o t h e r ) .
Behind th e  p a r e n t s '  i n s i s t e n c e  on t h e  e a r l y  home s k i l l  independence o f  
t h e i r  c h i l d r e n  lay  th e  b e l i e f  t h a t  th e  community i n  which th e y  l i v e d  f a i l e d  
t o  p r e p a re  young peop le  fo r  a d u l t  l i f e .  In  p a r t i c u l a r ,  they  d id  n o t  
b e l i e v e  i n  th e  c h i l d - c e n t r e d  p r a c t i c e  o f  'w a i t i n g  on c h i l d r e n ' :
You see  th e s e  peop le  (w h i t e s )  the y  j u s t  do e v e r y t h i n g  f o r  
t h e i r  c h i l d r e n  and they  d o n ' t  g e t  no thank  you f o r  i t .  How 
can a woman cook,  i r o n ,  washing up a l l  t h e  t ime when she  has  
two grown up c h i l d r e n  (14 y e a r  o ld  boy and 16 y e a r  o ld  g i r l )  
in  th e  h o u s e . . .  They d o n ' t  g iv e  t h e i r  chi ldren t r a i n i n g .
. . .Sometimes they  say "Oh, Mummy l o t s  o f  homework" so I  l e t  
them o f f . . . B u t  t o  go ou t  t o  p lay?  They must do t h e i r  work 
(homework and household  c h o re s )  f i r s t . . .  I f  the y  d o n ' t  l e a r n  
now th e y  w i l l  never  l e a r n . . . O n c e  i n  a w h i le  I  c l e a n  t h e i r  own 
room p r o p e r ly  because  th ey  never  do i t  th e  way I  want i t .  I f  
they  know t h a t  c l e a n in g  i s n ' t  easy  job  then  th e y  w i l l  be 
c a r e f u l  how they  mess t h i n g s  up (m othe r ) .
N ig e r ia n  c h i l d r e n  b e l i e v e d  t h a t  only  b l a c k  p a r e n t s  were so p a r t i c u l a r  w i th  
t h e i r  c h i l d r e n :
A l l  my w h i te  f r i e n d s ,  they  d o n ' t  do n o th in g  -  l i k e  washing 
up or  c o o k i n g . . . . (X) -  s h e ' s  I n d ia n  and (Y) s h e ' s  from 
Jamaica  -  they  work i n  th e  house as  w e l l .  Only w h i te  g i r l s  
d o n ' t  do any work ( t h i r d  y e a r  g i r l ) .
P a s t o r a l  and middle management t e a c h e r s  were aware o f  N i g e r i a n  f am i ly  
i n t e r a c t i v e  r e l a t i o n s h i p s  as r e g a r d s  housework.  However, t h e i r
i n t e r p r e t a t i o n  and a n a l y s i s  o f  the  a c q u i s i t i o n  o f  home s k i l l s  by
N ig e r ia n  c h i l d r e n  focused  on what they  c o n s id e re d  t o  be th e  s t r i c t  and 
a u t h o r i t a r i a n  a t t i t u d e s  o f  N ig e r i a n  p a r e n t s .
Grant (1984) shows t h a t  t e a c h e r s  were p re p a re d  t o  acc ep t  th e  m a t u r i t y  
and s e l f - s u f f i c i e n c y  o f  b la c k  female Americans bu t  a t  the  same t ime f e l t  
t h a t  h e l p in g  t o  feed and t a k e  c a r e  o f  s i b l i n g s  d id  no t  g iv e  them much t ime 
t o  c o n c e n t r a t e  on school  work.  Although G r a n t ’ s r e s e a r c h  was concerned 
w i th  pr im ary school  c h i l d r e n ,  i t  i s  o f  p a r t i c u l a r  i n t e r e s t  h e r e .  She 
found t h a t  c h i l d r e n ’ s s o c i a l  s k i l l s ,  a s  l e a r n t  in  th e  home, were 
c o n s id e re d  by t e a c h e r s  t o  be a h in d e ra n c e  t o  l e a r n i n g  because  l e s s  t ime 
was a v a i l a b l e  fo r  the  a c q u i s i t i o n  o f  schoo l  knowledge.
C. B a l l a r d  (1979) p o i n t s  ou t  t h a t  once t h e r e  i s  an a p p a re n t  c o n f l i c t  
between the  ’c u l t u r e ’ o f  the  home and t h a t  o f  th e  s c h o o l ,  B r i t i s h  v a l u e s  
a r e  s e t  up a s  a s t a n d a r d  a g a i n s t  which t o  measure th e  worth o f  p a r t i c u l a r  
c u l t u r a l  a c t i v i t i e s  ( s e e  a l s o  Tomlinson,  1984). Young (197 1) a rgues  f o r  a 
r e - e x a m in a t io n  o f  what c o n s t i t u t e s  schoo l  knowledge.  At SG t h e r e  a r e  
s u b j e c t s  on the  c u r r i c u lu m  such as  Child  Development,  Home Economics and 
S o c ia l  S tu d i e s  [ 2 ] .  Schools  i n  B r i t a i n  t e a c h  domest ic  s k i l l s ;  t h u s  th e  
s o - c a l l e d  ' c u l t u r a l  c o n f l i c t '  i s  no t  so much th e  r e s u l t  o f  c u l t u r a l  
d i f f e r e n c e s  between the  home and s c h o o l ,  as  i n  t h e  s c h o o l ' s  t i m in g  o f  when 
domest ic  ( s o c i a l )  s k i l l s  should  form a l e g i t i m a t e  a r e a  o f  schoo l  knowledge.
A N ig e r i a n  mother  whose d a u g h t e r ' s  e d u c a t i o n a l  p r o g r e s s  was such t h a t  
h e r  t e a c h e r s  ag reed  t h a t  she was l i k e l y  t o  ach ieve  h e r  (and h e r  p a r e n t s ' )  
am bi t ions  o f  becoming a d o c to r  made th e  fo l lo w in g  o b s e r v a t i o n :
She says  she wants t o  do m ed ic ine .  To do medic ine  -  I  mean,
Home Economics and c o o k i n g ? . . .  She can l e a r n  t h a t  l a t e r  on 
you k n o w . . . L e t ' s  say  she done h e r  'O'  L eve ls  and ( i s )  do ing  
h e r  'A '  l e v e l s  -  she can choose any l i t t l e  r e c r e a t i o n a l  (my 
emphasis)  t h i n g  which may be cookery ,  s e w i n g . . .  At t h e  moment
I  w o u ld n ' t  want h e r  t o  come home and th e n  i n s t e a d  o f  r e a d i n g
h e r  p h y s ic s  o r  ch em is t ry  -  s h e ' s  i n  th e  k i t c h e n  mix ing  f l o u r ?
Those (med icine and cookery)  they  d o n ' t  go t o g e t h e r  do they? 
Although in  r e a l i t y  t h i s  g i r l  d id  cook a t  home, h e r  mother  p e r c e i v e d  t h i s  
as  d i f f e r e n t .  According t o  h e r ,  l e a r n i n g  domest ic  s k i l l s  a t  home was a 
d i f f e r e n t  ex p e r i e n c e  from l e a r n i n g  i t  a s  p a r t  o f  schoo l  knowledge.  
Perhaps  more i m p o r t a n t ly ,  i s  th e  p o i n t  made on th e  l e a r n i n g  o f  s o c i a l  
s k i l l s  as  a ' r e c r e a t i o n a l '  a c t i v i t y  -  something t o  r e l a x  w i th  a f t e r  
arduous and i n t e n s i v e  'A '  l e v e l  s tu d y .
I t  must be p o in t e d  ou t  t h a t  no t  a l l  N ig e r i a n  p a r e n t s  saw l e a r n i n g  
s o c i a l  s k i l l s  in  school  as  u n im p o r ta n t ,  bu t  they  d id  draw d i s t i n c t i o n s
between v a r i o u s  school  s u b j e c t s .  Those who d id  ac c e p t  s o c i a l  s k i l l s  as  
l e g i t i m a t e  a r e a s  o f  school  knowledge saw t h i s  as  a s t e p p i n g  s to n e  t o  h i g h e r  
l e v e l  i n t e r e s t s .  For example,  a mother  who had acc e p te d  t h a t  h e r  d a u g h t e r  
lacked  the  a b i l i t y  t o  ga in  u n i v e r s i t y  l e v e l  e d u c a t i o n a l  q u a l i f i c a t i o n s ,
sugges ted  t h a t  a f t e r  l e a v in g  school  she go on a v o c a t i o n a l  t r a i n i n g  c o u r s e
t o  l e a r n  sewing and f a s h io n  d e s ig n i n g .  A f t e r  t h i s  she in te n d e d  to  
encourage he r  daugh te r  t o  go on a b u s in e s s  management c o u r s e  so t h a t  she
would have th e  s k i l l s  t o  s e t  up h e r  own ' b o u t i q u e 1 when th e y  r e t u r n e d  t o
N ig e r i a  ( s e e  S e c t io n  10 .4 ) .
N ig e r i a n  p a r e n t s '  awareness o f  the  p ro c e s s  o f  a c q u i r i n g  e d u c a t i o n a l
c e r t i f i c a t i o n  l i e s  i n  th e  f a c t  t h a t  they  have a l l  a t t e m p te d  t o  ga in  a t
l e a s t  one p o s t - s e c o n d a ry  e d u c a t i o n a l  q u a l i f i c a t i o n .  Tomlinson (1984) 
c i t e s  v a r io u s  r e s e a r c h e s  which show the  g e n e r a l  l a c k  o f  u n d e r s t a n d i n g  o f  
the  p ro c e s s  o f  B r i t i s h  e d u c a t io n  by Asian  and West I n d ia n  p a r e n t s  ( s e e  a l s o  
Rex and Tomlinson,  1979). Of c o u r s e ,  t h i s  i s  a g e n e r a l i z a t i o n  which
d i s t r a c t s  a t t e n t i o n  from th e  f a c t  t h a t  t h e r e  a r e  Asian and West I n d ia n
p a r e n t s  w i th  h igh  l e v e l  e d u c a t i o n a l  q u a l i f i c a t i o n s .  The p o i n t  t o  n o te  h e r e  
i s  t h a t  th e  ' c u l t u r e '  o f  N ig e r i a n  homes in  London i s  one i n  which ,  though
c h a r a c t e r i z e d  by ' c u l t u r a l  c a p i t a l ' ,  the  p a r e n t s  p e r c e iv e  t h e i r  family
i n t e r a c t i o n a l  r e l a t i o n s h i p s  a s  d i f f e r e n t  from th o s e  o f  th e  w h i t e  m a j o r i t y .  
As has  been the  e x p e r i e n c e  o f  o t h e r  b la c k  e t h n i c  m i n o r i t y  groups  ( S a i f u l l a h  
Khan, 1979; Tomlinson,  1984), t e n s i o n  a r i s e s  between th e  home and schoo l  
when each group o f  a c t o r s  h o ld  f i r m ly  t o  t h e i r  s e p a r a t e  b e l i e f s  and 
v a l u e s .
Goody and Groothues (1979) s u gges t  t h a t  f ami ly  i n t e r a c t i o n ,  w i th  
s p e c i f i c  r e f e r e n c e  t o  the  p a r e n t a l  d i v i s i o n  o f  l a b o u r ,  i n  West A f r i c a n  
homes i n  B r i t a i n ,  has  t o  be unders tood  w i t h i n  the  c o n t e x t  o f  th e  demands 
made on coup les  by the  p re sence  o f  c h i l d r e n .  As t h e s e  co u p le s  would a t  
some p o in t  d u r in g  t h e i r  s t a y  h e r e  have been s t u d e n t s ,  i t  i s  n o t  s u r p r i s i n g  
t h a t  some o f  them i n t e r p r e t  the  p re s en ce  o f  c h i l d r e n  as  ' c r i p p l i n g ' .  
Although most o f  the  p a r e n t s  i n t e rv ie w e d  fo r  t h i s  p r e s e n t  r e s e a r c h  were no 
longe r  s t u d e n t s ,  th e  im press ion  was ga ined  t h a t  encourag ing  t h e i r  c h i l d r e n
to  deve lop  domest ic  s k i l l s  reduced  th e  l e v e l  o f  t e n s i o n  which might
o th e rw is e  have r e s u l t e d  i f  th e  p a r e n t s ,  i n  a d d i t i o n  t o  cop ing  w i th  
f u l l - t i m e  employment, were t o  look a f t e r  every  a s p e c t  o f  t h e i r  c h i l d r e n ' s
needs .  This  was e s p e c i a l l y  th e  ca s e  where th e  p a r e n t s  d e f i n e d  t h e i r
c h i l d r e n  as  hav ing  reached  an age ( from about  t e n  y e a r s  o ld )  when th e y  
b e l i e v e d  they  cou ld  be o f  h e l p  in  th e  home do ing ' l i t t l e  jobs  l i k e  d u s t i n g  
th e  f u r n i s h i n g s '  (m o the r ) .
I t  must be emphasized t h a t  th e  c h i l d r e n  were no t  used  a s  s u b s t i t u t e s  
fo r  home h e l p s .  Ra ther  the  emphasis was on th e  c h i l d r e n ' s  a c q u i s i t i o n  o f  
domest ic  s k i l l s  which th e  p a r e n t s  saw as  be in g  an im por tan t  p a r t  o f  th e  
p ro ces s  o f  s o c i a l i z i n g  t h e i r  c h i l d r e n .  Fur therm ore ,  N ig e r i a n  women were 
no t  p repa red  t o  a l low  th e  p resence  o f  c h i l d r e n  t o  t i e  them down t o  t h e  
home. As Goody and Groothues (1977:167) p o i n t  o u t :  ' t h e  q u e s t i o n  i s  no t  
whether  she (a mother)  w i l l  work,  bu t  a t  w h a t? '  Thus p a r e n t s  w i th  young 
b ab ie s  tu rn ed  t o  f o s t e r i n g  (Holman, 1973; E l l i s  e t  a l . , 1978; s e e  a l s o  
S ec t io n  1 .5 ) .  Before going on t o  d i s c u s s  th e  i m p l i c a t i o n s  o f  t h e  c h i l d  
r e a r i n g  methods o f  N ig e r i a n  p a r e n t s  i n  r e l a t i o n  t o  the  s c h o o l i n g  o f  t h e i r
c h i l d r e n ,  i t  i s  p e r t i n e n t  a t  t h i s  s t a g e  t o  c o n s id e r  the  p e r c e p t i o n s  o f  
N ig e r ia n  p a r e n t s  about  t h e  s o c i e t y  i n  which they  l i v e .
10.2.2 Interacting with the locals
I t  was d i s c o v e re d  t h a t  t e a c h e r s  were v e ry  concerned  t h a t  N ig e r i a n
c h i l d r e n  were no t  g iven  enough o p p o r tu n i ty  f o r  s o c i a l  i n t e r a c t i o n  w i th  
t h e i r  p e e r  group o u t s i d e  s c h o o l .  The c h i l d r e n  conf irmed  t h a t  t h e i r  p a r e n t s  
were v e ry  r e l u c t a n t  t o  l e t  them go ou t  -  e s p e c i a l l y  t o  p a r t i e s  o r  d i s c o s :
My f a t h e r ' l l  on ly  l e t  me go ou t  l i k e  t o  a p a r t y  i f  I  g iv e
him l i k e  two weeks n o t i c e  ( l a u g h s ) ,  t e l l  him where i t  i s ,  
t h e  a d d r e s s ,  phone number. And i f  th e  p a r t y  i s  a t  n i g h t  
h e ' l l  have t o  come and t a k e  me home (14 y e a r  o ld  g i r l ) .
Once ma Dad g o ts  a l l  th e  i n fo rm a t io n  he  l e t s  me g o . . . ,  b u t  
sometimes he  might  say -  he w o n ' t  s ay ,  " D o n ' t  go o u t " .  H e ' l l  
j u s t  say "You ' re  going out  too  much". Like j u s t  s low down 
you know (17 y e a r  o ld  g i r l ) .
The boys '  movements, t o o ,  were c a r e f u l l y  m oni to red .  A 17 y e a r  o ld  boy 
d e s c r ib e d  the  s i t u a t i o n  th u s :
R : I f  you wanted t o  go out  t o  v i s i t  a f r i e n d ,  go t o  th e
cinema o r  d i s c o  e t c .  Would the y  ( p a r e n t s )  l e t  you go?
C : U s u a l ly ,  b u t  I ' d  t e l l  them b e f o r e  go ing  o u t .
R : What do they  f e e l  about  your  w anting  t o  go ou t?
C : I t  depends r e a l l y ,  I  mean th e y  d o n ' t  mind me go ing  o u t .
They d o n ' t  l i k e  i t  i f  I  was going out  c o n s i s t e n t l y  a l l  
the  t  ime.
R : When you say c o n s i s t e n t l y .
C : T h a t ' s  l i k e  everyday o r  every  weekend.  L e t ' s  say
everyday c o n s i s t e n t  which I  w o n ' t  do though.
R : Why do you t h i n k  they  f e e l  t h i s  way?
C : Wel l ,  i n  ca se  I  ge t  i n t o  t r o u b l e  I  suppose .
R : How would you d e s c r i b e  your  mother  and f a t h e r  i n  te rms
o f  the  way they  behave towards you?
C : My mother  i s  the  one who c o n t r o l s  me. My f a t h e r  and I
ge t  on coo l  which I  l i k e  because  she d i s c i p l i n e s  me. She 
t e l l s  me i f  I 'm  do ing  something I  s h o u l d n ' t  do.  I  
shou ld  be c a r e f u l .  I t ' s  mother who t e l l s  me. My Dad and 
I  j u s t  t a l k  co o l .
Although the  accoun ts  o f  t h e s e  c h i l d r e n  showed t h a t  N ig e r i a n  p a r e n t s  had 
s i m i l a r  e x p e c t a t i o n s  o f  t h e i r  c h i l d r e n  i r r e s p e c t i v e  o f  t h e i r  s ex ,  they  were 
more ’ l e n i e n t 1 w i th  t h e i r  male c h i l d r e n  ( s e e  S a i f u l l a h  Khan, 1979; 
Watson,  1977 fo r  s i m i l a r  f i n d i n g s  in  r e l a t i o n  t o  o t h e r  e t h n i c  m i n o r i ty  
groups -  A f ro -C a r ibbean ,  Asian and C y p r i o t ) .
N ig e r i a n  p a r e n t s  were p a r t i c u l a r l y  concerned t h a t  unchecked s o c i a l  
i n t e r a c t i o n  might  r e s u l t  in  t h e i r  d a u g h te r s  becoming p r e g n a n t .  W einre ich  
( 1979) s u g g es t s  t h a t  th e  p r o p e n s i t y  o f  some West In d ian  g i r l s  towards  e a r l y  
c h i l d - b i r t h  may be a re sponse  t o  th e  c o n s t r i c t i n g  n a t u r e  o f  t h e i r  
p a r e n t s '  o r thodox methods o f  c h i l d  u p b r in g i n g .  On the  o t h e r  hand,  D r iv e r  
(1979) a rgues  t h a t  West I n d ia n  g i r l s  u n d e r s t a n d  the  suppor t  i n h e re n t  i n  
t h e i r  fami ly  or thodoxy and s u b se q u en t ly  become i n t e r e s t e d  i n  lo n g e r  te rm 
s o c i a l  g o a l s .  Although Asian  g i r l s  wished fo r  more independence and te nded  
t o  d e f e r  g e t t i n g  m a r r i e d ,  th ey  u s u a l l y  conformed t o  t h e i r  p a r e n t s ’ o v e r a l l  
wishes t o  g e t  m a r r i e d  soon a f t e r  com ple t ing  t h e i r  secondary  e d u c a t i o n .
Over h a l f  th e  N ig e r i a n  p a r e n t s  spoken t o  d id  n o t  encourage t h e i r  
c h i l d r e n  t o  v i s i t  t h e i r  schoo l  f r i e n d s  nor  d id  th e y  encourage  th e  l a t t e r  t o  
v i s i t  them, e s p e c i a l l y  i f  they  were n o t  i n t e r e s t e d  i n  th e  a c q u i s i t i o n  o f  
school  knowledge:
F : These c h i l d r e n  ( s c h o o l  f r i e n d s )  a r e  c o r r u p t .
M : Sometimes the y  f a l l  i n t o  bad company go ing  ou t  w i th  them.
You don ’ t  know what they  can do.
F : The s o r t  o f  freedom they  have
M : i s  to o  much.
I t ’ s a g a i n s t  our
F : own i n t e r e s t .
M : I t ’ s a g a i n s t  our own fami ly  u p b r in g in g .
F : I t ' s  t o o ,  too  exposed -  th ey  j u s t  run around l i k e  the y
have no home. And once the y  f a l l  i n t o  t h a t  t r a p  you
can ,  you can h a r d ly  c o r r e c t  the  s i t u a t i o n .
M : I t  w i l l  go o u t  o f  hand.
F : And immedia te ly  you want t o  a r r e s t  i t ,  i t  becomes th e  
s c h o o l ’s concern .
M : The p o l i c e  o r  th e  e r ,  a l l  t h i s  w e l f a r e  p eop le .
N ig e r i a n  p a r e n t s  were concerned t o  p r o t e c t  t h e i r  c h i l d r e n  from what th e y  
saw as  the  p e rm is s iv e  n a t u r e  o f  the  community th e y  l i v e d  i n .  C. B a l l a r d  
(1979) n o te s  t h a t  Asian p a r e n t s  to o  were concerned  about  what t h e y  r e g a rd e d  
as  t h e  low s ta n d a rd  o f  m o r a l i t y  in  B r i t i s h  s o c i e t y .  Even though B r i t i s h  
born Asian c h i l d r e n  q u es t i o n e d  t h e i r  p a r e n t s ’ s t r i c t n e s s ,  t h e y  t o o  were 
’ shocked’ by v a r io u s  a s p e c t s  o f  th e  B r i t i s h  ’way o f  l i f e '  (Helweg, 1979; 
S a i f u l l a h  Khan, 1979). Judg ing  from th e  l i t e r a t u r e  on Asian  and West 
Ind ian  g i r l s  and indeed w h i te  working c l a s s  g i r l s ,  i t  would ap p ea r  t h a t
m a rr iage  o r  c h i l d - b i r t h  by the  ages  o f  18 and 20 i s  no t  uncommon [ 3 ] .  In 
c o n t r a s t ,  the  e d u c a t i o n a l  am b i t ions  o f  N ig e r i a n  p a r e n t s  f o r  t h e i r  c h i l d r e n  
ensured  t h a t  th e  c h i l d r e n  were no t  s o c i a l i z e d  i n t o  what t h e  p a r e n t s  
p e r c e iv e d  as a s p e c t s  o f  ’B r i t i s h ’ c u l t u r e :
I ’m no t  i n t e r e s t e d  in  g e t t i n g  m a r r i ed  t i l l  I ’m 23 maybe 22 -  
b a s i c a l l y  I  have t o  f i n i s h  my e d u c a t io n  f i r s t  ( s i x t h  form 
g i r l ) .
Thus when N ig e r i a n  mothers  s t r e s s e d  t h a t  they  would s u p p o r t  t h e i r
d au g h te r s  ’i f  a n y th in g  went w ro n g ' ,  i t  was i n  te rms o f  t a k i n g  over th e  r o l e  
o f  mother in  o rd e r  t o  e n s u re  t h a t  t h e i r  d au g h te r s  completed t h e i r
e d u c a t io n :
She w i l l  have more freedom when s h e ’s 18. I  have  t o l d  h e r  
what cou ld  happen t o  h e r .  So I  t e l l  h e r  t o  t e l l  me when 
s h e ' s  go ing  ou t  w i th  b o y f r i e n d  in  case  an y th in g  happens .
Then as  h e r  mother I  w i l l  know what t o  do (m o the r ) .
N ig e r ia n  p a r e n t s  j u s t i f i e d  t h e i r  f e a r s  by drawing a t t e n t i o n  t o  th e  manner
i n  which the y  i n t e r p r e t e d  th e  s o c i o - e d u c a t i o n a l  a c t i v i t i e s  o f  t h o s e  l i v i n g  
around them:
What a c t u a l l y  happens i n  t h i s  co u n t ry  i s  t h a t  o n l y . t h e  West 
I n d ia n  people  do s u f f e r  because  th e y  ( t e a c h e r s )  don’ t  f e e l  
t h a t  the y  (West In d ian  c h i l d r e n )  have th e  knowledge t o  cope 
w i th  e d u c a t io n ,  b u t  no t  w i th  th e  A f r i c a n  c h i l d r e n .  You see  
t h a t  i s  th e  d i f f e r e n c e .  They 've  ( t e a c h e r s )  t a ken  them (West 
I n d ia n  females )  a s  no t  fo r  h igh  e d u c a t io n  [ 4 ] .  Because a t  
the  age o f  18 o r  when immedia te ly  they  le ave  th e  CSE c l a s s  
i f  they  have b o y f r i e n d  and g e t  p regnan t  th e y  (DHSS) g ive  
them f l a t ,  they  g iv e  them m one y . . .  So they  become housew ife  
o r  f a c t o r y  worker.  That i s  West I n d i a n s .  N ig e r i a n  c h i l d r e n  
w i l l  d e f i n i t e l y  go away ( r e t u r n  t o  N i g e r i a ) .  So th o s e  peop le  
(N ig e r i a n  c h i l d r e n )  w i l l  d e f i n i t e l y  fa c e  e d u c a t i o n a l  s tu d y .
So t h i s  i s  t h e  d i f f e r e n c e  between b l a c k  and b l a c k  ( f a t h e r  o f  
13 y e a r  o ld  g i r l ) .
The l a b e l l i n g  o f  s o c i a l  groups by N ig e r i a n  p a r e n t s  was n o t  c o n f in e d  t o  
members o f  the  b la c k  community. They saw bo th  b l a c k  and w h i t e  groups  in  
t h e i r  neighbourhood as  a c t i n g  i n  a manner which they  would n o t  wish t h e i r
c h i l d r e n  t o  do. Here aga in  they  i n s i s t e d  t h a t  t h e i r  c h i l d r e n ' s  home was
in  N i g e r i a  and as  such ’ i r r e s p o n s i b l e ’ b ehav iou r  was s a n c t i o n e d :
At any t ime I  must know where my c h i l d r e n  a r e .  They c a n ' t  
j u s t  go out  l i k e  they  have nobody t o  ask  about  them. Like 
a l l  t h e s e  w h i te  c h i l d r e n  and even some b la c k  on es .  These 
w h i te  peop le  j u s t  -  th e  c h i l d r e n  j u s t  hang around l i k e  th e y  
have no house t o  go t o .  So we t e l l  them ( t h e i r  N ig e r i a n
c h i l d r e n )  t h a t  t h i s  i s  t h e i r  (West I n d ia n  and w h i te  c h i l d r e n )
home. They know what t h e y ’r e  do ing ,  b u t  them ( h i s  c h i l d r e n )
t h e i r  home i s  i n  N i g e r i a .  So they  have  t o  be c a r e f u l  o f
t h e i r  b eh a v io u r .  They musn’ t  compare themselves  w i th  t h e s e  
c h i l d r e n .  White c h i l d r e n  a r e  d i f f e r e n t .  They’r e  a l l  working 
c l a s s  in  t h i s  a r e a .  I  t e l l  my c h i l d r e n  t h a t  the y  a re
d i f f e r e n t  working c l a s s  from t h e s e  c h i l d r e n .  We a r e  working 
c l a s s  in  t h i s  c o u n t ry ,  b u t  when we g e t  home even we w i l l  
s t i l l  be working p e o p le ,  b u t  n o t  low c l a s s  l i k e  t h e s e  ones
h e r e .  I  t e l l  them a l l  t h i s  d i f f e r e n c e  between b la c k  and
b la c k  and between w h i te  and w h i te  i n  t h i s  c o u n t r y .  Can th e y  
see  l i k e  any w h i te  working p e r s o n ’ s c h i l d ,  l i k e  D o c t o r ’ s 
c h i l d  o r  A c c o u n ta n t ’s c h i l d ,  w alk ing  up and down th e  s t r e e t  
a t  n ig h t ?  No. I t ’ s t h e s e  working c l a s s  b l a c k  and w h i te  
ones .  I t ’s on ly  them t h a t  a r e  i r r e s p o n s i b l e  l i k e  t h a t .  We 
a r e  n o t  l i k e  t h a t  ( f a t h e r ) .
This  f a t h e r ' s  account  was t y p i c a l  o f  the  e x p l a n a t i o n s  i n  te rms o f  s o c i a l  
c l a s s  d i f f e r e n c e s  which N ig e r i a n  p a r e n t s  gave t o  j u s t i f y  why th e y  were 
ve ry  s t r i c t  about  t h e i r  c h i l d r e n ’ s f r i e n d s h i p  group and w hereabou t s .  A 
t e a c h e r  i n  t h e  e x p l o r a t o r y  s tudy  observed  t h a t  N ig e r i a n  c h i l d r e n
go one o f  two ways. (They e i t h e r  become) s e r i o u s  academic 
s t u d e n t s  aiming towards ’0 ’ and ’A’ l e v e l s  ( o r )  t h e y  drop 
t h e i r  s t a n d a r d s  and j o i n  u p . . .  w i th  th e  West I n d i a n  m a j o r i t y  
whose aims on th e  whole a r e n ’ t  a s  am b i t i o u s .
The t e a c h e r  who made t h i s  s t a t em en t  added t h a t  i t  was a ’ sweeping 
g e n e r a l i z a t i o n ' . When asked  about  t h e i r  f r i e n d s h i p  group N ig e r i a n  
c h i l d r e n  l i s t e d  f r i e n d s  from v a r y in g  e t h n i c  backgrounds .  However, as  
shown in  Chapter  9,  t e a c h e r s  had wide r an g in g  s t e r e o t y p e s  o f  A f r i c a n  and 
West I n d ia n  c h i l d r e n .  The idea  t h a t  N ig e r i a n  p u p i l s  may ’drop t h e i r  
s t a n d a r d s ’ t o  th e  l e v e l  o f  West I n d ia n  p u p i l s  i s  d i f f i c u l t  t o  
s u b s t a n t i a t e .  Although R yr ie  e t  a l .  (1979) have shown t h e  im por tance  o f
p ee r  group p r e s s u r e  ( see  a l s o  W i l l i s ,  1977; C o r r ig an ,  1979; Woods, 1979),
Pidgeon ( 1970) a rgues  t h a t  the  l e s s  am bi t ious  aims o f  West I n d i a n  p u p i l s  
i s  a r e f l e c t i o n  o f  t e a c h e r s ’ e x p e c t a t i o n s .  A t e a c h e r  i n  t h e  main s tu d y  
observed t h a t  ’b r i g h t ’ N ig e r i a n  c h i l d r e n  tended  t o  have ’w h i t e  midd le  
c l a s s '  f r i e n d s .  This  i s ,  o f  c o u r s e ,  no t  s u r p r i s i n g  when i t  i s  c o n s id e r e d  
t h a t  most o f  the  c h i l d r e n  were no t  on ly  i n t e r e s t e d  i n  th e  a c q u i s i t i o n  o f  
school  knowledge,  bu t  were in  Band 1 and th e  to p  end o f  Band 2 t e a c h i n g  
groups which c o n s i s t e d  o f  main ly  w h i te  c h i l d r e n .  I t  i s  i n t e r e s t i n g  t o  n o t e  
t h a t  in  most o f  the  Band 1 t e a c h in g  groups  observed  most o f  th e  b l a c k
c h i l d r e n  were o f  e i t h e r  Asian o r  A f r i c a n  o r i g i n .
In  terms o f  t h e i r  re sponse  t o  s c h o o l i n g ,  N ig e r i a n  p a r e n t s  have  shown a 
p r o p e n s i t y  t o  c h a l l e n g e  e f f e c t i v e l y  t h e  p ro c e s s  o f  s c h o o l i n g  a s  i t  a f f e c t s  
t h e i r  c h i l d r e n .  Tomlinson (1984) ,  f o cu s in g  on Asian  and West I n d ia n  
p a r e n t s ,  found t h a t  g e n e r a l l y  t h i s  was n o t  th e  c a s e  d e s p i t e  t h e i r  c o n t in u e d  
p r o t e s t  a g a i n s t  wide r ang ing  a s p e c t s  o f  s ch o o l in g  which worked a g a i n s t  the
e d u c a t io n a l  p ro g re s s  o f  t h e i r  c h i l d r e n .  Thus as  w i th  the  N ig e r i a n  p a r e n t s ,  
t h e s e  p a r e n t s  do no t  a c q u ie s c e  t o  school  and o t h e r  s o c i a l  p r o c e s s e s  in  the 
same manner as  we a r e  led  t o  b e l i e v e  ind igenous  working c l a s s  p a r e n t s  do 
( s e e  Johnson,  1979; W i l l i s ,  1977; Wes te rgaard  and R e s l e r ,  1975; C a s t l e s  and 
Kosack,  1973). C o ns ide r ing  the  d i f f e r e n c e s  t h a t  e x i s t  between N ig e r i a n  and 
B r i t i s h  ’c u l t u r e s '  and s u b s e q u e n t ly ,  t h e i r  methods o f  group s o c i a l i z a t i o n ,  
i t  i s  indeed  i n a p p r o p r i a t e  t o  l a b e l  N ig e r i a n s  as  members o f  a p a r t i c u l a r  
B r i t i s h  based s o c i a l  c l a s s  system.  I f  l a b e l s  must be used a more a c c u r a t e  
one would be t h a t  grounded in  N ig e r i a n  p a r e n t s ’ p e r c e p t i o n s  o f  them se lves  
i n  r e l a t i o n  t o  th e  s o c i e t y  i n  which they  l i v e .
N ig e r i a n  p a r e n t s  were c r i t i c a l  about  the  methods o f  c h i l d  
s o c i a l i z a t i o n  i n  B r i t a i n .  Though tempered by dn a p p r e c i a t i o n  o f  t h e  manner 
in  which th e  e d u c a t io n  system d i s c r i m i n a t e s  a g a i n s t  West I n d ia n  c h i l d r e n ,  
t h e i r  a n a l y s i s  o f  the  s o c i a l  p o s i t i o n  o f  West I n d ia n  people  i n  t h i s  c oun t ry  
r e f l e c t s  an i n t e r n a l i z a t i o n  o f  B r i t i s h  n e g a t iv e  p e r c e p t i o n s  o f  West 
I n d i a n s .  I t  was s u g g es ted  in  Chapter  9 t h a t  b o th  c h i l d r e n  and a d u l t s  were 
s u s c e p t i b l e  t o  a d o p t in g  th e  dominant s t e r e o t y p e s  in  a g iven  s o c i e t y  
(M i ln e r ,  1983). The N ig e r i a n  p a r e n t s  in t e rv ie w e d  had spen t  the  fo rm a t iv e  
and im p res s io n ab le  p a r t  o f  t h e i r  l i v e s  i n  a c oun t ry  o f  b la c k  peop le  where 
i t  i s  g r a t u i t o u s  t o  d e s c r i b e  peop le  s o le y  i n  te rms o f  t h e i r  s k in  c o l o u r .  
Being b la c k  pe r  se  i s  a consequence o f  b e in g  i n  a w h i te  dominated s o c i e t y .  
T h e re fo re ,  N ig e r i a n  p a r e n t s  have had t o  l e a r n  t o  p e r c e iv e  them se lves  as 
b la c k  t o g e t h e r  w i th  the  s o c i a l  meaning a t t a c h e d  by the  B r i t i s h  t o  t h a t  
l a b e l .
I t  was p o in t e d  ou t  above t h a t  some t e a c h e r s  c o n s id e r e d  t h a t  b e in g  
b la ck  meant be ing  West I n d i a n .  Those N ig e r i a n  p a r e n t s  who had i n t e r n a l i z e d  
t h i s  meaning were ambiva len t  about  the  d i r e c t  r e l e v a n c e  t o  them se lves  o f  
i s s u e s  conce rn ing  the  b la c k  community. As one mother asked :
What do they  mean b la c k  people?  They (media)  t h i n k  a l l  o f  us
a r e  s t u p i d .  Some o f  us know what th e  system i s  h e r e . . . .
I  d o n ' t  know how much I  can t r u s t  th e  schoo l  any lo n g e r  
( p a r e n t ' s  r e f e r e n c e  t o  th e  Rampton R epor t ,  1 9 8 1 ) . . . p ro b a b ly  
th ey  ( t e a c h e r s )  t h i n k  a l l  the  b la c k  p a r e n t s  a r e  d a f t .
N e v e r th e l e s s  some o f  them a p p r e c i a t e d  t h a t  a s  long as  they  were i n  t h i s  
coun t ry  t h e  c o l l e c t i v e  p e r c e p t i o n  o f  them by th e  ind igenous  p o p u l a t i o n  
would be as ’b la c k  p e o p l e ’ . They thus  f e l t  i t  incumbent upon them se lves  
t o  ’p ro v e '  t h a t  they  were not  what they  were s t e r e o t y p e d  a s :
You have t o  prove t o  t h e se  people  t h a t  you a r e  no t  what they
th i n k  you a re  ( m o t h e r ) .
I t  i s  i r o n i c  t h a t  the  d i f f e r e n c e s  N ig e r i a n  p a r e n t s  p e r c e i v e d  between 
b la ck  and b la c k  and th e  g e n e r a l i z a t i o n s  they  made were based  on B r i t i s h  
n e g a t iv e  s t e r e o t y p e s .  D e s p i t e  t h i s ,  N ig e r i a n  p a r e n t s  s t a t e d  t h a t  th e y  were 
' n o t  undu ly '  ( f a t h e r ’s p h ra s e )  concerned  about  th e  e t h n i c  c o m p o s i t io n  o f  
t h e i r  c h i l d r e n ’s f r i e n d s h i p  group.  The only  c r i t e r i o n  o f  f r i e n d s h i p  they
i n s i s t e d  on was t h a t  o f  ’d e ce n cy 1 and be ing  i n t e r e s t e d  in  th e  a c q u i s i t i o n  
o f  school  knowledge:
I  don ’ t  c a r e  who they  a r e ,  g reen ,  b l u e ,  w h i te  -  as  long  as 
i t ' s  t h e i r  f r i e n d s  and t h e y ’r e  decen t  f r i e n d s  who can come 
h e r e  and they  can read  t o g e t h e r ,  do t h e i r  homework and then  
go and p l a y .  What I  d o n ' t  want i s  . . . . r i f f - r a f f  . . .Anybody 
who comes t o  t h e  door and I  d o n ' t  l i k e ,  I ' l l  send them ou t  
(m o the r ) .
N ig e r ia n  p a r e n t s  showed a f i rm  and c o n s i s t e n t  tendency t o  be p r e p a re d  t o  
t a k e  immediate s t e p s  t o  p r ev en t  the  c o n t i n u a t i o n  o f  any a s s o c i a t i o n  they  
d isapproved  o f  ( S e c t i o n  8 . 2 ) .  Even th o s e  p a r e n t s  who were no t  so 
p a r t i c u l a r  w e re , a s  a f i n a l  r e s o r t ,  p repa red  t o  p re v e n t  a f r i e n d s h i p  they  
d isapproved  o f .  N ig e r i a n  p a r e n t s  were not  on ly  anxious  t o  c o n t r o l  t h e i r  
c h i l d r e n s  p r o p e n s i t y  towards  i n t e r a c t i n g  w i th  " th e  l o c a l s " ,  b u t  were 
concerned  about  t h e i r  s a f e t y  e s p e c i a l l y  i n  terms o f  what they  d e s c r i b e d  as  
the  g e n e r a l  d e t e r i o r a t i o n  o f  the  r e l a t i o n s h i p  between b la c k  youth  and the  
p o l i c e .  N ig e r i a n  p a r e n t s  p o in t e d  ou t  t h a t  they  came t o  t h i s  co u n t ry  
b e l i e v i n g  t h a t  th e  B r i t i s h  p o l i c e  were t h e  epitomy o f  j u s t i c e  and f a i r  p l a y  
( s e e  T a j f e l  and Dawson, 1965). However, a s  th e  y ea r s  have gone by they  
have come t o  r e v i s e  t h i s  b e l i e f .
Over two t h i r d s  o f  th e  p a r e n t s  were concerned about  p o l i c e  p u b l i c  
r e l a t i o n s  and the  p o s s i b i l i t y  o f  r a c i a l  ha rassment  bo th  by t h e  p o l i c e  and 
the  p u b l i c  i n  g e n e r a l .  They r e s e n t e d  ve ry  much what th e y  saw as  p o l i c e  
c o m p l i c i t y  a n d /o r  i n d i f f e r e n c e  towards  groups such as t h e  N a t i o n a l  F ro n t .  
In p a r t i c u l a r ,  they  f e l t  t h a t  the  p o l i c e  had double s t a n d a r d s  when c a r r y i n g  
ou t  t h e i r  d u t i e s .  They b e l i e v e d  t h a t  t h i s  was no t  only  u n f a i r ,  b u t  t h a t  
p o l i c e  behav iou r  towards b la c k  peop le  i n  g e n e r a l  was n o t  conduc ive  t o  good 
p u b l i c  r e l a t i o n s .  Although N ig e r ia n  p a r e n t s  were a b l e  t o  p o i n t  ou t  t h a t  
the  p o l i c e  were ’do ing  t h e i r  j o b ’ , they  f e l t  t h a t  th e  manner i n  which th e y  
o p e ra ted  cou ld  be improved.
N ig e r ia n  c h i l d r e n ,  to o ,  had r e s e r v a t i o n s  about  th e  p o l i c e ' s  a b i l i t y  t o  
a d m i n i s t e r  j u s t i c e  f a i r l y .  Having been d i r e c t l y  invo lved  w i th  th e  p o l i c e  
on i s s u e s  o f  o b s t r u c t i o n ,  non-payment o f  bus f a r e  and s u s p i c i o n  o f  i n t e n t  
t o  commit a c r im e ,  two o f  the  c h i l d r e n  d e s c r ib e d  t h e i r  e n c o u n te r  t h u s :
I  c o u l d n ’ t  b e l i e v e  i t .  They were j u s t  s h o u t in g  a t  me and 
t e l l i n g  me o f f .  Then they  s t a r t e d  say ing  t h i n g s  about  my 
co lo u r  and my f a m i l y . . . . I  t h i n k  the  p o l i c e  a r e  r a c i s t  and 
wicked.  They j u s t  want t o  ge t  us b la c k  people  i n t o  t r o u b l e .
They d i d n ' t  g ive  me a chance t o  e x p l a i n  (15 y e a r  o ld  g i r l ) .
The p o l i c e  a re  a l l  n i c e  l i k e  when you ask  them, "What’ s the  
t ime?"  o r  you c a n ’ t  f in d  somewhere, b u t  when t h e r e ’s a l i t t l e  
t r o u b l e ,  they  j u s t  s t a r t  a t t a c k i n g  you.  They s a i d  I  was a 
t h i e f ,  bu t  they  d i d n ' t  see  a n y th in g  on me. They s a i d  I  was a
b a s t a r d .  They h an d le  you h a r s h l y . . . .  I  d i d n ’ t  do n o t h i n g .
They j u s t  p icked  on us ( t h r e e  b o y s ) .  They s a i d ,  "Okay, 
you ’r e  lucky t h i s  t ime wogs, b u t  we’ l l  g e t  you" . . . I  d i d n ' t  
t e l l  my Mum (15 y e a r  o ld  boy) .
Most o f  the  c h i l d r e n  spoken to  had not  had such d i r e c t  c o n t a c t  w i th  the  
p o l i c e .  Though t h e i r  im pres s ions  o f  the  p o l i c e  were more ’o b j e c t i v e '  they  
were r e g u l a r l y  q u a l i f i e d  w i th  e i t h e r  an example from a f r i e n d ’s e x p e r i e n c e  
o r  an a r t i c l e  read  o r  programme watched on t e l e v i s i o n .  I t  has  been w e l l  
documented t h a t  th e  i n t e r a c t i v e  r e l a t i o n s h i p s  between th e  p o l i c e  and the  
b la c k  community i n  g e n e r a l  have been and s t i l l  a r e  i n  a c r i s i s
cmcl G ftuj
(Smith A 1985; Gordon, 1985; Scarman, 1981).
I t  i s  hoped t h a t  t e a c h e r s  who s t a t e d  t h a t  they  d id  no t  p e r c e i v e  any 
d i f f e r e n c e s  between c h i l d r e n  and thus  t r e a t e d  them a l i k e  a r e  aware t h a t  
c h i l d r e n  b r in g  d i f f e r e n t  e x p e r i e n c e s  i n t o  th e  c l a ss room  -  e x p e r i e n c e s  
which r e f l e c t  both  the  " c u l t u r e "  o f  the  home and t h e i r  i n t e r p r e t a t i o n s  and 
u n d e r s t a n d in g s  o f  t h e  i n t e r a c t i o n a l  r e l a t i o n s h i p s  o p e r a t i n g  in  the
neighbourhood where they  l i v e .  Although they  wished t h a t  t h e i r  p a r e n t s  
were not  so ' p o s s e s s i v e ' ,  N ig e r i a n  c h i l d r e n  sought a compromise between 
what th ey  wanted and what t h e i r  p a r e n t s  though t  was 'good '  f o r  them:
I  t h i n k  my Dad i s  to o  -  I  w o u ld n ' t  say  to o  s t r i c t ,  b u t  too  
p o s s e s s i v e  ' n '  p r o t e c t i v e .  T h a t ' s  t h e  only  problem w i th  ma 
Dad. Mum's a l r i g h t .  She u n d e r s t a n d s ,  b u t  my Dad -  he  j u s t  
w on ' t  u n d e r s t a n d . . . .  T h a t ' s  w h a t ' s  wrong w i th  ma Dad. He 
w o n ' t  l i s t e n . . .Like  when ma s i s t e r  had a p a r t y .  He was 
go ing t o  end the  p a r t y  a t  two o ' c l o c k  ( a . m . )  . . .  At t h e  end a 
f r i e n d  o f  ma Dad managed t o  convince  him ’n '  he  g o e s ,  "Calm 
down t h e y ' r e  only  k i d s .  Let  them en joy  th e m s e lv es " .  I f  i t  
w a s n ' t  fo r  t h a t  man I  t e l l  you th e  p a r t y  would 've  been over 
ages  a g o . . .  ' n '  ma Mum managed t o  t a l k  him out  o f  i t  so  he  
j u s t  went t o  bed ( s i x t h  form g i r l ) .
The p o in t  t o  n o te  h e r e  i s  th e  manner in  which t h i s  c h i l d  (and h e r  s i s t e r )
used t h e i r  f a t h e r ' s  f r i e n d  and t h e i r  mother t o  e f f e c t  n o t  j u s t  a 
compromise,  b u t  what M ar t in  (1976) would d e s c r i b e  as  a ' s u c c e s s f u l '
n e g o t i a t i o n  ( s e e  a l s o  S a i f u l l a h  Khan, 1979). In  o t h e r  words ,  t h e y  got
t h e i r  "own way". Even though they  would be th e  l a s t  t o  admit  i t ,  N ig e r i a n  
p a r e n t s  te nded  t o  indu lge  t h e i r  c h i l d r e n  e s p e c i a l l y  i f  they  were ' d o in g  
w e l l '  a t  s c h o o l .  In  the  N ig e r i a n  s o c i a l  m i l i e u  most c h i l d - p a r e n t  c o n f l i c t s  
a r e  s e t t l e d  w i th i n  the  fami ly  ( t h i s  may a l s o  in c lu d e  c l o s e  f r i e n d s  (Uka, 
1966)) .  Th is  method s t i l l  works e f f e c t i v e l y  t o  calm a wide range  o f  f am i ly  
c o n f l i c t s  and p ro v id e s  th e  b a s i s  fo r  an i n t i m a t e  p r o c e s s  o f  f am i ly  cohes ion  
( S o f o l a ,  1973; F ad ipe ,  1970). When c h i l d - p a r e n t  c o n f l i c t s  a r e  such t h a t  
they  cannot  be s e t t l e d  i n f o r m a l l y ,  and the  schoo l  becomes aware o f  the  
s i t u a t i o n ,  th e  B r i t i s h  s o c i a l  s e r v i c e s  i n c lu d i n g  e d u c a t i o n a l  w e l f a r e  
o f f i c e r s  and e d u c a t io n a l  p s y c h o l o g i s t s  become in v o lv e d .  The n e x t  s e c t i o n
d is c u s s e s  school in terv e n t io n  in ch i ld -p arent  c o n f l i c t s .
10.3 Home-School L i a i s o n  
10.3.  1 F o s t e r i n g
A l l  p a r e n t s  whose c h i l d r e n  a r e  born i n  t h i s  c o u n t ry  have immediate 
c o n t a c t  w i th  th e  s o c i a l  s e r v i c e s  i n  r e s p e c t  o f  c h i l d  c a r e ,  h e a l t h  and
b e n e f i t s .  With N ig e r i a n  p a r e n t s  c o n t a c t  w i th  th e  s o c i a l  s e r v i c e s  a l s o  
in vo lved  i s s u e s  in  r e l a t i o n  t o  c h i l d  minding and f o s t e r i n g .  Over 
t h r e e - q u a r t e r s  o f  the  c h i l d r e n  who were bo rn  h e r e  had e x p e r i en ced  a t  l e a s t  
one o f  t h e s e  forms o f  e a r l y  c h i l d  c a r e  i n  B r i t a i n  ( s e e  Goody and Groothues ,
1979). J u s t  under h a l f  o f  t h e s e  had been f o s t e r e d  by th e  t ime they  were
s i x  months o l d .  E l l i s  e t  a l .  (1978) have  g iven  a d e s c r i p t i v e  accoun t  o f  
the  f o s t e r i n g  o f  West A f r i c a n  c h i l d r e n .  Most p a r e n t s  p ro v id e  c h i l d  c a r e  in  
a manner which they  c o n s id e r  i n  t h e i r  c h i l d r e n ' s  b e s t  i n t e r e s t  ( G o l d s t e i n  
e t  a l . , 1 9 8 0 ) .  This  p r e s e n t  r e s e a r c h  i s  no t  p a r t i c u l a r l y  concerned  w i th  the  
p r i v a t e  f o s t e r i n g  a s p e c t s  o f  N ig e r i a n  c h i l d r e n ' s  r e l a t i o n s h i p s  w i th  t h e i r  
p a r e n t s .  This  i s  because  a t  th e  t ime o f  the  r e s e a r c h  none o f  th e  c h i l d r e n  
were b e in g  f o s t e r e d  o r  d a i l y  minded, a l th o u g h  t h r e e  o f  th e  c h i l d r e n  were 
l i v i n g  w i th  g u a rd ia n s  and two o t h e r s  were in  l o c a l  a u t h o r i t y  c h i l d r e n ' s  
homes.
The pr im ary  reason  N ig e r i a n  p a r e n t s  gave f o r  a d o p t in g  t h i s  method o f
c h i l d  c a r e  was t h a t  i t  had been hoped i t  would enab le  them t o  c o n c e n t r a t e
on t h e i r  s t u d i e s ,  and work ( u s u a l l y  p a r t - t i m e )  i n  o r d e r  t o  become more 
f i n a n c i a l l y  s t a b l e  and thus  be ready t o  r e t u r n  home a s  soon as  p o s s i b l e  
a f t e r  o b ta i n i n g  t h e i r  q u a l i f i c a t i o n s .  They a l s o  p o in t e d  t o  th e
d i f f i c u l t i e s  i n  f i n d i n g  s u i t a b l e  accommodation.  Over t w o - t h i r d s  o f  the  
p a r e n t s  who had f o s t e r e d  t h e i r  c h i l d r e n  had ,  a f t e r  c o n s i d e r a b l e  s e a r c h e s ,  
found accommodation in  which the  p r o p r i e t o r  had i n s i s t e d  on no c h i l d r e n  o r  
had only  one room ( s e e  Goody and G roothues ,  1979). They f e l t  t h a t  th e  on ly  
way they  could  cope w i th  t h a t  s o r t  o f  s i t u a t i o n  was t o  f o s t e r  t h e i r  
c h i l d r e n :
We got  a f l a t  in  E a r l s  Cour t ,  bu t  the  l a n d lo r d  s a i d ,  "No 
c h i l d r e n " .  So when t h i s  one (d a u g h te r )  came a long  we had t o  
f o s t e r  h e r  fo r  a s h o r t  t i m e . . .  (w i th  E ng l i sh  f o s t e r  p a r e n t s )
f o r  about  t h r e e  y e a r s  ( i n  an a r e a  o f  Surrey  j u s t  over  20
m i le s  away) (m o the r ) .
M : He was f o s t e r e d  fo r  e r  about  two y e a r s . . .  I  took  him
t h e r e  ( f o s t e r  p a r e n t s )  when he was around t h r e e  months.
F : To g ive  us t im e .  I  was s tu d y in g  and working.  The 
mother was working and i t ' s  e a s i e r  t o  keep him t h e r e .
M : That  t ime we only  had one bedroom.
F : Even i f  we have two a t  t h a t  t ime because  o f  
c o n c e n t r a t i o n  on o t h e r  t h i n g s  we c o u l d n ’ t  have t ime t o  
look a f t e r  him p r o p e r l y .
As E l l i s  e t  a l .  (1978) p o in t  o u t ,  West A f r i c a n  f a m i l i e s  i n  London a r e
unable  t o  f a l l  back on t r a d i t i o n a l  forms o f  fami ly  s u p p o r t .  Thus th e y  look
fo r  ways i n  which th ey  can ach ieve  t h e i r  own e d u c a t io n a l  g o a l s  a s  w e l l  as  
f u l f i l  t h e i r  wish t o  have  c h i l d r e n .  The primary  method o f  coping  with  
t h e s e  two g oa l s  was t o  f o s t e r  t h e  c h i l d r e n .
F ive o f  the  p a r e n t s  who had f o s t e r e d  t h e i r  c h i l d r e n  had n o t  been
p le a se d  w i th  the  manner in  which t h e i r  c h i l d r e n  had been c a r e d  f o r .
Seventeen o f  th e  23 f o s t e r i n g s  had been done p r i v a t e l y  w i th o u t  the  
knowledge o f  th e  s o c i a l  s e r v i c e s .  In  the  o t h e r  c a s e s ,  the  s o c i a l  s e r v i c e s  
had h e lped  t o  a r r a n g e  p r i v a t e  f o s t e r i n g ,  b u t  had been u nab le  t o  p rov ide  
l o c a l  a u t h o r i t y  f o s t e r  c a r e .  A s o c i a l  worker d e s c r ib e d  th e  s i t u a t i o n  
t h u s :
I t ’s an unusua l  s i t u a t i o n  fo r  u s .  F o s t e r i n g  as  an a s p e c t  o f  
c h i l d  c a r e  i s  recommended when p a r e n t s  cannot  cope wi th  
c h i l d - r e a r i n g .  They (N ig e r i a n  p a r e n t s )  h av en ’ t  even made an 
a t t em p t  t o  do t h i s .  They want t o  f o s t e r  t h e i r  c h i l d r e n  
because  th e y  want t o  work or  s tu d y .  In  such s i t u a t i o n s  we 
can on ly  a d v i s e  p r i v a t e  f o s t e r i n g .  We h av en ’ t  go t  th e  
f a c i l i t i e s  t o  p ro v id e  f o s t e r i n g  i n  t h e s e  c i r c u m s t a n c e s . . . .
Most o f  them don’ t  come t o  us anyway. We only  h e a r  o f  i t  
when t h e r e  a r e  problems and they  do have tremendous problems 
( s o c i a l  w o rk e r ) .
Holman ( 1973) has  shown t h a t  the  i n c id e n c e  o f  p r i v a t e  f o s t e r i n g  i s  v e ry  
h igh  amongst West A f r i c a n  f a m i l i e s .  He drew a t t e n t i o n  t o  t h e  l a c k  o f  
sympathy r e c e iv e d  from the  s o c i a l  s e r v i c e s .  Moreover,  he showed t h a t  
where t h e r e  had been long te rm p r i v a t e  f o s t e r i n g  o f  10 y e a r s  o r  more,  some 
West A f r i c a n  p a r e n t s  had found themselves  in vo lved  in  c o u r t  c a s e s  when 
f o s t e r  p a r e n t s  had a p p l i e d  fo r  th e  cus tody  o f  th e  c h i l d r e n  th e y  had taken  
c a r e  o f  f o r  so long .  Repor ts  about  such c a s e s  had w o r r i e d  N ig e r i a n  p a r e n t s  
and whenever i t  was thought t h a t  th e  f o s t e r  p a r e n t  was g e t t i n g  ' t o o  fond '  
o f  the  c h i l d ,  th e  c h i l d  was moved t o  an o th e r  f o s t e r  p a r e n t .  E ig h t  o f  th e  
c h i l d r e n  had s t a y e d  wi th  only one f o s t e r  p a r e n t ,  11 had been moved t h r e e  or  
more t imes  and th e  r e s t  had been moved from one f o s t e r  p a r e n t  t o  a n o t h e r  
tw ic e .  Apart  from th e  p e rc e iv e d  " fondness"  which they  were conce rned  might  
lead  t o  a cus tody  c a s e ,  N ig e r i a n  p a r e n t s  a l s o  moved t h e i r  
c h i l d r e n  when they  were d i s s a t i s f i e d  wi th  the  f o s t e r  p a r e n t s '  c h i l d  c a r e  
methods:
We f o s t e r e d  h e r  t o  (X ) . She s t a y e d  t h e r e  about  -  I  t h i n k  she 
was a y e a r .  She s t a y e d  t h e r e  about  n in e  months.  She 
s u f f e r e d  smal lpox,  e v e r y t h i n g .  When I  went t h e r e  she was
always hungry and t h e r e  were so many -  more than  t e n  o f  them.
Wel l ,  she was f o s t e r i n g  about  f i v e  with  h e r  own f i v e  
c h i l d r e n . . .  I  b rought  h e r  back .  Then I  s en t  h e r  t o  (Y).  At
a y ea r  and n in e  months she expec ted  h e r  t o  almost  wash
h e r s e l f  by go ing  to  t o i l e t  and e v e r y t h i n g . . . .She s u f f e r e d  
measles  t h e r e .  Then I  took  h e r  home and was t a k in g  h e r  t o  
d a i l y  minder ( m o t h e r ) .
This  mother had go t  i n  touch wi th  th e  f i r s t  f o s t e r  p a r e n t  th rough  ’ the
f r i e n d  o f  my f r i e n d ’ and th e  second had been th rough  an a d v e r t i s e m e n t  
p la ced  i n  a l o c a l  p a p e r .  Problems r e l a t e d  t o  p r i v a t e  f o s t e r i n g  have now 
been reco g n ized  bo th  by the  n a t u r a l  p a r e n t s  themselves  and t h e  r e l e v a n t  
s o c i a l  s e r v i c e s  d e p a r tm e n t s .  Although i t  i s  known t h a t  Lambeth S o c i a l  
S e rv ic e s  [5]  have  t a k e n  a keen i n t e r e s t  i n  t h i s  a s p e c t  o f  West A f r i c a n  
e t h n i c  m i n o r i t y  l i f e ,  i t  i s  f e l t  t h a t  t h e r e  i s  s t i l l  a wide gap i n  th e  
knowledge base  from which s o c i a l  workers  p roceed  t o  g iv e  a d v ic e  on such 
i s s u e s  ( s e e  E l l i s  e t  a l . ,  1978).
The f i v e  s o c i a l  workers  spoken t o  i n  two d i f f e r e n t  l o c a l  a u t h o r i t i e s  
showed t h a t  they  were v e ry  concerned  t o  g iv e  p r o f e s s i o n a l l y  a p p r o p r i a t e  
adv ice  t o  th e  N ig e r i a n  p a r e n t s  the y  were th e n  l i a i s i n g  w i t h .  N e v e r t h e l e s s ,  
a s  w i th  some t e a c h e r s ,  th e s e  s o c i a l  workers too  c r e a t e d  m en ta l  s tum bl ing  
b locks  t o  th e  u n d e r s t a n d i n g  o f  th e  f o s t e r i n g  needs  o f  N i g e r i a n  p a r e n t s .  In  
the  B r i t i s h  s o c i a l  s e r v i c e  c o n t e x t ,  f o s t e r i n g  i s  a s t r a t e g y  fo r  d e a l i n g  
with  c r i s i s  i n  a f a m i ly .  N ig e r i a n  p a r e n t s  (and o t h e r  West A f r i c a n s )  a r e  
l i k e l y  t o  choose f o s t e r  c a r e  fo r  t h e i r  c h i l d r e n  i n  a n t i c i p a t i o n  o f  a 
p o s s i b l e  fam i ly  c r i s i s  due t o  the  p re s en ce  o f  t h e i r  c h i l d ( r e n ) .  Goody and 
Groothues ( 1979:77) p o in t  ou t  t h a t  i n  fami ly  s i t u a t i o n s  where each spouse 
i s  aiming t o  ach ieve  h i s  o r  h e r  own g o a l s  ' c h i l d r e n  r e p r e s e n t  an added 
c o m p l ic a t io n  and f o s t e r i n g  ( i s ) a  welcome s i t u a t i o n ' . In  t h e i r  s tu d y  o f  
' s t r e s s  i n  m a r r i a g e '  Goody and Groothues  (1979) found t h a t  t h e  p r e s e n c e  o f  
c h i l d r e n  was no t  in  i t s e l f  r e s p o n s i b l e  f o r  p a r t i c u l a r  l e v e l s  o f  s t r e s s  in  
West A f r i c a n  m a r r i a g e s .  However, t h e r e  was one i n s t a n c e  i n  which a mother  
who, a f t e r  t a k in g  h e r  son away from f o s t e r  p lacem en t ,  r e t u r n e d  him because  
th e  couple f e l t  t h a t  he had ' c r i p p l e d *  them. In  o t h e r  words,  t h e i r  s o n ' s  
p re sence  had p la ced  an u n a c c e p ta b l e  l e v e l  o f  s t r e s s  on them.
This shows s t a r k l y  th e  d i f f e r e n c e  between c h i l d  c a r e  norms i n  B r i t a i n  
and th o s e  o f  West A f r i c a n  p a r e n t s  h e r e .  Not long ago t h e  B r i t i s h  
( t r a d i t i o n a l )  middle c l a s s e s  had a tendency  t o  send t h e i r  c h i l d r e n  o f f  t o  
b oa rd in g  s c h o o l .  Others  got  (and s t i l l  g e t )  au p a i r  g i r l s  a n d / o r  nannys 
t o  t a k e  the  edges o f f  the  ' c r i p p l i n g '  e f f e c t s  o f  c h i l d  r e a r i n g .  Most o f  
the  p a r e n t s  in te rv iew ed  had grown up i n  environments  where t h e y  would not  
have been s o l e l y  r e s p o n s i b l e  f o r  t h e i r  c h i l d r e n ' s  i n i t i a l  c a r e  (Ogbuibe ,
1972). They would have been he lp ed  by a wide range  o f  f a m i ly  members ( f o r  
example,  g r a n d p a r e n t s ,  s i s t e r s ,  n i e c e s )  o r  p a i d  home h e l p s  (Uka,  1966; 
F ad ipe ,  1970). Thus g iv i n g  up o n e ' s  own am bi t ions  i n  o r d e r  t o  t a k e  c a r e  o f
o n e ’s c h i l d r e n  i s  no t  a t r a d i t i o n a l  p a r t  o f  N ig e r ia n  p a r e n t s '  r e p e r t o i r e  o f  
c h i l d  c a r e  o p t i o n s .  As p a r e n t - s t u d e n t s  they  had l i m i t e d  incomes.  The 
b u r e a u c r a t i c ,  i n e f f i c i e n t  and t ime consuming p ro c e s s  o f  t r a n s f e r r i n g  funds 
from N ig e r i a  t o  B r i t a i n  f u r t h e r  compounded the  p a r e n t s '  f i n a n c i a l  
d i f f i c u l t i e s .  Judg ing  from t h e i r  a c c o u n t s ,  i f  they  cou ld  have a f f o r d e d  
i t ,  pa id  home h e l p s ,  d a i l y  or  weekly c h i l d  minding ( i n  t h a t  o r d e r )  would 
have been th e  p r e f e r r e d  o p t i o n s .  As S a i f u l l a h  Khan (1979) p o i n t s  ou t  i t  i s  
r a t h e r  i r o n i c  t h a t  th e  ' l i b e r a t e d '  West f a i l s  t o  u n d e r s t a n d  a m o t h e r ' s  wish 
no t  t o  be t i e d  down i n  th e  home.
The p a r t i c u l a r  conce rn  o f  t h e  s o c i a l  s e r v i c e s  i s  i n  terms o f  the  
harmfu l  e f f e c t s  o f  f o s t e r i n g .  E l l i s  e t  a l .  (1978) and Holman (1973) have 
given  accoun ts  o f  th e  ad jus tm en t  problems f o s t e r e d  c h i l d r e n  have  t o  cope
w i th .  Hence,  the  v e ry  n a t u r e  o f  t h e i r  concern  en s u re s  a b i a s  towards
f o s t e r  p la cements  which 'have  gone w r o n g ' . Although th e y  c i t e d  obvious  
c a s e s  o f  p a r e n t a l  n e g l e c t ,  the  p a r e n t s  invo lved  i n  t h i s  p r e s e n t  r e s e a r c h
were concerned enough t o  ensu re  t h a t  the y  were aware o f  th e  c h i l d ' s
p ro g re s s  and took  s t e p s  t o  c o r r e c t  u n s a t i s f a c t o r y  s i t u a t i o n s .
Gandy e t  a l .  (1983) have p o in t e d  ou t  t h a t  th e  watchword o f  s o c i a l  
workers should  be ' p r e v e n t i v e  c a r e 1. Thus s o c i a l  work i n t e r v e n t i o n  wi th  
West A f r i c a n  p a r e n t s  i s  l i k e l y  t o  succeed i f  s o c i a l  workers  ac c e p t  t h a t  
f o s t e r i n g  i s  a u s e f u l  c h i l d - c a r e  s t r a t e g y  even though t h e r e  might  n o t  be a 
breakdown i n  th e  m a r i t a l  r e l a t i o n s h i p  o f  th e  coup les  conce rned .  Based on 
r e s e a r c h  i n  I s r a e l  c a r r i e d  ou t  t o  d i s c o v e r  th e  'meaning o f  h e l p '  w i th  
p a r t i c u l a r  r e f e r e n c e  t o  ' r o l e - r e l a t i o n s ' ( k i n ,  p e e r  g roup ,  s o c i a l  s e r v i c e s  
-  f o r  example,  t e a c h e r - p u p i l ,  d o c t o r - p a t i e n t )  Shap iro  (1983) s u g g e s t s  t h a t  
the  r e c o g n i t i o n  o f  p a r t i c u l a r  types  o f  h e l p  s t r a t e g i e s  employed by 
d i f f e r e n t  s o c i a l  groups w i l l  only  be e f f e c t i v e  i f  a t  th e  same t ime  methods 
o f  d e s ig n in g  and p r e s e n t i n g  h e l p  match th e  s o c i a l  g roups '  d e f i n i t i o n  o f  th e  
s i t u a t i o n .  C or r igan  and Leonard (1978) have  d i s c u s s e d  how p r e v e n t a t i v e  
fami ly  d i f f i c u l t i e s  w i th  th e  ind igenous  p o p u l a t i o n  have been i n a d v e r t e n t l y  
al lowed t o  d e t e r i o r a t e .
In  t h i s  p r e s e n t  r e s e a r c h ,  the  im pres s ion  was ga ined  t h a t  t h r e e  o f  th e  
s o c i a l  workers spoken t o  f e l t  t h a t  N ig e r i a n  p a r e n t s  d i d  n o t  r e a l l y  c a r e  
about  the  w e l f a r e  o f  t h e i r  c h i l d r e n .  One o f  them pu t  i t  t h u s :
R e a l ly  r e f u s i n g  t o  t a k e  c a r e  o f  him j u s t  because  he  wants t o  
s tudy  and she  (h e r  emphasis)  wants t o  work i s  r a t h e r  
s e l f i s h  and u n c a r in g .
When c a r r i e d  out  a p p r o p r i a t e l y  w i th  both  f o s t e r  and n a t u r a l  p a r e n t s  aware 
o f  t h e i r  r e s p o n s i b i l i t i e s  t o  the  c h i l d ,  and where the  c h i l d  i s  s o c i a l i z e d  
i n t o  u n d e r s t a n d in g  t h a t  f o s t e r  placement i s  no t  synonymous w i th  p a r e n t a l  
r e j e c t i o n ,  i t  i s  l i k e l y  t h a t  f o s t e r i n g  as  a s t r a t e g y  f o r  c h i l d  r e a r i n g ,  i s  
no t  i n  i t s e l f  harmfu l  ( s e e  BAAF, 1983; Bean, 1984).
There was no ev idence  in  the  c h i l d r e n ' s  r e s p o n s e s  t o  su g g e s t  t h a t  th e y  
f e l t  the y  had s u f f e r e d  e m o t io n a l ly  from be ing  f o s t e r e d .  When a sked ,  t h e y
could  h a r d l y  remember the  d e t a i l s  o f  be ing  f o s t e r e d .  I t  i s  s u g g e s te d  t h a t  
the  s o c i a l  work emphasis  on the  harmfu l  e f f e c t s  o f  f o s t e r i n g  a r i s e s  as  a 
r e s u l t  o f  th e  n a t u r e  o f  s o c i a l  work p r a c t i c e  which i n v a r i a b l y  d e a l s  w i th  
'p rob lem '  f a m i l i e s .  I f  f o s t e r i n g  i s  t o  be used ,  West A f r i c a n  p a r e n t s  a re  
i n c r e a s i n g l y  be ing  adv i sed  t o  ge t  i n  touch w i th  t h e i r  l o c a l  s o c i a l  s e r v i c e s  
who, though they  cannot  o f f e r  l o c a l  a u t h o r i t y  f o s t e r  c a r e ,  can h e l p  a r r a n g e  
fo r  s u i t a b l e  p r i v a t e  f o s t e r  p a r e n t s  o r  c h i l d  minders  ( E l l i s  e t  a l .  (1978) ;  
Lambeth S o c ia l  S e rv ice s  have s e t  up a p r i v a t e  f o s t e r i n g  u n i t  [ 5 ] ) .
The dilemma N ig e r i a n  p a r e n t s  faced  was e i t h e r  t o  keep t h e i r  c h i l d r e n  
and by so doing become in vo lved  i n  an a c t i o n  which they  c o n s id e r e d  would 
no t  be i n  the  b e s t  i n t e r e s t  o f  t h e i r  c h i l d r e n  o r  t o  f o s t e r  t h e i r  c h i l d r e n  
so t h a t  the y  co u ld ,  in  f u t u r e ,  a f t e r  a c h i e v in g  t h e  n e c e s s a r y  
q u a l i f i c a t i o n s ,  p ro v id e  a ' b e t t e r  l i f e '  fo r  them:
M : Oh y e s .  She s u f f e r e d  a l o t .  She s u f f e r e d  beca u se  we
were l i v i n g  in  one room and he was going  t o  c o l l e g e ,  
s t u d y i n g . . . .We d i d n ' t  have enough space  so  we f o s t e r e d .
That t ime I  d i d n ' t  even know about d a i l y  mind ing .  I  was 
i n  need .  I  was d e s p e r a t e .  I  wanted where t o  pu t  h e r  so 
t h a t  I  could  go t o  w o r k . . .  There was no money coming 
from N ig e r i a  -  t h a t  our government i s  t e r r i b l e .  No
money f o r  s i x  months.  I  had t o  work.  My husband was i n  
h i s  f i n a l  y e a r .  I f  he  pass  h i s  exam -  he  c a n ' t  p a s s  h i s  
exam i f  t h e r e  i s  one sm al l  c h i l d  waking up a t  n i g h t  
c r y in g  eve ry t im e .  In  th e  end i t ' s  h e r  ( d a u g h te r )  who
w i l l  b e n e f i t  from i t .  S h e ' l l  have good home. We can
buy h e r  e v e ry t h in g  she need f o r  s c h o o l .  Even though you
d o n ' t  pay f o r  e d u c a t io n  in  t h i s  c oun t ry  sometime they  
d o n ' t  a l low  th e  ch i ld ien  t o  b r i n g  th e  school  book home.
So we have t o  g e t  i t  f o r  h e r .  She has  t o  r e v i s e  a t  
home o th e rw is e  t h e r e ' s  no need h e r  going t o  s c h o o l . . .
F : I ' v e  a l r e a d y  go t  a l l  books n e c e s s a r y  fo r  h e r  ' 0 '  Leve l
s in c e  she was 12 o r  so .
M : Yes 12.
F : I f  a t  t h a t  t ime we h a d n ' t  f o s t e r  h e r  I  d o n ' t  t h i n k  I
cou ld  have pass  t h a t  exam.
F : When we f i n i s h  a l l  t h i s  -  by t h a t  t ime she was f o u r .
These p a r e n t s  would have p r e f e r r e d  t o  c a r e  fo r  th e  c h i l d  t h e m s e lv e s ,  bu t  
t h e i r  f i r s t  and foremost  concern was fo r  them t o  be i n  a p o s i t i o n  t o  
p rov ide  the  b e s t  p o s s i b l e  f a c i l i t i e s  f o r  t h e i r  c h i l d ' s  e d u c a t i o n a l  
development.  A cause  and e f f e c t  l i n k  i s  not  be ing  made h e r e ,  b u t  i t  i s  
wor th n o t i n g  t h a t  t h i s  c h i l d  a t  th e  t ime o f  th e  r e s e a r c h  was on co u r s e  t o  
ta k e  seven 'O'  Leve ls  and two CSEs. In  h e r  l a s t  exam ina t ions  t h e  lowes t  
mark she had r e c e i v e d  was 68%. Halsey  e t  a l . ( 1980) have  t r a c e d  t h e  l i n k  
between p a r e n t ' s  socio-economic  s t a t u s  and c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s
and found i t  t o  be an im por tan t  f a c t o r  i n  c h i l d r e n ' s  e v e n t u a l  e d u c a t i o n a l  
outcome. In  t h i s  c a s e ,  a t  l e a s t ,  i t  would appea r  t h a t  th e  p a r e n t s '  concern  
to  p ro v id e  a s u i t a b l e  soc io -economic  base  fo r  t h e i r  d a u g h te r  was 
w e l l - fo u n d e d .
I t  i s  im por tan t  t o  n o te  t h a t  th e  manner i n  which th e  p r o c e s s  o f  
s ch o o l in g  d i f f e r e n t i a t e s  between o r  ' c o o l s  o u t '  (C la rk ,  1961; C ic o u re l  and 
K i t s u s e ,  1963; Hopper,  1973) what a r e  a s s e s s e d  as  "uneducab le"  c h i l d r e n  
p l a y s  a s i g n i f i c a n t  p a r t  in  the  e d u c a t i o n a l  " s u c c e s s "  o f  a c h i l d .  Thus i f  
p a r e n t s  can dem ons t ra te  t h a t  they  have ' c u l t u r a l  c a p i t a l '  i t  i s  l i k e l y  t h a t  
t e a c h e r s  w i l l  p e r c e iv e  t h e i r  c h i l d r e n  as  be ing  "educab le"  ( s e e  Bourdieu ,
1973). Moreover,  th e  c h i l d r e n  themse lves  w i l l  no t  on ly  be i n t e r e s t e d  i n  
th e  a c q u i s i t i o n  o f  school  knowledge (F u r lo n g ,  1984), b u t  a re  l i k e l y ,  in  
g e n e r a l ,  t o  engage i n  i n t e r a c t i o n a l  s t y l e s  which w i l l  en s u re  t h a t  t h e y ,  a t  
l e a s t ,  a t t e m p t  t o  a c q u i r e  e d u c a t i o n a l  q u a l i f i c a t i o n s  (C hap te r  8 ) .
10 .3 .2  P a r e n t - t e a c h e r  i n t e r a c t i o n
One c h i l d  i n  each schoo l  was i n  l o c a l  a u t h o r i t y  c a r e  a t  t h e  t ime o f  
t h i s  p r e s e n t  r e s e a r c h ,  b u t  th e  ar rangement had been a r r i v e d  a t  under  
c i rc u m s tan c es  u n r e l a t e d  t o  f o s t e r i n g .  Both were c a s e s  o f  s i n g l e  p a r e n t ' s  
i n a b i l i t y  t o  cope w i th  th e  c a r e  o f  more than  two c h i l d r e n .  Two o f  the  
c h i l d r e n  in t e rv ie w e d  were l i v i n g  w i th  g u a rd ia n s  pending th e  com ple t ion  o f  
t h e i r  secondary  s c h o o l in g  h e r e .  Accord ing t o  the  g u a r d i a n s ,  t h e  p a r e n t s  
had r e t u r n e d  t o  N i g e r i a ,  b u t  had no t  wanted t o  d i s r u p t  t h e i r  c h i l d r e n ' s  
s c h o o l i n g .  In  one o f  t h e  cases  th e  g u a rd ia n  was a f r i e n d  o f  t h e  fam i ly  
and i n  th e  o t h e r  c a s e  th e  gua rd ia n  was th e  the n  f o s t e r  p a r e n t  o f  t h e  c h i l d
from th e  age o f  about  ' f o u r  months '  t o  f i v e  y e a r s :
We've been on good terms l i k e .  When ' e r  was ' e r e  l i k e  a had 
t r o u b l e  w i th  ma phone and e l e c t r i c  b i l l s .  I  c o u l d n ' t  manage 
i t  so they  p a id  i t . . . M i n d  you a w a s n ' t  c h a rg in g  much 'b o u t  
£5 ( e a r l y  1970s).  A f o s t e r e d  a l l  t h e i r  c h i l d r e n  ( t h r e e ) .
. . . . T h e y  used t o  buy ' e r  c l o t h e s . . .  When th e y  were go ing  back  
they  asked i f  a cou ld  look a f t e r  (X) u n t i l  she f i n i s h e d  (h e r  
secondary  e d u c a t i o n ) .  Well  a c o u l d n ' t  say " N o " . . . . A ' v e  had 
no b ig  prob lems.  They send money when they  can .  They have
problems wi th  send ing  money from N i g e r i a  [ 6 ] ,  b u t  (X) does
Sa turday  jobs  ' n '  t h a t  t o  g ive  ' e r  spending  money l i k e  (White 
G uard ian ) .
The o t h e r  gua rd ia n  d id  n o t  have such a m u tu a l ly  a c c e p t a b l e  r e l a t i o n s h i p  
wi th  N ig e r i a n  p a r e n t s  e s p e c i a l l y  when t h e  c h i l d  was a l s o  a ' t r o u b l e m a k e r '  
( S e c t i o n  8 . 4 ) .  This  gua rd ia n  no t  only  had t o  cope w i th  c a r i n g  f o r  the  
c h i l d ,  bu t  a l s o  had t o  d e a l  w i th  t e a c h e r s '  com pla in t s  about  t h e  c h i l d ' s  
beh av io u r .  In  a d d i t i o n ,  t h i s  g u a rd i a n ,  to o ,  had f i n a n c i a l  problems i n
r e s p e c t  o f  th e  i r r e g u l a r  payments o f  c h i l d  main tenance  by th e  g i r l ’ s
p a r e n t s :
I  a d v i s e  h e r . . .  b u t  when I  keep g e t t i n g  a l l  t h e s e  l e t t e r s  I  
say t o  h e r  t e a c h e r  t o  w r i t e  t o  h e r  f a t h e r .  That  i s  the  
p e rson  who i s  r e s p o n s i b l e  f o r  h e r .  I ’m only  h e r  g u a rd i a n .
I  done my b e s t .  Even,  th e  f a t h e r  never  s e n t  me h e r  money 
( f o r  main tenance) f o r  about  two y e a r s  n o w . . .  I  g e t  fed  up 
so I  t e l l  h e r  t e a c h e r s  t o  w r i t e  t o  (h e r  f a t h e r )  about  a l l  
t h e s e  t h i n g s . . .  A l l  t h i s  problem wi th  h e r  i s  n o t  f o r  me
a lo n e  t o  so lve  (Black G uard ian ) .
This  g u a rd ia n  f e l t  t h e  need  t o  draw a l i n e  as  t o  how f a r  h e r  
r e s p o n s i b i l i t i e s  were t o  h e r  ward,  e s p e c i a l l y  as  she had only  ag reed  t o  
keep an eye on h e r  f o r  a few y e a r s  pending th e  com ple t ion  o f  h e r  secondary  
e d u c a t io n .  The t e a c h e r s  were aware o f  th e  s i t u a t i o n  a t  home, b u t  were 
a f f r o n t e d  when the  gua rd ia n  asked  i f  they  cou ld  w r i t e  t o  h e r  w ard ’ s f a t h e r  
fo r  the  main tenance  a l low ance .  A midd le  management t e a c h e r  though t  t h a t
t h i s  was no t  h e r  r e s p o n s i b i l i t y .  However, h e r  r e s p o n s i b i l i t y  a s  a t e a c h e r ,
as  she pu t  i t ,  r e q u i r e d  h e r  t o  inform th e  r e l e v a n t  s o c i a l  s e r v i c e s
depa r tm en t .  This  was done in  the  hope t h a t  t h e  ward might  q u a l i f y  f o r  
f i n a n c i a l  h e l p .  E v e n tu a l ly  t h i s  midd le  management t e a c h e r  w ro te  t o  the  
f a t h e r  i n  N ig e r i a  about  h i s  c h i l d ’ s schoo l  b e h a v io u r ,  b u t  t h i s  had
’ ( u n ) s a t i s f a c t o r y ’ r e s u l t s .
A f t e r  over a y e a r  o f  w r i t i n g ,  t h e  f a t h e r  had come from N i g e r i a ,
dec ided  t o  t a k e  h i s  c h i l d  back w i th  him, had changed h i s  mind and had
p leaded  w i th  the  t e a c h e r  t o  keep th e  c h i l d  i n  sch o o l :
I t ’s a nonsense when you c a n ' t  t r e a t  peop le  norm al ly  . . . . ( H e )  
the n  more o r  l e s s  begged u s ,  begged us -  i t  was p i t i f u l .  You 
know a l l  t h i s  money had been s p e n t  on h e r . . .  She was the  
chosen one from th e  fami ly  t o  r e p r e s e n t  th e  f a m i ly ,  t o  ge t  a 
good e d u c a t io n  and he  d i d n ’ t  u n d e r s t a n d  t h a t  i f  t h i s  c h i l d  
wasn’ t  go ing  t o  work,  w a s n ' t  go ing  t o  conform, she w a s n ' t  -  
she was going t o  go back w i th  n o th in g  anyway (middle  
management t e a c h e r ) .
The school  was aware o f  th e  ca s e  h i s t o r y  o f  t h i s  c h i l d .  She had n o t  on ly  
been e x p e l l e d  from h e r  p r i v a t e  s c h o o l ,  b u t  as  a d i r e c t  r e s u l t  (because  h e r  
f a t h e r  was in  N ig e r i a )  had f o r  a coup le  o f  y e a r s  been l i v i n g  i n  a l o c a l  
a u t h o r i t y  home. This  t e a c h e r  was w o r r ied  about  th e  c h i l d  and concerned  
fo r  h e r  w e l f a r e  and had been u p s e t  a t  th e  a t t i t u d e  o f  th e  c h i l d ’ s s o c i a l  
worker:
She got  a s o c i a l  worker who put  h e r  i n  crummy d ig s  somewhere 
erm and made some s o r t  o f  comment l i k e ,  "Well i t ’ s a l r i g h t  
fo r  a N ig e r i a n " ,  which r e a l l y  u p s e t  us a l l  (middle  management 
t e a c h e r ) .
This  t e a c h e r  c o n s id e r e d  th e  whole s i t u a t i o n  ' a  n o n s e n s e ’ . I t  was indeed  a
complex fami ly  s i t u a t i o n  t o  be faced  w i t h ,  b u t  a t  the  same t ime t h e r e  was 
an i n s i s t e n c e  t h a t  th e  c h i l d ' s  case  shou ld  be t r e a t e d  ' n o r m a l l y ' .
I t  i s  acknowledged h e r e  t h a t  t e a c h e r s  shou ld  a t tem p t  v e ry  s e r i o u s l y  t o  
t r e a t  c h i l d r e n  ' n o r m a l l y 1, b u t  as  Stone (1981) p o i n t s  o u t ,  t h i s  shou ld  be 
in  th e  c l a ss room  s e t t i n g  i n  c o n n ec t io n  w i th  such m a t t e r s  a s  th e  g e n e r a l
p r o v i s i o n  o f  e d u c a t i o n a l  o p p o r t u n i t y .  However, when p a r e n t s  o f  whatever
s o c i a l  c l a s s  or  e t h n i c  grouping  a r e  c o n s u l t e d  about  t h e i r  c h i l d r e n ' s
b eh a v io u r ,  knowledge o f  th e  c i rc u m s tan c es  su r round ing  th e  ca s e  needs  t o  be 
used as  p a r t  o f  the  s o l u t i o n .
There a r e  e d u c a t i o n a l  g u i d e l i n e s  on t h e  s t e p s  r e q u i r e d  t o  be  ta k e n  t o  
so lve  c h i l d r e n ' s  behav iou r  problems.  These g u i d e l i n e s  become i n e f f e c t i v e  
i f  the y  a r e  r i g i d l y  a p p l i e d  t o  a l l  c a s e s  i r r e s p e c t i v e  o f  th e  c i r c u m s ta n c e s  
(R. B a l l a r d ,  1979). This  does no t  sugges t  t h a t  the  c h i l d ' s  b eh a v io u r  be 
excused ,  bu t  t h a t  i t  should  be u n d e r s to o d .  I t  was d i s c o v e r e d  t h a t  t h i s  
c h i l d  v e r y  much wanted t o  be w i th  h e r  f a t h e r  wherever he  was. She d id  not  
l i k e  be ing  s e p a r a t e d  from him. Thus from th e  c h i l d ' s  p o i n t  o f  view,  the  
f a t h e r ' s  s u g g e s t i o n  t o  t a k e  h e r  back w i th  him would have been  most  h e l p f u l .
I t  i s  no t  be ing  sugges ted  t h a t  i n  a l l  c a s e s  such s u g g e s t i o n s  a r e
a p p r o p r i a t e ,  bu t  t h a t  c h i l d r e n ' s  em ot iona l  t i e s  w i th  t h e i r  p a r e n t s  might  
o v e r r i d e  t h e  need t o  s t a y  i n  a p l a c e  th e y  have  been born  and s c h o o le d .
An im press ion  was ga ined  t h a t  t e a c h e r s  invo lved  i n  c a s e s  s i m i l a r  t o  
t h i s  one were conce rned  t o  " p r o t e c t "  t h e  c h i l d r e n  from b e in g  s e n t  t o  
N ig e r i a  because  they  c o n s id e re d  t h a t  c h i l d r e n  who had been born  i n  B r i t a i n  
would have ' t r em endous '  s o c i a l  ad ju s tm en t  problems and t h a t  t h i s  would 
e v e n t u a l l y  make th e  send ing  home s t r a t e g y  c o u n t e r - p r o d u c t i v e .  In  c a se s  
where th e  c h i l d r e n ' s  p a r e n t s  a r e  in  N i g e r i a ,  t e a c h e r s  need t o  be aware 
t h a t  B r i t i s h  born  N ig e r i a n  c h i l d r e n  may n o t  wish t o  s t a y  i n  B r i t a i n .  C. 
B a l l a r d  (1979:128)  s u g g e s t s  t h a t  B r i t i s h  u n d e r s t a n d in g  o f  r e l a t i o n s  between 
e t h n i c  m i n o r i t y  c h i l d r e n  (w i th  p a r t i c u l a r  r e f e r e n c e  t o  A sian  c h i l d r e n )  and 
t h e i r  p a r e n t s  ' i s  a g ro s s  o v e r s i m p l i f i c a t i o n  o f  a wide range  o f  complex 
p e r s o n a l  e x p e r i e n c e s ' .  The t e a c h e r s '  wish  t o  p r o t e c t  N i g e r i a n  c h i l d r e n  
from a N ig e r i a n  " f a t e "  emphasizes th e  n e g a t i v e  p e r c e p t i o n s  t e a c h e r s  have o f  
the  c h i l d r e n ' s  c o u n t ry .  Moreover,  t o  t h i n k  t h a t  i n  a l l  c a s e s  B r i t i s h  
born  N ig e r i a n  c h i l d r e n  would r a t h e r  s t a y  i n  B r i t a i n  t h a n  t a k e  on the  
" c h a l l e n g e "  o f  l i v i n g  in  a l e s s  t e c h n o l o g i c a l l y  advanced c o u n t ry  i s  g r o s s l y  
na ive  ( s e e  S e c t io n  10 .4) .
N ig e r i a n  p a r e n t s  employ the  s u g g e s t io n  t o  send t h e i r  c h i l d r e n  home t o  
N ig e r i a  and th e  idea  o f  a subsequen t  s e p a r a t i o n  from t h e i r  p a r e n t s  as  a 
method o f  c h i l d  c o n t r o l .  This  method o f  c h i l d  c o n t r o l  i s  used  i n  a s i m i l a r  
manner as  ind igenous  p a r e n t s  t h r e a t e n  t h e i r  c h i l d r e n  t h a t  t h e y  w i l l  c a l l  i n  
th e  p o l i c e  o r  s o c i a l  worker.  G e n e r a l l y ,  t e a c h e r s  i n t e r p r e t e d  N ig e r i a n  
p a r e n t s  s o l u t i o n s  as  u n h e l p f u l .  This  i s  p r i m a r i l y  because  t h e  N ig e r i a n  
p a r e n t s  the y  have d i f f i c u l t i e s  w i th  do n o t  o f f e r  th e  more f a m i l i a r  ty p e s  o f  
s o l u t i o n s  t e a c h e r s  a re  accustomed t o .  N e i t h e r  do they  r e a d i l y  a c c e p t
t e a c h e r s 1 s o l u t i o n s  as  th e  most a p p r o p r i a t e .
I t  has  been shown in  Chapter  7 t h a t  t e a c h e r s  r e s e n t e d  N ig e r i a n  
p a r e n t s  who c h a l l e n g e d  t h e i r  p r o f e s s i o n a l  competence.  N ig e r i a n  p a r e n t s ’ 
r e p e r t o i r e  o f  s o l u t i o n s  in c lu d e  th o s e  t h a t  a r e  n o t  mere ly  c u l t u r a l l y  based ,  
bu t  informed by th e  very  n a t u r e  o f  t h e i r  b e l i e f  i n  t h e i r  t r a n s i e n t  dom ic i l e  
in  t h i s  c oun t ry  ( S e c t i o n  10 .4 ) .  Whether the  p a r e n t s  a c t u a l l y  l e a v e  o r  not  
i s  im m a te r i a l .  The im por tan t  p o i n t  t o  n o te  i s  t h a t  t h e i r  d e f i n i t i o n  o f  
t h e i r  r e l a t i o n s h i p  w i th  t h i s  c o u n t ry  i s  based  on a t r a n s i e n t  one.  I n  11 o f  
my 36 c a s e s ,  one o r  both  p a r e n t s  had r e t u r n e d  and t h e i r  c h i l d r e n  had been 
l e f t  w i th  g u a rd ia n s  o r  had become temporary members o f  a o n e -p a re n t  fami ly  
in  o r d e r  t h a t  th e  c h i l d r e n  might  comple te  t h e i r  e d u c a t io n .  However, i f  an 
ar rangement which the y  c o n s id e re d  t o  be  i n  t h e i r  c h i l d r e n ’ s b e s t  i n t e r e s t  
was crumbl ing  around them due t o  a wide range  o f  u n fo r s e e n  d i f f i c u l t i e s ,  i t  
i s  perhaps  no t  ’a n o n s e n s e ’ t h a t  p a r e n t s  and g u a r d i a n s ,  p e rp le x e d  by the  
unusual  b ehav iou r  o f  t h e i r  c h i l d r e n / w a r d ,  s u gges t  a s  a f i n a l  s o l u t i o n  th e  
r e t u r n  t o  N i g e r i a .
R a ther  th a n  examining th e  d i f f i c u l t i e s  i n d i v i d u a l  f a m i l i e s  e x p e r i e n c e ,  
s o c i a l  s e r v i c e  r e p r e s e n t a t i v e s  t e nd  t o  p e r c e iv e  th e  e t h n i c i t y  o f  e t h n i c  
m i n o r i t i e s  a s  t h e  problem. C. B a l l a r d  (1979:120)  su g g e s t s  t h a t
once th e  c u l t u r a l  g l o s s  had been removed,  t h e  r e a l  problems 
may be seen t o  be fundam en ta l ly  no d i f f e r e n t  from th o s e  o f
many B r i t i s h  f a m i l i e s  i n  th e  ca se  loads  o f  s o c i a l  w orke rs .
Of cou rse  the  g r e a t e s t  p a r t  o f  th e  r e p o n s i b i l i t y  fo r  e n s u r in g  t h a t  
N ig e r i a n  c h i l d r e n  a r e  ad e q u a te ly  c a r e d  fo r  l i e s  w i th  th e  N ig e r i a n  p a r e n t s  
them se lves .  What they  c o n s id e r  t o  be i n  th e  b e s t  i n t e r e s t  o f  t h e i r  
c h i l d r e n  may not  n e c e s a r i l y  be s o .  Leaving t h e i r  c h i l d r e n  h e r e  t o  com ple te  
t h e i r  ed u c a t io n  w h i le  th e y  r e t u r n  t o  N i g e r i a  t o  look f o r  employment and 
p rov ide  s u i t a b l e  accommodation fo r  t h e i r  c h i l d r e n ' s  r e t u r n  may n o t  always 
be the  a p p r o p r i a t e  cou rse  o f  a c t i o n .  In  n o t  w ish ing  t o  d i s r u p t  t h e i r
c h i l d r e n ' s  e d u c a t io n  they  may be p u t t i n g  t h e i r  c h i l d r e n  th rough  such a
quagmire o f  emot iona l  s t r a i n s  and upheava ls  t h a t  t h e y ,  f o r  example,  a c t  ou t
t h e i r  f r u s t r a t i o n s  i n  s c h o o l :
She came h e r e . . .  t o  l i v e  w i th  us when she was about  13. She 
never  behave n a s t y  a t  home. S h e ' s  a l r i g h t . . . b u t  we keep 
g e t t i n g  h e r  r e p o r t  about  h e r  (bad) behav iou r  (B lack  
G u a r d i a n ) .
N ig e r i a n s  i n  t h i s  c o u n t ry  a r e  w e l l  aware o f  the  d i f f i c u l t i e s  i n h e r e n t  
in  t r a n s f e r r i n g  money h e r e .  Hence, i t  i s  a d v i s a b l e  f o r  them t o  make
adequa te
p r o v i s i o n  f o r  t h e i r  c h i l d r e n ' s  m a in tenance .  I t  i s  r e a l i z e d  t h a t  N ig e r i a n  
p a r e n t s  a l s o  have d i f f i c u l t i e s  i n  s av ing  enough money f o r  t h e  a i r  f a r e s  o f  
themselves  and t h e i r  c h i l d r e n .  One o f  the  p a r e n t s  has  been s a v in g  f o r  the
p a s t  seven y e a r s  f o r  th e  a i r  f a r e s  o f  a f am i ly  o f  s i x .  Although the
N i g e r i a  High Commission and th e  N i g e r i a  W el fa re  O f f i c e  in  t h i s  c o u n t ry  can
be i n f u r i a t i n g l y  slow i n  d e a l i n g  w i th  c a s e s ,  the y  do p ro v id e  a range o f  
f i n a n c i a l  h e lp  and c o u n s e l l i n g  t o  ’ s t r a n d e d '  s t u d e n t s .  The more they  
become aware o f  th e  d i f f i c u l t i e s  o f  e x - s t u d e n t s  th e  more h o p e fu l  i t  i s  t h a t  
they  w i l l  ex tend  t h e i r  f i n a n c i a l  s u ppo r t  t o  t h e s e  s t u d e n t s .  In  the  
meantime i t  cannot  be s t r e s s e d  enough t h a t  p a r e n t s  about  t o  r e t u r n  t o  
N ig e r i a  should  have c l o s e  and c a r e f u l  c o n s u l t a t i o n  wi th  t h e i r  c h i l d r e n  
about  whe ther  they  should  l eave  them h e r e  o r  t a k e  them home.
I t  must be p o i n t e d  ou t  t h a t  t h i s  l a c k  o f  c o n s u l t a t i o n  was e v i d e n t  in  
only  a m i n o r i ty  o f  t h e  c a s e s .  In  most c a s e s  a m u tu a l ly  ag reed  s o l u t i o n  had 
been a r r i v e d  a t  whereby one spouse  s t a y e d  w i th  th e  c h i l d r e n  o r  the  whole 
fami ly  r e t u r n e d  t o g e t h e r .  Although over  two t h i r d s  o f  th e  c h i l d r e n  s t a t e d  
t h a t  they  would p r e f e r  t o  f i n i s h  t h e i r  e d u c a t io n  h e r e ,  t h e  remainder  
p o in t e d  out  t h a t  they  would p r e f e r  t o  r e t u r n  w i th  t h e i r  p a r e n t s  and 
complete t h e i r  secondary  e d u c a t io n  i n  N i g e r i a .  Th is  was e s p e c i a l l y  so 
fo r  c h i l d r e n  o f  14 y e a r s  and younger .  F i f t h  and s i x t h  formers  te nded  t o  
p r e f e r  t o  j o i n  t h e i r  p a r e n t s  i n  N i g e r i a  a f t e r  com ple t ing  t h e i r  p r e s e n t  
e d u c a t i o n a l  c a r e e r  h e r e .
In  t h e i r  a t t e m p t s  t o  l i a i s e  w i th  th e  c h i l d r e n ' s  homes t e a c h e r s  tended  
t o  make d e c i s i o n s  which were l i k e l y  t o  ag g ra v a te  th e  s i t u a t i o n .  This  was 
p r i m a r i l y  because  the y  wanted t o  base  th e  l i a i s o n  s o l e l y  on t h e i r  own 
d e f i n i t i o n  o f  the  s i t u a t i o n .  Teachers  may f e e l  t h a t  i t  i s  no t  p a r t  o f  t h e i r  
job  t o  d e a l  w i th  p a r t i c u l a r  ty p e s  o f  fami ly  problems.  I f  t h e y  a r e  a b l e  t o  
use  t h e i r  p o s i t i o n  t o  d i s c o v e r  i f  a g u a r d i a n ' s  ward i s  e n t i t l e d  t o  
e d u c a t i o n a l  w e l f a r e ,  a l l  th e  conce rn  and emphasis  on p a s t o r a l  c a r e  (Bes t  e t  
a l . ,  1983) and home-school  l i a i s o n  (Tomlinson,  1984; Johnson and Ransom, 
1983) becomes ' a  nonsense '  i f  t e a c h e r s  a r e  unab le  t o  d i r e c t  f a m i l i e s  on the  
pa th  t o  a n e g o t i a t e d  s e t t l e m e n t  o f  t h e i r  problems .  By n o t  h e l p i n g  the  
c u s to d i a n  o f  a c h i l d ,  t e a c h e r s '  e f f o r t s  t o  h e l p  th e  c h i l d ,  as  an 
i n d i v i d u a l ,  a r e  l i k e l y  t o  be c o u n t e r - p r o d u c t i v e :
In  th e  f i r s t  y e a r  she was r e a l l y  q u i e t  and we c o u l d n ' t  g e t  
much ou t  o f  h e r .  She was a v e r y  f r i g h t e n e d  l i t t l e  g i r l  ( she  
had been in  c a r e  and thrown o u t  o f  a p r i v a t e  s ch o o l  f o r  
non-payment o f  f e e s ) .  And then  what'she d i d  was do what we 
a l l  wanted h e r  t o  do which was t o  come ou t  o f  h e r s e l f  and 
the n  she went ove rboard .  Very r u d e ,  v e ry  a g g r e s s i v e ,  v e ry  
d i s r u p t i v e  in  l e s s o n s ,  and we found t h a t  the  g u a r d i a n ,  
whoever t h i s  lady was,  w a s n ' t  p re p a re d  t o  do much about  i t  
(middle management t e a c h e r ) .
As i n  most problem c a s e s  th e  c a u s a l  l i n k s  a r e  d e b a t a b l e .  N e v e r t h e l e s s ,  i t  
i s  l i k e l y  t h a t  a l e s s  a n t a g o n i s t i c  r e l a t i o n s h i p  would have e x i s t e d  i f  th o s e  
t e a c h e r s  r e s p o n s i b l e  f o r  the  p a s t o r a l  a s p e c t s  o f  s c h o o l i n g  had no t  f e l t  
i n s u l t e d  when p a r e n t s ,  whether  b i o l o g i c a l  o r  n o t ,  t u r n e d  t o  them f o r  h e l p .  
This  t e a c h e r  f e l t  t h a t  hav ing  been th rough  such em ot iona l  s i t u a t i o n s  t h i s  
ward needed 'compensa to ry  e d u c a t i o n ' . So d id  th e  t e a c h e r .
Having made th e s e  comments i t  needs  t o  be p o in t e d  ou t  t h a t  an 
im pres s ion  was ga ined  t h a t  t h i s  midd le  management t e a c h e r  was e s s e n t i a l l y  a 
c a r i n g  t e a c h e r  who d id  no t  have  th e  s k i l l s  t o  d e a l  w i th  what s / h e  p e r c e iv e d  
as unusua l  f am i ly  problems.  N e i t h e r  d id  s / h e  f e e l  t h a t  th e  schoo l  gave 
t e a c h e r s  enough g u i d e l i n e s  o r  room t o  d e a l  w i th  im por tan t  i s s u e s :
I t  seems t o  me t h a t  th e  way we run t h i s  p l a c e  changes every  
f i v e  minu tes  and t h a t  we a r e  no t  r e a l l y  v e ry  c o n s i s t e n t .  
(Middle management) t e a c h e r s  a r e  runn ing  a round,  you know 
and d e a l i n g  w i th  l i t t e r  and g r a f f i t i , a n d  l a v a t o r i e s ,  b u t  n o t  
more im p o r tan t  t h i n g s . . . .  I  s ee  my job  much more i n  te rms  o f  
t h e  development o f  th e  k id s  as  the y  move up th rough  th e  
s c h o o l .  L i a i s o n  wi th  t h e  p a r e n t s  and a l l  th e  e x t e r n a l
a g e n c ie s  and b e in g  f r e e  t o  do t h a t .  Being f r e e  t o  go o u t  t o
case  c o n f e r e n c e s .  To a t t e n d  c o u r t . . . T o  be in v o lv ed  i n  exam 
t ime ( t a b l i n g ) . . . b ig  d ec i s io n -m ak in g  t ime -  o p t i o n s ,  
c a r e e r s . . .
I t  i s  l i k e l y  t h a t  hav ing  expended energy and t ime on what th e y  p e r c e i v e  a s  
un im por tan t  s ch o o l in g  e v e n t s ,  t e a c h e r s  a r e  unab le  t o  d e a l  a d e q u a te l y  with  
what th e y  b e l i e v e  t o  be more im por tan t  a r e a s  o f  s c h o o l i n g .  I t  i s  up t o  
t e a c h e r s  t o  make known t h e i r  d e f i n i t i o n  o f  schoo l  p r i o r i t i e s .
There were two s u i c i d e  a t t e m p t s  i n  th e  g i r l s '  s choo l  p r i o r  t o  the  
s t a r t  o f  t h i s  p r e s e n t  s t u d y .  One o f  t h e  g i r l s  was l i v i n g  w i th  h e r  mother
w hi le  h e r  f a t h e r  had r e t u r n e d  t o  N i g e r i a .  The o t h e r  g i r l  was s t a y i n g  w i th
a g u a r d i a n .  Her fami ly  was in  N i g e r i a .  Although t h e r e  a r e  p l a u s i b l e
grounds f o r  t h i n k i n g  t h a t  one s i t u a t i o n  led  t o  th e  o t h e r ,  i t  i s  c l e a r  from
th e  accoun ts  r e c e iv e d  t h a t  th e  c h i l d r e n ' s  i n t e r a c t i o n a l  r e l a t i o n s h i p s  w i th  
t h e i r  t e a c h e r s  and p e e r  group a l s o  c o n t r i b u t e d  t o  t h e  c h i l d r e n ' s  
d i f f i c u l t i e s .  A f t e r  g e t t i n g  i n t o  t r o u b l e  w i th  h e r  t e a c h e r s  a t  schoo l  one 
o f  th e  g i r l s  had dec ided  t o  f i n d  h e r  own " s o l u t i o n "  t o  h e r  problems:
She c o u ld n ’ t  f a c e  the  consequences  o f  h e r  a c t i o n s  l a s t  y e a r
so she swallowed -  a n o th e r  g i r l  t a l k e d  h e r  i n t o  swallowing 
some s o r t  o f  p o i s o n .  She was i n  h o s p i t a l  f o r  a week.  She 
w a s n ' t  r em o rs e fu l  a t  a l l  and she w a s n ' t  g iven  any p r o p e r  h e l p  
a f t e r w a r d s  r e a l l y  and she c e r t a i n l y  w o u ld n ' t  t a k e  i t  from u s .
We o f f e r e d  h e r  c o u n s e l l i n g ,  a l l  s o r t s .  She d i d n ' t  want t h a t  
and the n  she j u s t  s o r t  o f  got  more and more o u t  o f  hand .  I  
t h i n k  she f e l t  she was so bad a n y th in g  she d id  from now on 
w o u ld n ' t  make any d i f f e r e n c e .  We l e t  h e r  come back t o  schoo l  
t h i s  y e a r ,  b u t  s h e ' s  v e ry  weak (middle management t e a c h e r ) .
This  case  emphasizes th e  d e s p e r a t e  measures  c h i l d r e n  r e s o r t  t o  when a l l  
t h o s e  invo lved  i n  c h i l d  w e l f a r e  ( t e a c h e r s ,  s o c i a l  workers  and p a r e n t s )  f a i l  
t o  a g ree e  on a m u tua l ly  n e g o t i a t e d  ( s e e  Gandy e t  a l . , 1983) c o u r s e  o f  
a c t i o n .  D e s p i t e  be ing  a ' t r o u b le m a k e r '  one o f  t h e  ' s u i c i d e '  g i r l s ,  
a c c o rd in g  t o  t h i s  midd le management t e a c h e r ,  had no t  only  ' s a v e d  a l i f e '
bu t  had ’ some i n c r e d i b l y  good q u a l i t i e s ’ . With a l i t t l e  more a p p r e c i a t i o n  
o f  th e  fami ly  s i t u a t i o n  i n  which t h i s  g i r l  was in vo lved  the  s o c i a l  s e c t o r  
o f  th e  e d u c a t i o n a l  s e r v i c e s  may have been a b l e  t o  b u i l d  on th e s e  ’good 
q u a l i t i e s ’ and thus  p rev en ted  th e  o ccu r rence  o f  a p o t e n t i a l l y  t r a g i c  
i n c i d e n t .
10.3.3 Home-school conflict ; a case study
N ig e r ia n  p a r e n t s  were,  g e n e r a l l y  speak ing ,  s a t i s f i e d  w i th  th e  
r e l a t i o n s h i p  th e y  had w i th  t h e i r  t e a c h e r s  and ,  where r e l e v a n t ,  s o c i a l  
workers .  T h e i r  main g r i e v a n c e  w i th  bo th  p r o f e s s i o n a l  groups was i n  terms 
o f  t h e  manner i n  which they  c o u n s e l l e d  t h e i r  c h i l d r e n .  N ig e r i a n  p a r e n t s  
c o n s i s t e n t l y  ex p re s sed  th e  view t h a t  t e a c h e r s ,  e d u c a t i o n a l  p s y c h o l o g i s t s ,  
and w e l f a r e  o f f i c e r s  c o u n s e l l e d  t h e i r  c h i l d r e n  i n  a manner which d id  no t  
le ad  t o  compromise,  b u t  open c o n f l i c t .
A N ig e r i a n  mother  whose son had a r r i v e d  in  the  co u n t ry  n in e  months
p r i o r  t o  the  s t a r t  o f  t h i s  f i e ld w o rk  a t  MB d e s c r ib e d  h e r  f e e l i n g s  a f t e r  a 
home v i s i t  had been made by two r e p r e s e n t a t i v e s  o f  the  l o c a l  e d u c a t io n  
a u t h o r i t y :
They s a i d  th e y  were coming t o  d i s c u s s  about  (X’ s )  work,  b u t  
they  on ly  came t o  i n s u l t  me -  what a cheek 1 . . .They were 
t a l k i n g  ru b b i s h  and I  j u s t  d i d n ’ t  want t o  be ru d e .  They 
were a s k in g  me i f  I ’d been t o  th e  zoo.  I f  I ’d t a k e n  him t o  
the  zoo and pa rk  and a l l  s o r t s  o f  o t h e r  p l a c e s .  That  I
d i d n ' t  l e t  (X) j o i n  a c l u b .  That  I  d i d n ' t  l e t  him go and
p la y  d o w n s ta i r s  . . . .  I 'm  j u s t  shocked towards t h e i r  a t t i t u d e .
They took  t h i n g s  to o  deep and to o  f a r . . .  I f  I  t e l l  you t h a t  
i t  d i d n ' t  p a i n  me I ' l l  be  t e l l i n g  you l i e . . . I f  t h e y  t h i n k  
they  can c o n t r o l  o t h e r  f a m i l i e s  the y  c a n ' t  c o n t r o l  mine 
( m o t h e r ) .
This mother was u p s e t  by t h r e e  a s p e c t s  o f  th e  home v i s i t  made by t h e s e  
school  r e p r e s e n t a t i v e s .  F i r s t l y ,  she f e l t  t h a t  they  had n o t  been t o t a l l y  
h ones t  w i th  h e r  as  t o  th e  purposes  o f  t h e i r  v i s i t  and s e c o n d ly ,  she  f e l t
t h a t  th ey  were i n t e r f e r i n g  u n n e c e s s a r i l y  in  t h e  i n t e r n a l  a f f a i r s  o f  h e r
home. F i n a l l y ,  she f e l t  she had been spoken t o  i n  a manner which 
sugges ted  t h a t  they  looked down on h e r .  These r e p r e s e n t a t i v e s  made the
home v i s i t  w i th  the  "good i n t e n t i o n "  o f  d i s c u s s i n g  th e  c h i l d ' s  l e a r n i n g  
problems and s u g g e s t in g  ways i n  which th e  mother might  enhance h i s  
knowledge o f  h i s  new envi ronment.  They a l s o  f e l t  t h a t  as  a young boy o f  14 
he was no t  be ing  g iven  th e  o p p o r tu n i ty  t o  go ou t  and p l a y  w i th  boys o f  h i s
own age .  I n  o t h e r  words,  they  though t  t h a t  h i s  mother was h i n d e r i n g  h i s
s o c i a l  and e d u c a t i o n a l  development .
I t  has  been shown above how wary N ig e r i a n  p a r e n t s  were o f  l e t t i n g
t h e i r  c h i l d r e n  mix w i th  c h i l d r e n  they  n e i t h e r  knew nor  approved o f .  Her 
son had " j u s t "  a r r i v e d  from N i g e r i a  and she f e l t  he  d id  n o t  have t h e  s o c i a l  
s k i l l s  t o  cope w i th  unguided i n t e r a c t i o n  w i th  th e  l o c a l  c h i l d r e n .  However, 
she had no t  i s o l a t e d  h e r  son from a l l  c h i l d r e n .  He had met o t h e r  
c h i l d r e n  in  t h e i r  church and had v i s i t e d  fam i ly  f r i e n d s .  As f a r  as  the  
mother was concerned she was s low ly  i n t r o d u c i n g  him t o  E n g l i sh  s o c i e t y .  
However, what the  school  r e p r e s e n t a t i v e s  had succeeded  i n  doing was sowing 
th e  seeds  o f  d i s c o n t e n t  i n  t h e  c h i l d :
Dey ( s c h o o l  r e p r e s e n t a t i v e s )  h ' o n l y  want t o  Te l p  me. Dey 
want me t o  go ou t  h ' a n d  p l a y ,  b e t  ma Mom s ay ,  "No, i t z  too  
bad h 1o u t s i d e " .  I  fave t o  s t a n d  h 1under  de window where she 
can see  me (14 y e a r  o ld  boy ) .
His mother  wished t o  keep an eye on him w h i le  he was o u t  p l a y i n g  and in  
some in s t a n c e s  p rev en ted  him from go ing  ou t  i f  she though t  t h e r e  were 
’ i r r e s p o n s i b l e ’ c h i l d r e n  around .  This  boy f e l t  v e ry  s t r o n g l y  t h a t  th e  
schoo l  r e p r e s e n t a t i v e s  were t r y i n g  t o  h e l p  him overcome h i s  d i f f i c u l t i e s .  
Indeed they  were,  b u t  i n  making t h i s  o b s e r v a t i o n  h i s  n e x t  s t e p  was t o  
c o n t r a s t  t h i s  t o  h i s  m o t h e r ' s  a t t i t u d e  which he  now i n t e r p r e t e d  a s  h e r  
u n w i l l i n g n e s s  t o  enab le  t h e  schoo l  t o  h e l p  him. In  t h i s  c a s e ,  t h o s e  who 
had d i r e c t  r e s p o n s i b i l i t y  f o r  home-school  l i a i s o n  showed t h a t  the y  lacked
th e  s k i l l s  t o  b r id g e  th e  gap between th e  home and the  s c h o o l .
R. B a l l a r d  (1979 :157 ) ,  w i t h i n  t h e  c o n t e x t  o f  c u l t u r a l  m i s u n d e r s t a n d in g  
between Asians  and B r i t i s h  s o c i a l  w orke rs ,  has  no ted  th e  manner i n  which 
o u t s i d e r s  who l a ck  th e  n e c e s s a r y  c u l t u r a l  competence may no t  
on ly  be b a f f l e d  by what t h e y  h e a r ,  b u t  may p roceed  t o  
s t r u g g l e  t o  q u i t e  i n a c c u r a t e  c o n c lu s io n s  about  what i s  
h ap p e n in g .
The e d u c a t i o n a l  r e p r e s e n t a t i v e s  c o n s id e re d  i t  an u n s a t i s f a c t o r y  s i t u a t i o n  
t h a t  t h i s  mother d id  n o t  a l low  h e r  son th e  freedom t o  j o i n  c l u b s  and
s o c i a l i z e  i n  a manner g e n e r a l l y  a s s o c i a t e d  w i th  B r i t i s h  c h i l d r e n .  However,  
as  p o in t e d  ou t  above N ig e r i a n  p a r e n t s  p e r c e iv e d  some o f  t h e  c h i l d r e n  in  
t h e i r  neighbourhood as  ' low  c l a s s '  ' r u f f i a n s ' .  As m a ture  s t u d e n t s  t h e s e  
p a r e n t s  u s u a l l y  cou ld  only  a f f o r d  accommodation in  ' s h a b b y '  a r e a s  ( s e e  
Goody and G roothues ,  1979). T he i r  b e l i e f  i n  th e  t r a n s i e n c e  o f  t h e i r  s t a y  
i n  t h i s  co u n t ry  ensured  t h a t  they  s t a y e d  in  a r e a s  w i th  cheap h o u s in g  o r  in  
c o u n c i l  accommodation.  Thus when s o c i a l  workers and o t h e r  e d u c a t i o n a l  
r e p r e s e n t a t i v e s  v i s i t  them a t  home, the y  may draw i n a c c u r a t e  c o n c l u s i o n s  
about  the  p a r e n t s '  s o c i a l  s t a t u s .
The t u r n  o f  e v e n t s  emanating from t h e  v i s i t  o f  two e d u c a t i o n a l
r e p r e s e n t a t i v e s  led  th e  p a r e n t s  t o  wish  t o  b reak  o f f  c o n t a c t  w i th  th e
school  and i t s  r e p r e s e n t a t i v e s .  Th is  in c lu d ed  me even though i t  had been  
e x p la in ed  t h a t  I  was a c t i n g  in d e p e n d e n t ly .  I  was no t  t h e r e  a t  th e  t im e  o f  
the  v i s i t ,  bu t  hav ing  h ea rd  o f  the  soured  r e l a t i o n s h i p ,  I  v e n t u r e d  t o  v i s i t  
h e r .  By t h i s  t ime ( f o u r  days l a t e r )  she had calmed down and was a b l e  t o
p e r c e iv e  me a s  an independent  p e r s o n .  A top  management t e a c h e r  then  
a r r a n g e d  a schoo l  based  meeting  ( j u s t  over  a week l a t e r )  w i th  t h e  mother 
and one o f  th e  schoo l  r e p r e s e n t a t i v e s .  I  was i n v i t e d  t o  a t t e n d  s u b j e c t  t o  
the  m o t h e r ’s agreement.  During t h i s  meeting  th e  d i s c u s s i o n  c e n t r e d  around 
c l a r i f y i n g  th e  m i su n d e r s t an d in g  between th e  i n t e n t  o f  th e  home v i s i t  and
i t s  outcome. The r e s e a r c h e r  avoided  t a k i n g  an a c t i v e  p a r t  in  t h i s
d i s c u s s i o n  u n t i l  t h e  t h r e e  p a r t i e s  had been a b l e ,  r e l a t i v e l y  s u c c e s s f u l l y ,  
t o  i r o n  out  t h e i r  g r i e v a n c e s  and began t o  approach th e  c h i l d ’s s c h o o l in g  
from a d i f f e r e n t  p e r s p e c t i v e .  Towards th e  end o f  t h e  mee t ing  the  
r e s e a r c h e r  p o in t e d  ou t  t h a t  th e  mother had observed  t h a t  i n  th e  s c h o o l ’ s
a t tem p t  t o  h e l p  h e r  son ,  th e y  were i n  e s sence  t u r n i n g  him a g a i n s t  h e r .  The
mother  had p u t  i t  t o  me th u s :
I t ’s (X -  son) th e y  want t o  h e l p .  So O.K. th e y  shou ld  t a l k
t o  him. I  d o n ' t  want t o  know about  i t . . . I  ' v e  been  h e a r i n g
b e f o r e  how t h e s e  peop le  b e h a v e . . .Small  t ime now th e y  w i l l  
want t o  t a k e  him a w a y . . . I ' l l  send him back home b e f o r e  they
can do t h a t  (from n o te s  taken  as  i t  had been c o n s id e re d
i n a p p r o p r i a t e  t o  use  the  t a p e  r e c o r d e r  a f t e r  she had in c lu d e d  
me among th e  people  she d id  no t  wish t o  see  a t  th e  h e i g h t  o f  
h e r  annoyance w i th  schoo l  r e p r e s e n t a t i v e s ) .
I t  may be a rgued  t h a t  th e  m o t h e r ' s  i n t r a n s i g e n c e  was now a p a r t  o f  the  
c h i l d ' s  p roblems.  Even though th e  schoo l  f e l t  t h a t  she had u n r e a l i s t i c  
e x p e c t a t i o n s  o f  th e  e d u c a t i o n a l  p r o g r e s s  o f  h e r  son ,  t h i s  mother  was 
c o n s id e re d  by the  schoo l  as  b e in g  p r e p a re d  t o  c o - o p e r a t e  w i th  i t .
The c o n f l i c t  between the  home and the  schoo l  had a r i s e n  p r i m a r i l y  
because  th e  e d u c a t i o n a l  r e p r e s e n t a t i v e s  concerned  had been t a c t l e s s  w i th  
t h e i r  approach t o  t h e  mother .  Judg ing  from th e  manner i n  which th e  mother  
responded  t o  th e  p o s s i b i l i t y  o f  hav ing  a n o th e r  meeting  and h e r  conduc t  
du r ing  i t ,  i t  was c l e a r  t h a t  had th e  i n i t i a l  approach  been more 
s e n s i t i v e l y  c a r r i e d  o u t ,  she too  would have been s e n s i t i v e  enough to  
a p p r e c i a t e  th e  r e p r e s e n t a t i v e s '  conce rn .
MacBeth (1983:243) p o i n t s  ou t  t h a t
the  commitment o f  school  management t o  home-school  l i a i s o n  
i s  e s s e n t i a l .  I f  l e a d e r s h i p  i s  h a l f - h e a r t e d ,  c y n i c a l  or  
h o s t i l e ,  th e  w o r t h i e s t  e f f o r t s  o f  th o s e  in  t h e  schoo l  
community a re  bound t o  be damaged (a s  quoted i n  Tomlinson,  
1984:123).
The school  r e p r e s e n t a t i v e s  i n  th e  case  c i t e d  above d i d  admit  t h a t  t h e y  had 
approached the  mother i n  an i n a p p r o p r i a t e  manner. There had been  open 
c o n f l i c t  and i t  had been r e s o l v e d  -  a t  l e a s t  f o r  th e  t ime b e i n g .  
Tomlinson (1984:123)  a rgues  t h a t  t e a c h e r s ’ r e p e t i t i o n  o f
recommendations and e x h o r t a t i o n s  t o  a c t i o n ,  w h i l e  a t  th e  
same t ime t a k i n g  a c y n i c a l  o r  d i s m i s s i v e  a t t i t u d e  towards 
homes and p a r e n t s  ( - )  w i l l  no t  so lv e  th e  c r i s i s  o f  c o n f id e n c e
between m inority  homes and sc h o o ls .
10.3.4 Teacher counselling
N ig e r ia n  p a r e n t s  f e l t  t h a t  t e a c h e r s ’ c o u n s e l l i n g  methods were
i n v a r i a b l y  des igned  t o  ’ t a k e 1 t h e i r  c h i l d r e n  away from them. Two c h i l d r e n
s t a t e d  t h a t  the y  were r e c e i v i n g ,  from t e a c h e r s ,  in fo rm al  c o u n s e l l i n g  i n  
r e s p e c t  o f  how t o  manage t h e i r  r e l a t i o n s h i p  w i th  t h e i r  p a r e n t s .  Both g i r l s  
were over  16 y e a r s  o ld  and a l though  th e  adv ice  g iven  was c o n f i d e n t i a l  
between c o u n s e l l o r  and c o u n s e l l e d ,  t h e  i n fo rm a t io n  r e c e iv e d  was used  by the  
c h i l d r e n  t o  c o n f ro n t  t h e i r  p a r e n t s .
A s i x t h  form g i r l  had p o in t e d  ou t  t h a t  she was h av ing  problems w i th  h e r  
f a t h e r  because  he d id  no t  u n d e r s t a n d  h e r .  She l i k e d  go ing  o u t ,  b u t  he 
always i n s i s t e d  t h a t  she be back by 9 p.m. on week days and 11 p.m. a t  
weekends:
One day ( p a s t o r a l  t e a c h e r )  asked  me what the  m a t t e r  was 
because  I  was i n  a bad mood. ..My Dad had an argument w i th  
m e . . . ( P a s t o r a l  t e a c h e r )  t o l d  me I  can le ave  home i f  I  want 
t o .  That  I  s h o u ld n ’ t  have t o  do a l l  th e  work and s t a y  a t  
home and no t  be w i th  my f r i e n d s . . . I  t o l d  my Dad ( l a t e r )  t h a t  
I t d j u s t  l e a v e  him and t h a t  t h e r e ' s n o th in g  he  can  do abou t  
i t  because  I ’m s i x t e e n  now ( s i x t h  form g i r l ) .
The f a t h e r  was f u r i o u s  about  t h i s .  Not knowing t h a t  h i s  d a u g h t e r  had
spoken t o  me about  t h i s  p a r t i c u l a r  s u b j e c t  he informed me t h a t  he  was 
hav ing  some d i f f i c u l t i e s  w i th  b r i n g i n g  up h i s  d a u g h te r  on h i s  own:
S h e ' s  growing up .  She wants t o  a c t  b i g ,  b u t  she  d o e s n ' t  
r e a l i z e  t h a t  l i f e  i s  d i f f i c u l t  ou t  t h e r e . . .  I  d o n ' t  know t h e  
f a m i l i e s  o f  ( h e r )  f r i e n d s  so I  te n d  t o  be s t r i c t  w i th  h e r  
and I  e x p la in e d  i t  t o  h e r .  Sometimes she u n d e r s t a n d s .  
Sometimes she j u s t  g e t s  i t  i n t o  h e r  head t o  misbehave .  Once 
I  s t a r t  l e t t i n g  h e r  go ou t  ( t o o  much) I  may no t  be  a b l e  t o  
keep c o n t r o l  o f  i t . . . S h e  knows s h e ' s  f r e e  t o  ask  me ( t o  go 
o u t ) ,  b u t  she knows I  w i l l  s ay ,  "No". I t  w i l l  always be no.
I f  I  r e c e i v e  a l e t t e r  from th e  schoo l  I ' l l  l e t  h e r  go t o  
school  p a r t y  o r  d i s c o ,  b u t  no t  l a t e r  th a n  1l ( p . m . )  ( f a t h e r ) .
From in fo rm a t io n  g a th e re d  school  s i x t h  form p a r t i e s  ended abou t  10.30 p.m. 
and t h i s  was what t h i s  f a t h e r  based h i s  t ime l i m i t  on.
The f a t h e r ' s  main concern  was f o r  th e  s a f e t y  o f  h i s  d a u g h t e r .  Hence ,
he sometimes went t o  b r i n g  h e r  home o r  gave h e r  enough money t o  t a k e  a t a x i
home, bu t  he  d id  l i m i t  the  e x t e n t  t o  which he was p r e p a re d  t o  accommodate
the  l a t e  n i g h t  a s p e c t  o f  youth  s u b c u l t u r e .  He r e a l i z e d  t h a t  h i s  wish  t o  
p r o t e c t  h e r  from o u t s i d e  i n f l u e n c e s  needed t o  be tempered and so  h e  made up 
fo r  h i s  s t r i c t n e s s  by g iv in g  h e r  e x t r a  money and in d u l g in g  h e r  i n  most  o f
t h e  t h i n g s  t h a t  she wanted -  excep t  o f  c o u r s e  i f  i t  was t o  go o u t .  He f e l t
t h a t  i n  t h i s  way he  was a b l e  t o  ' s o o t h e 1 h e r  and succeed i n  a r r i v i n g  a t  a
' b a l a n c e d '  r e l a t i o n s h i p .  He a l s o  p e r c e iv e d  h e r  wish t o  be ou t  a t  p a r t i e s  
and d i s c o s  as  a h in d e ra n ce  t o  th e  o r g a n i z a t i o n  o f  h e r  schoo l  work.  He 
i n s i s t e d  t h a t  a p o s s i b l e  d e t e r i o r a t i o n  o f  t h e i r  r e l a t i o n s h i p  was no excuse  
fo r  i n t e r f e r e n c e  by what he r e f e r r e d  t o  as  ' b u s y b o d ie s '  and t h a t  i n  the  
even t  o f  h i s  dau g h te r  walk ing  out  on him he  would go and b r i n g  h e r  back .  
This  was because  he  would never  send  h e r  o u t  o f  t h e i r  home:
. . . " W e 'v e  been g e t t i n g  on f i n e  a l l  t h i s  t im e .  So now because  
y o u ' r e  16 and some busybodies  i n  t h a t  schoo l  t e l l  you
something you want t o  do i t " .  A l l  t h a t  adv ice  i n  anycase  i s  
f o r  t h e s e  w h i te  c h i l d r e n  and maybe West I n d i a n ,  b u t  our
c h i l d r e n  a r e  p a r t  o f  th e  fami ly  even i f  t h e y ' r e  30 ,  40 o r  50
(y e a r s  o ld )  they  must s t i l l  r e s p e c t  t h e i r  p a r e n t s .  I  want us
t o  d i s c u s s  l i k e  f a t h e r  t o  d au g h te r  o r  f r i e n d s ,  b u t  t h e s e
peop le  e s p e c i a l l y  (names t e a c h e r )  I  t h i n k  s h e ' s  t h e  one
p u t t i n g  a l l  t h e s e  id e a s  i n  h e r  head  ( f a t h e r ) .
C. B a l l a r d  (1979:12 1) has  shown t h a t  Asian  g i r l s  have s i m i l a r  problems 
with  t h e i r  p a r e n t s .  She adds t h a t  c r i t i c s  o f  Asian  c u l t u r e  o b j e c t  t o  t h e  
r e s t r i c t i o n s  p l a c e d  on Asian g i r l s  w i th o u t  a l low ing  fo r  t h e  f a c t  t h a t
p a r e n t - c h i l d  c o n f l i c t s  a r e  common i n  a l l  c u l t u r e s .  In  t h e  c a s e  c i t e d  
above,  a d v i s i n g  th e  c h i l d  (even though she i s  over 16) t o  move away from 
home i s  n o t  only  a p r o f e s s i o n a l l y  i n a p p r o p r i a t e  c o u n s e l l i n g  s t r a t e g y ,  b u t  a 
p e r v e r s e  and incompetent  one.
Only one t e a c h e r  r e p o r t e d  a s u c c e s s f u l l y  n e g o t i a t e d  s e t t l e m e n t  
between c h i l d  and p a r e n t s :
You cou ld  see  she (15 y e a r s  o ld )  d i d n ' t  have o p p o r t u n i t i e s  t o  
go o u t .  The f a t h e r  was so s t r i c t  about  meeting  boys and so 
o n . . .  I  a d v i sed  h e r  t o  go and t a l k  i t  th rough  w i th  h e r  
p a r e n t s  and a p p a r e n t l y  she d id  and n o t  long a f t e r  t h a t  t h e y  
came t o  an agreement and th e  whole p r e s s u r e  s o r t  o f  e a s e d  
o f f . . .  they  a cc ep ted  h e r  as  a growing up p e r s o n .
Although no t  a l l  p a r e n t - c h i l d  c o n f l i c t s  can be r e s o lv e d  w i t h i n  t h e  f a m i l y ,  
the  p o in t  t o  n o te  i s  t h a t  t h i s  t e a c h e r  c o u n s e l l e d  t h e  c h i l d  in  t e rm s  o f  
p e r c e i v i n g  th e  s i t u a t i o n  from th e  p a r e n t s '  p o in t  o f  v iew and th e n  
encouraged h e r  t o  d i s c u s s  the  m a t t e r  w i th  h e r  p a r e n t s .  Her a b i l i t y  t o  
convey to  h e r  p a r e n t s  t h a t  she u nders tood  t h e i r  need t o  ' p r o t e c t '  h e r  
worked t o  s o f t e n  t h e i r  re sponse  t o  h e r  r e q u e s t s  t o  go o u t .  The two g i r l s  
d i s c u s s e d  h e re  d id  no t  le ave  home, b u t  a n o t h e r  g i r l  (18 y e a r s  o l d )  d i d  
e v e n t u a l l y  leave  and h e r  p a r e n t s  were f r a n t i c a l l y  t r y i n g  t o  d i s c o v e r  where 
she was. She had ,  however,  asked  h e r  t e a c h e r s  n o t  t o  in fo rm  them o f  h e r  
whereabou ts .
The f u l l  d e t a i l s  o f  th e  ca s e  were n o t  made a v a i l a b l e ,  b u t  a s  f a r  a s
could  be g a th e re d  th e  c h i l d - p a r e n t  c o n f l i c t  c e n t r e d  on th e  c h i l d ' s  
u n s a t i s f a c t o r y  r e l a t i o n s h i p  w i th  h e r  s t e p  f a t h e r .  I t  was n o t  made known 
what avenues had been pursued  b e f o r e  the  complete  breakdown o f  th e  fam i ly  
r e l a t i o n s h i p .  I t  was obvious  from the  accoun ts  o f  a midd le  management 
t e a c h e r  t h a t  she was n o t  only  p r o t e c t i v e  and concerned  about  t h i s  s i x t h  
form g i r l ,  bu t  t h a t  one o f  t h e  t e a c h e r s  was invo lved  i n  t h e  e v e n t u a l  
s t r a t e g y  employed t o  h e l p  a l l e v i a t e ,  th e  young p e r s o n ' s  d i s t r e s s .
In  t h e i r  j u s t i f i c a t i o n  o f  t h e i r  a c t i o n s ,  N ig e r i a n  p a r e n t s  were always 
concerned t o  emphasize N ig e r i a n -b a s e d  c u l t u r a l  a t t i t u d e s  towards s p e c i f i c  
s o c i a l  phenomena. M in o r i t y  c h i l d r e n  ex p e r i e n c e  pr imary  s o c i a l i z a t i o n  
w i t h i n  t h e i r  own c u l t u r e s .  Hence,  growing up i n  a m i n o r i t y  c u l t u r e  ' d o e s  
no t  i t s e l f  cause  s t r e s s '  (C. B a l l a r d ,  1979:124). As p o in t e d  o u t  above ,  
N ig e r i a n  c h i l d r e n  were u s u a l l y  a b l e  t o  n e g o t i a t e  a compromise w i th o u t  
r e c o u r s e  t o  r e p r e s e n t a t i v e s  o f  th e  school  o r  s o c i a l  s e r v i c e s .  The 
c o n f l i c t s  they  had were s i m i l a r  t o  t h o s e  most c h i l d r e n  have  w i th  t h e i r  
p a r e n t s .  I t  was t h e  s o l u t i o n s  o f f e r e d  and th e  manner i n  which the
c o n f l i c t s  were t a c k l e d  t h a t  were d i f f e r e n t .  I t  was t h i s  d i f f e r e n c e  t h a t
t e a c h e r s  cou ld  n o t  comprehend and th u s  l a b e l l e d  ' a  n o n s e n s e ' .
Teachers  p o in t e d  out  t h a t  t h e i r  r e s p o n s i b i l i t y  was t o  g iv e  th e
c h i l d r e n  th e  n e c e s s a r y  s k i l l s  t o  succeed i n  t h i s  c o u n t ry .  S ince  a l l  t h e  
c h i l d r e n  were s o c i a l i z e d  a t  some s t a g e  o r  the  o t h e r  i n t o  be ing  aware o f  th e  
f a m i l y ' s  e v e n t u a l  r e t u r n  t o  N i g e r i a ,  i t  might  be more c o n s t r u c t i v e  i f  t h o s e  
c o u n s e l l i n g  th e  c h i l d r e n  took  account  o f  t h i s  p o s s i b i l i t y .  I t  needs  t o  be  
remembered t h a t  th e  r e s t  o f  the  c h i l d r e n ' s  fam i ly  a r e  i n  N i g e r i a  and i f  
t h e r e  was c o n f l i c t  i n  th e  fami ly  th e y  l i t e r a l l y  had no o t h e r  member o f  t h e  
fam i ly  t o  t u r n  t o .  As one s i x t h  form boy pu t  i t :
A l l  my f a m i l y ' s  over  t h e r e .  I f  my p a r e n t s  go back  I 'm  go ing  
back w i th  t h e m . . .  I  have f r i e n d s  h e r e ,  bu t  t h e y ' r e  n o t  th e  
same as  fam i ly  ( s i x t h  form b o y ) .
10.4 The going home syndrome 
10.4. 1 A myth?
As d i s c u s s e d  in  Chapter  1 N ig e r i a n s  t r a v e l l e d  t o  B r i t a i n  m a in ly  f o r  
e d u c a t io n a l  pu rp o s es .  Watson (1977) d e s c r i b e s  o v e r s e a s  s t u d e n t s  in  
B r i t a i n  as  ' e d u c a t i o n a l  t r a n s i e n t s '  who need t o  be d i f f e r e n t i a t e d  from 
th o s e  who come h e re  fo r  employment p u rp o s e s ,  even though t h e s e  t o o  do no t  
i n i t i a l l y  p la n  t o  s e t t l e  h e r e  (Anwar, 1979). For N i g e r i a n  p a r e n t s  b e i n g  
i n  B r i t a i n  was a ' s o j o u r n '  from which they  in ten d ed  t o  r e t u r n :
F : You always have  i t  i n  mind t h a t  you a r e  in  s o jo u r n .
M : One day y o u ' r e  going back where you come from.
F : At any t  ime.
M : We p l a n  t o  go back ,  b u t  we d o n ' t  know when.
I t  i s  p o s s i b l e  t h a t  hav ing  spen t  over  15 y e a r s  in  t h i s  c o u n t ry  t h e s e  
p a r e n t s  may n o t  r e t u r n  t o  N ig e r i a  [ 7 ] .  A f a t h e r  d e s c r i b e s  th e  s i t u a t i o n
t h u s :
Wel l ,  you see  people  t e l l  you about  your custom, b u t  I  f i n d  
t h a t  th e  custom which I  b e l i e v e d  i n  i n  be ing  a N ig e r i a n  has  
l e f t  me by . . .  Everyt ime I ' v e  been i n  N i g e r i a  I ' v e  found ou t  
t h a t  they  ( t h e  cus toms) a r e  no more i n  e x i s t e n c e  . . .  People  
say t h e y 'v e  k e p t  t o  i t ,  b u t  a c t u a l l y  i t s  l o s t  ( f a t h e r ,  who 
has  been  l i v i n g  h e r e  fo r  20 y e a r s  and has gone back  t o  
N ig e r i a  on ly  t h r e e  t i m e s ) .
This  p a r e n t ,  a long  w i th  f i v e  o t h e r s ,  d i s c o v e re d  t h a t  on a s h o r t  h o l i d a y  t o  
N i g e r i a  t h a t  he  had l o s t  t h e  s k i l l s  o f  l i v i n g  t h e r e .  They had a l l  been 
h e re  f o r  a t  l e a s t  15 y e a r s  and had gone back n o t  more t h a n  t h r e e  t i m e s .
They were s u r p r i s e d  t o  d i s c o v e r  t h a t  w h i l e  they  were n u r t u r i n g  the  
t r a d i t i o n a l  customs and ways o f  l i f e  o f  th e  N i g e r i a  o f  th e  s i x t i e s ,
N i g e r i a  o f  the  l a t e  s e v e n t i e s  and e i g h t i e s  was a changed s o c i a l  e n t i t y  
( s e e  S a i f u l l a h  Khan, 1979 who shows t h a t  A sian  r e t u r n e e s ,  w i th  p a r t i c u l a r  
r e f e r e n c e  t o  M irp u r i s  ( P a k i s t a n i s ) ,  a l s o  e x p e r i e n c e d  s i m i l a r
d i s i l l u s i o n m e n t s ) .
Not on ly  were t h e s e  p a r e n t s  unab le  t o  accommodate t h e s e  c h an g e s ,  b u t  
were conce rned  t h a t  t h e y ,  i n  e f f e c t ,  had no c o u n t ry  t o  engage i n  a d eq u a te  
s o c i a l  i n t e r a c t i o n :
I ' v e  been h e r e  17 y e a r s  now, b u t  I  know t h i s  i s  n o t  my 
c o u n t ry .  My sweat and blood i s  h e r e .  I  pay t a x  -  e v e r y t h i n g
so no problem f o r  me t o  s t a y  h e r e ,  bu t  home i s  home. The
only t h i n g  i s  when I  go t o  N ig e r i a  -  t h a t  t im e  I  have  
i n t e n t i o n  o f  s t a y i n g  t h e r e  -  I  c o u l d n ' t .  I 'm  s t i l l  h e r e  now.
My f r i e n d s ,  my people  -  t h e  way th e y  t h i n k  i s  d i f f e r e n t  from 
me. I f  you h a v e n ' t  go t  money t o  b u i l d  a house you c a n ' t  go 
back t o  N i g e r i a .  A l l  I  can do i s  go f o r  h o l i d a y . . . .  N i g e r i a  
i s  my c o u n t ry .  I t ' s  my c h i l d r e n ' s  c o u n t ry .  I t ' s  ou r  r e a l  
home, b u t  I 'm  to o  used t o  E n g l i s h  way o f  l i f e  ( m o th e r ) .
Apar t  from f i n a n c i a l  r e s t r i c t i o n s  t o  th e  e v e n t u a l  r e t u r n  o f  some N i g e r i a n  
p a r e n t s ,  the y  found on t h e i r  r e t u r n  t o  N ig e r i a  t h a t  t h e  a t t i t u d e s  o f  p u b l i c  
o f f i c e r s  were d i f f i c u l t  t o  a d j u s t  t o .  The mother quo ted  above was v e r y
up s e t  t h a t  th e  c oun t ry  she had i d e a l i z e d  and had gone back  t o  i n  o r d e r  t o
make ar rangem ents  fo r  th e  f a m i l y ' s  e v e n t u a l  r e t u r n ,  had n o t  on ly  r e c e i v e d  
h e r  bad ly  a t  th e  a i r p o r t ,  b u t  had shown i t s e l f  t o  be g r o s s l y  i n e f f i c i e n t .  
D e s p i t e  t h e s e  n e g a t i v e  e x p e r i e n c e s ,  over t h r e e  q u a r t e r s  o f  t h e  p a r e n t s  had 
s e t  t h e i r  s i g h t s  on an e v e n t u a l  r e t u r n .  At t h e  t ime o f  th e  r e s e a r c h  (1982)
o n e - t h i r d  o f  th e  p a r e n t s  p lanned t o  r e t u r n  w i t h i n  the  nex t  f i v e  y e a r s .
I t  i s  i n t e r e s t i n g  t o  n o te  t h a t  over  t w o - t h i r d s  o f  th e  homes v i s i t e d  
had packaged i tems o r  f u r n i s h i n g s  which would o r d i n a r i l y  be c o n s id e re d  to o  
b ig  fo r  th e  rooms they  were i n .  Over h a l f  o f  the  p a r e n t s  i n  t h e s e  homes
p o in t e d  ou t  t h a t  such  i tems were d e s t i n e d  f o r  e v e n tu a l  use i n  N i g e r i a :
You know in  N i g e r i a  houses  a r e  v e ry  b ig  wi th  many rooms.  We 
a l r e a d y  s t a r t  buying th i n g s  s in c e  e r  s i x ,  seven y e a r s  now.
You know you j u s t  c a n ' t  buy e v e r y t h in g  you need  one t im e .
Not enough money f o r  t h a t . . . N o w  w e ' r e  j u s t  w a i t i n g  f o r  the  
c h i l d r e n  t o  f i n i s h  t h e i r  e d u c a t i o n . . .  When we a r e  ready  t o  go 
we a l l  go (m o the r ) .
I t  i s  l i k e l y  t h a t  the  i n t e n t i o n s  o f  some N ig e r i a n  p a r e n t s  t o  r e t u r n  t o  
N ig e r i a  may be a myth,  b u t  t h e i r  i n s i s t e n c e  on d e f i n i n g  t h e i r  s i t u a t i o n  in
t h e s e  terms ensu red  t h a t  th e y  and th e  members o f  t h e i r  f a m i l i e s  o r i e n t a t e d
towards N ig e r i a  and away from B r i t a i n .
10 .4 .2  A f t e r  s ch o o l  -  what nex t?
When asked about  t h e i r  p a r e n t s '  i n t e n t i o n s  t o  r e t u r n  t o  N i g e r i a ,  a l l  
excep t  t h r e e  o f  the  f i r s t  t o  f o u r th  y e a r  p u p i l s  were u n s u re  o f  t h e i r  
p a r e n t s '  p l a n s .  What they  were s u r e  o f  though was t h a t  t h e i r  p a r e n t s  
expec ted  them t o  r e t u r n  and would n o t  l e ave  them beh ind .  However, t h e r e  
were two c a s e s  where N ig e r i a n  p a r e n t s  had l e f t  t h e i r  c h i l d r e n  w i th
gua rd ia ns  because  they  had n o t  wished t o  i n t e r r u p t  t h e i r  c h i l d r e n ' s  
s c h o o l in g .  Although a l l  th e  c h i l d r e n  were expec td  t o  r e t u r n ,  t h e  o l d e r  
ones had a l i t t l e  more room f o r  manoeuvre:
My Mum says  you cou ld  l i v e  h e r e  i f  you want t o ,  b u t  y o u 'v e
g o t t a  g e t  a good job  t h a t ' l l  m a in ta in  you so t h a t  you can
come home on h o l i d a y .  But ma Dad s a y s ,  "No". He g o e s ,  " I f
you ge t  your degree  come back .  What am I  go ing  t o  do
h e r e ? "  (16 y e a r  o ld  g i r l ) .
The f a t h e r ' s  i n a b i l i t y  t o  u n d e r s tan d  what h i s  d a u g h te r  would do h e r e  once 
she had go t  h e r  degree  r e f l e c t e d  an awareness o f  th e  employment 
d i f f i c u l t i e s  f aced  by b l a c k  e t h n i c  m i n o r i t y  groups i n  t h i s  c o u n t ry  (Sm ith ,  
197 7; Haynes, 1983). Although t h e r e  a r e  employment d i f f i c u l t i e s  in
N i g e r i a ,  a n o t h e r  f a t h e r  p o in t e d  ou t  t h a t  h i s  c h i l d r e n  would be u n l i k e l y  t o  
f a c e ,  i n  N i g e r i a ,  a s i m i l a r  type o f  i n t e r - e t h n i c  job  d i s c r i m i n a t i o n  as 
t h a t  which e x i s t s  in  t h i s  c o u n t ry .  Moreover,  s i n c e  most N i g e r i a n s  in  
B r i t a i n  come from a ' p r i v i l e g e d  background '  i t  i s  l i k e l y  t h a t  i n  N i g e r i a  
most p a r e n t s  have  the  s o c i a l  and b u s in e s s  c o n n e c t io n s  t o  e n s u re  t h a t  t h e i r  
c h i l d r e n  s tood  more than  a f a i r  chance o f  g a i n in g  employment commensurate 
w i th  t h e i r  e d u c a t i o n a l  q u a l i f i c a t i o n s  (Nduka, 1977; Osoba,  1977).
When asked what h i s  p la n s  were when he  f i n i s h e d  h i s  e d u c a t i o n ,  a s i x t h
form boy r e p l i e d :
Go back home -  where e l s e ?
Both th e  16 y e a r  o ld  g i r l  and t h i s  s i x t h  form boy had been t o  N i g e r i a  on 
h o l i d a y  -  th e  boy tw ice  and th e  g i r l  t h r e e  t i m e s .  They d e s c r i b e d  t h e i r  
s t a y  th u s :
N ig e r i a  i s  r e a l l y  good ' n '  e x c i t i n g .  I t ’s r e a l l y  fun .  I t ’s 
d i f f e r e n t ,  bu t  the  only t h i n g  a don’ l i k e  about  i t  -  t h e r e ’s 
to o  much c a r s .  Too much n o i s e . . .  A t h i n k  t h e r e ’ s t o o  many 
r i c h  peop le  i n  N i g e r i a ,  a s  f a r  a s  I ’m conce rned ,  r i c h  peop le  
on t h i s  s i d e  ' n f poor  peop le  over  t h e r e .  I  don ’ t  r e a l l y  
l i k e  t h a t .  I  t h i n k  they  ( t h e  government)  shou ld  mix i t  a 
b i t  (16 y e a r  o ld  g i r l ) .
I  loved i t .  The peop le  -  m a in ly ,  because  my f a m i l y ’s over  
t h e r e .  I t ’ s a good f e e l i n g .  The w ea the r  was l o v e l y .  I  j u s t  
loved i t  i n  g e n e r a l .  The f e e l i n g  t h a t  t h i s  i s  my c o u n t r y .
Even though I  was born  h e r e  I  don’ t  r e g a rd  m y s e l f  a s  be in g  
E n g l i s h ,  B r i t i s h  o r  w ha teve r  ( s i x t h  form boy) .
This  b o y ' s  p a r e n t s  have now l e f t  a f t e r  23 y e a r s  o f  l i v i n g  i n  t h i s  c o u n t ry .
He i s  de te rm ined  t o  j o i n  them once he  has  completed  h i s  c o u r s e  a t  a
f u r t h e r  e d u c a t io n  c o l l e g e .
N ig e r i a n  c h i l d r e n  who had been home u s u a l l y  en joyed  t h e i r  s t a y  and 
looked forward  t o  going back -  even i f  only  f o r  a h o l i d a y .  Of c o u r s e  
t h e r e  were t h o s e  c h i l d r e n  who were no t  a t  a l l  impressed w i th  N i g e r i a :
I  d i d n ' t  l i k e  i t  one b i t . . . M y  fam i ly  were okay.  My Dad 's
house i n  N i g e r i a  i s  b ig g e r  tha n  where we l i v e  now. I t ' s
n i c e r  t o o ,  b u t  N ig e r i a  i s  so b o r i n g .  There was n o th i n g  t o  do
-  everybody j u s t  s t a y e d  a t  h o m e . . . .  They on ly  l i s t e n  t o  
r e c o r d s ,  r a d i o  and r e a d . . .  When we went t o  s e e  my 
g r a n d p a re n t s  -  t h a t  was n i c e ,  b u t  a f t e r  two days I  go t  bored
-  no cinema, the  p a r t i e s  were good,  b u t  d i f f e r e n t .  Even 
though my r e l a t i v e s  were t h e r e  I  d i d n ' t  r e a l l y  know anybody.
. . . .  I  thought i t  would be a l l  b u i l t  up ,  b u t  some p a r t s  j u s t  
looked d e r e l i c t  ( f i f t h  form g i r l ) .
D e s p i t e  th e s e  c o m p la in t s ,  a l l  t h e  c h i l d r e n  who had been home f e l t  t h a t  i t  
was o f  p a r t i c u l a r  s i g n i f i c a n c e  t o  them t o  meet t h e  r e s t  o f  t h e i r  f a m i l y .
Most o t h e r  m ig ran t  groups i n  B r i t a i n  who came h e re  fo r  economic a n d / o r  
p o l i t i c a l  r ea s o n s  ended up s e t t l i n g  permanently  and sen d in g  f o r  t h e i r  
f a m i l i e s ,  i n c lu d in g  t h e i r  g r a n d p a re n t s  ( s e e  Watson,  1977). In  t h e  c a s e  o f  
N ig e r i a n s  and o t h e r  A f r i c a n s  ( ex c lu d in g  A fro -A s ians )  t h e r e  was l i t t l e  o r  no 
movement t o  b r i n g  a l l  t h e  members o f  t h e i r  f a m i l i e s  h e r e .  They were 
s t u d e n t s  and as  such needed a l l  th e  t ime p o s s i b l e  t o  c o n c e n t r a t e  on t h e i r  
s t u d i e s .  The fam i ly  was seen  as  p o t e n t i a l l y  c r e a t i n g  a d i s t r a c t i o n  and so ,  
even when th e  fami ly  was s e n t  f o r ,  i t  was i n v a r i a b l y  th e  spouses  t h a t  came
and u s u a l l y  w i th o u t  t h e i r  c h i l d r e n .
Even when o v e r s e a s  s t u d e n t s  were a b l e  t o  o b t a i n  employment d u r in g  
h o l i d a y  p e r i o d s ,  the  f i n a n c i a l  p o s i t i o n  o f  s t u d e n t s  was such t h a t  they  
cou ld  n o t  a f f o r d  t o  have o t h e r  members o f  t h e i r  fami ly  around .  Moreover,  
s i n c e  the  p a r e n t s ’ i n t e n t i o n s  was t o  be h e r e  only  fo r  the  d u r a t i o n  o f  t h e i r  
s t u d i e s  hav ing  o t h e r  members o f  t h e i r  fami ly  h e r e  was n o t  g iven  much 
t h o u g h t :
My mother? Here? What fo r?  I f  she want t o  see  me the n  I  go 
to  N i g e r i a  t o  s ee  h e r .  My mother c a n ' t  l i v e  h e r e .  I t ' s  too  
c o ld  ( l a u g h s ) .  What w i l l  she do h e re?  She j u s t  c a n ' t  s i t  a t  
home doing  n o th i n g .  A l l  our r e l a t i v e s  a re  a t  home. No, 
t h e r e  i s  n o th in g  f o r  h e r  h e r e .  I n  any case  I 'm  n o t  h e r e  
f o r e v e r  so no need f o r  h e r  t o  come h e r e .  I  send h e r  t h i n g s  
and I ' v e  t a k e n  th e  c h i l d r e n  over  t h e r e  t o  see  h e r .  Br ing  h e r  
h e re?  ( l a u g h s )  We, N ig e r i a n s  d o n ' t  do t h i n g s  l i k e  t h a t  
( f a t h e r ) .
None o f  t h e  c h i l d r e n  in t e rv ie w e d  had a g r a n d p a ren t  l i v i n g  w i th  them or  
s t a y i n g  i n  the  c o u n t ry  on a permanent b a s i s .  There were two c a s e s  in  
which th e  g r a n d p a re n t s  were on h o l i d a y .  Judg ing  from t h e  p a r e n t s '  
a c c o u n t s ,  i t  i s  u n l i k e l y  t h a t  t h e s e  g r a n d p a re n t s  would s t a y  h e r e  longe r  
than  a few w eeks .
N ig e r i a n  p a r e n t s  were convinced o f  th e  need t o  g e t  t h e i r  c h i l d r e n  
a c q u a in te d  w i th  o t h e r  members o f  t h e i r  f am i ly  and th e  c o u n t ry  i t s e l f .  As 
one mother p u t  i t :
They've  been home. I 'm  n o t  d e p r i v i n g  them o f  t h e i r  o r i g i n .
I  took  them t h e r e  l a s t  y e a r .  I  t o l d  them l i f e  i s  h a r d  in
N i g e r i a ,  b u t  they  have  t o  be proud o f  where th e y  come from.
A f t e r  a l l  i t s  a l l  t h e s e  b l a c k  e r  West I n d ia n  peop le  t h a t  h e l p  
t h e s e  w h i t e  people  b u i l d  up t h e i r  c o u n t ry .  We in  N i g e r i a  
have no s l a v e  t o  h e l p  us so  we have t o  do i t  o u r s e l f .
When we went t o  v i s i t  my g r a n d p a r e n t s  . . . y o u  had t o  go and
ge t  w a te r  from o u t s i d e .  I  used  t o  go w i th  t h e  o t h e r  g i r l s .
My grandmother  s a i d  I  s h o u l d n ' t  go she though t  I  w o u l d n ' t  be 
a b l e  t o  c a r r y  the  bucket  o f  w a t e r .  But I  showed h e r  I  cou ld  
( f o u r t h  y e a r  g i r l ) .
Apart  from t h e i r  p rep a red n e ss  t o  acc ep t  N i g e r i a  as  i t  was,  th e  
d i f f i c u l t i e s  i n  a d j u s t i n g  t o  a new envi ronment d id  no t  d i s s u a d e  some o f  the  
c h i l d r e n  from w ish ing  t o  go back:
I  d o n ' t  r e a l l y  know N i g e r i a  t h a t  w e l l  t o  t a l k  about  th e  
peop le  i n  d e t a i l . . . .  I  f i n d  t h a t  N i g e r i a  i s  s t i l l  d e v e lo p in g .
They had done so much s in c e  th e  l a s t  t ime I  was t h e r e  (1 9 7 8 ) .  
T h e y ' r e  t r y i n g  t o  r e b u i l d  i t .  When I  went (1980) I  found 
t h a t  i t  had r e a l l y  changed.  I t  had improved.  They 'd  b u i l t
roads  which w eren’ t  t h e r e  b e f o r e  and because  o f  t h a t  I  f e l t  
t h i s  i s  a new co u n t ry  r e a l l y .  I t ' s  nrp ( h i s  emphasis )  
co u n t ry  and I 'm  go ing  back t h e r e .  T h e y ' r e  b u i l d i n g  i t  up and 
i t ' s  r e a l l y  n i c e  -  t h a t ' s  why I ' v e  come t o  l i k e  i t  so  much 
( s i x t h  form b o y ) .
Perhaps  what s t r u c k  th e  c h i l d r e n  most was t h a t  they  were i n  a co u n t ry  
main ly  made up o f  peop le  who had th e  same c o l o u r  s k in  as  th e y  had :
R : How do you f e e l  about  l i v i n g  i n  t h i s  count ry?
C : I t ' s  a l r i g h t .  I t ' s  j u s t  t h a t  i t ' s  a w h i te  man 's  c oun t ry  
a i n ' t  i t ?  You c a n ' t  r e a l l y  win an y th in g  around h e r e ,  can 
you? The p o l i c e  a r e  a f t e r  you -  t h i n g s  l i k e  t h a t  -  so I  
might  a s  w e l l  j u s t  go back  home.
R : Having s a i d  t h a t  would you l eave  t h i s  c o u n t ry  t o  go and 
l i v e  e i t h e r  i n  N i g e r i a  o r  ( a n o th e r  West A f r i c a n
c o u n t ry ) ?
C : Yeah. I  w o u ld n ' t  mind l i v i n g  t h e r e . . .
R : How d id  you f e e l  about  b e in g  i n  N ig e r i a  as  compared t o
how you f e e l  about  be ing  he re?
C : I  f e l t  calmer k ind  o f .  I  dunno.  I  j u s t  f e l t  k in d a  ca lmer
-  p e a c e f u l  i n s i d e ,  i f  you know what I  mean?
, R : Why d id  you t h i n k  you f e l t  t h i s  way?
C : I  dunno. I  j u s t  d i d .
(C = f i f t e e n  y e a r s  o ld )
Even though th e  c h i l d r e n  e x p e r i en ced  th e  l e s s  c o r d i a l  a s p e c t s  o f  N i g e r i a n  
p u b l i c  o f f i c i a l s  a t t i t u d e s ,  the y  f e l t  t h a t  the y  were t r e a t e d  t h e  same as 
everybody e l s e :
Lagos looked more l i k e  London s o r t  o f  excep t  i t  was a l l  
b l a c k s  l i v i n g  t h e r e .  Sometimes the y  shout  a t  you l i k e  i n  th e  
m arke t ,  b u t  everybody g e t s  shou ted  a t  ( s i x t h  form g i r l ) .
Some o f  the  c h i l d r e n  had n o t  a n t i c i p a t e d  t h a t  t h e r e  were q u i t e  so many 
w h i te  peop le  i n  N i g e r i a  [ 8 ] :
I  on ly  though t  t h e r e  was w h i te  peop le  -  few l i k e  t h r e e  o r  
four  l i k e  when they  show S u rv iv a l  o r  D is a p p e a r in g  World 
( T e l e v i s i o n  programmes). When we went t o  t h e  beach  t h e r e  
were l o t s  and l o t s  o f  them ( t h i r d  y e a r  g i r l ) .
The c h i l d r e n , i n c l u d i n g  th o s e  who had n ev e r  been t o  N i g e r i a  were asked  
about  how they  f e l t  about  l i v i n g  in  t h i s  c o u n t ry .  Most o f  them r e p l i e d ,  
' a l r i g h t ' .  But th o s e  who had been t o  N i g e r i a  were more c r i t i c a l  o f  
r e l a t i o n s h i p s  between e t h n i c  groups h e r e  th a n  th o s e  who had n o t  been  :
R : How do you f e e l  about  th e  w h i t e  peop le  in  t h i s  c o u n t ry
who d o n ' t  l i k e  b la c k  peop le  l i v i n g  h e re?
C : I  t h i n k  t h e y ' r e  s t u p i d .  As f a r  a s  I 'm  concerned  -  I
mean t h e r e ' s  loads  o f  w h i te  peop le  i n  our  own c o u n t ry .
What about  South A f r i c a ?  T h e y ' r e  c o n t r o l l i n g  the  whole 
c o u n t ry ,  you know. I t  d o e s n ' t  be long t o  t h e m . . . I t ' s  
th e  same t h i n g  we cou ld  say t o  them -  t o  g e t  ou t  o f  our  
own c o u n t ry .  And t h e y ' r e  gonna lo s e  more tha n  w e 've  got  
t o  l o s e .  We d o n ' t  r e a l l y  need t h e i r  h e l p  
b a s i c a l l y . . .They (w h i te s )  d o n ' t  know what t h e y ' r e  
s a y in g .  They d o n ' t  t h i n k  ( s i x t h  form g i r l  who has  been 
t o  N ig e r i a  t h r e e  t i m e s ) .
Although th e  i s s u e  o f  dependence and in te rd ep en d en c e  a r e  d e b a t a b l e  ( s e e  
Chapter  1; s ee  a l s o  Brandt  R epo r t ,  1980; H a y te r ,  1983 g iv e s  an  a l t e r n a t i v e  
view t o  th e  Brandt  R e p o r t ) ,  the  p o i n t  t o  n o te  i s  t h a t  N ig e r i a n  c h i l d r e n  
p e r c e iv e d  t h e  c o n f l i c t  between e t h n i c  groups in  te rms o f  some w h i te  
p e o p l e s '  l a c k  o f  awareness o f  the  i m p l i c a t i o n s  o f  th e  p o p u l i s t  b e l i e f  t h a t  
t h i n g s  would be b e t t e r  i n  B r i t a i n  fo r  w h i te  peop le  i f  b l a c k  p eop le  were no t  
h e r e .  Wes te rgaard  and R e s l e r  (1975) have  d i s c u s s e d  how t h i s  a t t i t u d e  has  
worked t o  enhance th e  b e l i e f ,  e s p e c i a l l y  among t h e  working 
c l a s s  t h a t  th e y  a r e  b e t t e r  o f f  i n  comparison t o  b l a c k  peop le  and a s  such 
f a i l  t o  p e r c e i v e  th e  i n h e r e n t  i n e q u a l i t y  and e x p l o i t a t i o n  o f  the m se lves  by 
th o s e  i n  p o s i t i o n s  o f  power and a u t h o r i t y  ( s e e  a l s o  C a s t l e s  and Kosack,  
1973; Sherman and Wood, 1982).
Only one f i f t h  form g i r l  answered i n  a non-commit ta l  way t o  a q u e s t i o n  
about  i n t e r - e t h n i c  c o n f l i c t :
I 'm  no t  i n t e r e s t e d .  R a c i a l  d i s c r i m i n a t i o n  i s  b o r i n g .
In  c o n t r a s t  N ig e r i a n  p a r e n t s ,  e s p e c i a l l y ,  d id  n o t  t h i n k  t h a t  i n t e r - e t h n i c  
r e l a t i o n s  was a b o r in g  t o p i c .  Although t h e i r  views were s i m i l a r  t h e r e  were 
q u i t e  i n t e r e s t i n g  v a r i a t i o n s  on th e  theme. They a l l  ag reed  t h a t  t h e r e  was 
i n t e r - e t h n i c  d i s c r i m i n a t i o n  in  t h i s  co u n t ry  and f e l t  t h a t  i t  was im p o ss ib l e  
t h a t  any b la c k  person  l i v i n g  h e re  would n o t  have  e x p e r i e n c e d  i n t e r - e t h n i c  
d i s c r i m i n a t i o n  in  one form o r  an o th e r :
I f  anybody says  t h e r e ' s  no d i s c r i m i n a t i o n  th e n  y o u ' r e  j u s t  
d e c e iv in g  y o u r s e l f  ( f a t h e r ) .
The e x p e r i e n c e  o f  i n t e r - e t h n i c  d i s c r i m i n a t i o n  cou ld  be i n  o v e r t  manners 
such as  job  d i s c r i m i n a t i o n  o r  d i r e c t  abuse :
There a r e  t h i n g s  t h a t  a r e  obvious  l i k e  peop le  w i l l  c a l l  you 
names o r  c a r s  w i l l  go p a s t  you and t h e y ' l l  c a l l  you names 
(same f a t h e r  a s  above).
Nine p a r e n t s  r e p o r t e d  v i o l e n t  a c t s  towards  them in  te rms o f  p h y s i c a l  
a g g r e s s io n  and towards t h e i r  homes and c a r s  i n  te rms o f  g r a f f i t i .  In  
c o n t r a s t  some p a r e n t s  r ecoun ted  s u b t l e  i n s t a n c e s  o f  what t h e y  f e l t  t o  be 
n e g a t i v e  f e e l i n g s  towards them. For example,  a mother p o i n t e d  o u t  th e  
manner in  which change was given a f t e r  a pu rchase :
I  t a k e  no n o t i c e  o f  i t ,  b u t  sometimes when t h e y ' r e  g iv i n g
you change they  t r y  n o t  t o  touch  your  hand ( l a u g h s )  as  i f
t h e  b l a c k  o f  your  hand w i l l  ge t  on t o  t h e i r  own.
A coup le  d e s c r ib e d  how an o th e rw is e  " in n o c e n t "  c o n v e r s a t i o n a l  t o p i c  may 
c a r r y  n e g a t i v e  o v e r to n e s :
F : Haven’ t  you been asked? H av e n ' t  you been asked  t h a t  
q u e s t i o n  where you come from? When a r e  you going 
back?
M : T h a t ' s  th e  f i r s t  t h i n g  th e y  w i l l  ask  y o u . . .
F : H aven ' t  you been asked? You h a v e n ' t  ye t?
M : H av e n ' t  they  asked you y e t  in  th e  school?
R : Wel l ,  I ' v e  t o l d  them where I  come from -  when I  was
i n t r o d u c i n g  m yse l f  and th e  pu rposes  o f  th e  r e s e a r c h .
F : Did th e y  ask  you,  "When a r e  you go ing  back?"
M : Or "How long have you been h e r e ? "
R : Yes, th e y  asked  me t h a t  q u e s t i o n .
M & F: ( l augh )
M : You j u s t  c a n ' t  escape  w i th o u t  b e in g  asked  one o f  t h e s e
q u e s t i o n s .
R : How do you f e e l  when y o u ' r e  asked  t h e s e  q u e s t i o n s ?
M : I t  depends on th e  a t t i t u d e .  The mood you a r e  i n .
F : I t  depends on th e  cue .  The cue you g e t  from th e  pe rson
as k in g  you th e  q u e s t i o n .  In  most c a s e s . . . ( a f t e r )  you 
answer you know what i s  beh ind  th e  a s k in g  o f  the  
q u e s t i o n .  So from the  cue o r  su r ro u n d in g  c i rc u m s ta n c e s
M : ( i n t e r r u p t s )  Then you w i l l  know th e  answer you a r e  going
t o  g iv e .
F : I f  the y  know you v e ry  w e l l  and a r e  j u s t  a s k in g  the n  you
know the y  a r e  a sk ing  genuine  q u e s t i o n .  I f  t h a t ' s  th e  
f i r s t  q u e s t i o n  they  ask  you then  you know th e y  might  be 
th i n k i n g  y o u ' r e  one o f  t h e s e  peop le  who s t a y  h e r e  
f o r e v e r .
M : F o r g e t t i n g  t h a t  t h e i r  own people  a r e  i n  our  own c o u n t ry
f o r  longe r  t ime tha n  we [ 8 ] .
Although i t  i s  u n l i k e l y  t h a t  a l l  N ig e r i a n  p a r e n t s  and t h e i r  c h i l d r e n  w i l l  
r e t u r n  e v e n t u a l l y  t o  N i g e r i a ,  T a j f e l  (1978) has  drawn our  a t t e n t i o n  t o  the  
manner in  which i n t e r - e t h n i c  d i s c r i m i n a t i o n ,  whe ther  r e a l  o r  im a g in a ry ,  
le ads  t o  e t h n i c  m i n o r i t i e s  r e a s s e s s i n g  t h e i r  s e l f - i d e n t i f i c a t i o n .  C. 
B a l l a r d  ( 1979) p o i n t s  out  t h a t  th e  e x p e r i e n c e  o f  i n t e r - e t h n i c  
d i s c r i m i n a t i o n  c r e a t e s  a ' r e a c t i v e  e t h n i c i t y ' ,  t h a t  i s ,  m i n o r i t y  c h i l d r e n  
s top  s h o r t  o f  ' t o t a l  W e s t e r n i z a t i o n ' .
N ig e r i a n  c h i l d r e n  who d id  no t  i d e n t i f y  t o t a l l y  w i th  N i g e r i a  were 
ambiva len t  about  t h e i r  r e l a t i o n s h i p  w i th  bo th  c o u n t r i e s :
I  f e e l  s t r a n g e  about  i t .  L ike I  d o n ' t  r e a l l y  f e e l  as  i f  I
be long  t o  England o r  t o  N i g e r i a  a t  the  moment. . .  I d o n ' t  
f e e l  l i k e  I  be long  anywhere r e a l l y  ( s i x t h  form g i r l ) .
Another  s i x t h  form g i r l  emphasizes th e  p o i n t :
C h i ld r e n  who were bo rn  in  t h i s  co u n t ry  who have p a r e n t s  from 
a n o th e r  co u n t ry  -  I  t h i n k  they  should  have a s e n s e  o f  
i d e n t i t y . . . .  I  d o n ' t  t h i n k  i t  should  j u s t  be f o r  those  
c h i l d r e n  t h a t  d_o (h e r  emphasis)  have p a r e n t s  from ab road .  I  
t h i n k  i t  should  be f o r  everyone i n c lu d in g  t h o s e  t h a t  have 
E n g l i s h  o r  home p a r e n t s  -  t h o s e  who were born  h e r e .  I  t h i n k  
i t  would h e l p  them t o  make t h e i r  minds up about  s i t u a t i o n s  
and have t h e i r  own o p i n i o n s . . . .  You d o n ' t  g e t  g l o b u l a r  
i n fo rm a t io n  in  t h i s  c o u n t ry .  My p a r e n t s  g e t  West A f r i c a  
magazine .  You d o n ' t  g e t  i n fo rm a t io n  u n l e s s  someth ing d r a s t i c  
happens o r  i t  a c t u a l l y  in v o lv es  B r i t a i n .
An im press ion  was ga ined  t h a t  some o f  the  p a r e n t s  them se lves  were so 
busy accummulating B r i t i s h  ' c u l t u r a l  c a p i t a l '  t h a t  the y  had l i t t l e  t ime to  
g ive  t h e i r  c h i l d r e n  i n - d e p t h  i n fo rm a t io n  about  t h e i r  own backgrounds .  I t  
was obvious  from th e  c h i l d r e n ' s  accoun ts  t h a t  h o l i d a y s  d id  n o t  g iv e  them 
the  range  o f  in fo rm a t io n  t h a t  the y  would have  l i k e d  t o  have  had about  
N i g e r i a .  In  p a r t i c u l a r ,  two t h i r d s  o f  B r i t i s h  born  N ig e r i a n  c h i l d r e n  
wished t h a t  they  cou ld  speak t h e i r  own mother  tongue j u s t  as  f l u e n t l y  as  
they  spoke E n g l i s h .  This  wish r e f l e c t s  th e  c u r r e n t  mood o f  e t h n i c  m i n o r i t y  
c h i l d r e n  who a r e  moving towards  a rea s s e s sm e n t  o f  v a r i o u s  c u l t u r a l  a s p e c t s  
o f  t h e i r  e t h n i c i t y .
Stone (1981) a rgues  t h a t  some West I n d i a n s  a r e  l i k e l y  t o  ' r e t u r n  t o  
A f r i c a '  o r  t o  th e  Caribbean  ( s e e  M u l la rd ,  1973; P ryce ,  1979).  However, i t  
i s  u n l i k e l y  t h a t  t h e r e  w i l l  be l a r g e  s c a l e  e m ig ra t i o n  from b l a c k  e t h n i c  
m i n o r i t y  groups as  a whole.  For t h o s e  who do,  t h e i r  d e c i s i o n  i s  l i k e l y  t o  
be an i n d i v i d u a l  r a t h e r  than  a c o l l e c t i v e  one.  I n  agreement  w i th  C. 
B a l l a r d  (1979) i t  i s  s u sp e c te d  t h a t  b la c k  e t h n i c  m i n o r i t y  groups  w i l l  seek  
t o  have  more knowledge o f  t h e i r  h i s t o r y  and background and use  t h i s  a s  a 
s h i e l d  t o  p r o t e c t  themselves  from th e  more i n s id u o u s  a s p e c t s  o f  
i n t e r - e t h n i c  d i s c r i m i n a t i o n .
N ig e r i a n  c h i l d r e n  i n  t h i s  p r e s e n t  r e s e a r c h  have  shown t h a t  e t h n i c  
s e l f - i d e n t i f i c a i o n  i s  one o f  t h e  e f f e c t i v e  s t r a t e g i e s  f o r  cop ing  w i th  
schoo l  based  i n t e r - e t h n i c  d i s c r i m i n a t i o n .  I f  they  choose t o  remain  in  
B r i t a i n ,  i t  remains  t o  be seen how they  w i l l  respond  t o  i n t e r - e t h n i c  
d i s c r i m i n a t i o n  i n  the  s o c i e t y  a t  l a r g e .
1 0 . 5  S u m m a ry
A spec ts  o f  N ig e r i a n  c u l t u r e  make i t  im p e ra t i v e  t h a t  c h i l d r e n  a c q u i r e  
domest ic  s k i l l s  i n  o rd e r  t o  ensu re  t h a t  they  p a r t a k e  i n  v a r i o u s  fam i ly  
r o l e s .  The non c h i l d - c e n t r e d  a t t i t u d e  o f  N ig e r i a n  p a r e n t s  a l s o  made them 
seek  o u t s i d e  h e lp  e s p e c i a l l y  i n  t h e i r  c h i l d r e n ' s  e a r l y  y e a r s .  This  was 
p a r t i c u l a r l y  because  t h e i r  i n i t i a l  r o l e  a s  ma tu re  s tu d e n t s  r e q u i r e d  them t o  
adopt  s t r a t e g i e s  which would no t  i n t e r f e r e  wi th  t h e i r  own e d u c a t i o n a l  
g o a l s .  They were aware o f  t h e  d i f f i c u l t i e s  invo lved  in  f o s t e r i n g ,  b u t  f e l t  
t h a t  t h e  end j u s t i f i e d  the  means.  In  c o n t r a s t ,  s o c i a l  workers  who had to  
de a l  w i th  p r i v a t e  f o s t e r  c a r e  problems cou ld  n o t  beg in  t o  u n d e r s t a n d  the  
p a r e n t s  d e f i n i t i o n  o f  the  s i t u a t i o n .
Having come from ' r e l a t i v e l y  p r i v i l e g e d '  backgrounds ,  N ig e r i a n
p a r e n t s  s o c i a l i z e d  t h e i r  c h i l d r e n  in  a manner which i n s i s t e d  t h a t  t h e r e
were s o c i a l  d i f f e r e n c e s  between them and some members o f  t h e i r  l o c a l
p o p u l a t i o n .  They were e s p e c i a l l y  concerned t h a t  t h e i r  c h i l d r e n  would
engage i n  i n t e r a c t i o n  w i th  ' low c l a s s '  c h i l d r e n  who were n o t  i n t e r e s t e d  in  
the  a c q u i s i t i o n  o f  school  knowledge.  Hence,  th e y  tended t o  r e s t r i c t  t h e i r  
c h i l d r e n ' s  movements.
In  t h e i r  a t t e m p t s  t o  so lv e  N ig e r i a n  c h i l d r e n ' s  s o c i a l  and academic 
problems,  t e a c h e r s  and o t h e r  e d u c a t i o n a l  r e p r e s e n t a t i v e s  proceeded  from an 
e t h n o c e n t r i c  s t a n d p o i n t .  R a the r  th a n  d i f f u s i n g  th e  s i t u a t i o n ,  t h e i r  method 
o f  d e a l i n g  w i th  N ig e r i a n  c h i l d r e n ' s  problems u s u a l l y  a g g rav a ted  t h e  t e n s i o n  
between t e a c h e r s  and p a r e n t s .  In  t h e i r  conce rn  f o r  the  c h i l d r e n ' s  w e l f a r e  
t e a c h e r s  t ended  t o  b e l i e v e  t h a t  N ig e r i a n  c h i l d r e n  who e x p e r i e n c e d  c o n f l i c t  
w i th  t h e i r  p a r e n t s  would be b e t t e r  o f f  n o t  l i v i n g  w i th  them o r  no t
r e t u r n i n g  t o  N i g e r i a .  This  ty pe  o f  n e g a t i v e  c o u n s e l l i n g  was
c o u n t e r - p r o d u c t i v e ,  p a r t i c u l a r l y  because  th e  c h i l d r e n  had been s o c i a l i z e d
i n t o  an e x p e c t a t i o n  o f  an e v e n t u a l  r e t u r n  t o  N i g e r i a .  Although  a few o f  
them had n o t  i n t e r n a l i z e d  t h i s  hope ,  the  c h i l d r e n ,  g e n e r a l l y ,  p e r c e i v e d  
t h e i r  f u t u r e  a s  l i n k e d  t o  t h e i r  p a r e n t s '  e v e n t u a l  p l a c e  o f  abode .
D e s p i t e  r e c o g n i z in g  th e  s o c i a l  ad ju s tm en t  problems o f  l i v i n g  i n  a
l e s s  t e c h n o l o g i c a l l y  advanced c o u n t ry ,  most o f  the  c h i l d r e n  were p re p a re d
t o  g iv e  l i v i n g  i n  N i g e r i a  ' a  t r y '  e s p e c i a l l y  a s  th e  r e s t  o f  t h e i r  f am i ly  
was t h e r e .  Moreover,  some o f  them f e l t  i t  was ' t h e i r '  c o u n t ry  and t h a t
they  were a b l e  t o  i n t e r a c t  w i th  peop le  w i th o u t  be ing  co n s c io u s  o f  t h e i r
s k in  c o l o u r .
Having l i v e d  i n  t h i s  coun t ry  f o r  an average  o f  over  15 y e a r s  i t  was 
thought u n l i k e l y  t h a t  most p a r e n t s  who had r e s i d e n t  s t a t u s  would r e t u r n  t o  
N i g e r i a .  However, the  employment s i t u a t i o n  and the  c h i l d r e n ' s  move towards  
a r e - a s s e s s m e n t  o f  t h e i r  s e l f - i d e n t i f i c a t i o n  gave the  im p re s s io n  t h a t  some 
o f  them would indeed r e t u r n .  Eleven  p a r e n t s  had a l r e a d y  done so ,
pe rm anen t ly .  I t  was no t  c l e a r  how N ig e r i a n  c h i l d r e n  who choose  t o  s t a y  
h e r e ,  e s p e c i a l l y  a f t e r  t h e i r  p a r e n t s  had gone back ,  would cope w i th o u t
r e l a t i v e s  in  B r i t a i n .
10.6 Concluding Reflections
Numerous s t u d i e s  have  been c a r r i e d  ou t  on th e  fami ly  background and 
home c o n d i t i o n s  o f  b la c k  e t h n i c  m i n o r i t y  groups l i v i n g  i n  England (S e c t i o n  
2 . 2 . 2 ) .  The tendency o f  most o f  t h e s e  h a s  been t o  show how c u l t u r a l  
d i f f e r e n c e s  account  fo r  th e  c o n f l i c t  between c h i l d r e n  born  a n d / o r  schoo led  
h e r e .  S a i f u l l a h  Khan (1979) p o i n t s  ou t  t h a t  th e  assumption  t h a t  c u l t u r a l  
c o n f l i c t  i s  a t  the  ro o t  o f  e t h n i c  m i n o r i t y  c h i l d r e n ' s  c o n f l i c t  w i th  t h e i r  
p a r e n t s  p l a c e s  an e x ag g e ra ted  emphasis  on the  c h i l d r e n  them se lves  as  
' p ro b le m s '  ( s e e  a l s o  T ie rn e y ,  1982). C. B a l l a r d  (1979:100) a rgues  t h a t  the  
concept  o f  c u l t u r e  c o n f l i c t :
assumes t h a t  c u l t u r a l  v a l u e s  a r e  f i x e d  and s t a t i c  and t h a t  
t h e r e  i s  no p o s s i b i l i t y  o f  a d a p t a t i o n ,  f l e x i b i l i t y  or  
accommodation between one s e t  o f  v a l u e s  and a n o t h e r .
As shown i n  t h i s  c h a p t e r ,  N ig e r i a n  c h i l d r e n  d id  no t  n e c e s s a r i l y  wish t o  
r e j e c t  a l l  a s p e c t s  o f  t h e i r  " N i g e r i a n n e s s " . West I n d i a n  c h i l d r e n  who had 
h i t h e r t o  c o n s id e re d  themselves  as  hav ing  a c u l t u r e  almost  synonymous w i th  
t h a t  o f  the  ind igenous  p o p u l a t i o n  h a v e 1 begun t o  r e v i s e  t h e i r  
s e l f - i d e n t i f i c a t i o n  ( T a j f e l ,  1978; S tone ,  198 1). Having been bo rn  and 
s o c i a l i z e d  in  B r i t a i n ,  b l a c k  e t h n i c  m i n o r i t y  c h i l d r e n  may c o n t in u e  t o  
i d e n t i f y  themselves  as  Black B r i t i s h  (M ul la rd ,  1973; Haynes, 1983),  b u t  i t  
i s  becoming i n c r e a s i n g l y  obvious  t h a t  t h i s  s e l f - i d e n t i f i c a t i o n  w i l l  i n c lu d e  
no t  only  a r e c o g n i t i o n ,  b u t  a l s o  an a s s e r t i o n  o f  t h e i r  r o o t s ,  t h a t  i s ,  
t h e i r  co u n t ry  o f  o r i g i n .  I t  needs t o  be r e a l i z e d  t h a t  e t h n i c  m i n o r i t y  
c u l t u r e s  w i l l  no t  d i s a p p e a r  i n t o  o b l i v i o n  ( s e e  Cohen and Manion,  1983). 
Hence,  as  Tomlinson (1984:123) s u g g e s t s :
e f f e c t i v e  home-school  l i a i s o n  and p o s i t i v e  p a r t n e r s h i p  
between t e a c h e r s  and p a r e n t s ,  should  become a p r o f e s s i o n a l  
g o a l  o f  s e n i o r  schoo l  management and n o t  an o p t i o n a l  e x t r a  
t o  be l e f t  t o  chance ( s e e  a l s o  Johnson and Ransom, 1983).
Cor r igan  and Leonard (1978:129)  p o i n t  ou t  t h a t  th e  adven t  o f  b la c k  
e t h n i c  m i n o r i t y  groups in  B r i t a i n  has  emphasized the  f a c t  t h a t  d i f f e r e n t  
forms o f  fam i ly  s t r u c t u r e  e x i s t ,  o f  which th e  B r i t i s h  n u c l e a r  f am i ly  i s  
b u t  one.  They go on t o  d i s c u s s  th e  manner in  which B r i t i s h  s o c i a l  workers  
can engage i n  ' s u c c e s s f u l  i n t e r v e n t i o n '  p r a c t i c e s  when d e a l i n g  w i th  t h e s e  
d i f f e r e n t  forms o f  fam i ly  s t r u c t u r e .  They argue  t h a t  a ' s im p l e  
r e l a t i v i s m ' ,  t h a t  i s ,  the  p e r c e p t i o n  o f  d i f f e r e n t  types  o f  f am i ly  as  
'mere ly  . . . d i f f e r e n t  c u l t u r a l  c o n f i g u r a t i o n s ' ,  on ly  g iv e s  a p a r t i a l
u n d e r s t a n d i n g  o f  t h e  r ea sons  beh ind  th e  development o f  p a r t i c u l a r  type s  o f  
f am i ly  s t r u c t u r e s .  They argue  t h a t  th e  p r im ary  r e a s o n  f o r  t h e s e  
d i f f e r e n c e s  l i e s  n o t  only  in  c u l t u r a l / t r a d i t i o n a l  p r a c t i c e s ,  b u t  i n  the  
’d i f f e r e n t  bases  o f  m a t e r i a l  p r o d u c t i o n  in  th e  s o c i e t i e s  from which 
d i f f e r e n t  f a m i l i e s  come1. In a d d i t i o n ,  th e y  sugges t  t h a t  t h e  demise o f  th e  
ex tended fam i ly  in  B r i t a i n  has  r e s u l t e d  from th e  development o f  a 
c a p i t a l i s t  mode o f  p r o d u c t io n  which r e q u i r e s  i n c r e a s e d  m o b i l i t y  between 
v a r i o u s  c e n t r e s  o f  p ro d u c t i o n  [ 9 ] .  Thus t h e  B r i t i s h  fam i ly  needed n o t  j u s t  
t o  produce
th e  p h y s i c a l  human be ings  who w i l l  make up th e  l a b o u r  f o r c e ,  
b u t . . . t h e  s o c i a l  ( t h e i r  emphasis)  human b e in g s  who w i l l  be 
m o t iv a ted  themse lves  f o r  p ro d u c t i o n  and r e p r o d u c t i o n  
(C o r r ig a n  and Leonard ,  1978:133)
As the y  go on t o  a rg u e ,  i t  i s  in  t h i s  sense  t h a t  th e  f am i ly  a c t s  as  an 
I d e o l o g i c a l  S t a t e  Apparatus  ( A l t h u s s e r ,  1971; Gramsci ,  1971; see  a l s o  
Chapter  2) because  ’ the  fami ly  r e t a i n s  a major r e s p o n s i b i l i t y  f o r  
s o c i a l i z i n g  c h i l d r e n  i n  p r e p a r a t i o n  fo r  t h e i r  r o l e s  i n  t h e  economy' 
( p . 133).
Weste rgaard  and R e s l e r  (1975:196) p o i n t  ou t  t h a t  S t a t e  w e l f a r e
s e r v i c e s  a r e  ’e s s e n t i a l  t o  the  main tenance  o f  th e  complex c a p i t a l i s t  
economy and s o c i e t y ' .  Thus th e  manner i n  which t e a c h e r s ,  s o c i a l  w orkers  
and o t h e r  arms o f  th e  w e l f a r e  s t a t e  conce rned  w i th  f am i ly  i n t e r v e n t i o n
c a r r y  ou t  t h e i r  d u t i e s  r e f l e c t s  t h e i r  u n c r i t i c a l  acc ep tanc e  o f  t h e i r  r o l e
i n  r e i n f o r c i n g  th e  ' c o n t i n u i n g  s t r u c t u r e  o f  c l a s s  dominance’ (p .  197).
Stanworth (1983) p o i n t s  out  t h a t  th e  r o l e  o f  women i n  th e
s o c i a l i z a t i o n  o f  the  fami ly  i n t o  t h e  c a p i t a l i s t  mode o f  p r o d u c t i o n  i s  
c r u c i a l  t o  an u n d e r s t a n d in g  o f  th e  r e l a t i o n s h i p  between th e  f a m i ly  and th e  
owners o f  c a p i t a l .  Sherman and Wood ( 1982: 105f ) a rgue  t h a t  women’ s s t a t u s  
i s  weakened because  o f  th e  f u n c t i o n a l  r o l e s  the y  have t o  p l a y .  These  range  
from be in g  ’ s o c i a l i z e r s  o f  c h i l d r e n  fo r  th e  l a b o u r  m a rk e t '  t o  
’ i n d i s p e n s a b l e  housewife  and s t a b i l i z e r  o f  the  f a m i l y ’ a s  a u n i t  o f  
p ro d u c t i o n  (C o r r ig a n  and Leonard ,  1978:134).  Moreover,  w i t h i n  the  
c a p i t a l i s t  mode o f  p ro d u c t i o n  t h e s e  v e ry  im por tan t  women a r e  d i s c r i m i n a t e d  
a g a i n s t  i n  th e  employment market  i n  favour  o f  men. In  o t h e r  words,  'women 
have s t i l l  t o  make a r e a l i t y  o f  th e  r i g h t  t o  be e x p l o i t e d  e q u a l l y  w i th  men’ 
(C o r r ig an  and Leonard ,  1978:134).  Women’s s o c i a l  s t a t u s  works t o  c r e a t e  a 
s o c i a l  group committed t o  the  f u r t h e r a n c e  o f  th e  c a p i t a l i s t  mode o f  
p r o d u c t i o n  y e t  th ey  a r e  e x p l o i t e d  by th e  v e ry  system the y  s u s t a i n .
C a s t l e s  and Kosack (1973:57)  argue t h a t  th e  s t a t u s  o f  any s o c i a l  group 
i s  r e f l e c t e d  in  i t s  r e l a t i o n  t o  th e  means o f  p r o d u c t i o n .  Thus e t h n i c  
m i n o r i t y  groups who ex p e r i e n c e  employment d i s c r i m i n a t i o n  f i n d  the m se lves  
as  hav ing  low s o c i a l  s t a t u s  i r r e s p e c t i v e  o f  t h e i r  l e v e l s  o f  e d u c a t i o n a l  
q u a l i f i c a t i o n  (Smith ,  1977). Consequen t ly ,  l i m i t e d  avenues  t o  s o c i a l  
m o b i l i t y  c r e a t e s  a c o n c e n t r a t i o n  o f  e t h n i c  m i n o r i t y  groups  i n  p a r t i c u l a r
g e o g ra p h ic a l  a r e a s  which a l r e a d y  have s o c i a l  problems (Rex and Tomlinson,  
1979; Rose e t  a l . , 1969). As Rex and Moore (1967) show, t h e s e  ’ t w i l i g h t  
zo n es '  a r e  o f t e n  run down in n e r  c i t y  a r e a s .
I t  has  been p o in t e d  ou t  t h a t ,  as  a group,  N ig e r i a n s  in  B r i t a i n  
p e r c e iv e  themselves  as  hav ing  some form o f  e l i t e  s t a t u s ,  b u t  t h e i r  r o l e  as 
s t u d e n t s  made i t  i n e v i t a b l e  t h a t  they  l i v e  i n  cheap accommodation as  n e a r  
t h e i r  p l a c e  o f  s tu d y  as  p o s s i b l e .  Buchi Emecheta,  a N ig e r i a n  n o v e l i s t  
r e s i d e n t  i n  B r i t a i n  p o i n t s  ou t  t h a t
i n  Lagos you may be l i v i n g  l i k e  an e l i t e ,  b u t  the  day you 
land  i n  England you a re  a s e c o n d - c l a s s  c i t i z e n  ( s e e  Emecheta,
1983, Adah’ s S to ry  ) .
This  emphasizes  the  p opu la r  n o t i o n  o f  England a s  ' a  l e v e l l e r ’ , t h a t  i s ,  i f  
you a r e  b la ck  your s o c i a l  s t a t u s  i s  r e d u c i b l e  t o  th e  lowes t  common 
d i f f e r e n t i a t i o n  c h a r a c t e r i s t i c  -  your s k in  c o l o u r .  Due t o  v a r i o u s  
f i n a n c i a l  r ea s o n s  ( s a v in g  fo r  a i r  f a r e s ,  low l e v e l  employment,  wish t o  
amass w e a l t h ) , some N ig e r i a n  p a r e n t s  f i n d  t h a t  they  cannot  move ou t  o f  
th e s e  ’ l e s s  d e s i r a b l e '  i n n e r  c i t y  a r e a s .  Thei,r b e l i e f  in  t h e i r  own e l i t e  
s t a t u s  encourages  them t o  s o c i a l i z e  t h e i r  c h i l d r e n  in  a manner which 
p r e v e n t s  them from a l low ing  to o  i n t i m a t e  an i n t e r a c t i o n  w i th  ’ th e  l o c a l s ' .  
Although N ig e r i a n  p a r e n t s  recogn ized  t h e i r  c h i l d r e n ' s  need fo r  p l a y ,  
they  d id  not  wish t h e i r  c h i l d r e n  t o  be s o c i a l i z e d  i n t o  B r i t i s h  
working c l a s s  c u l t u r e .  As Cor r igan  and Leonard (1978:136-137)  a rgue :  
th e  sha l low  ’r a d i c a l  ’ r e s p o n s e  o f  always i d e n t i f y i n g  w i th  
the  c h i l d  a g a i n s t  (my emphasis )  th e  p a r e n t  o r  t h e  woman 
a g a i n s t  th e  man; where a l l  fami ly  members a r e  o pp res sed  both  
o u t s i d e  and w i t h i n  th e  i n s t i t u t i o n  o f  th e  fam i ly  under  
c a p i t a l i s m
i s  t o  ignore  more complex s o c i a l  p r o c e s s e s .  In  o t h e r  words,  s o c i a l  
i n t e r v e n t i o n  needs t o  concern  i t s e l f  w i th  th e  development o f  a f a m i l y ' s  
c r i t i c a l  awareness o f  i t s  r e l a t i o n  t o  th e  means o f  p r o d u c t i o n .
Even though N ig e r i a n  p a r e n t s  d id  no t  e x p l a i n  t h e i r  a c t i o n s  w i t h i n  a 
M arx is t  awareness o f  the  r e l a t i o n s h i p  between th e  fam i ly  and th e  means o f  
p ro d u c t i o n ,  i t  i s  c l e a r  t h a t  t h e i r  methods o f  s o c i a l i z i n g  t h e i r  c h i l d r e n  
took account  o f  th e  p a r t i c u l a r  p o s i t i o n  in  th e  l abou r  market  t h a t  the y  
wanted f o r  t h e i r  c h i l d r e n .  Thus the  s u g g e s t io n s  o f  s o c i a l  workers  t h a t  
they  g iv e  up t h e i r  work o r  s tudy  and su b se q u e n t ly  reduce t h e i r  chances  o f  
i n c r e a s i n g  o r  a t  l e a s t  m a in ta in in g  t h e i r  ’c u l t u r a l  c a p i t a l ' ,  was anathema 
t o  the  p a r e n t s .
I t  must be remembered t h a t  N ig e r i a n  p a r e n t s ,  along  w i th  o t h e r  e t h n i c  
m i n o r i t y  p a r e n t s  have no t  been s o c i a l i z e d  w i t h i n  the  B r i t i s h  f am i ly  and 
s o c i a l  c l a s s  system.  Thus they a r e  l i k e l y  t o  be more c r i t i c a l  o f  a system 
whose b e l i e f s  they  have not  i n t e r n a l i z e d .  As one couple  pu t  i t :
F : . . . . a s  f a r  as  the  school  i s  concerned  they  j u s t  want t o  
push them ( c h i l d r e n )  i n t o  c e r t a i n  pidgeon h o le s  
M : They ( t e a c h e r s )  a r e  good a t  do ing  t h i s .
P a r e n t s  who a r e  aware o f  th e  manner i n  which the  system o f  e d u ca t io n  
d i f f e r e n t i a t e  between c h i l d r e n  and who d e f i n e  t h e i r  c h i l d r e n ' s  f u t u r e  in  
te rms o f  N ig e r i a n  h igh  s t a t u s  jo bs  a r e  u n l i k e l y  t o  s i t  back  and ac c e p t  the  
education s y s t e m 's  ( a s  r e p r e s e n t e d  by t e a c h e r s  and so on) d e f i n i t i o n  o f  the  
s i t u a t i o n  -  e s p e c i a l l y  i f  i t  c o n f l i c t s  w i th  t h e i r  am b i t io n s  f o r  t h e i r  
c h i l d r e n .  I f  t e a c h e r s  wish t o  reduce  the  c o n f l i c t s  between them and e t h n i c  
m i n o r i ty  p a r e n t s  i n  p a r t i c u l a r ,  i t  i s  up t o  them c r i t i c a l l y  t o  examine 
t h e i r  r o l e  as  p e r p e t u a t o r s  o f  a system o f  domination  and e x p l o i t a t i o n .
I t  i s  c l e a r  t h a t  th e  B r i t i s h  ed u c a t io n  sys tem i s  de s ig n ed  t o  c a r r y  ou t  
an i n t e n s i v e  p ro c e s s  o f  d i f f e r e n t i a t i o n  and s e l e c t i o n  -  n o t  j u s t  a c c o rd in g  
t o  c h i l d r e n ' s  l e v e l s  o f  " e d u c a b i l i t y " ,  b u t  a c c o rd in g  t o  s o c i a l  c l a s s ,  sex  
and e t h n i c  group c r i t e r i a  ( s e e  Chapter  2; see  a l s o  C ic o u r e l  and K i t s u s e ,  
1963; Keddie ,  1973). This  b e in g  so ,  N ig e r i a n  p a r e n t s  and o t h e r  e t h n i c  
m i n o r i t y  p a r e n t s  a r e  l i k e l y  t o  c o n t in u e  t a k i n g  t e a c h e r s  t o  t a s k  on the  
manner in  which th e y  a t tem p t  t o  s o c i a l i z e  t h e i r  c h i l d r e n ,  i n  p a r t i c u l a r ,  
th rough  c o u n s e l l i n g  them i n t o  v a r i o u s  s o c i a l  c l a s s  based  a s p e c t s  o f  B r i t i s h  
c u l t u r e .
Notes
1. This  in f o r m a t io n  and th e  subsequen t  comments on im migra t ion  
r e s t r i c t i o n s  have been conf irmed  w i th  t h e  Home O f f i c e  ( s e e  
a l s o  Dummett and M a r t in ,  1982).
2.  T h e o r e t i c a l l y ,  in  a mixed s c h o o l ,  boys would have a c c e s s  t o  t h e s e  
types  o f  s u b j e c t s ,  b u t  as  d i s c u s s e d  i n  Chapter  7 bo th  SG and MB had 
t r a d i t i o n a l  sex  d i f f e r e n t i a t e d  school  s u b j e c t s  on t h e i r  o p t io n  c o u r s e s .
3.  S ea s o n a l ly  a d j u s t e d  r a t e s  o f  l i v e  b i r t h s  f o r  women between 15 and 19 
a r e  e s t i m a t e d  a t  between 13,000 -1 4 ,0 0 0  l i v e  b i r t h s  p e r  q u a r t e r  (OPCS, 
1985).
4.  D r iv e r  (1980 a and b) has  shown t h a t  West I n d ia n  g i r l s  do b e t t e r  th a n  
West I n d ia n  boys ,  b u t  as  a group th e y  s t i l l  appea r  t o  u n d e ra c h ie v e  i n  th e  
B r i t i s h  e d u c a t io n  system (Swann, 1985).
5 .  The r e f e r e n c e  t o  th e  London Borough o f  Lambeth should  n o t  be t a k e n  to  
imply t h a t  th e  s o c i a l  workers  quo ted  in  t h i s  p r e s e n t  r e s e a r c h  were o r  were 
no t  i n  t h e  same borough.
6. Most o f  th e  p r i v a t e  f o s t e r  p lacements  had been w i th  w h i t e  f o s t e r  
p a r e n t s .  There i s  c u r r e n t  deba te  on the  i n a p p r o p r i a t e n e s s  o f  f o s t e r i n g  
b la c k  c h i l d r e n  w i th  w h i te  f o s t e r  p a r e n t s  because  o f  t h e  subsequen t  
s e l f - i d e n t i f i c a t i o n  problems b la c k  c h i l d r e n  have .  There i s  no ev id en ce  i n  
t h i s  p r e s e n t  r e s e a r c h  t o  s u gges t  t h a t  N ig e r i a n  c h i l d r e n ’s 
s e l f - i d e n t i f i c a t i o n  problems were d i r e c t l y  l i n k e d  w i th  t h e i r  b e i n g  f o s t e r e d  
w i th  w h i te  p a r e n t s .  I t  must a l s o  be  remembered t h a t  most o f  t h e  c h i l d r e n  
i n  t h i s  r e s e a r c h  had r e t u r n e d  t o  t h e i r  p a r e n t s  by th e  age o f  f i v e  y e a r s .
7. An OPCS o f f i c i a l  ( t e l e p h o n e  c o n v e r s a t i o n ,  1982) i n f o r m a l l y  e s t i m a t e d  
t h a t  over  a s i x  y e a r  p e r io d  the  b a l a n c e  ( t h a t  i s ,  t h e  d i f f e r e n c e  between 
th e  in f low  and ou t f low )  o f  N ig e r i a n s  i n  B r i t a i n  was about  2 ,0 0 0 .  This  
f i g u r e  i s  based  on th e  I n t e r n a t i o n a l  Passenger  Survey.
In  t h e i r  b o o k l e t s ,  the  OPCS do n o t  g iv e  i n d i v i d u a l  c o u n t ry  breakdowns 
o f  m i g r a t i o n  movements. However, they  do i d e n t i f y  c o n t i n e n t s  and ty p e s  o f  
Commonwealth groups ( t h a t  i s ,  Old,  New and A f r i c a n ) .  Any i n t e r p r e t a t i o n  o f  
the  m i g r a t i o n  f i g u r e s  r e l a t i n g  t o  the  A f r i c a n  Commonwealth needs  t o  t a k e  
i n t o  account  the  f a c t  t h a t  t h e s e  f i g u r e s  in c lu d e  a s u b s t a n t i a l  number o f  
A f ro -A s ia n s ,  in  p a r t i c u l a r ,  from Kenya and Uganda who were e x p e l l e d  from 
t h e s e  c o u n t r i e s  in  th e  e a r l y  s e v e n t i e s .  They have s i n c e  t a k e n  up t h e i r  
B r i t i s h  c i t i z e n s h i p  and a r e  now r e s i d e n t  i n  B r i t a i n  ( s e e  Appendices  15, 16 
and 17).
8.  T e l e v i s i o n  News r e p o r t s  ( J a n u a r y ,  1984) s t a t e d  t h a t  t h e r e  were 20 -
25,000 B r i t o n s  l i v i n g  i n  N i g e r i a .  The 1981 Census shows t h a t  t h e r e  a re  
j u s t  over  30,000 N ig e r i a n s  l i v i n g  in  B r i t a i n  ( s e e  Appendix 1).
9.  See Young and Wilmot t ,  (1973 f o r  a c o u n te r  -  argument based on the  
n o t i o n  o f  th e  symmetr ica l  f a m i ly .
CHAPTER ELEVEN : CONCLUSION
11.1 Overview
Chapter  1 rev iewed th e  l i n k s  between N i g e r i a  and B r i t a i n  by fo c u s in g  
i n  p a r t i c u l a r  on t h e  q u e s t  o f  N ig e r i a n s  fo r  e d u c a t i o n a l  q u a l i f i c a t i o n s .  I t  
was argued  t h a t  N ig e r i a n  m ig ran ts  d i f f e r e d  from o t h e r  b l a c k  e t h n i c  m i n o r i t y  
groups ( f o r  example,  Asian  and A fro -C ar ibbean )  p r i m a r i l y  because  t h e i r  
m i g r a t i o n  was m o t iva ted  n o t  by employment ’p u l l s 1, b u t  by e d u c a t i o n a l  ones .  
The c h i l d - c a r e  problems N ig e r i a n  p a r e n t  s t u d e n t s  found themselves  
co n f ro n te d  w i th  were d i s c u s s e d  w i th  s p e c i f i c  r e f e r e n c e  t o  f o s t e r  
p la cem e n ts .  I t  was argued t h a t  a s  mature s t u d e n t s ,  N ig e r i a n  p a r e n t s  in  
B r i t a i n  were t o r n  between fo l lo w in g  th e  c h i l d - c e n t r e d  approach t o  
c h i l d - r e a r i n g  as  a d v i s e d  by t h e i r  s o c i a l  workers o r  t e m p o r a r i l y  t o  f o s t e r  
t h e i r  c h i l d r e n .  Most N ig e r i a n  p a r e n t s  chose  the  l a t t e r  o p t i o n  i n  the  hope 
t h a t  t h e i r  a c q u i s i t i o n  o f  e d u c a t io n a l  q u a l i f i c a t i o n s  would en s u re  the  
f u t u r e  e d u c a t i o n a l  s ucces s  o f  t h e i r  c h i l d r e n .
A rev iew o f  th e  l i t e r a t u r e  on th e  B r i t i s h  s o c io logy  o f  e d u c a t io n  was 
c a r r i e d  ou t  i n  Chapter  2.  P a r t i c u l a r  a t t e n t i o n  was p a id  t o  r e s e a r c h  
f in d i n g s  on th e  e d u c a t io n  o f  b la c k  e t h n i c  m i n o r i t y  c h i l d r e n  i n  B r i t a i n .  
I t  was p o in t e d  ou t  t h a t  d e s p i t e  numerous c a l l s  fo r  a fundamental  change in  
bo th  the  c o n t e n t  and p ro ces s  o f  s c h o o l i n g ,  th e  e d u c a t io n  system s t i l l  
f a i l e d  t o  enhance th e  e d u c a t i o n a l  achievement o f ,  i n  p a r t i c u l a r ,  A f ro -  
Car ibbean c h i l d r e n  ( s e e  Swann, 1985). Although e d u c a t i o n a l  r e s e a r c h  has 
moved away from a s o l e  r e l i a n c e  on t e s t  r e s u l t s ,  the  co n t in u e d  emphasis  on 
the  r e s u l t s  o f  psychomet r ic  t e s t i n g  s t i l l  s e rved  t o  blame th e  c h i l d  fo r  
h i s / h e r  e d u c a t i o n a l  underachievement.
The s i m p l i s t i c  examinat ion  o f  th e  e d u c a t io n  system as  c h a r a c t e r i z e d  by 
the  i n p u t - o u t p u t  model o f  e d u c a t i o n a l  r e s e a r c h  was c r i t i c i z e d .  I t  was 
sugges ted  t h a t  more r e s e a r c h  p rocee d ing  from an i n t e r p r e t i v e  framework was 
needed in  o r d e r  t o  an a ly se  the  p r o c e s s e s  invo lved  i n  v a r i o u s  a s p e c t s  o f  
s c h o o l in g .  Hence,  t h i s  p r e s e n t  r e s e a r c h  focused  on th e  p r o c e s s  o f  
s ch o o l in g  as  i t  d i r e c t l y  r e l a t e d  t o  the  e d u c a t io n  o f  N ig e r i a n  c h i l d r e n .
The c e n t r a l  id e as  and concep ts  in fo rm ing  t h i s  p r e s e n t  r e s e a r c h  were 
d i s c u s s e d  i n  Chapter  3 .  There was an exam ina t ion  o f  th e  shor tcom ings  o f  
p o s i t i v i s t i c  methods o f  s o c i a l  r e s e a r c h .  I t  was p o in t e d  ou t  t h a t  th e  
t e s t i n g  o f  hypo theses  developed through the  r e s e a r c h e r ’ s own commonsense 
u n d e r s t a n d in g  o f  a g iven  s o c i a l  s i t u a t i o n  u s u a l l y  p r e c lu d e d  th e  d i s c o v e r y  
o f  the  a c t o r ’ s own d e f i n i t i o n  o f  th e  s i t u a t i o n .  Su b s eq u en t ly ,  t h e  d e c i s i o n  
was made t o  adopt  the  m e thodo log ica l  p rocedu res  o f  e t h n o g ra p h ic  r e s e a r c h  i n  
two s i n g l e  sex  in n e r  London comprehensive schoo ls  and coup le  t h i s  w i th  the
a n a l y t i c a l  r equ i r e m en ts  o f  i n t e r p r e t i v e  r e s e a r c h .  The f i n a l  s e c t i o n  o f  
Chapter  3 b r i e f l y  o u t l i n e d  a r e a s  o f  i n t e r e s t  g e n e ra te d  by an e x p l o r a t o r y  
s tudy  c a r r i e d  ou t  i n  a mixed comprehensive s c h o o l .
Chapter  4 gave a d e t a i l e d  account  o f  th e  r e s e a r c h  methods employed in  
the  c o l l e c t i o n  o f  d a t a  f o r  t h i s  p r e s e n t  r e s e a r c h .  Focused in t e r v i e w s  were 
used as  th e  main sou rce  o f  d a t a  c o l l e c t i o n .  These were supplemented by,  
o b s e r v a t i o n s  o f  c l a ss room  i n t e r a c t i o n  a s  the y  p r i m a r i l y  r e l a t e d  t o  N ig e r i a n  
c h i l d r e n ’ s r e l a t i o n s h i p s  w i th  t h e i r  t e a c h e r s  and pee r  group.
Most o f  th e  N ig e r i a n  c h i l d r e n  in t e rv ie w e d  had been born  i n  B r i t a i n .  
However, the  language l e a r n i n g  problems o f  th o s e  born abroad  were examined 
because  o f  th e  emphasis t e a c h e r s  p la ced  on t h e s e  d i f f i c u l t i e s .  C hap te r s  5 
and 6 c o n c e n t r a t e d  on the  p r o v i s i o n  o f  language l e a r n i n g  programmes and
th e  c h i l d r e n ' s  a t t e m p t s  t o  a c q u i r e  a d i a l e c t  o f  E n g l i s h  approved by the
B r i t i s h  e d u c a t io n  system. I t  was found t h a t  t e a c h e r s  s t i l l  adopted  
t e a c h in g  s t r a t e g i e s  which r e j e c t e d  th e  e x i s t i n g  language s k i l l s  o f  th e
c h i l d r e n .  Moreover,  th e  o r g a n i z a t i o n  o f  language l e a r n i n g  programmes were
in a d e q u a te ly  managed. Hence,  o r g a n i z a t i o n a l  c o n s t r a i n t s  i n  bo th  schoo ls  
encouraged th e  p lacement o f  the  c h i l d r e n  i n  rem ed ia l  t e a c h i n g  g roups .  The 
one e x c e p t io n  t o  t h i s  was a c h i l d  who was p e r c e iv e d  as  be in g  ’c u l t u r e d ' .  
Th is  f i n d i n g  confirmed  e x i s t i n g  r e s e a r c h  which shows t h a t  t e a c h e r s '  
p e r c e p t i o n s  o f  c h i l d r e n ' s  home background a r e  c r u c i a l  t o  th e  e d u c a t i o n a l  
o p p o r t u n i t i e s  c h i l d r e n  a r e  o f f e r e d  ( s e e  S e c t io n  2 . 2 . 2 ) .
With the  focus  s t i l l  on N ig e r ia n  c h i l d r e n  born  ab road ,  Chap te r  6 
d e s c r ib e d  th e  s t r a t e g i e s  th e  c h i l d r e n  adopted  i n  t h e i r  a t t e m p t  t o  ”go 
n a t i v e "  by speak ing  Eng l ish  w i th o u t  an e a s i l y  r e c o g n i z a b le  " f o r e i g n "  
a c c e n t .  This  had h i t h e r t o  d e s ig n a t e d  them as  ' o u t s i d e r s ' .  I t  was argued  
t h a t  language as  a v e h i c l e  o f  communication was n o t  only  im p o r tan t  t o  th e  
e s t a b l i s h m e n t  o f  a b a s i s  f o r  v e r b a l  i n t e r a c t i o n  in  t h e  s c h o o l ,  b u t  had 
wider  s o c i a l  i m p l i c a t i o n s .  In view o f  t h e  im por tance  o f  language  i n  th e  
a c q u i s i t i o n  o f  school  knowledge i t  was sugges ted  t h a t  t e a c h e r s ,  e s p e c i a l l y  
t h o s e  i n  p o s i t i o n s  o f  a u t h o r i t y  t o  e f f e c t  change ,  needed t o  g iv e  up the  
tendency  t o  i n t e r p r e t  the  language d i f f i c u l t i e s  o f  c h i l d r e n  born  abroad  as 
in su rm ountab le .
A l i t t l e - r e s e a r c h e d  p a r t  o f  the  p ro c e s s  o f  s c h o o l in g  r e l a t i n g  t o  the  
c h o ice  o f  school  i t s e l f  was examined in  Chapter  7. There was a l s o  a 
d i s c u s s i o n  o f  o t h e r  a r e a s  o f  school  de c i s io n -m a k in g .  I t  was r e c o g n iz e d  
t h a t  c h i l d r e n  needed guidance  on the  s u b j e c t s  n e c e s s a ry  f o r  p a r t i c u l a r  
o c c u p a t io n a l  c a r e e r s .  However, t e a c h e r s '  gu idance  s t r a t e g i e s  had a 
t remendous in f l u e n c e  on th e  f i n a l  s u b j e c t  c h o i c e s  a p u p i l  made -  even i f  
t h i s  had l i t t l e  b e a r i n g  on the  p u p i l ' s  f u r t h e r  e d u c a t i o n a l  a m b i t i o n s .  The 
exam inat ion  o f  the  te rm 'do ing  w e l l '  r e v e a l e d  an i n t e r a c t i o n a l  a r e n a  
between t e a c h e r s  and p a r e n t s  which was gu a ran teed  t o  be c o n f l i c t u a l .  This  
was e s p e c i a l l y  the  case  where the  p a r e n t s '  u n d e r s t a n d in g  o f  what i t  meant 
fo r  t h e i r  c h i l d  t o  be ' d o in g  w e l l '  ( ' O '  Leve l  c a n d i d a t e )  was f a r  removed
from the  l e v e l  a t  which the  t e a c h e r  expec ted  the  c h i l d  t o  t a k e  h i s / h e r  
exam inat ion  (CSE Mode I I I  c a n d i d a t e ) .
The t e a c h e r s ’ own d e f i n i t i o n s  o f  t h e i r  r o l e  was a l s o  examined,  b r i e f l y .  
Apart  from be ing  d i s s a t i s f i e d  w i th  s i n g l e  sex s c h o o l i n g ,  some t e a c h e r s  were 
very  c r i t i c a l  o f  the  manner i n  which t h e i r  s choo ls  were managed. I t  was 
sugges ted  t h a t  t e a c h e r s '  g r i e v a n c e s  in  r e l a t i o n  t o  th e  o r g a n i z a t i o n  o f  
s c h o o l in g  needed t o  be made more p u b l i c .
Chapter  8 moved away from s t r u c t u r a l  concerns  and focused  on th e  
p ro c e s s e s  th rough  which N ig e r i a n  c h i l d r e n  came t o  adopt  p a r t i c u l a r  
i n t e r a c t i o n a l  s t y l e s .  Although most N ig e r i a n  c h i l d r e n  were found t o  be 
i n t e r e s t e d  i n  th e  a c q u i s i t i o n  o f  school  knowledge some o f  them, in  
p a r t i c u l a r  t h e  ' t r o u b l e m a k e r s ' ,  became so in vo lved  in  th e  c r e a t i o n  o f  
c o n f l i c t u a l  s i t u a t i o n s  t h a t  t h e i r  i n t e r e s t  i n  school  rece ded  i n t o  the  
background.
Having c o n s id e re d  g e n e r a l  p e e r  group i n t e r a c t i o n s ,  Chap te r  9 examined 
the  manner i n  which N ig e r i a n  c h i l d r e n  coped no t  on ly  w i th  b e in g  d i f f e r e n t  
from th e  main b la c k  e t h n i c  m i n o r i t y  groups found in  t h e i r  s c h o o l s ,  b u t  
a l s o  w i th  the  e x p e r i e n c e  o f  i n t e r - e t h n i c  d i s c r i m i n a t i o n  from bo th  w h i te  and 
b la ck  c h i l d r e n .  I t  was argued t h a t  t e a c h e r s '  b e l i e f  in  c o l o u r - b l i n d n e s s  
was misguided  and c o u n t e r - p r o d u c t i v e .
I t  was shown i n  Chapte r  10 t h a t  N ig e r i a n  p a r e n t s '  conce rn  f o r  t h e i r  
c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s  d id  no t  j u s t  r e s t  on t h e i r  p r e p a re d n e s s  t o  
d i s c o v e r  t h e  s t r u c t u r a l  p ro c e s s e s  o f  s c h o o l i n g .  They c o n f r o n te d  th e  
t e a c h e r s  i f  the y  were d i s p l e a s e d  wi th  t h e i r  c h i l d r e n ' s  l e v e l  o f  
e d u c a t i o n a l  achievement.  O u ts ide  o f  the  school  N ig e r i a n  p a r e n t s  i n s i s t e d  
on s o c i a l i z i n g  t h e i r  c h i l d r e n  i n  a manner which r e co g n ized  th e  d i f f e r e n c e s  
between the  s o c i a l  c l a s s  and c u l t u r a l  group membership o f  th e  peop le  l i v i n g  
in  t h e i r  ne ighbourhood .  Although N ig e r i a n  c h i l d r e n ' s  f r i e n d s h i p  groups 
c o n s i s t e d  o f  a range  o f  c h i l d r e n  from d i f f e r e n t  s o c i a l  c l a s s  and c u l t u r a l  
backgrounds ,  i t  was found t h a t  t h e  c h i l d r e n  had i n t e r n a l i z e d  some o f  t h e i r  
p a r e n t s '  d e f i n i t i o n s  o f  the  s i t u a t i o n .  This  was e s p e c i a l l y  t h e  c a s e  where 
i t  concerned the  p a r e n t s '  b e l i e f  i n  the  e v e n t u a l  r e t u r n  o f  t h e  fam i ly  t o  
N i g e r i a .  Even though they  d id  no t  always o v e r t l y  a s s o c i a t e  them se lves  w i th  
t h e i r  coun t ry  o f  o r i g i n  th e  c h i l d r e n  tended  t o  i n c lu d e  i n  t h e i r  
s e l f - i d e n t i f i c a t i o n  a r e c o g n i t i o n  o f  them se lves  as  N i g e r i a n .  I t  was 
sugges ted  t h a t  even i f  they  d id  no t  r e t u r n  t o  N i g e r i a ,  t h e  c u r r e n t  t endency  
o f  e t h n i c  m i n o r i t y  c h i l d r e n ' s  a s s e r t i o n  o f  t h e i r  r o o t s  was l i k e i y  t o  e n s u re  
t h a t  i n  g e n e r a l ,  N ig e r i a n  c h i l d r e n  would c o n t in u e  t o  i d e n t i f y  them se lves  as 
B r i t i s h  born N ig e r i a n s .
11.2 Penultimate R eflections
This  p r e s e n t  r e s e a r c h  has  examined in  d e t a i l  the  e x p e r i e n t i a l  r e a l i t y  
o f  s ch o o l in g  fo r  N ig e r i a n  c h i l d r e n  in  two in n e r  London comprehensive 
s c h o o l s .  We have d i s c u s s e d  the  i n t e r a c t i o n a l  p ro c e s s e s  e x p e r i en ced  by 
N ig e r i a n  c h i l d r e n  i n  o rd e r  t o  manage, on th e  one hand t h e i r  r e l a t i o n s h i p  
with  t h e i r  t e a c h e r s  and,  on th e  o t h e r ,  t h e i r  i n t e r a c t i o n  w i th  t h e i r  p e e r  
group.  I t  was p o in t e d  ou t  in  Chapter  1 t h a t  the  r a p i d  expans ion  o f
u n i v e r s i t i e s  and o t h e r  p l a c e s  o f  l e a r n i n g  i n  N i g e r i a  has  had a t remendous 
impact on the  N ig e r i a n  i n t e r p r e t a t i o n  o f  the  r o l e  o f  s c h o o l in g  i n  s o c i e t y .
In g e n e r a l ,  N ig e r i a n s  b e l i e v e  t h a t  e d u c a t i o n a l  q u a l i f i c a t i o n s  a t  
whatever  l e v e l ,  b u t  most e s p e c i a l l y  a t  the  h ig h e r  ed u c a t io n  l e v e l ,  a r e  a 
u s e f u l  a s s e t  i n  g a i n in g  t h o s e  ty p e s  o f  employment which would enhance t h e i r  
s o c i a l  p r e s t i g e  ( s e e  Becke tt  and O’C onne l l ,  1977; P e i l ,  1976:Chapter  1). 
I t  w i l l  be remembered ( S e c t i o n  10.4) t h a t  N ig e r i a n s  i n  B r i t a i n  o r i e n t a t e  
very  s t r o n g l y  towards a r e t u r n  t o  N i g e r i a .  Although they  may n o t  f u l f i l  
t h i s  u l t i m a t e  goa l  t h e i r  c h i l d r e n  were s o c i a l i z e d  t o  t ake  account  o f  the  
"going  home" syndrome. Hence,  N ig e r i a n  c h i l d r e n  were under  p r e s s u r e  from 
t h e i r  p a r e n t s  t o  conform t o  t r a d i t i o n a l  r e s p o n s e s  t o  s c h o o l i n g .  While t h i s  
conformism from some N ig e r i a n  c h i l d r e n  tended  t o  endear them t o  t h e i r  
t e a c h e r s ,  i t  a l i e n a t e d  them from some o f  t h e i r  p e e r  group who i n  g e n e r a l  
were no t  as  keen t o  a c q u i r e  schoo l  knowledge -  e s p e c i a l l y  t h a t  which 
r e q u i r e d  the  doing o f  homework ( S e c t i o n  7 . 4 . 2 ) .  Given t h i s  c o n f l i c t ,  i t  i s  
no t  s u r p r i s i n g  t h a t  over h a l f  the  N ig e r i a n  c h i l d r e n  were " l o n e r s "  ( S e c t i o n  
8 . 2) .
The e x p e r i e n t i a l  r e a l i t y  o f  s c h o o l in g  f o r  N ig e r i a n  c h i l d r e n  was one 
c h a r a c t e r i z e d  by an i n t e r e s t  in  t h e  a c q u i s i t i o n  o f  schoo l  knowledge.  
Subsequen t ly ,  the y  were found t o  be "do ing  w e l l "  i n  the  B r i t i s h  e d u c a t io n  
system. However, r a t h e r  than  d i s c o v e r i n g  t h a t  th e  p ro c e s s  o f  s c h o o l i n g  was 
now g r a p p l i n g  ad e q u a te ly  w i th  th e  e d u c a t io n  o f  b la c k  e t h n i c  m i n o r i t y  
p u p i l s ,  i t  was found t h a t  i n  o rd e r  t o  ensure  t h e i r  c h i l d r e n ’s " s u c c e s s " ,  
N ig e r i a n  p a r e n t s  no t  only had t o  be i n t e r e s t e d  in  t h e i r  c h i l d r e n ' s  
s c h o o l i n g ,  b u t  a l s o  had t o  dem onst ra te  t o  t e a c h e r s  t h a t  they  had s u f f i c i e n t  
c u l t u r a l  c a p i t a l  t o  convince  t e a c h e r s  t h a t  t h e i r  c h i l d r e n  had e d u c a t i o n a l  
p o t e n t i a l .
Various  w r i t e r s  have shown t h a t  n e g a t i v e  re s p o n s es  t o  s c h o o l i n g ,  bo th  
by working c l a s s  and e t h n i c  m i n o r i ty  c h i l d r e n ,  need t o  be u n d e r s to o d  as 
c u l t u r a l  r e s p o n s e s  t o  the  c o n f l i c t  i n h e re n t  in  a c l a s s - b a s e d  s o c i e t y  
( W i l l i s ,  1976; H a l l  and J e f f e r s o n ,  1976; C la rk e ,  1979; Hebdige,  1975; 
1981) which a s s i g n s  low s t a t u s  t o  th e  working c l a s s ,  e t h n i c  m i n o r i t y  
groups and women (Boudon, 1974; Sivanandan ,  1976; Rex and Tomlinson,  1979; 
Deem, 1980; S tanwor th ,  1983). The r e l a t i v e l y  p o s i t i v e  r e s p o n s e s  o f  
N ig e r ia n  c h i l d r e n  t o  the  a c q u i s i t i o n  o f  school  knowledge i s  f i r m ly  
grounded in  t h e i r  p a r e n t s '  a b i l i t y  t o  remove themse lves  from th e  r e a l i t y
of  B r i t i s h  based s o c i a l  d i f f e r e n t i a t i o n .  As one f a t h e r  pu t  i t  ’ (we) a r e  
not  low c l a s s ’ ( s e e  a l s o  S e c t io n  1 0 . 2 .2 ) .
This  removal  o f  the  s e l f  enab led  them t o  ’r i d e  the  t i d e '  o f ,  i n  
p a r t i c u l a r ,  i n t e r - e t h n i c  n e g a t i v e  l a b e l l i n g .  Even though only  a t  the  
m i c r o - l e v e l  o f  the  s c h o o l ,  N ig e r i a n  p a r e n t s  were a b l e  t o  b u i l d  up a 
r e s i s t a n c e  t o  th o se  s o c i a l  p ro c e s s e s  which te nded  t o  rep roduce  th e  e x i s t i n g  
p a t t e r n  o f  s o c i a l  s t r a t i f i c a t i o n .  Although they  p a r t i c i p a t e d  in  th e  
s o c i e t y ,  they  d id  no t  c o n s id e r  themselves  a s  be ing  an i n t e g r a l  p a r t  o f  i t .  
The e x t e n t  t o  which t h e i r  c h i l d r e n  had i n t e r n a l i z e d  t h e i r  p a r e n t s '  cop ing  
s t r a t e g i e s  was shown i n  S e c t io n  9 .3  where over  t w o - t h i r d s  o f  th e  N ig e r i a n  
c h i l d r e n  born  i n  B r i t a i n  were unab le  t o t a l l y  t o  d i s s o c i a t e  themse lves  from 
t h e i r  p a r e n t s '  c oun t ry  o f  o r i g i n .  Because N ig e r i a n  p a r e n t s  d id  no t  t h i n k  
o f  themse lves  as  p a r t  o f  th e  s o c i e t y  i n  the  same manner a s ,  f o r  example,  we 
a re  led  t o  b e l i e v e  some e t h n i c  m i n o r i t y  groups  do ( d id ? )  ( s e e  C a s t l e s  e t  
a l . ,  1984),  th e y  appea red  more a b l e  t o  c h a l l e n g e  e f f e c t i v e l y  t h e  manner in  
which th e  e d u c a t io n  system works t o  h i n d e r  upward s o c i a l  m o b i l i t y .  In  o t h e r  
words,  s o c i a l  groups w i t h i n  the  same s o c i e t y  do n o t  have th e  same power, a t  
bo th  th e  micro and macro l e v e l s ,  m e an ing fu l ly  t o  i n f l u e n c e  change o r  
c h a l l e n g e  e f f e c t i v e l y  t h e i r  o p p re s s io n .
The r e l a t i v e  s u cces s  o f  N ig e r i a n  p a r e n t s  in  n e g o t i a t i n g  b e t t e r  
c a r e e r - r e l a t e d  o p p o r t u n i t i e s  fo r  t h e i r  c h i l d r e n  w i th i n  th e  s c h o o l s ,  i s  a 
consequence o f  th e  c u l t u r a l  c a p i t a l  which they  b rought  w i th  them and have  
accumula ted  i n  t h i s  c o u n t ry .  In  view o f  th e  i n s t r u m e n t a l  and e l i t i s t  
approach o f  N ig e r i a n  p a r e n t s  t o  s c h o o l in g  (Chap te r  7) i t  i s  n o t  s u r p r i s i n g  
t h a t  the  c a r e e r  i n t e n t i o n s  o f  N ig e r i a n  p u p i l s  focused  on h i g h l y  s k i l l e d  
p r o f e s s i o n a l  o c c u p a t io n s .
Teachers  p e r c e iv e d  and a s s e s s e d  c h i l d r e n  u s in g  a complex v a r i e t y  o f  
a b i l i t y  and home background cues ( f o r  example,  f am i ly  s t a b i l i t y ,  c u l t u r e ,  
w ea l th  and p a r e n t s '  e d u c a t i o n a l  a ch ievem en t ) .  Although d i f f e r e n t i a t i o n  
was no t  s imply based  on s k in  c o lo u r  and e t h n i c  group membership,  t e a c h e r s
tended  t o  h o ld  on t o  p a r t i c u l a r  s t e r e o t y p e s  o f  b l a c k ,  i n  p a r t i c u l a r ,  West
I n d ia n  p u p i l s .  Hence, a s u b s t a n t i a l  number o f  t h e  " g o o d t im ers "  and
" t ro u b le m ak e r s"  were p e r c e iv e d  as  West I n d ia n  w h i le  t h e  " l o n e r s "  were 
g e n e r a l l y  p e r c e iv e d  as  A f r i c a n .  I f  t e a c h e r s '  e x p e c t a t i o n s  o f  West I n d i a n  
c h i l d r e n  i s  t h a t  they  a r e  g e n e r a l l y  behav iou r  problems a n d / o r  a r e  more 
i n t e r e s t e d  in  hav ing  a good t ime th an  in  the  a c q u i s i t i o n  o f  schoo l  
knowledge,  then  i t  i s  no t  s u r p r i s i n g  t h a t  when t e a c h e r s  d i s c o v e r  ' q u i e t '  
b la ck  p u p i l s  they  make th e  g e n e r a l i z a t i o n  t h a t  the  c h i l d r e n  a r e  ' e i t h e r  
A f r i c a n  o r  no t  the  g e n e r a l  run o f  West I n d ia n  k i d s '  ( t e a c h e r  w i th  10 y e a r s  
e x p e r i e n c e ) .  I n  o th e r  words ' q u i e t '  b l a c k  p u p i l s  a r e  r e g a rd e d  as  a 
d e v i a n t  g roup.  In the  case  o f  th e  N ig e r i a n  c h i l d r e n  s t u d i e d  in  t h i s
p r e s e n t  r e s e a r c h ,  t h i s  b e h a v i o u ra l  dev iancy  worked t o  e n s u r e  a d e v i a n t  
e d u c a t io n a l  p ro g re s s  -  one c h a r a c t e r i z e d  by r e l a t i v e  s u c c e s s  r a t h e r  th a n  
f a i l u r e .
There i s  a commonsense u n d e r s t a n d i n g  o f  edu ca t io n  as  th e  sum t o t a l  o f  
the  a c q u i s i t i o n  o f  th e  v a r i o u s  types  o f  knowledge t h a t  i s  o f f e r e d  in  
schools  (Young, 1971). Ogbu (1978) s u g g e s t s  t h a t  we canno t  a r r i v e  a t  an 
adequa te  e x p l a n a t i o n  o f  e d u c a t i o n a l  outcomes u n l e s s  we examine the 
i n s t r u m e n ta l  r o l e  o f  e d u c a t io n  ( s e e  P e t e r s ,  1970; Wilson,  1979).  Although 
s choo l ing  i s  g e n e r a l l y  p e r c e iv e d  as promoting a p ro c e s s  o f  s o c i a l  change 
(Wilcox, 1982; see  a l s o  Chapter  1) , i t  i s  e s s e n t i a l l y  a form o f  s o c i a l  
c o n t r o l  (Bowles and G i n t i s ,  1976; Simon, 1978). A l t h u s s e r  (197 1) i d e n t i f i e s  
the  e d u c a t io n  system as  an I d e o l o g i c a l  S t a t e  Apparatus  (ISA) which works t o  
reproduce  the  e x i s t i n g  s o c i a l  o r d e r  i n  a M a r x i s t ,  d e t e r m i n i s t i c  manner ( see  
a l s o  Gramsci ,  1971). However, t h e r e  has  been a move away from M a rx i s t  
de te rmin ism t o  s o c i a l  a n a l y s i s  which r e c o g n iz e s  the  i n d i v i d u a l ’ s a b i l i t y  t o  
n e g o t i a t e  h i s / h e r  own s o c i a l  c a r e e r  ( S e c t i o n  3 . 2 ) .  This  acknowledgement 
a l lows  more room f o r  th e  p o s s i b i l i t y  o f  s o c i a l  change by s o c i a l  a c t o r s  
them se lves .  N ig e r i a n  p a r e n t s  have shown t h a t  t h i s  t a s k  i s  n o t  an easy  one.  
They have had t o  p i t c h  t h e i r  own p e r s o n a l  r e s o u r c e s  a g a i n s t  a system t h a t  
i s  en t re n ch ed  i n  p r e p a r i n g  c h i l d r e n  f o r  p a r t i c u l a r  c l a s s - r e l a t e d  r o l e s  i n  
s o c i e t y  ( E v e t t s ,  1973).
With s p e c i f i c  r e f e r e n c e  t o  th e  American o c c u p a t io n a l  s t r u c t u r e ,  Ogbu
(1978) p o i n t s  ou t  t h a t  t h e r e  a re  p a r t i c u l a r  ’ job c e i l i n g s '  f o r  e t h n i c  
m i n o r i t y  g roups .  I n  o t h e r  words,  they  have r e s t r i c t e d  o c c u p a t io n a l  
o p p o r t u n i t i e s .  In  t h e  sense  t h a t  B r i t a i n  and o th e r  Western European 
c o u n t r i e s  a r e  e s s e n t i a l l y  c a p i t a l i s t  i n  n a t u r e  ( s e e  W es te rgaard  and 
R e s l e r ,  1975), th e  same can be s a i d  o f  the  B r i t i s h  o c c u p a t i o n a l  s t r u c t u r e  
( s e e  Smith,  1977). Ogbu (1978) a rgues  t h a t  t h e  e d u c a t i o n a l  
underachievement o f  m i n o r i t y  c h i l d r e n  i s  an a d a p t a t i o n  t o  t h e s e  job  
c e i l i n g s .  Thus m i n o r i ty  c h i l d r e n  see  l i t t l e  p o i n t  i n  aiming f o r  h ig h  l e v e l  
s chool  knowledge i f  they  cannot  ach ieve  acc e s s  t o  co r r e s p o n d in g  employment 
o p p o r t u n i t i e s .  Ogbu f u r t h e r  a rgues  t h a t  bo th  schoo ls  and p a r e n t s  s o c i a l i z e  
c h i l d r e n  i n  terms o f  p a r t i c u l a r  o c c u p a t io n a l  r o l e s  based  on an a p p r a i s a l  o f  
the  job o p p o r t u n i t i e s  a v a i l a b l e  t o  them i n  a g iven  s o c i e t y .
Pryce (1979) and Stone (198 1) would r e f u t e  t h i s  argument and p o in t  
ou t  t h a t  West In d ian  p a r e n t s ,  fo r  example,  want an improved s o c i a l  s t a t u s  
fo r  t h e i r  c h i l d r e n .  Thus they  a r e  u n l i k e l y  t o  s o c i a l i z e  t h e i r  c h i l d r e n  to  
o r i e n t a t e  towards low p a id  j o b s .  However, i t  must be no ted  t h a t  t h e r e  i s  
d i f f e r e n t i a t i o n  o f  o c c u p a t io n a l  g o a l s  w i t h i n  th e  working c l a s s .  For 
example,  Troyna (1982) has  argued t h a t  West I n d ia n  c h i l d r e n  have  n o t  ( y e t )  
adop ted  working c l a s s  acqu iescence  t o  t h e i r  s o c i a l  s t a t u s  ( s e e  a l s o  
Pidgeon,  1970; W i l l i s ,  1977). N e v e r t h e l e s s ,  the  o c c u p a t io n a l  am b i t io n s  o f  
working c l a s s  West I n d ia n  c h i l d r e n  appea r  e s s e n t i a l l y  t o  be o f  a working 
c l a s s  n a t u r e .  For example,  Pryce (1979) c i t e s  West In d ia n  boys who r e j e c t  
f a c t o r y  work and o t h e r  ' n a s t y '  jobs  such as  mere l a b o u r in g  a s  d i s t i n g u i s h e d  
from l e a r n i n g  a s k i l l  a s  an a p p r e n t i c e .  In  c o n t r a s t ,  n o t  one o f  th e  
N ig e r i a n  c h i l d r e n  in t e rv ie w e d  in  t h i s  p r e s e n t  r e s e a r c h  c i t e d  a n y th in g  b u t  a
w hi te  c o l l a r  o c c u p a t io n a l  g o a l .  The p o in t  h e r e  i s  no t  whether th ey  w i l l  
ach ieve  t h i s  aim, bu t  t h a t  t h e i r  job  c e i l i n g  does no t  r e f l e c t  the  
c o n s t r a i n t s  o f  th o s e  o c c u p a t io n a l  r o l e s  m i n o r i t y  groups a r e  norm al ly  
expec ted  t o  f i l l  ( C a s t l e s  and Kosack,  1973). As p o in t e d  out  above ,  t h i s  i s  
p r i m a r i l y  because  N ig e r ia n  p a r e n t s '  s o c i a l i z a t i o n  o f  t h e i r  c h i l d r e n  
encourages  them t o  d e f i n e  t h e i r  am bi t ions  in  terms o f  t h e  " c e i l i n g l e s s "  
o c c u p a t io n a l  p o s s i b i l i t i e s  i n  th e  N ig e r i a n  o c c u p a t io n a l  s t r u c t u r e  ( s e e  
Chapter  1).
T e a c h e r s '  r e s p o n s es  t o  th e  e d u c a t io n  o f  c h i l d r e n  have te nded  t o  
submit  t o  e x i s t i n g  p a t t e r n s  o f  s o c i a l  d i f f e r e n t i a t i o n  w i t h i n  the  w e s te rn  
c a p i t a l i s t  e d u c a t i o n a l  system (David ,  1980). Hence,  t h e i r  o r i e n t a t i o n  
towards ed u c a t in g  c h i l d r e n  i s  based on an a p p a r e n t ly  complacent  acc ep tanc e  
t h a t  th e  s o c i a l  s i t u a t i o n  o f  c h i l d r e n  must n e c e s s a r i l y  de te rm ine  t h e i r  
e d u c a t i o n a l  p r o g r e s s .  Ogbu (1978) argues  t h a t  t h i s  complacency has  le d  t o  
an overdependence on the  c u l t u r a l  c o n f l i c t  e x p l a n a t i o n  o f  e d u c a t i o n a l  
underach ievem ent.  When faced  w i th  a " d e v i a n t "  group t h a t  c h a l l e n g e s  t h i s  
cosy t h e o r y ,  th e  immediate r e sp o n se  o f  t e a c h e r s  i s  t o  r e s i s t  and on ly  l a t e r  
t o  accommodate th e  p o s s i b i l i t y  o f  b la c k  achievement  by acknowledging (even 
though g rudg ing ly )  th e  middle c l a s s n e s s  o f  some N ig e r i a n  p a r e n t s .  Once 
th us  l a b e l l e d ,  N ig e r i a n  c h i l d r e n  become one o f  th e  middle c l a s s  groups  t h a t  
conf i rm  t h a t ,  i n  g e n e r a l ,  middle c l a s s  c h i l d r e n  succeed i n  th e  B r i t i s h  
e d u c a t i o n a l  system (H alsey  e t  a l .  1980; Gold thorpe  e t  a l .  , 1980). In  t h i s  
way the  e d u c a t i o n a l  " su c c e s s "  o f  N ig e r i a n  c h i l d r e n  i s  n e i t h e r  a l a rm in g  nor
e x c e p t i o n a l .  R a t h e r ,  i t  i s  as  commonplace as  the  e d u c a t i o n a l  s u c c e s s  t h a t
\
i s  expec ted  o f  midd le  c l a s s  c h i l d r e n  (C hap te r  2; S e c t io n  7 . 4 ) .
The o f t e n  quoted  o b j e c t i v e  o f  s c h o o l in g  as the  p ro c e s s  o f  e d u c a t in g  
c h i l d r e n  acc o rd in g  t o  t h e i r  a b i l i t y  n e g l e c t s  th e  r e s p o n s i b i l i t y  o f
t e a c h e r s  t o  improve the  knowledge base  o f  t h e i r  p u p i l s .  As S p in d le r  
(1982:492) p o i n t s  o u t ,  ' t h e  school  t r a n s m i t s  what i s  and n o t  what
should  b e '  ( h i s  em phas i s ) .  By t h e i r  app a re n t  c o m p l i c i t y  i n  t h i s  p r o c e s s  
t e a c h e r s  a l low  themse lves  t o  become pawns i n  a system which encourages  on ly  
s e l e c t i v e  and v e ry  l i m i t e d  o p p o r t u n i t i e s  f o r  sponsored  upward m o b i l i t y  
(T u rne r ,  1960). Moreover,  a s  F r e i r e  (1972) i n s i s t s ,  t e a c h e r s  need t o  move 
away from the  b e l i e f  t h a t  edu ca t io n  i s  a n e u t r a l  p r o c e s s .  On the  c o n t r a r y ,  
he a rgues  t h a t  i t  i s  an i n t e n s e l y  p o l i t i c a l  and i d e o l o g i c a l  p r o c e s s  ( s e e  
a l s o  E v e t t s ,  1973; David, 1980).
The r e s u l t s  i n  academic terms o f  the  comprehensive sys tem ,  though 
commendable (Halsey  e t  a l . ,  1980), s t i l l  show a h igh  c o r r e l a t i o n  between 
s o c i a l  c l a s s  and e d u c a t io n a l  p r o g r e s s .  Some o f  the  t e a c h e r s  i n t e r v i e w e d  i n  
t h i s  p r e s e n t  r e s e a r c h  were o b v ious ly  no t  c o n te n t  w i th  t h e i r  r o l e  as 
p e r p e t u a t o r s  o f  a system o f  domina t ion .  D e s p i t e  t h i s ,  t e a c h e r s  have ,  i n
g e n e r a l ,  shown an in c a p a c i t y  t o  r e j e c t  c u l t u r a l  d e f i c i t  e x p l a n a t i o n s  o f
e d u c a t io n a l  outcomes.  Although th e  school  cannot  be h e l d  r e s p o n s i b l e  f o r  
s o c i a l  p r e j u d i c e s  grounded in  h i s t o r i c a l  e x p e r i e n c e s ,  t e a c h e r s  a r e  l i k e l y
t o  c o n t in u e  be ing  h e l d  r e s p o n s i b l e  f o r  the  underachievement o f  p a r t i c u l a r  
groups  o f  c h i l d r e n  ( s e e  S tone ,  198 1). Th is  i s  because t e a c h e r s  have s t i l l  
t o  make t h e i r  p o s i t i o n  c l e a r .  I s  i t  t h e i r  t a s k  t o  enhance o r  h i n d e r  s o c i a l  
change? We may c e l e b r a t e  th e  e d u c a t i p n a l  "ach ievements"  o f  N ig e r ia n  
c h i l d r e n  as  we do th o s e  o f  Asian  c h i l d r e n  ( e x c e p t ,  o f  c o u r s e ,  Bang ladesh is  
-  see  Swann, 1985), bu t  as  the  ev idence  i n  t h i s  p r e s e n t  r e s e a r c h  con f i rm s ,  
m i n o r i ty  c h i l d r e n  who a r e  l i k e l y  t o  be s u c c e s s f u l  a r e  t h o s e  whose p a r e n t s  
have a l r e a d y  a c q u i r e d  a c e r t a i n  l e v e l  o f  c u l t u r a l  c a p i t a l ,  e d u c a t i o n a l  
r e s p e c t a b i l i t y  a n d /o r  m i d d l e c l a s s n e s s .  N ig e r i a n  c h i l d r e n  may be do ing  w e l l  
a c c o rd in g  t o  c u r r e n t  comprehensive schoo l  s t a n d a rd s  (13.7% g a i n in g  5 or  
more GCE 'O'  Level  p a s s e s  a t  Grade C o r  above -  see  H arg reaves ,  1984:9) .  I f  
we t a k e  t h i s  as  our  y a r d s t i c k ,  then  N ig e r ia n  c h i l d r e n  i n  g e n e r a l ,  
e v e n t u a l l y  a c q u i r e  good ( a s  d e f in e d  by t h e i r  p a r e n t s ) ,  b u t  o r g a n i z a t i o n a l l y  
r e s t r i c t e d  e d u c a t i o n a l  o p p o r t u n i t i e s .
In g e n e r a l ,  t e a c h e r s  t end  t o  be i n c o n s i s t e n t  about  th e  p r e r e q u i s i t e s  
o f  good e d u c a t i o n a l  p r a c t i c e .  For example,  i n  t h i s  p r e s e n t  r e s e a r c h ,  we 
have no ted  th e  fo l low ing :
a) t e a c h e r s  c l a im in g  no t  t o  n o t i c e  e t h n i c  group membership y e t  r e l y i n g  
h e a v i l y  on fam i ly  and e t h n i c  group p a t h o l o g i c a l  e x p l a n a t i o n s  f o r  
e d u c a t i o n a l  underachievement (C hap te rs  7 ,  8 and' 9 ) ;
b) b e l i e v i n g  t h a t  a l l  c u l t u r e s  should  be  r e s p e c t e d ,  y e t  showing by t h e i r  
a t t i t u d e s  and a c t i o n s  t h a t  as  a group the y  a r e  no t  r e a l l y  i n t e r e s t e d  i n  the  
c u l t u r e s  o f  th e  e t h n i c  m i n o r i t y  c h i l d r e n  i n  t h e i r  cha rge  (C h a p te r s  9 and 
10);
c) paying  l i p  s e r v i c e  t o  th e  b e l i e f  in  th e  v a l i d i t y  o f  o t h e r  p e o p l e s '  
c u l t u r a l  norms and v a lu e s  y e t  h o ld in g  up t h e i r  w h i te  midd le  c l a s s  c u l t u r a l  
v a lu e s  a s  a s t a n d a r d  f o r  e v a l u a t i n g  o t h e r  c u l t u r e s  (C hap te r  10; see  a l s o  
Chapters  5 and 6) ;
d) c l a im in g  t o  t r e a t  c h i l d r e n  a l i k e  y e t  be ing  v i g o r o u s l y  in v o lv ed  i n  
c u r r i c u lu m  d i f f e r e n t i a t i o n  which co r responds  t o  the  manner i n  which B r i t i s h  
s o c i a l  groups a r e  s t r a t i f i e d  (Chap te r  7 ) ;
e) s t r e s s i n g  th e  impor tance o f  t e a c h i n g  e t h n i c  m i n o r i ty  c h i l d r e n  the  
s k i l l s  t o  succeed  i n  t h i s  c o u n t ry ,  y e t  t u r n i n g  a d e a f  e a r  t o  c h i l d r e n ' s  
e d u c a t i o n a l  am bi t ions  once they  a s p i r e  above a p a r t i c u l a r  job  c e i l i n g  
(Chapte r  7; see  a l s o  S e c t io n  6 . 3 ) .
D es p i te  t h e s e  s t r u c t u r a l  and a t t i t u d i n a l  c o n s t r a i n t s  grounded i n  the  
o p e r a t i o n a l i z a t i o n  o f  th e  e d u c a t io n  system by t e a c h e r s  s o c i a l i z e d  i n t o  
p r o c e s s in g  c h i l d r e n  acc o rd in g  t o  t h e i r  f am i ly  and e t h n i c  background,  
N ig e r i a n  c h i l d r e n  tended t o  be given  (no t  w i thou t  a s t r u g g l e )  the  
o p p o r tu n i ty  t o  a c q u i r e  h igh  l e v e l  school  knowledge.  However, th e  tendency  
o f  t e a c h e r s  t o  igno re  th e  i n t e r a c t i o n a l  c o n t e x t  o f  s c h o o l in g  l e a d s  one t o  
conclude t h a t  N ig e r i a n  c h i l d r e n  cou ld  have been schoo led  under  a more 
f a v o u ra b l e  e d u c a t i o n a l  envi ronment.
1 1 . 3  T h e  S t a r k  R e a l i t y  : F i n a l  R e f l e c t i o n s
What cou ld  be termed good e d u c a t i o n a l  p r a c t i c e  as  i t  s p e c i f i c a l l y  
concerns  the  e d u c a t io n  o f  e t h n i c  m i n o r i t y  c h i l d r e n  has been i n d i c a t e d  above 
(Chapter  2; see  a l s o  L i t t l e  and W i l l e y ,  1981). However, no a p p r e c i a b l e  
e d u c a t i o n a l  change appears  t o  have o c c u r r e d .  Near ly  two decades  a f t e r  
th e  f i r s t  o f f i c i a l  e nqu i ry  i n t o  t h e  e d u c a t i o n a l  underachievement o f  e t h n i c  
m i n o r i t y  c h i l d r e n ,  Swann (1985) conf irms  t h a t  West I n d ia n  c h i l d r e n  a re  
s t i l l  do ing  b ad ly  a t  s c h o o l .
ILEA (amongst o t h e r s )  p r i d e s  i t s e l f  a t  be ing  a t  th e  vanguard o f  
p r o g r e s s i v e  e d u c a t i o n a l  p r a c t i c e .  It*s Hargreaves  Repor t  (1984) c o n t a i n s  
ve ry  p r a c t i c a l  s u g g e s t i o n s  f o r  improving th e  p ro c e s s  o f  secondary  
s c h o o l i n g .  For example,  in  te rms  o f  banding  and s u b j e c t  c h o ice  
Hargreaves  (1984:36)  a rgues  f o r  'w h o le - c u r r i c u lu m  p l a n n i n g 1 which t a k e s  
i n t o  account  the  need t o  e s t a b l i s h  coherence  and b a l a n c e  bo th  w i t h i n  and 
between s u b j e c t s .  I t  i s  hoped t h a t  t h i s  w i l l  r educe  t h e  number o f  s u b j e c t  
ch o ic e s  c h i l d r e n  have t o 4make and s im u l ta n e o u s ly  enhance t h e i r  a c c e s s  t o  
b ro ad e r  based  schoo l  knowledge.  Clough and Davis (1984) b e l i e v e  t h a t  
i n t e r d e p a r t m e n t a l  c o n s u l t a t i o n s ,  e s p e c i a l l y  on o r g a n i z a t i o n a l  m a t t e r s  
r e l a t e d  t o  a s s e s sm en t ,  w i l l  encourage t h e  development o f  a more co h e re n t  
p ro ces s  o f  a ssessm en t  which w i l l  r e f l e c t  more a c c u r a t e l y  what th e  p u p i l  
has  l e a r n e d .  F ur the rm ore ,  H argreaves  (1984:108)  s u g g e s t s  t h a t  t e a c h e r s  
need r e g u l a r  i n - s e r v i c e  t r a i n i n g  t o  enab le  them t o  respond  a d e q u a t e l y  t o  
c u r r e n t  e d u c a t i o n a l  though t  and in n o v a t i o n .  In  a d d i t i o n  t o  t h e s e  
m i c r o - s t r u c t u r a l  improvements t o  th e  s i t u a t i o n a l  c o n t e x t  o f  s c h o o l i n g ,  
t h e r e  needs a l s o  t o  be a more c r i t i c a l  e v a l u a t i o n  o f  th e  r o l e  o f  e d u c a t io n  
i n  an i n d u s t r i a l  s o c i e t y  such as  B r i t a i n .
Those i n t e r e s t e d  in  enhanc ing  s o c i a l  m o b i l i t y  f o r  a l l  c h i l d r e n  
i r r e s p e c t i v e  o f  t h e i r  f ami ly  a n d /o r  e t h n i c  background need t o  d i s c o v e r  a 
means,  no t  j u s t  o f  t a c k l i n g  d i f f e r e n t i a t i o n  w i t h i n  th e  e d u c a t i o n  sys tem,  
bu t  w i t h i n  s o c i e t y  a t  l a r g e .  I n  th e  absence  o f  any ev idence  o f  
fundamental  change in  B r i t i s h  s o c i e t y  ( s e e  David,  1980; G o ld thorpe  e t  
a l .  1980) i t  i s  u n l i k e l y  t h a t  t e a c h e r s  can a ch iev e  a r a d i c a l i z a t i o n  o f  the  
e d u c a t io n  system i n  a manner t h a t  w i l l  c h a l l e n g e  th e  v e ry  f o u n d a t i o n s  on 
which t h e i r  s o c i e t y  i s  based .
I t  i s  f e l t  g e n e r a l l y ,  t h a t  r e s e a r c h  f i n d i n g s  r a r e l y  have much e f f e c t  
on t e a c h e r  s u b c u l t u r e  because  t e a c h e r s  t e nd  n o t  t o  read  academic r e s e a r c h  
( S p i n d l e r ,  1982; H a rg reaves ,  1980; see  a l s o  Wilson ,  1979). Moreover,  some 
t e a c h e r s  f i n d  i t  d i f f i c u l t  t o  d i s c o v e r  ways i n  which they  can b e s t  adap t  
r e s e a r c h  f in d i n g s  and recommendations t o  t h e i r  own p a r t i c u l a r  s ch o o l  
s i t u a t i o n .  They t y p i c a l l y  c l i n g  t o  th e  l i b e r a l i s m  i n h e r e n t  i n  'd o in g  your  
own t h i n g '  i n  the  c l a ss room .  However, t h e  p o l i t i c a l  n a t u r e  o f  e d u c a t io n  
( F r e i r e ,  1972) r e q u i r e s  t e a c h e r s  t o  approach t h e i r  jobs  i n  a l e s s  i n t u i t i v e  
manner (H arg reaves ,  1980). Many t e a c h e r s  a r e  v e ry  qu ick  t o  c r i t i c i z e  bo th
c h i l d r e n ' s  home background and incompetent  schoo l  managers ,  but  f a i l  t o  
e v a l u a t e  t h e i r  r o l e  in  the  o p e r a t i o n  o f  th e  ed u c a t io n  system.  Hence,  the  
e d u c a t io n  c r i s i s  i s  n o t  only  a r e f l e c t i o n  o f  the  p o l i t i c a l  mood o f  the  
t im e ,  bu t  an ind ic tm en t  o f  t h e  a b i l i t y  o f  t e a c h e r s  t o  c h a l l e n g e  ina dequa te  
e d u c a t i o n a l  p r a c t i c e .
We have seen  how one t e a c h e r  was capab le  o f  d i s s u a d in g  members o f  h i s  
t e a c h i n g  group from t a k i n g  a p a r t i c u l a r  s u b j e c t  ( S e c t i o n  7 .4 )  and how 
a n o t h e r ,  through,  th e  ad o p t io n  o f  s a l e s  t e c h n i q u e s ,  was a b l e  t o  d e lay  th e  
academic and o c c u p a t io n a l  p r o g r e s s  o f  an o th e r  p u p i l  by pe r su ad in g  h e r  t o  
t a k e  a s u b j e c t  f a r  removed from h e r  in te n d e d  c a r e e r .  While t e a c h e r s
rea s o n s  f o r  engaging i n  such p r a c t i c e s  a r e  u n d e r s t a n d a b l e ,  t h e i r  need to
ach ieve  some l e v e l  o f  job  s a t i s f a c t i o n  (by t e a c h i n g  b r i g h t  p r o - s c h o o l  
c h i l d r e n )  needs t o  be ach ieved  th rough  o t h e r  means.
The ILEA i s  committed t o  m u l t i - e t h n i c  e d u c a t io n  in  th e  b e l i e f  t h a t  
t h i s  w i l l  p ro v id e  a r e l e v a n t  and i n t e r e s t i n g  c u r r i c u lu m  which w i l l  enhance 
the  e d u c a t i o n a l  m o t iv a t io n  and achievement o f  a l l  c h i l d r e n  who l i v e  i n  a 
m u l t i c u l t u r a l  s o c i e t y .  Yet a t  the  t ime o f  t h i s  p r e s e n t  r e s e a r c h  (1982) ,  
n e i t h e r  schoo l  had a m u l t i - e t h n i c  schoo l  p o l i c y .  Both s c hoo ls  d id  have a
l i s t  o f  t h e i r  aims and o b j e c t i v e s  which in c lu d ed  amongst o t h e r  i t e m s ,  th e
ed u c a t io n  o f  c h i l d r e n  t o  th e  b e s t  o f  t h e i r  a b i l i t y .  However, th e  p ro c e s s  
o f  s ch o o l in g  i s  gea red  towards  e d u c a t in g  c h i l d r e n  w i t h i n  s p e c i f i c  
o r g a n i z a t i o n a l  l i m i t s  ( f o r  example,  t i m e t a b l i n g  c o n s t r a i n t s )  and 
the  t e a c h e r s '  own s u b j e c t i v e  assessm en t  o f  c h i l d r e n ' s  e d u c a t i o n a l  p r o g r e s s .
The p a r t i c u l a r  r o l e  o f  e d u c a t io n  as  a means f o r  th e  a c q u i s i t i o n  o f  th e  
s k i l l s / q u a l i f i c a t i o n s  needed in  any i n d u s t r i a l  s o c i e t y  e n s u re s  t h a t  
c h i l d r e n  w i l l  c o n t in u e  t o  be p re p a re d  f o r  p a r t i c u l a r  o c c u p a t i o n a l  r o l e s .  
Given t h a t  t h i s  i s  th e  r e a l i t y  o f  th e  r e l a t i o n s h i p  between e d u c a t io n  and 
s o c i e t y ,  i t  i s  argued  t h a t  th e  b e l i e f  i n  s c h o o l in g  as  an e g a l i t a r i a n  
p ro c e s s  i s  over o p t i m i s t i c .  I t  i s  su g g es ted  t h a t  one o f  th e  few avenues 
f o r  t a c k l i n g  th e  r i g i d i t y  o f  th e  p ro c e s s  o f  e d u c a t io n  i s  f o r  t e a c h e r s  t o  be 
a c t i v e l y  engaged i n  e n s u r in g  t h a t  a l l  t h o s e  c h i l d r e n  who wish t o  a c q u i r e  
school  knowledge a r e  h e lped  i n  every  p o s s i b l e  way t o  do so .  T h i s ,  o f  
c o u r s e ,  means t h a t  a s  a group t e a c h e r s  w i l l  have  t o  r e s o c i a l i z e  them se lves  
so t h a t  knowledge o f  a c h i l d ' s  fam i ly  o r  e t h n i c  background does n o t  s e r v e  
as an impediment t o  th e  a c q u i s i t i o n  o f  h ig h  l e v e l  schoo l  knowledge.
L i b e r a l  t e a c h e r s  may be c r i t i c a l  o f  t h e  s in g le -m in d e d ,  i n s t r u m e n t a l  
p e r c e p t i o n  o f  s c h o o l in g  t h a t  N ig e r i a n  p a r e n t s  have ,  b u t  e d u c a t i o n a l  
q u a l i f i c a t i o n s  and employment o p p o r t u n i t i e s  a r e  s t i l l  i n e x t r i c a b l y  l i n k e d  
in  both N ig e r i a n  and B r i t i s h  s o c i e t i e s .  As long a s  t h i s  i s  th e  c a s e ,  
N ig e r i a n  and o t h e r  i n s t r u m e n t a l l y  minded p a r e n t s  a r e  l i k e l y  t o  c o n t in u e  
coming i n t o  open c o n f l i c t  with  t e a c h e r s  who, th rough  t h e i r  t e a c h i n g  
pedagogy,  convey th e  im press ion  t o  p a r e n t s  t h a t  th e y  a r e  i n  some way 
h i n d e r i n g  the  e d u c a t i o n a l  p ro g re s s  o f  t h e i r  c h i l d r e n .
N ig e r ia n  p a r e n t s '  i n s i s t e n c e  on a c l a s s ,  o c c u p a t io n a l  and s t a t u s  
consc ious  p ro c e s s  o f  s o c i a l i z a t i o n  worked t o  i n c r e a s e  some N ige r ia n
c h i l d r e n ' s  e d u c a t i o n a l  a m b i t i o n s .  Without  t h i s  p a r e n t a l  z e a l  N ig e r i a n
c h i l d r e n  might  have adopted  s u b c u l t u r a l  a t t i t u d e s  which w h i le  r e j e c t i n g  an 
ed u c a t io n  f o r  men ia l  jobs  would have looked t o  o c c u p a t io n a l  r o l e s  f i rm ly  
embedded i n  s e m i - s k i l l e d  work o p p o r t u n i t i e s  ( W i l l i s ,  197 7; P ryce ,  1979).
The good news i s  t h a t  most o f  the  N ig e r i a n  c h i l d r e n  examined in  t h i s  
p r e s e n t  r e s e a r c h  a r e  "doing  w e l l "  i n  s c h o o l .  The s t a r k  r e a l i t y  i s  t h a t
t h i s  p r e s e n t  r e s e a r c h  c o n f i rm s ,  a long  w i th  o t h e r  e d u c a t i o n a l  r e s e a r c h ,
t h a t  t h e r e  has  been no fundamental  change in  th e  manner i n  which c h i l d r e n
a r e  p ro c e s s e d  th ro u g h ,  i n  t h i s  c a s e ,  th e  B r i t i s h  e d q c a t io n  sys tem.
11.4 Suggestions for further research
The overwhelming e d u c a t i o n a l  r e s e a r c h  focus  in  B r i t a i n  on Asian  and 
West I n d ia n  c h i l d r e n  has  l e f t  a gap in  th e  knowledge we have o f  the  
e d u c a t i o n a l  ex p e r i e n c e  o f  o t h e r  e t h n i c  m i n o r i t y  c h i l d r e n .  This  p r e s e n t  
r e s e a r c h  has  a t tem p ted  t o  r e d r e s s  t h i s  imbalance by i n v e s t i g a t i n g  the  
sch o o l in g  e x p e r i e n c e s  o f  N ig e r i a n  c h i l d r e n .  I t  has  a l s o  d em ons t ra ted  the  
l e v e l  o f  i n s i g h t  i n t o  s o c i a l  p r o c e s s e s  t h a t  q u a l i t a t i v e  r e s e a r c h  can 
a c h i e v e .  In p a r t i c u l a r ,  i t  has  shown t h a t  c h i l d r e n  approach  th e  l e a r n i n g  
s i t u a t i o n  acc o rd in g  t o  a complex p ro c e s s  o f  i n t e r p r e t i n g ,  in  t h e i r  own 
unique manner,  what i t  means t o  be a t  s c h o o l .
Perhaps more c r u c i a l  t o  a f u r t h e r  u n d e r s t a n d in g  o f  t h e  p r o c e s s e s
w i th i n  schoo ls  t h a t  g ive  r i s e  t o  d i f f e r e n t  e d u c a t i o n a l  outcomes i s  th e  
ambiguity  t h a t  su r rounds  what i t  means t o  be ' d o ing  w e l l '  i n  r e l a t i o n  t o  
the  a c q u i s i t i o n  o f  d i f f e r e n t  l e v e l s  o f  schoo l  knowledge.  Hence,  f u r t h e r  
r e s e a r c h  i s  r e q u i r e d  t o  d i s c o v e r  how t e a c h e r s  come t o  a s s i g n  t h e  l a b e l ,  
'do ing  w e l l '  t o  p a r t i c u l a r  p u p i l s .
The i n t e r a c t i v e  n a t u r e  o f  s c h o o l in g  in v o lv e s  b u i l d i n g  up an
u n d e r s t a n d in g  o f  and n e g o t i a t i n g  a r e sp o n se  t o  t h e  s t r u g g l e  i n h e r e n t  i n  the  
p ro ces s  o f  a c q u i r i n g  a "good" e d u c a t io n .  I f  t e a c h e r s '  aw areness  o f  t h e  
s i t u a t i o n a l  c o n te x t  i n  which th ey  te a c h  i s  t o  be enhanced ,  f u r t h e r  r e s e a r c h  
needs t o  examine th e  e x p e r i e n t i a l  r e a l i t y  o f  s c h o o l in g  f o r  o t h e r  m i n o r i t y  
c h i l d r e n .  For example,  i t  i s  g e n e r a l l y  b e l i e v e d  t h a t  Chinese  and Greek 
p a r e n t s  ( s e e  Tomlinson,  1984) a r e  n o t  p a r t i c u l a r l y  concerned  abou t  t h e i r  
c h i l d r e n ' s  e d u c a t i o n a l  achievements  because  t h e i r  c h i l d r e n ,  on l e a v i n g  
sch o o l ,  tend  t o  j o i n  the  fam i ly  b u s i n e s s .  I n ' a n o t h e r  c o n t e x t ,  a t e a c h e r  
quoted  a Chinese boy who w rote  i n  a s chool  com pos i t ion  t h a t  when he  g e t s  
home, h i s  r e a l  l i f e  b e g i n s .  I t  i s  hoped t h a t  t h e  more e d u c a t i o n a l  
r e s e a r c h  focuses  on s o c i a l  p ro c e s s e s  and th e  manner i n  which a c t o r s '
i n t e r p r e t a t i o n s  o f  s o c i a l  s i t u a t i o n s  a r e  a r r i v e d  a t ,  t h e  more t e a c h e r s  w i l l  
r e c o g n iz e  t h a t  th e y  need t o  be armed w i th  knowledge t h a t  w i l l  enab le  them 
to  cope b e t t e r  w i th  the  c o m p le x i t i e s  o f  t e a c h in g  in  a c l a s s - b a s e d ,  
m u l t i c u l t u r a l  s o c i e t y .
In view o f  th e  com para t ive ly  sm al l  numbers t h a t  w i l l  be invo lved  in  
r e s e a r c h  i n t o  th e  e d u c a t i o n a l  e x p e r i e n c e s  o f  o t h e r  e t h n i c  m i n o r i t y  
c h i l d r e n ,  i t  i s  sugges ted  t h a t  th e  main t e n e t s  o f  e th n o g ra p h ic  r e s e a r c h  
methodology ( s e e  Chapters  3 and 4) t o g e t h e r  w i th  i n t e r p r e t i v e  a n a l y s i s ,  be 
ad op ted .  I t  i s  acknowledged t h a t  q u a n t i t a t i v e  r e s e a r c h  methods a r e  
n e c e s s a ry  t o  e x p l o re  w ider  e d u c a t i o n a l  i s s u e s  or  t o  a ch iev e  
some form o f  r e p r e s e n t a t i v e n e s s ,  b u t  i t  i s  d i f f i c u l t  t o  u n d e r s t a n d  th e  
outcomes o f  s c h o o l in g  w i th o u t  a t  f i r s t  g a i n in g  knowledge o f  t h e  s p e c i f i c  
p ro c e s s e s  invo lved  i n  s c h o o l in g  c h i l d r e n  from a wide v a r i e t y  o f  e t h n i c ,  
f a m i ly ,  soc io -economic  and h i s t o r i c a l  backgrounds .
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East Africa 
Kenya 
Malawi 
Tanzania 
Uganda 
Zambia
9 4 .7 5 0  
5 9 ,5 0 0  
2 ,5 4 5  
1 4 ,3 7 5  
1 2 ,5 9 0  
5 ,  740
5 1 ,5 0 0  
3 2 ,1 7 0  
1 ,3 8 0  
8 ,0 3 5  
6 ,9 2 5  
2 ,9 9 0
4 3 ,2 5 0
2 7 ,3 3 0
1 ,1 6 5
6 ,3 4 0
5 ,6 6 5
2 ,7 5 0
1 9 8 ,4 3 2  
1 0 2 ,6 9 3  
9 ,4 9 8  
2 7 ,2 6 3  
4 6 ,1 6 8  
1 2 ,8 1 0
1 0 4 ,2 3 7
5 3 ,6 0 1
4 ,9 8 8
1 4 ,5 7 1
2 4 ,4 8 6
6 ,5 9 1
9 4 ,1 9 5  
4 9 .0 9 2  
4 , 5 ( 0  
1 2 .692 
21 .6 8 2  
6 ,2 1 9
West Afnca 
Ghana
----y io s r i l , .
4 2 ,9 5 5
1 1 ,2 1 5
2 8 .5 6 5
2 4 ,6 0 5
6 ,3 8 5
1 6 .4 1 5
1 8 ,3 6 5  
4 ,8 3 5  
1 2 .1 5 5
5 2 ,0 2 7  
1 6 .8 4 8  
31 797
2 8 ,8 2 4
8 .9 3 0
1 7 .9 1 1
2 3 ,2 0 3  
7 ,9 1 8  
13 3Pf,S ierra  Lecne 5, 175 1 ,8 0 5 1 .3 7 5 3 ,8 8 2 1 ,9 8 3 1 .8 9 9
Rest of Africa 
Zimbabwe
Other countries in Africa
2 6 .4 9 5
7 ,9 0 5
1 8 ,5 9 0
1 4 ,1 4 5
3 ,7 9 5
1 0 ,3 5 0
1 2 ,3 5 0
4 ,1 1 0
8 ,2 4 0
4 1 ,6 6 0
1 6 ,5 7 8
2 5 ,0 8 2
2 1 ,7 5 7  
8 ,3 1 4  
1 3 ,4 4 3
1 9 ,9 0 3
8 .2 6 4
1 1 ,6 3 9
Caribbean
Barbados
Jamaica
Trinidad and Tobago 
Guyana
Other Caribbean Commonwealth
3 0 4 ,0 7 0  
2 7 ,0 5 5  
171 ,7 7 5  
1 7 ,1 3 5  
2 1 .0 7 0  
6 7 ,0 3 5
1 5 2 ,2 4 5
1 3 ,8 6 5
8 6 ,8 2 0
7 ,4 5 5
1 0 ,2 0 5
3 3 ,9 0 0
1 5 1 ,8 2 5  
1 3 ,1 9 0  
8 4 ,9 6 0  
9 ,6 7 5  
I 0 .8 6 S  
3 3 .1 3 5
2 9 6 ,9 1 3  
2 5 ,2 7 0  
1 6 5 ,2 8 9  
> 6 ,4 2 3  
2 1 .7 4 2  
6 8 ,1 8 9
1 4 5 ,3 5 8  
1 2 ,6 5 9  
8 1 ,8 7 0  
6 .9 9 0  
1 0 ,0 6 3  
3 3 ,7 7 6
1 5 1 ,5 5 5  
1 2 , 611  
8 3 ,4 1 9  
9 ,4 3 3  
i i ,6 7 9  
3 4 .4 1 3
South Asia 
India
Sri Lanka
3 3 9 ,0 3 5  
3 2 1 ,9 9 5  
1 7 ,0 4 0
1 8 3 ,4 4 0
1 7 4 ,2 0 5  
9 ,2 3 5
1 5 5 ,6 0 0  
14 7 ,7 9 0  
7 ,8 1 0
4 1 6 .0 2 2  
3 8 9 ,8 2 3  
2 6 ,1 9 9
21 1 ,9 7 2  
1 9 7 ,9 6 2  
1 4 ,0 1 0
2 0 4 ,0 5 0  
1 9 1 ,6 6 )  
1 2 . 189
F ar East 
Hong Kong 
Malaysia 
Singapore
8 2 ,5 4 0
2 9 ,5 2 0
2 5 ,6 8 5
2 7 ,3 3 5
4 2 ,4 9 5
1 7 ,0 1 0  
1 1 ,7 4 0  
1 3 ,7 4 5
4 0 ,0 4 0
1 2 ,5 1 0
1 3 ,9 4 0
1 3 ,5 9 0
1 3 9 ,2 5 0
5 9 ,5 2 7
4 6 ,6 8 4
3 3 ,0 3 9
7 i ,9 8 0  
3 2 ,0 4 3  
2 3 .6 5 7  
1 6 .2 8 0
6 7 .2 7 0  
2 7 .4 8 4  
2 3 ,0 2 7  
1 6 .7 5  J
M editerranean 
Cyprus 
Gibraltar 
Malta and Goto
1 1 7 ,8 2 0  
7 3 ,2 9 5  
1 0 ,6 8 5  
3 3 ,8 4 0
6 1 .4 2 5
3 9 .4 2 5  
4 ,9 5 5
1 7 ,0 4 5
5 6 ,4 0 0
3 3 ,8 7 0
5 ,7 3 0
1 6 ,8 0 0
1 3 0 ,4 4 2  
. 8 4 ,6 1 3  
1 1 ,4 5 2  
3 4 ,3 7 7
6 6 ,7 6 5  
4 4 ,6 9 1  
5 ,4 2 4
1 6 ,6 5 0
6 3 ,6 7 7  
3 9 .9 2 2  
6 ,0 2 3  
1 7 .7 2 7
Remainder of the New Commonwealth 3 ,4 8 0 1 .9 6 5 1 .5 1 5 6 ,6 6 7 3 .  139 3 ,5 2 8
Pakistan and Bangladesh 1 3 9 ,9 3 5 1 0 0 ,8 0 0 3 9 ,1 3 5 2 3 5 ,3 2 1 1 3 8 ,4 6 7 9 6 ,8 5 4
Now Cormonwoalth and Pakistan 1, 1 5 1 ,0 9 0 6 3 2 ,6 1 0 S I B ,  4BO 1 ,5 1 6 ,  734 7 9 2 ,4 9 9 7 2 4 ,2 3 5
Foreign 9 7 9 ,9 9 0 4 7 1 ,3 5 5 5 0 8 ,6 4 0 1 ,0 9 0 ,3 5 1 5 2 1 ,8 8 5 5 6 8 .4 6 6
Europe
Austria
Belgium and Luiembourg
France
Germany
Hungary
6 3 2 ,7 7 0
2 7 ,5 3 0
1 5 ,4 7 5
3 5 .9 1 0  
1 5 7 ,6 8 0
1 5 .9 1 0
2 8 7 ,3 3 5  
7 ,6 6 5  
4 ,5 9 5  
1 1 ,3 2 0  
5 8 ,9 3 5  
9 ,6 6 0
3 4 5 ,4 3 5
1 9 ,8 7 0
1 0 ,8 8 5
2 4 ,5 9 0
9 8 ,7 4 5
6 ,2 5 0
6 2 6 ,6 1 6
2 3 ,1 6 3
1 5 ,3 4 4
3 9 ,0 6 5
1 8 2 ,7 7 8
14 ,241
2 7 8 .8 9 4
6 .0 5 1
4 ,8 7 4
1 2 ,6 6 1
7 2 .3 2 2
8 ,4 9 0
34 7 ,7 2 2  
1 7 ,1 1 2  
1 0 .4  70 
2 6 ,4 0 4  
1 1 0 .4 5 6  
5 ,7 5 1
Italy
Netherlands
Poland
Span
Other countries in Europe
1 0 8 ,9 8 0  
1 9 ,4 6 5  
1 1 0 ,9 2 5  
4 9 ,4 7 0  
9 1 ,4 2 0
5 2 ,0 4 5  
8 ,0 7 5  
7 4 ,4 1 0  
2 2 ,1 3 5  
3 8 ,4 9 5
5 6 ,9 4 0  
1 1 ,3 9 0  
3 6 ,5 1 0  
2 7 ,3 3 5  
5 2 .9 2 0
9 7 .6 1 2
2 3 ,5 6 4
9 3 ,7 2 1
4 0 ,0 4 7
9 7 ,0 8 1
4 7 ,7 5 4
9 ,6 2 1
5 9 ,3 7 4
1 7 ,4 9 7
4 0 ,2 5 0
4 9 .8 5 8  
1 3 ,9 4 3  
3 4 ,3 4  7 
2 2 ,5 5 0  
5 6 .8 3 1
America
United S ta tes of America 
Olhor countries m America
1 3 1 ,5 4 0  
1 1 0 ,5 9 0  
2 0 ,9 5 0
6 8 .4 4 S
,5 9 ,0 5 0
9 ,3 9 5
6 3 ,0 9 5  
5 1 ,5 4 5  
1 1 ,5 5 0
1 5 0 ,3 3 5  
1 1 7 ,9 4 1  
3 2 ,3 9 4
7 6 ,5 3 7
6 2 ,4 7 8
1 4 ,0 5 9
7 3 ,7 9 8
5 5 ,4 6 3
1 8 ,3 3 5
Burma 1 2 ,8 8 0 6 ,0 1 0 6 ,8 7 0 1 1 ,8 7 2 5 ,4 4 9 6 .4 2 3
China, People's Republic of 1 3 ,4 9 5 6 ,7 6 0 6 ,7 3 5 1 7 ,5 6 6 8 ,5 0 3 9 ,0 6 3
Iran 8 ,2 0 5 4 ,7 1 5 3 ,4 9 0 2 8 ,6 1 7 1 8 ,1 3 2 1 0 ,4 8 5
Israel 5 ,1 7 0 2 ,5 5 0 2 ,6 2 0 7 ,1 0 6 3 ,5 3 9 3 ,5 6 7
South Africa, Republic of 4 5 ,8 2 5 2 0 ,4 3 0 2 5 ,4 0 0 5 4 ,6 5 0 2 4 ,6 2 0 3 0 .0 3 0
Turkey 6 ,6 1 5 3 ,4 4 0 3 ,1 7 5 1 1 ,8 5 0 6 ,7 8 8 5 .0 6 2
U .S .S .R . 4 8 ,0 9 5 3 0 ,8 3 0 1 7 ,2 6 5 3 6 ,0 4 1 2 3 ,4 0 9 • 2 .6 3 2
Rest of the world and at sea/in  the air 7 5 ,3 9 5 4 0 ,8 3 5 3 4 ,5 5 5 1 4 5 ,6 9 8 7 6 ,0 1 4 6 9 .6 8 4
Birthplace not s ta ted 2 2 0 ,6 5 0 1 0 4 ,9 5 0 1 1 5 ,7 0 0 e a a
Notei ^Figures for 1971 have been rounded to the neares t 5 tod tea  t t  p resented  in the 1971 Country of Birth tab les,
Source: OPCS (Census, 1981) Country of Birth, Table 8, p. 164.
Appendix la  : Census f ig u r e s ( 197 I) N iger ian i p o p u la t io n in  G re a te r  London
a b c d e f g c d e f  g
G re a te r
AN TM S M W D TF S M W D
London 18545 10385 2730 7540 35 80 8 160 1685 6365 65 45
Barnet 495 280 120 160 X X 215 95 120 X X
Brent 940 550 150 395 X 5 390 75 300 5 5
Bromley 170 90 40 45 X X 80 50 30 X  X
Camden 700 425 170 250 X 5 275 90 180 x 5
Croydon 290 155 55 105 X X 135 60 75 X  X
E a l in g 230 135 40 95 X X 95 25 70 X  X
E n f ie ld 110 65 30 35 X X 40 15 25 X X
Greenwich 195 1 10 30 80 X X 85 25 55 X X
Hackney 1685 920 175 735 X 10 765 100 655 5 5
Hammersmith 745 420 90 320 X 5 325 45 275 5 5
Haringey 1290 735 200 530 X 5 550 115 425 10 5
Hounslow 100 60 25 35 X X 40 15 25 X  X
I s l i n g t o n
K ensington
1850 1015 220 790 5 5 835 120 700 5 5
and C helsea 690 385 130 755 X X 305 95 205 X X
Lambeth 2700 1475 320 1135 5 15 1225 190 1020 5 10
Lewisham 1 105 595 140 450 X X 510 90 415 5 x
Merton 140 80 25 50 X X 60 15 45 X X
Newham 480 270 60 2 10 X X 210 25 180 5 x
Southwark 1 165 685 125 505 X 5 525 65 450 X  X
Tower Hamlets 170 105 20 80 X X 65 10 55 X  X
Waltham 325 185 40 145 X X 135 25 1 10 X  X
Wandsworth
W estm inster
1800 1025 240 7 75 X 10 775 120 650 X  X
C ity  o f 670 405 135 255 5 10 265 75 185 X  X
KEY:
AN A l l  N ig e r ia n  pe rso n s
TM T o ta l  Male
S S in g le
M M arried
W Widowed
D D ivorced
TF T o ta l  Female
Source: OPCS (C ensus, 1971) Country o f  B i r t h ,  Table  3 ,  p . 83.
country o f  b irth  by m arital 
s ta tu s  by sex
<jreat B ritain , England and W ales,
England, reg ion s o f  England, m etropolitan  
cou n ties , regional rem a in d ers , W ales , 
Scotland , C entral C lydeside conurbation , 
rem ainder o f Scotland
Country of birth  
a
All
Males Females
persons
b
Total
c
Single
d
Married
e
Wid«»ed---r Oi'vorted
<1
Total
h
Single
I
Married
k
Widowed
'1---------
OiVwrced
m
*
All countries of birth  
United Kingdom
EnglandWales
Scotland
Northern Ireland
United Kingdom (part not sta ted)
Channel Islands
Isle of Man
ftjtside United Kingdom
Irish Republic
Ireland (part not sta ted )
Old Commonwealth
Australia 
Canada 
New Zealand
New Commonwealth 
Africa
East Africa 
Kenya 
Malawi 
Tanzania 
Uganda 
Zimbia
South Africa
Botswana, Lesotho 
and Swaziland 
Zimbabwe
West Africa 
Gambia 
Ghana 
Nigeria
5 3 , 5 5 6 ,9 1 1
5 0 ,1 9 7 ,0 8 6
4 1 ,8 5 0 ,2 8 4  
2 ,7 7 0 ,7 5 9  
5 ,3 0 0 ,8 9 6  
2 4 2 .9 6 9  
2 ,0 7 8
1 9 ,6 9 3
1 0 ,4 0 7
3 ,3 5 9 ,8 2 5
6 0 6 ,8 5 1
5 77
1 5 2 ,7 4 7
6 1 ,9 1 6  
6 2 ,0 5 1  
2 8 ,7 8 0
1 ,3 2 5 ,1 7 5
2 6 7 ,2 5 2
1 9 7 ,1 9 7
1 0 2 ,1 4 4
9 ,4 0 7
2 7 ,1 5 1
4 5 ,9 3 7
1 2 ,5 5 8
1 7 ,3 9 9
1 ,0 6 9
1 6 ,3 3 0
5 2 ,6 5 6  
6 1 9  
1 6 ,8 8 7  
3 1 .3 1 0raw
2 6 ,0 5 3 ,1 9 0
2 4 ,3 8 6 ,4 7 1
2 0 ,3 3 6 ,7 1 8  
I ,3 4 4 .6 7 3  
2 ,5 7 0 ,8 8 6  
I 19 ,0 9 1  
1 ,0 7 9
1 1 ,4 7 5 ,6 1 6
1 0 ,9 0 0 ,5 2 2
9 ,1 8 2 ,5 0 9  
5 5 2 ,7 8 2  
1 ,1 2 5 ,3 9 6  
3 5 ,0 5 5  
734
GREAT BRITAIN
1 3 ,2 4 3 ,5 1 7  7 3 1 ,8 3 6
1 2 ,2 3 2 ,2 3 6  6 9 7 ,9 3 9
1 0 , 1 1 5 ,1 4 8  5 7 1 ,6 5 9  
7 1 7 ,2 3 4  4 2 ,0 5 7
1 ,3 1 5 ,0 5 6  7 9 ,5 9 0
7 5 ,5 3 5  4 ,1 0 5
310 16
6 0 2 ,2 2 1
5 5 5 ,7 7 4
4 6 7 ,4 0 2
3 2 ,6 0 0
5 0 ,8 4 4
4 ,3 9 6
19
9 ,2 0 3 2 ,8 8 0 5 ,6 4 1 336 346
4 ,8 2 1 1 ,1 6 6 3 ,3 1 2 176 167
1 ,6 6 6 ,7 1 9 5 7 5 ,0 9 4 1 ,0 1 1,281 3 3 ,8 9 7 4 6 ,4 4 7
2 8 4 ,7 8 8 6 1 ,8 1 3 2 0 0 ,9 9 2 1 1 ,4 3 5 1 0 ,5 4 8
2 3 0 54 148 19 9
7 0 ,4 9 9 3 5 ,5 0 4 3 2 ,0 0 5 1,2 8 1 1 ,7 0 9
2 7 ,8 7 3 1 6 ,6 7 3 1 0 ,2 4 2 363 5952 9 ,4 9 7 1 1 ,6 2 0 1 6 ,3 1 5 774 788
1 3 ,1 2 9 7 ,2 1  1 5 ,4 4 8 144 326
6 8 4 ,1 1 4 2 4 8 ,2 9 0 4 0 8 ,9 4 0 8 , 6 I S 1 8 ,2 6 9
1 4 1 ,4 6 0 7 5 .7 3 6 6 3 ,5 1 9 454 1,751
1 0 3 ,5 2 3 5 6 ,4 9 1 4 5 ,8 5 7 272 903
5 3 ,2 9 9 2 7 ,4 6 8 2 5 ,1 9 3 155 483
4 ,9 3 5 3 ,2 7 0 1 ,6 0 7 13 45
1 4 ,4 8 3 7 , 158 7 ,1 3 3 42 150
2 4 ,3 5 6 1 3 ,3 0 3 1 0 ,8 0 7 58 188
6 ,4 5 0 5 ,2 9 2 1 ,1 1 7 4 37
8 ,7 1 6 5 ,8 7 9 2 ,6 9 4 22 121
5 27 402 118 2 5
8 ,1 8 9 5 ,4 7 7 2 ,5 7 6 20 1 16
2 9 ,2 2 1 1 3 ,3 6 6 1 4 ,9 6 8 160 727
39 6 145 228 8 15
8 ,9 1 8 3 ,5 3 4 5 ,0 8 7 36 261
. - . ' 7 , 9 4 6 8 .8 2 3 8 .6 8 7 77 359
1 ,9 6 1 '  '  364 $2,6 39 h
1 4 4 ,4 2 4 4 4 ,5 7 5 8 7 ,5 3 6 2 ,4 3 5 9 ,8 7 8
1 2 ,6 4 8 3 ,5 1  1 8 ,0 1 6 188 93 3
8 1 ,2 0 7 2 4 ,5 1 6 4 9 ,4 4 4 1 ,4 8 0 5 ,7 6 7
6 ,9 5 4 2 ,5 8 2 3 ,9 1 2 81 379
9 ,8 0 4 2 ,9 5 0 6 ,0 0 4 166 684
5 ,6 9 2 1 ,8 0 9 3 ,3 1 8 91 4 74
1 7 ,6 2 6 5 ,9 3 1 1 0 ,4 0 8 2 68 1 ,0 1 9
437 168 223 15 31
♦ 10 ,056 3 ,1 0 8 6 ,2 1 1 146 S9I
3 1 6 ,2 2 0 9 9 ,6 8 6 2 0 7 ,2 2 7 4 ,6 9 9 4 ,6 0 8
2 4 5 ,5 6 8 5 4 ,8 3 6 1 8 2 ,4 2 3 4 ,3 9 1 3 ,9 1 8
3 2 ,4 2 3 1 3 ,1 2 3 1 9 ,0 7 0 98 132
1 9 9 ,1 6 2 3 6 ,6 7 2 1 5 4 ,8 4 6 4 ,1 5 7 3 ,4 8 7
1 3 ,9 8 3 5 ,0 4 1 8 ,5 0 7 136 299
7 0 ,6 5 2 4 4 ,8 5 0 2 4 ,8 0 4 30 8 690
3 1 ,6 8 9 1 7 ,8 8 2 1 3 ,3 8 9 156 262
2 2 ,9 9 8 1 5 ,2 1 6 7 ,4 8 0 91 211
1 5 ,9 6 5 1 1 ,7 5 2 3 ,9 3 5 61 217
6 6 ,4 4 3 2 3 ,2 1 5 4 0 ,7 5 6 884 1 ,5 8 8
4 4 ,5 8 5 1 3 ,7 1 1 2 9 ,4 8 8 5 12 874
5 ,3 5 6 2 ,4 3 9 2 ,6 8 8 99 130
1 6 ,5 0 2 7 ,0 6 5 8 ,5 8 0 2 7 3 584
1 5 ,5 6 7 5 ,0 7 8 9 ,9 0 2 143 444
1 1 ,5 7 2 3 ,5 7 6 7 ,6 1 1 79 306
864 34 0 486 9 29
3 ,1 3 1 1 ,1 6 2 1 ,8 0 5 55 109
2 7 ,5 0 3 ,7 2 1
2 5 ,8 1 0 ,6 1 5
2 1 ,5 1 3 ,5 6 6
1 ,4 2 6 ,0 8 6
2 ,7 3 0 ,0 1 0
1 2 3 ,8 7 8
999
1 0 ,4 9 0
5 ,5 8 6
1 ,6 9 3 ,1 0 6
3 2 2 ,0 6 3
347
8 2 ,2 4 8
3 4 ,0 4 3
3 2 ,5 5 4
15 ,6 5 1
6 4 1 ,0 6 1
1 2 5 ,7 9 2
9 3 ,6 7 4  
4 8 ,8 4 5  
4 ,4 7 2  12,668 
2 1 ,5 8 1  
6 ,1 0 8
8 ,6 8 3
542 
8 ,1 4 1
2 3 ,4 3 5
2 23
7 ,9 6 9
1 0 ,2 3 3 ,1 2 9
9 ,7 5 8 ,9 9 4
8 ,2 0 5 ,3 1 4  
4 8 3 ,9 0 7  
1 .0 3 7 ,0 1 8  
2 8 ,  14 1 
622
2 ,8 5 0  
1 ,1 4 2
1 3 ,3 0 4 ,6 6 4
1 2 ,2 9 5 ,5 2 0
1 0 ,1 9 6 ,4 4 6  
7 1 0 ,2 1 7  
I ,3 0 3 ,2 2 1  
7 6 ,3 7 8  
269
5 ,5 9 8
3 ,3 9 1
3 ,1 0 9 ,3 4 4
2 ,9 6 8 ,7 6 6
2 ,4 4 7 ,  12.9 
1 8 7 .2 4 3  
3 1 7 ,8 2 3  /4,|5688
I ,4 9 8  
8 29
8 5 6 ,5 8 4
7 8 7 .3 3 5
6 6 4 ,6 7 7  
4 4 . 7<9 
7 1 ,8 4 8  
5 ,2 .03  
20
5 4 4  
2 2 4
4 7 4 ,1 3 5  1 ,0 0 9 ,1 4 4  1 4 0 ,5 7 8  6 9 ,2 4 9
5 1 ,4 0 8
67
2 1 3 ,8 8 6
2 07
4 2 ,2 7 7
61
1 4 ,4 9 212
3 6 ,5 9 4 3 6 ,9 2 2 5 ,7 1 1 3 .0 2 /
1 7 ,2 4 2  
1 1 ,3 4 1  
8 ,0 1  1
1 3 ,6 7 6
1 6 ,8 6 7
6 ,3 7 9
1 ,9 9 8  
3 ,0 0 6  
707
1 ,1 2 7  
) .3 4 0  
554
2 0 1 ,2 2 4 3 7 6 ,4 0 2 3 5 ,8 6 1 2 7 ,5 7 4
5 9 ,6 3 3 6 1 ,0 5 6 2 ,3 7 7 1 . 7 2 6
4 4 .6 9 9  
2 1 ,4 4 9
2 ,5 7 9
5 ,1 8 9
1 0 ,9 6 5
4 ,5 1 7
4 5 ,5 9 4  
2 5 ,5 0 2  
1 ,7 4 5  
6 ,9 0 9  
9 ,9 4 1  
1 ,4 9 7
1 ,8 0 8  
1 ,0 2 0  
7 0  
316  
369  
33
1 .5 7 3
■874
7 8
254
3 06
b l
4 ,7 9 7 3 ,4 3 7 203 2 4 6
3S4
4 ,4 4 3
164
3 ,2 7 3
14
189
10
2 3 6
1 0 ,1 3 7
104
3 ,1 5 2
1 2 ,0 2 5
103
4 ,3 0 7
366 
4 
1 10
9 0 7
12
4 0 0
863 834 63 1 19
4 8 ,8 0 6 8 0 ,9 8 0 5 ,9 2 8 1 5 ,0 4 1
4 ,1 3 3
2 6 ,2 1 9
3 ,2 3 1
6 ,8 5 5  
4 4 ,7 2 4  
5 ,  144
342
3 ,1 7 6
3 1 3
• .2 6 9  
8 .7 9 3  
6 9 2
3 ,2 4 5  
1 ,8 5 8
5 ,2 0 3
2 ,8 2 6
381
281
9 8 0
6 39
6 ,5 3 9
163
3 ,4 1 8
9 ,3 6 7
391
6 ,4 7 0
701
28
70 6
/ ,6 0 8  
24 
1 ,0 3 6
7 0 ,5 8 9 1 8 7 ,0 7 4 2 2 ,8 2 2 6 .5 7 1
3 5 ,3 1 8
5 ,4 7 0
2 6 ,6 1 3
3 ,2 3 5
1 5 9 ,1 6 9  
1 0 ,2 2 7  
1 4 1 ,2 4 4  
7 ,6 9 8
2 1 ,0 8 9  
3 2 3  
1 9 ,9 8 3  
783
5 ,3 3 8
7 4
4 ,8 7 2
3 92
3 5 ,2 7 1  
1 3 ,0 1 0  
1 1 ,7 2 3  
1 0 ,5 3 8
2 7 ,9 0 5
1 2 ,9 2 2
9 ,7 6 6
5 ,2 1 7
1 ,7 3 3
93 2
47 7
324
1 ,2 3 3
3 6 4
466
403
1 8 ,2 4 1 3 8 ,2 8 1 3 ,9 9 6 2 ,6 5 9
1 0 ,4 3 9  
2 ,1  17
5 ,6 8 5
2 5 ,5 4 9
2 ,9 0 5
9 ,8 2 7
2 ,2 0 2  
65 7  
1 , 137
1 ,5 5 2
251
8 5 6
3 ,9 5 5 9 ,0 1 1 7 38 5 7 7
2 ,5 0 4
429
1 ,0 2 2
6 ,2 4 0
700
2 ,0 7 1
401
78
2 5 9
3 4 5
68
164
S ierra  Leone
Caribbean
Barbados
Jamaica
Trinidad and Tobago 
West Indies Associated 
States 
West Indies (so sta ted)
Other Caribbean 
Commonwealth 
Belize 
Guyana
Asia
South Asia 
Bangladesh 
India
Sri Lanka
Ear East 
Hong Kong 
Malaysia 
Singapore
M editerranean
Cyprus 
G ibraltar 
Malta and Gozo
Remainder of New 
Commonwealth
Mauritius
Seychelles
Other New Commonwealth
2 9 5 ,1 7 9
2 5 ,2 4 7  
1 6 4 ,1 19 
1 6 ,3 3 4
1 9 ,6 1 3  
I 1 ,2 9 6
3 5 ,8 4 1  
1 ,0 4 3  
2 1 ,6 8 6
6 0 3 ,2 7 6
4 6 6 ,4 8 2  
4 8 ,5 1 7  
3 9 1 ,8 7 4  
2 6 ,0 9 1
1 3 6 ,7 9 4
5 8 ,9 1 7
4 5 ,4 3 0
3 2 ,4 4 7
1 2 9 ,6 2 0
8 4 ,3 2 7
1 1 ,2 8 6
3 4 ,0 0 7
2 9 ,8 4 8
2 1 ,0 6 2
2 ,1 3 9
6 ,6 4 7
1 5 0 ,7 5 5
1 2 ,5 9 9
8 2 ,9 1 2
9 ,3 8 0
9 ,8 0 9
5 ,6 0 4
1 8 ,2 1 5  
6 06  
1 1 ,6 3 0
2 8 7 ,0 5 6
2 2 0 ,9 1 4
16 ,0 9 4
1 9 2 ,7 1 2
1 2 .1 0 8
6 6 ,1 4 2  
2 7 ,2 2 8  
2 2 ,4 3 2  
1 6 ,4 8 2
6 3 ,1 7 7
3 9 ,7 4 2
5 ,9 3 0
1 7 ,5 0 5
1 4 ,2 8 1
9 ,4 9 0
1 ,2 7 5
3 ,5 1 6
Source: OPCS (Census, 1981) Country of Birth, Table 1, p. 2.
Appendix 2a
USUALLY RESIDENT POPULATION: 
country of birth by marital 
sta tu s  by sex
G reat B ritain, England and W ales,
England, reg ions of England, m etropolitan  
cou n ties , regional rem a in d ers , W ales, 
Scotland , C entral C lydeside conurbation , 
rem ainder of Scotland
Country o f  t*'rtf\ f  *m*l«f
Married Widened Divorced Merrted W-dotted Divorced
All Countriei o f  birth
(A tiled kingdom
Engteod 
" J i t  
Scetlend
North* rn |rf/*nd 
I K te d  t - n y k m  ( p o r t  n e t  d ie te d )
CHemel I,lend*
We o f  Men
Oiteide Uvted
•rilh Rtjutti'c 
Irflend |p e r t  not It;
0*d Con«v«n**el|h
Auttrflie
Cen*de
No* Z.efend
N** Commonwealth 
Afric*
Eett Africa 
Xonye 
Melem 
"fenien.*
Ujende
Z*rr*.e
Sooth A frica
S o tm en e , Lesotho 
en-3 Swaiilend 
Zonbebfc*
W * « t  A f r i c *
Genbe 
GNone batds.
S.*rr* Leon* 2 ,4 3 4
Caribbean 1 6 7 ,3 9 9
Barbado*
Jemeke .
7rV»d*d a4d Tobago 
w * l t  W i t  A tiaeiet*d 
S te f . ,
W *,t M > i  ( to  jfe te d )
1 5 ,3 5 0
8 6 ,0 9 4
9 ,7 1 0
7 , 6 7 0
5 .7 7 6
Other C*r<t>6*en 
ConvT\om>*fltlt 
B«li‘u .
Guyana
2 6 ,5 5 0
218
< 6 ,0 3 1
A «ie 2 1 3 ,0 0 7
Sooth At.’e 
8*ngi*d«(/i 
Indie
Sri led fe
1 7 5 .2 6 6  
2 2 ,< 0 2  
1 3 9 ,1 4 0  
< 4 ,0 2 4
f a r  £ „ t  
Mono Kong
3 7 ,7 4 1  
14 ,5 3 6  
< 6 ,4 6 8  
6 ,7 3 7
6 8 .9 6 5
CfPTv/f 
G ibraltar 
Me<t* end G « o
5 8 ,4 5 3  
2 ,8 7 5  
7 ,6 3 7
<t«m*nd*r *6 t/evr 
Common.e.lH, < 5 ,7 8 2
Meur'itkd
SaycbelWt
Other N*h> Corrvnon.eelth
1 2 ,8 7 8  
1 , 104 
< ,8 0 0
6 .6 0 8 ,5 9 8
5 ,4 0 5 ,5 7 6
5 .  1 7 5 .9 7 9  
7 9 .0 0 9  
1 0 9 ,9 0 1  
3 6 .3 2 2  
855
2 ,7 3 3
7 7 7
I ,2 0 3 ,0 2 2
1 9 9 ,2 5 3
207
3 7 ,0 6 4
1 6 ,4 0 9
1 0 ,0 9 2
1 0 ,5 7 3
5 9 5 ,2 4 3
1 3 0 ,0 9 0
91,596 
5 0 ,6 4 6  
2 ,7 0 9  
1 3 ,9 4 9  
2 1 .6 3 2  
2 ,6 6 0
4 .4 9 8
2 5 7
4 ,2 4 1
3 3 ,9 9 6  
271 
1 < ,9 9 5  
■ 296
3 . 182,562
2 .6 0 2 ,0 4 8
2 .4 8 9 ,8 1 0  
3 6 . S IS  
5 5 ,5 5 4  
• 8 .1 0 8  
4 6 4
I .2 2 4  
3 4 0
5 8 0 ,5 1 4
9 1 ,6 0 4  
66
I 6 .4 6 0
6 ,9 8 8
4 ,8 0 8
4 ,6 6 4
3 0 3 ,0 4 6
6 8 ,2 4 3
' 4 8 ,1 9 4  
2 6 ,5 5 2  
1 ,4 4 9  
7 .3 8 8  
1 1 ,4 7 9  
1 .3 2 6
2 ,1 5 6
106
2 .0S O
• 7 .8 9 3  
155 
6 .0 2 5  
I 0 .S 7 I
1 ,1 4 2
7 8 ,7 1 1
7 ,5 0 9
4 0 ,4 2 5
4 .1 2 4
3 .6 2 2
2 . 7 0 f
12 ,8 5 9  
105 
7 ,3 6 3
I I I ,6 8 5
9 2 .6 0 9
1 4 .4 5 /
7 0 .3 8 4
7 .7 9 4
1 9 ,0 7 6
7 .8 4 4
7 ,9 2 8
3 .3 0 4
36,267
3 0 ,6 9 8  
1 .4 0 4  
4 ,1 6 5
8 .  140
6 ,7 9 4
454
892
I ,4 9 8 ,< 8 4
t , 2 9 8 .3 8 6
I .2 6 1 ,5 2 6  
1 0 .1 0 3  
* 9 .8 4 0  
6 ,4 4 4  
3 7 0
481 
I *4
1 9 9 ,7 9 8
2 4 ,4 0 0
24
9 ,1 5 1
4 .1 5 5  
2 .  182 
2 ,8 1 4
1 0 5 ,2 6 1
3 3 .7 2 9
2 4 .0 3 1
< 3 ,4 0 6
937
3 .5 5 3
5 ,9 1 7
1 , 0 / 8
I ,3 7 6
6 2
1 , 3 / 4
7 ,5 2 2
60
2 .1 5 4
G reater londen
1 .5 1 0 ,6 1 8  8 6 ,3 6 0
1 .1 5 0 ,5 4 1  7 5 .8 1 1
1 .0 9 2 ,8 3 /  7 / . 7 1 3
2 3 ,3 3 8  1 .5 5 6
3 1 ,1 4 8  1 ,9 2 5
< 0 ,3 0 4
8 4
5 6 0
4
631
205
43
8
3 5 2 .0 7 7  1 0 ,5 4 9
6 0 ,8 9 2
38
6 ,4 8 5
2 .4 8 7  
2 .3 5 0  
I ,6 4 4
1 8 4 ,6 8 0
3 3 ,3 8 4
2 2 ,8 0 8  
< 2 .8 4 8  
4 6 3  
3 ,7 2 4  
5 .4  59 
294
7 3 9
41
698
9 .8 3 7
86
3 .6 7 6
3 .< < 3  
4
220
87
97
3 6
3 ,6 9 9
2 13
124
70
4
2 7
2 2
I
84
2
20
8 7 .4 0 0
6 9 ,3 1 0
6 3 .7 3 8  
1 .551  
3 .1 3 3  
800
69
<3
1 8 ,0 9 0
3 .1 9 9
2
604
259
<79
166
9 ,2 0 6
917
4 3 /
228
25
84
8 /
13
36
2
34
4 5 0
7
1759 . o^n 
4 8 0
a .n o *  
569
4 6
<6
211 
5 7
2 4 .7 3 5 4 7 ,  SOS 1 . <97 5 .2 7 4
2 ,1 6 0 4 .7 1 8 98 533
<2 , 6 1 S 2 4 .2 9 2 67 5 2 ,8 4 3< ,4 7 3 2 ,3 6 3  • 47 241
1 . <<6 2 .  195 60 251
856 I .S 9 2 3 7 219
4 .< 6 6 7 .7 6 0 185 748
39 5 8 1 7
2 . 3 / 0 4 .5 2 7 94 4 3 2
3 5 .9 5 9 7 2 .  <73 1 ,7 1 2 1 ,8 4  1
2 4 .4 4 0 6 4 .9 2 4 1 ,6 3 6 1 ,6 0 9
5 .8 5 8 8 .5 0 9 38 4 6* 5 .4 8 4 5 1 .9 3 7 * .5 3 9 1 ,4 0 4
3 ,0 9 8 4 .4 7 8 59 159
l i .  519 7 .2 4 9 7 6 2 3 24 ,4 5 4 3 .2 9 1 3 2 67
4 . 9 7 3 2 .8 4 9 25 81
2 ,0 9 2 1 ,1 0 9 19 84
8 .  <91 2 6 .6 4 9 SOB 919
6 ,4 3 5 2 3 .2 1 0 395 6S84 2 8 901 27 48
I .3 2 B 2 .5 3 8 86 2<3
2 .6 4 7 5 .1 6 9 6 9 2 S S
2 .< 7 / 4 ,3 7 5 SO 198I7S 2SS 7 <730/ 537 12 4 0
3 .4  2 6 ,0 3 6
2 ,8 0 3 ,5 2 8
2 ,6 8 6 ,< 6 9  
4 2 .4 6 /  
5 4 .3 4 7  
I B .2 /4  
391
I .509 
4 3 7
6 2 2 .5 0 8
1 0 7 ,6 4 9  
139
2 0 ,6 0 4
9 .4 2 1
5 .2 7 4
5 .9 0 9
2 9 2 ,1 9 7
61 ,8 4 7
4 3 .4 0 2  
2 4 .0 9 4  
I .2 6 0  
6 ,5 6 1  
<0 .1 5 3  
< .3 3 4
2 .3 4 2
<51 
2 ,191
• <6,103 
< 16 
S .9 7 0  
 L 2 Z !
I .2 9 2
8 8 ,688
7 .8 4 /
4 5 .6 6 9
5 .5 8 6
4 ,0 4 8
3 . 0 7 2
< 3 ,694  
I <3 
8 .6 6 8
< 0 / ,3 2 2
8 2 .6 3 7
7 .6 5 1
6 8 .7 7 6
6 ,2 3 0
1 8 .6 6 5
6 ,6 9 2
8 .5 4 0
3 .4 3 3
3 2 ,6 9 0
2 7 ,7 5 5
<.471
3 . 4 7 2
7.642
6 .0 8 4
650
900
• .3 8 1 .2 7 3 1 .5 2 0 .9 / f c 3 8 9 .2 7 9 < 3 4 .5 6 8
1 .1 9 6 ,1 8 6 1 .1 6 4 .0 3 3 3 3 9 .7 9 6 < 0 3 .5 1 3
< ,1 6 5 ,7 6 4  
9 . 1 35 
1 5 ,3 0 7
5 .0 3 0
3 0 8
< ,< 0 0 ,9 0 3  
2 3 . <69 
2 8 .7 4 9  
< 0 .2 2 9  
68
3 2 2 .8 < 4  
7 .8 8 5  
6 .8 2 7  
< ,9 9 3  
7
9 4 .6 8 8  
2 . 272 
3 .4 6 4  
962
a
5 06
<36
684
231
2 2 3
47
96
23
1 8 5 ,0 8 7 3 5 6 ,8 8 3 4 9 .4 8 3 3 < ,0 5 5
2 1 ,5 6 7
28
6 8 .4 7 9
07
< 2 .4 4 *
16
5 ,1 6 2
8
1 0 ,6 6 1 7 .8 7 8 1 .0 2 7 < .0 3 8
4 .9 S 9
2 .1 5 8
3 .5 4 4
3 ,4 7 8  
2 .4 4 2  
1 . 9S8
4 9 6
3 76
<55
4 8 8  .
298
2 52
9 1 ,3 8 2 1 6 9 ,8 6 2 1 5 ,6 6 6 < 5 .2 8 7
2 7 ,6 2 7 31 ,4 4 6 < .2 4 / 1 .5 3 3
2 0 ,0 3 7
1 0 ,6 8 2
740
2 ,7 0 7
4 ,9 * 3
925
2 1 .7 5 2  
< 2 ,4 9 5  
4 6 3  
3 ,5 3 6  
4 , 8 6 /  
377
909
529
16
190
163
II
704
3 0 8
2J
119
<46
21
< .291 925 42 84
84
< .2 0 7
57
868
S
37
5
79
6 .2 9 9
S2
2 ,2 2 3
3 .4 4 /
8 .7 6 9
5 5
3 , 3 / 64. . BO?
290
2
09
t<ti
74  5
734? 
31 1
563 596 48 85
3 0 ,3 7 7 4 5 .5 0 3 3 ,3 0 8 9 .4 2 0
2 .7 3 9  
< S ,4 5 2  
2 ,0 6 3
4 ,1 1 5
2 3 . 3 / 2
2 .8 4 3
<62
1 .7 / 2
<91
825
S . / 9 3
4 8 9
1 ,4 7 0  
1 .0 8 0
2 ,0 3 0  
1 ,5 0 0
122
<34
4 1 0
3S8
4 ,8 8 5  
31
2 .6 5 7
7 ,0 6 9
66
4 ,6 4 0
4 5 5  
1 1 
5 2 /
1 .2 8 2
5
8S0
2 5 ,5 8 / 4 5 . 0 / 4 8 .3 3 3 2 .3 9 4
< 5 ,5 8 3  
2 . 6 / 4  
1 1 .2 1 /  
1 ,7 S 0
S 7 , <46 
4 , 8 4 7  
4 8 .3 6 7  
3 .9 3 2
7 ,8 9 8  
<49 
7 . 4 2  < 
3 2 8
2 .0 3 0  
41  
1 ,7 7 7  
2 1 2
9 ,9 9 8  
3 ,2 5 8  
4 ,8 5 /  
1 ,8 8 9
7 .0 6 0  
3 .1 2 7  
3 .3 9 2  
1 .3 4 9
4 3 5
2 0 7
<37
9 /
3 6 4
100
160
104
S .6 3 8 2 3 .0 3 9 2 ,4 0 6 1 ,6 1 5
4 .2 9 7
3 5 4
9 8 7
2 0 ,2 2 7
836
1 .9 7 6
1 ,9 1 7
1 0 1
2 8 7
1.314
79
2 2 2
2 .  159 4 ,7 8 0 3 7 8 32S
I .6 S 4
758
2 4 7
3 ,9 0 4
3<8
558
2 0319
56
241
35
4 7
Source: OPCS (Census, 1981) Country of Birth, Table 1, p. 28.
Appendix 2b: NIGERIAN POPULATION IN SELECTED AREAS OF GREATER LONDON BY SEX
A l l  P ersons A l l  N ig e r ia n s Female Male
G re a te r  London 6608598 19296 8725 10571
In n e r  London 2425630 14563 6528 8035
B arnet 290197 701 348 353
Brent 251238 1221 577 644
Bromley 294526 165 76 89
Camden 161098 598 262 336
Croydon 316306 322 153 169
E a l in g 278677 342 152 190
E n f ie ld 257154 212 107 105
Greenwich 209873 309 133 176
Hackney
Hammersmith and
179529 2012 888 1124
Fulham 144616 527 254 273
H aringey 202650 1 101 512 589
Hounslow 198938 102 43 59
I s l i n g t o n  
K ensington  and
157522 990 474 516
C helsea 125892 491 236 255
Kings ton-upon-Thames 131236 71 32 39
Lambeth 244143 2481 1 134 1347
Lewisham 230488 1206 517 689
Merton 165102 170 67 103
Newham 209128 829 326 503
Richmond-upon-Thames 157304 108 60 48
Southwark 209735 1448 643 805
Tower Hamlets 139996 441 195 246
Waltham F o re s t 214595 537 236 301
Wandsworth 252240 1560 678 882
W estm ins te r ,  C i ty  o f 163892 868 402 466
Source: OPCS (C ensus, 1981) Country R eport : G re a te r  London, p a r t  2 , 
Table 51, pp. 88-123.
A p p e n d i x  3 : C H IL D R E N 1S IN TER V IEW  GUID E
I n t r o d u c t io n
R elevan t preamble 
Research concern
E l i c i t  p e rm is s io n  to  conduct in te r v ie w  and use  ta p e  r e c o rd e r
F a c tu a l
School s u b je c t s  ta k in g
Names o f  t e a c h e r s  and s u b je c t s  ta u g h t
Perform ance in  schoo l s u b je c t s  e . g .  r e s u l t s  o f  l a s t  t e s t /e x a m  
Age
School Year
P o s i t i o n s  o f  r e s p o n s i b i l i t y
P la c e  o f  p rim ary  sc h o o lin g
P la c e  o f  secondary  sc h o o l in g
P la c e  o f  b i r t h
Number o f  s i b l i n g s
P la c e  o f  r e s id e n c e
P aren ts*  p la c e  o f  re s id e n c e
P aren ts*  language
P aren ts*  N ig e r ia n  e th n ic  group
V i s i t s  t o  N ig e r ia
Schooling
Choice o f  s u b je c t s
In ten d e d  c a r e e r .  P a re n ts  and te a c h e r  e x p e c ta t io n s
Thoughts about coming t o  schoo l
Choice o f  schoo l
C h i l d ' s  p e r c e p t io n  o f  t e a c h e r s
C h i l d 's  i n t e r p r e t a t i o n  o f  p a r e n t s '  p e r c e p t io n s  o f  t e a c h e r s
C h i l d ' s  a n a l y s i s  o f  own b ehav iou r
C h i l d 's  f r i e n d s h ip  making s t r a t e g i e s
C h i l d ' s  p e r c e p t io n  o f  r e l a t i o n s h i p  w ith  p ee r  group
P a r e n t ' s  re sp o n se  t o  schoo l f r i e n d s
Views on m u l t i - e t h n i c  e d u c a t io n
S o c ia l /C u l tu r a l
R e la t io n s h ip  w ith  p a r e n t s  and s i b l i n g s  ( i f  any) 
R e s p o n s i b i l i t i e s  in  th e  home 
Food e a te n  a t  home 
Language spoken a t  home
E t h n ic / n a t io n a l  i d e n t i t y  -  by s e l f ,  by p a r e n t s  
P e rc e p t io n s  on p a r e n t s '  d i s c i p l i n a r y  methods 
C ontact w ith  f r i e n d s  a f t e r  schoo l 
P e rc e p t io n s  on l i v i n g  in  London
Thoughts on going  to  / l i v i n g  i n / r e t u r n i n g  t o  N ig e r ia  
C h i l d ' s  i n t e r p r e t a t i o n  o f  p a r e n t s '  s ta te m e n ts  on r e t u r n
Give o p p o r tu n i ty  fo r  r e c i p r o c a l  q u e s t io n in g
Appendix 4 : TEACHERS' INTERVIEW GUIDE
I n t r o d u c t io n
F a c tu a l
R elevan t preamble 
Research concern
E l i c i t  p e rm is s io n  t o  u se  ta p e  r e c o r d e r
Number o f  N ig e r ia n  c h i ld r e n  ta u g h t  
Length o f  te a c h in g  c a r e e r  
Length o f  te a c h in g  in  schoo l 
T e a c h e r 's  p o s i t i o n  o f  r e s p o n s i b i l i t y
Schooling
P e rc e p t io n s  on each c h i l d ' s  academic m o t iv a t io n ,  a b i l i t y  and 
e d u c a t io n a l  p ro g re s s  in  s p e c i f i c  s u b j e c t s  where a p p l i c a b le  
Knowledge o f  c h i l d ' s  p rev io u s  schoo l c a r e e r  
Assessment o f  e d u c a t io n a l  p ro g re s s  o f  c h i ld r e n  born  h e re  
or abroad
S c h o o l 's  m u l t i - e t h n i c  com position  
I n t e r p r e t a t i o n  o f  te a c h in g  r o l e  
Thoughts on m ee ting  a N ig e r ia n  p a r e n t ( s )
I n t e r p r e t a t i o n  o f  p a r e n t s '  hopes fo r  t h e i r  c h i ld r e n  
Assessment o f  each c h i l d ’ s beh av io u r  
I n t e r p r e t a t i o n  o f  p a r e n t s '  re sp o n se  t o  c h i l d ' s  
schoo l beh av io u r
E th n ic  m in o r i ty  c h i ld r e n  and s p e c i a l  e d u c a t io n a l  n e e d s .  Language 
E x press ion  o f  s c h o o l ' s  p o l i c y  tow ards m u l t i - e t h n i c  e d u c a t io n  
P e rso n a l  view o f  above
P e rso n a l  o p e r a t i o n a l i z a t i o n  o r  n o t  o f  above 
Aims and o b je c t iv e s  o f  schoo l 
Assessment o f  th e  way schoo l i s  run
I n t e r a c t i o n a l
P e rc e p t io n s  on each c h i l d ' s  s o c i a l  ad ju s tm en t 
P e rc e p t io n s  on each c h i l d ' s  f r i e n d s h ip  group 
P e rc e p t io n s  on c h i l d ' s  r e l a t i o n s h i p  w ith  t e a c h e r s  
Assessment o f  c h i l d ' s  p ee r  group r o l e
C u l tu r a l
Knowledge o f  e t h n i c i t y  and fam ily  background 
Assessment o f  'N ig e r ia n  fa m i ly '
Give opportunity  for r ec ip ro ca l q u estio n in g
Appendix 5 : PARENTS* INTERVIEW GUIDE
I n t r o d u c t i o n
Relevan t  preamble
Research concern
P erm iss ion  t o  use  t a p e  r e c o r d e r
F a c t u a l
C h i l d ’ s schoo l  s u b j e c t s
C h i l d ' s  p l a c e ( s )  o f  schoo l ing
C h i l d ' s  p la c e  o f  b i r t h
Number o f  c h i l d r e n
The i r  p l a c e  o f  b i r t h  and s ch o o l in g
P a r e n t s '  l e n g th  o f  s t a y  he re
Occupat ion
Housing ownership
Employment
Languages spoken
V i s i t s  t o  N ig e r i a
Schooling
Choice o f  s chool
Choice o f  c h i l d ' s  s u b j e c t s .  Methods.  F e e l in g s  
C h i l d ' s  a t t i t u d e  t o  s c h o o l ,  t o  t e a c h e r s  
P a r e n t s '  i n t e r p r e t a t i o n  o f  c h i l d ' s  a t t i t u d e s
P a r e n t s '  a t t i t u d e s  t o  t e a c h e r s ,  t o  e d u c a t io n  p ro c e s s  i n  s chool
Views on CSE and 'O'  l e v e l s
A t t i t u d e s  t o  c h i l d ' s  schoo l  f r i e n d s
C h i l d ' s  r e p o r t s  on s o c i a l  i n t e r a c t i o n  i n  schoo l
P a r e n t s '  u n d e r s t a n d in g  o f  pee r  group r e l a t i o n s h i p s
Views on m u l t i - e t h n i c  ed u c a t io n
S o c i a l / C u l t u r a l
P e r c e p t io n s  on t e a c h e r s '  knowledge o f  t h e i r  e t h n i c i t y  
I n t e r p r e t a t i o n  o f  c h i l d ' s  a t t i t u d e s  t o  e t h n i c i t y  
P a r e n t s '  own a t t i t u d e s
Language spoken a t  home t o  spouse ,  t o  c h i l d
Food e a t e n  a t  heme
Methods o f  d i s c i p l i n e
S o c ia l  r e l a t i o n s  w i th  ne ighbours
Assessment o f  r e l a t i o n s h i p  w i th  c h i l d
Child  c a r e  -  e s p e c i a l l y  f o s t e r i n g / d a i l y  minding
The going-home syndrome
Give opportunity  for  rec ip ro ca l q u estio n in g
Appendix 6 COPY OF *LETTER OF PARENTS
Dear
Ms. Remi Ososanwo i s  a r e s e a r c h  s tu d e n t  a t  th e  U n i v e r s i t y  o f  S u r re y ,  
G u i ld f o r d .  She i s  examining th e  e d u c a t i o n a l  e x p e r i e n c e  o f  N ig e r i a n  
c h i l d r e n  i n  th e  B r i t i s h  e d u c a t io n  system; t h i s  r e s e a r c h  has  r e c e i v e d  
ap p ro v a l  from t h e  I .L .E .A .
Ms. Ososanwo has  v i s i t e d  th e  schoo l  and met some o f  th e  S t a f f  h e r e .  
She w i l l  be c a r r y i n g  ou t  r e s e a r c h  i n  th e  schoo l  f o r  a p e r io d  o f  6 -  8 
weeks. In o r d e r  t o  broaden h e r  r e s e a r c h  she i s  v e ry  i n t e r e s t e d  in  mee t ing  
N ig e r i a n  c h i l d r e n  i n  t h e  s c h o o l ,  t o  h e a r  t h e i r  views and ask  t h e i r  
o p in i o n s .
Ms. Ososanwo i s  h e r s e l f  N ig e r i a n  and t h e  r e s e a r c h  she i s  do ing  i s  
l i k e l y  t o  be b e n e f i c i a l  t o  us and th e  c h i l d r e n .  I f  i t  i s  a g r e e a b l e  t o  you,
she would l i k e  t o  speak t o  your c h i l d / c h i l d r e n  about  m a t t e r s  r e l a t i n g  t o
t h e i r  s c h o o l i n g .  O bvious ly ,  you a re  no t  under any o b l i g a t i o n  t o  ag re e  t o  
t h i s ,  b u t  your suppo r t  would be a p p r e c i a t e d  and v e ry  v a l u a b l e  t o  a l l  o f  us 
concerned w i th  t h e  e d u c a t io n  o f  c h i l d r e n .  I f  you a r e  w i l l i n g  t o  l e t  your
c h i l d / c h i l d r e n  t a k e  p a r t  i n  th e  r e s e a r c h  p l e a s e  l e t  me know a s  soon a s
p o s s i b l e  by f i l l i n g  in  and r e t u r n i n g  th e  s e c t i o n  below.
Yours s i n c e r e l y ,
Head (MB) Deputy Head (SG) 
*Wording v a r i a t i o n s  w i t h i n  each schoo l  were no t  s i g n i f i c a n t .
I  s h a l l  be p l e a s e d  t o  l e t  my c h i l d / c h i l d r e n  t a k e  p a r t  i n  t h e  r e s e a r c h .
I  s h a l l  no t  be p le a s e d  t o  l e t  my c h i l d / c h i l d r e n  t a k e  p a r t  i n  t h e  
r e s e a r c h .
Signed_______
Name o f  P a re n t /G u a rd ia n
(MB) Son’ s Name_____
(SG) D a u g h te r ’s Name
Form
Appendix 7 SECONDARY SCHOOL YEAR DISTRIBUTION
School Year 
1st 
2nd 
3rd 
S u b - t o t a l  
4 th  
5 th  
6 th  
S u b - t o t a l
Age-Range S e n ta r  G ar lz  
1 0 - 1 2  2
11-13 6
12-15 9 
17
13-15 6
14-17 9
15-18 11 
26
Meedool Boiz T o t a l
1 3
4 10
2 1 1 
7 24
2 8
2 11
3 14
7 33
TOTAL 43 14 57
Appendix 8 : TRANSCRIPTION OF MOST QUESTIONS ASKED DURING AN INTERVIEW
WITH A SIXTH FORM GIRL 
Hi,  I 'm  Remi from the  U n i v e r s i t y  o f  S u r rey .  Do you know where Surrey  
i s ? . . .  Wel l ,  i t ' s  . . .  I ' l l  j u s t  t e l l  you a l i t t l e  about  th e  r e s e a r c h  and 
you can ask  me whatever  q u e s t i o n s  you l i k e .  You can a l s o  t e l l  me i f  y o u 'd  
l i k e  t o  t a k e  p a r t .  You d o n ' t  have t o  say ' y e s ' .  I f  you say you d o n ' t  want 
t o  t a k e  p a r t  t h a t ' s  f i n e .  Your t e a c h e r s  o r  p a r e n t s  w o n ' t  know your  r e p l y .  
I t ' s  n o th in g  t o  do w i th  them whether  you want t o  o r  n o t .  I t ' s  j u s t  between 
you and me O . K . ? . . .
M ain ly ,  I  would l i k e  t o  ask  you about  t h i s  schoo l  e t  c e t e r a .  But f i r s t  o f  
a l l  I  would l i k e  t o  ask you about  th e  s u b j e c t s  y o u ' r e  do ing :
1. Which s u b j e c t s  a r e  you t a k i n g  a t  t h e  moment? Uh-huh.  How d i d  you 
d ec ide  t o  do th e s e ?  (p rob ing )
2.  What a r e  your  f e e l i n g s  about  t h e  s u b j e c t s  you a r e  t a k in g ?
Min. L e t ' s  t a k e  each o f  t h e  s u b j e c t s  you a r e  do ing .  What does 
( t e a c h e r )  t h i n k  o f  your  perfo rmance  i n  Maths? How do you f e e l  about  t h e s e  
( t e a c h e r s  comments)? ( f u r t h e r  p rob ing )
3 .  What do you t h i n k  about  coming t o  school?  Rea l ly?  ( l au g h )  What makes 
you d e s c r i b e  i t  l i k e  t h i s ?  (p rob ing )
4 .  Oh! by th e  way how old  a r e  y o u ? . . Y o u ' r e  iri the  s i x t h  form a r e n ' t  you?
5 .  Have you any b r o t h e r s  o r  s i s t e r s ?  How many? Are th e y  a l l  s t i l l  a t  
school?  What i s  he  ( b r o t h e r )  doing? Which s c hoo ls  d id  th e y  go to?
6.  Where d i d  you do your  pr im ary  s choo l ing?  Have you schoo led  anywhere 
e l s e  i n  t h i s  co u n t ry  o r  e lsewhere?
7.  How d id  you dec ide  t o  come t o  t h i s  school?  (p rob ing )
8. I  c a n ' t  remember how I  chose my s c h o o l .  I  t h i n k  my Mum and Dad wanted 
me t o  go t h e r e .  I  wanted t o  go t h e r e  t o o ,  b u t  i n  t h o s e  days you had t o  
p a s s  an exam f i r s t .  The schoo l  I  went t o  was supposed t o  be  th e  b e s t  . . .
I  came t o  t h i s  co u n t ry  a f t e r  I ' d  done my f i r s t  U n i v e r s i t y  Degree .  I  grew 
up i n  N i g e r i a .  Where were you born?
9.  Where do you l i v e ?
Are your p a r e n t s  h e r e  w i th  you?
I ' v e  only  go t  my b r o t h e r  h e r e  w i th  me and we 've  been h e r e  f o r  about  
s i x / s e v e n  y e a r s  now. Do you know how long your  p a r e n t s  have  been h e re?
My b r o t h e r  and I  have been s tu d y in g  a l l  t h i s  t im e .  Are your  p a r e n t s  
working o r  s tudy ing?  (p rob ing )
10. I f  someone asked you who you were and where you came from what would 
you say? Why would you say t h a t ?  (p rob ing  con t in u ed )
11. What do you t h i n k  your p a r e n t s  would say i f  the y  were asked  t h e  same 
q u e s t i o n s  about  you? (p rob ing )
12. What do your  p a r e n t s  t h i n k  about  th e  t e a c h e r s  i n  t h i s  schoo l?  
(p rob ing)
13. Apar t  from Open Day and P a re n t -T e a c h e r  A s s o c i a t i o n  m e e t ings  have  
e i t h e r  o f  your p a r e n t s  come t o  schoo l  t o  see  any o f  th e  t e a c h e r s  abou t  your  
school  work o r  behav iour?
What happened? (p rob ing )
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14. What d id  you f e e l  about  h e r  coming t o  t h i s  school? (p ro b in g )
15. What do you t h i n k  a b o u t . . .  ( I  name t e a c h e r s  in  d i f f e r e n t  p o s i t i o n s  o f  
r e s p o n s i b i l i t y  and we a l s o  d i s c u s s  s u b j e c t  t e a c h e r s ) ?
16. What happens i f  you have t o  go and see  ( t o p  a n d /o r  middle  management 
t e a c h e r s ) ?  (p rob ing )
17. What do you do when you have d i f f i c u l t i e s  w i th  your  s choo l  work? 
(p ro b in g )
18. Could you w r i t e  down the  names o f  your t e a c h e r s  and th e  s u b j e c t s  they  
t e a c h  you? (paper  and p e n c i l  p rov ided )
As she w ro te  t h e s e  down she was asked  what she though t  about  each  t e a c h e r
and s u b j e c t s  n o t  p r e v i o u s l y  d i s c u s s e d .
19. How do you behave towards your  t e a c h e r s ?  (p rob ing )
How do they  behave towards  you? (p rob ing )
What do you t h i n k  about  t h i s ?  (p rob ing)
Do you and your f r i e n d s  t a l k  about  t h e s e  th i n g s ?
What do the y  th in k ?  (p rob ing)
20.  What s o r t  o f  d i s c i p l i n a r y  p ro c e d u re s  a r e  used  i n  t h i s  school?  (we 
d i s c u s s  l a t e n e s s ,  d i s r u p t i v e  behav iou r  and non com ple t ion  o f  homework).
What do you t h i n k  about  t h e s e  s o r t s  o f  punishment? (p ro b in g )
Have you eve r  been punished?
What d id  you t h i n k  about  i t ?
21. I f  you were a t e a c h e r  and you had t o  w r i t e  a r e p o r t  about  your
behav iou r  i n  school  g e n e r a l l y  how would you d e s c r i b e  i t ?  ( p ro b in g )
22. How do you ge t  along  w i th  o t h e r  c h i l d r e n  in  your  c l a s s ?  (p ro b in g )
23.  Are a l l  th e  c h i l d r e n  in  your  c l a s s  B r i t i s h ?  (p ro b in g )
24.  How do you dec ide  t o  be f r i e n d s  w i th  someone? (p ro b in g )
25. Do you ge t  i n t o  f i g h t s  o r  arguments w i th  your  f r i e n d s ?
What about?
What happened?
What about  w i th  o t h e r  c h i ld r e n ?
What name was she c a l l e d ?
Can you remenber any o t h e r  names used? (p ro b in g )
Why do you t h i n k  t h i s  ( n a m e -c a l l in g )  happens?
What do you do?
What names?
Why? (p rob ing)
How would you d e s c r i b e  th e  way c h i l d r e n  from d i f f e r e n t  p l a c e s  g e t  on i n  
t h i s  school?  (p rob ing )
26. What would you l i k e  t o  do when you f i n i s h  i n  the  s i x t h  form?
What do your  p a r e n t s  t h i n k  you shou ld  do? Why?
What about  your  t e a c h e r s ?  Why?
27. Have you been t o  see your C a r e e r ' s  Adviser?
What d id  you t h i n k  about  th e  adv ice  given? (p rob ing )
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28.  What ty pe  o f  employment would you l i k e  t o  be i n  when you leave
school?
29.  Have you eve r  thought about  go ing  t o  N i g e r i a  t o  f i n i s h  your educa t ion?  
(p rob ing )
What do your p a r e n t s  th in k ?
Do you know i f  your  p a r e n t s  w i l l  be go ing  back t o  N ig e r i a ?  (p rob ing )
30. What p a r t  o f  N i g e r i a  do your  p a r e n t s  come from? (p ro b in g )  -
31.  Have you ev e r  been th e re ?
What d id  you t h i n k  about  i t ?
What about  th e  peop le  you met? ( f u r t h e r  p rob ing)
32.  Have you seen  any f i lm s  o r  t e l e v i s i o n  programmes about  A f r i c a  in
g e n e r a l  o r  N i g e r i a  i n  p a r t i c u l a r ?
What d id  you t h i n k  o f  i t ?
Did you g e t  the  same im press ion  from th e  programme a s  you go t  when you 
v i s i t e d  N ig e r i a ?  (p rob ing )
33.  How do you f e e l  about  l i v i n g  i n  t h i s  c o u n t ry  and your  p a r e n t s  coming
from an o th e r  coun t ry?  (p ro b in g )
34.  What language do your  p a r e n t s  speak t o  each o t h e r  a t  home?
What language do the y  speak t o  you?
What do you f e e l  about  t h i s ?  ( f u r t h e r  p rob ing)
35.  What s o r t  o f  books do you l i k e  r e ad in g ?  (p rob ing )
Have you read  any books by an  A f r i c a n  o r  N ig e r i a n  au tho r?
What d id  you t h i n k  o f  i t ?  Where d id  you ge t  i t  from?
What s o r t  o f  im pres s ion  d id  i t  g iv e  you about  A f r i c a ?
36.  Have you h e a rd  about  ’Black  S t u d i e s ’ o r  ’M u l t i - e t h n i c  e d u c a t i o n 1?
How d id  you h e a r  about  i t ?
What do you t h i n k  i t  means?
Do you have t h i s  s o r t  o f  i d e a  i n  t h i s  school?  (p rob ing )
37.  What do you do when you g e t  home a f t e r  school?  (p ro b in g )
38.  What would your p a r e n t s  say  i f  you wanted t o  go ou t  t o  t h e  cinema,
d i s c o  o r  p a rk  e t  c e t e r a ?  (p rob ing)
39.  How would you d e s c r i b e  your p a r e n t s  i n  terms o f  t h e  way the y  behave 
towards  you? (p rob ing )
40.  I f  you had a p e r s o n a l  problem and you had t o  t e l l  someone who would 
you t e l l ?  (p ro b in g )
41.  What a r e  your  f e e l i n g s  towards your  p a r e n t s ?  (p rob ing )
How do you t h i n k  th e y  f e e l  towards  you? (p rob ing )
42.  What do you do when your p a r e n t s  say  something t h a t  you do n o t  a g re e
wi th  o r  t e l l  you t o  do something you d o n ' t  want t o  do? ( p ro b in g )
43.  I s  t h e r e  an y th in g  t h a t  you would l i k e  t o  t e l l  me abou t  you and your  
fam i ly  o r  f r i e n d s ,  th e  s c h o o l ,  an y th in g  a t  a l l ?
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44.  How d id  you f e e l  when you f i r s t  came t o  t h i s  school?  (p ro b in g )
45.  Do you t a k e  schoo l  d in n e r?  (p rob ing )
What s o r t  o f  food do you e a t  a t  home? (p rob ing)
Who does th e  cooking? (p rob ing )
46 .  Does th e  school  o rg a n iz e  any a f t e r - s c h o o l  a c t i v i t i e s ?
Which ones do you a t t e n d ?  (p ro b in g )
Do you have a hobby? (p rob ing)
47.  Have you h e l d  any p o s i t i o n s  o f  r e s p o n s i b i l i t y  i n  t h i s  school?  
(p rob ing )
48 .  I s  t h e r e  any o t h e r  t h i n g  t h a t  you would l i k e  t o  t e l l  me abou t  o r  ask 
me -  about  m y s e l f ,  t h e  r e s e a r c h ,  N i g e r i a ,  t h i s  count ry?
Thank you v e ry  much f o r  answer ing  my q u e s t i o n s .  I f  you do have any o t h e r  
t h i n g s  t o  say t o  me o r  ask  me about  I ’m u s u a l l y  h e r e  o r  i n  t h e  s t a f f r o o m .  
I ' l l  be h e r e  f o r  th e  r e s t  o f  th e  te rm and some o f  n e x t  te rm  so I ' l l  
p robab ly  see  you around b e f o r e  I  l e a v e .  In  any case  I  hope you en joy  the  
r e s t  o f  your  s t a y  i n  t h i s  schoo l  and thanks  once a g a i n .
Appendix 9 : TRANSCRIPTION OF MOST QUESTIONS ASKED DURING AN INTERVIEW
WITH A PARENT
As I  s a i d  I 'm  doing some r e s e a r c h  on the  ed u c a t io n  o f  N ig e r i a n  c h i l d r e n  in  
London. Most o f  t h e  q u e s t i o n s  I ’ l l  be a s k in g  you a re  t o  do w i th  (X 's )  
ex p e r i e n c e  a t  s c h o o l ,  bu t  i n  o rd e r  t o  ge t  an o v e r a l l  p i c t u r e  I  hope you 
w on ' t  mind my a s k in g  you some q u e s t i o n s  about  the  fam i ly  a s  a whole .  
P l e a s e  f e e l  f r e e  t o  t e l l  me i f  you don’ t  want t o  answer any o f  th e  
q u e s t i o n s .  -
1. F i r s t  o f  a l l  how would you d e s c r i b e  (X’ s)  schoo l  perfo rmance  and 
behav iou r  i n  t h e  school?  (p rob ing )
2.  What s u b j e c t s  i s  she t a k in g  a t  th e  moment?
How d id  she come t o  be  do ing  th e se ?  (p rob ing )
3.  What does she want t o  do when she l e a v e s  school?  (p rob ing )
4 .  What a re  your  hopes f o r  he r?  (p ro b in g )
5 .  How do you t h i n k  th e  schoo l  i s  h e l p i n g  t o  f u l f i l ,  h e l p i n g  h e r  on h e r  
way? (p rob ing )
6.  How d id  she come t o  a t t e n d  SG? (p rob ing )
7 .  What do you t h i n k  o f  th e  schoo l  now? (p rob ing )
8.  Did she have a l l  h e r  s c h o o l in g  i n  t h i s  count ry?
9 .  By the  way where was she born?
10. Were a l l  your c h i l d r e n  born  he re?
11. I  s e e .  So how long have you been he re?  Did you come a t  t h e  same t ime
as  your  husband? (p rob ing )
12. I  don’ t  want t o  s t r a y  o f f  th e  p o i n t ,  b u t  why d id  you le a v e  N i g e r i a  t o  
come h e re?  (p rob ing )
I  to o  l e f t  t o  ' f u r t h e r  my e d u c a t i o n '  ( p a r e n t ' s  p h r a s e ) .
I  went t o  C a r d i f f .  What d id  you do? (p ro b in g )
13. So what a r e  your p lans?  Are you go ing back? (p rob ing )
14. Are your  c h i l d r e n  going t o  f i n i s h  t h e i r  e d u c a t io n  i n  N i g e r i a  then?  
(p rob ing)
15. Have you met any o f  (X 's )  t e a c h e r s ?  (p ro b in g )
16. What do you t h i n k  about  d i s c i p l i n e  i n  th e  schoo l?  How do you 
d i s c i p l i n e  your  c h i l d r e n  a t  home? (p rob ing )
17. Have you always l i v e d  in  t h i s  house?
What do you t h i n k  about  l i v i n g  i n  t h i s  a r e a  o f  London? (p ro b in g )
How do you a l l  g e t  on w i th  your  ne ighbours?  (p rob ing )
What do you t h i n k  your ne ighbours  t h i n k  about  you? (p ro b in g )
18. When (X) comes back from school  what does she do?
What does she t h i n k  about  hav ing  t o  h e l p  i n  th e  home? (p ro b in g )
Appendix 9 contd .
19. How do you d i v i d e  your  t ime between look ing  a f t e r  your c h i l d r e n  and
going t o  work? (p rob ing )
20.  Was she eve r  f o s t e r e d  o r  d a i l y  minded? (p rob ing)
21.  What was your  husband do ing  a t  th e  t ime?
22.  Do you have peop le  you would d e s c r i b e  a s  f r i e n d s  l i v i n g  nearby?
How d id  you come t o  know them? (p rob ing )
23.  I f  someone asked  you what your  n a t i o n a l i t y  was what would you say?
What about  i f  th e y  asked you about  (X’ s)  n a t i o n a l i t y ?  (p ro b in g )
24.  What s o r t  o f  s o c i a l  f u n c t i o n s  do you a t t e n d ?
I f  (X) asked you i f  she cou ld  go t o  a p a r t y  o r  d i s c o ,  v i s i t  a  f r i e n d  -  what 
would you say?
Does she v i s i t  s choo l  f r i e n d s ?
Do the y  come he re ?
What do you t h i n k  o f  h e r  f r i e n d s ?  ( f u r t h e r  p rob ing )
25.  Has she been i n  any t r o u b l e  o u t s i d e  s c h o o l ,  f o r  example,  w i th  the
p o l i c e ?
What about  i n  school?
Does she come t o  t e l l  you about  t h i n g s  t h a t  happened i n  schoo l?  (p ro b in g )
26. What language  do you speak t o  h e r  a t  home? (p ro b in g )
27.  How many t im es  has  she been t o  N ig e r i a ?
What d id  she t h i n k  o f  i t ?
What about  you what d id  you th in k ?  (p rob ing )
28.  How do you f e e l  about  be ing  N ig e r i a n  and l i v i n g  i n  t h i s  coun t ry?
What do you t h i n k  (X) f e e l s  about  i t ?  (p rob ing)
29. Do you know o f  any i n c i d e n t s  o f  a r a c i a l  type  t h a t  have  o c c u r r e d  in  
th e  school?
Was (X) invo lved?  (p rob ing)
30.  Have you p e r s o n a l l y  e x p e r i en ced  any forms o f  r a c i a l  p r e j u d i c e ?
What happened? (p rob ing )
31.  I s  t h e r e  an y th in g  t h a t  you would l i k e  t o  ask  me about  o r  t e l l  me?
Thank you v e ry  much fo r  g iv i n g  me so much o f  your  t i m e .  Would i t  be
a c c e p ta b l e  t o  you f o r  me t o  g e t  in  touch  w i th  you some o t h e r  t ime t o
c l a r i f y  some p o i n t s ?  . . .  and p l e a s e  don’ t  h e s i t a t e  t o  g e t  i n  touch  w i th  me
i f  you have a n y th in g  more t o  s ay .  Thanks once a g a i n .
Appendix 10 : TRANSCRIPTION OF MOST QUESTIONS ASKED DURING AN INTERVIEW
WITH A TEACHER
During t h i s  i n t e r v i e w  I  would l i k e  t o  ask  you q u e s t i o n s  about  N ig e r i a n  
c h i l d r e n  in  your  school  and in  p a r t i c u l a r  about  N ig e r i a n  p u p i l s  t h a t  you 
have d i r e c t  c o n t a c t  w i t h ,  t h a t  i s ,  bo th  academic and p a s t o r a l  o r  i n  any 
o t h e r  manner.  I  would l i k e  t o  s t a r t  f i r s t  o f  a l l  by a s k in g  you about  
N ig e r i a n  p u p i l s  i n  r e l a t i o n  t o  t h e i r  schoo l  work and schoo l  b e h a v io u r .  
R i g h t .
1. Could you t e l l  me how many N ig e r i a n  c h i l d r e n  you have t a u g h t  d u r in g
your  t e a c h in g  c a r e e r  i n  t h i s  school?
How d id  you know th e y  were N ige r ian?
I  have a l i s t  h e r e  w i th  me. Have you t a u g h t  any o f  th e s e  c h i l d r e n ?
I s  t h e r e  any c h i l d  whom you know o r  t h i n k  i s  N ig e r i a n ,  b u t  i s  n o t  on t h i s  
l i s t ?
2. How long have you been t e a c h in g  i n  t h i s  school?
3 .  What a r e  your  p e r c e p t i o n s  o f  th e  academic m o t iv a t io n s  o f  t h e  p u p i l s
you have  t a u g h t?  (p rob ing)
The fo l lo w in g  q u e s t i o n s  were asked about  each c h i l d  t h i s  t e a c h e r  had 
c o n t a c t  w i th :
4 .  How would you d e s c r i b e  h i s  a b i l i t y  in  E n g l i sh  -  spoken ,  w r i t t e n ,  
r e ad in g ?  (p ro b in g )
5.  So how would you d e s c r i b e  h i s  e d u c a t i o n a l  p r o g r e s s  i n  E ng l i sh?  
(p rob ing)
6.  Do you know i f  (he)  began h i s  secondary  s c h o o l in g  i n  t h i s  schoo l?
Did ( a n o th e r  c h i l d )  have a l l  h i s  p r im ary  s c h o o l in g  here?
7. Did you n o t i c e  any d i f f e r e n c e s  o r  s i m i l a r i t i e s  between them ( t h o s e  who 
had t h e i r  pr im ary  s c h o o l in g  h e r e  and th o s e  who d id  n o t ) ?  (p ro b in g )
8.  From your  own e x p e r i e n c e  a r e  t h e s e  d i f f e r e n c e s  m a in ta in ed ?  (p ro b in g )
9.  How would you d e s c r i b e  th e  r e l a t i o n s h i p  between th e  N i g e r i a n  p u p i l s  
you know and o t h e r  p u p i l s ?  (p rob ing )
10. How would you d e s c r i b e  t h i s  s c h o o l ’ s m u l t i - e t h n i c  c o m p o s i t i o n ? . . .  J u s t  
your p e r c e p t i o n  as  you come i n  and go t o  c l a s s e s  and move around  th e  
sch o o l .
11. Have you ta u g h t  i n  any o t h e r  schoo l  t h a t  you would d e s c r i b e  a s  
m u l t i - e t h n i c ?  (p rob ing)
12. How would you compare t h a t  schoo l  t o  t h i s  one? (p ro b in g )
13. What do you t h i n k  about  t e a c h in g  i n  t h i s  school?  (p ro b in g )
14. Have you met any N ig e r ia n  p a r e n t s ?  (p rob ing )
15. How would you d e s c r i b e  (name o f  c h i l d )  p a r e n t s ’ i n t e r e s t s  in  ( X 's )  
school  work behaviour?  (p rob ing)
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16. How would you compare these i n t e r e s t s  in  r e l a t i o n  t o  t h o s e  o f  o t h e r  
p a r e n t s  in  the  school?  (p rob ing )
17. Could you d e s c r i b e  your  exp e r i e n c e  o f  the  N ig e r i a n  p a r e n t s  you have
met when they  have come t o  schoo l  e i t h e r  on t h e  s c h o o l ’ s r e q u e s t  o r  t h e i r
own i n i t i a t i v e ?  (p rob ing )
18. What s o r t  o f  e d u c a t i o n a l  o r  b e h a v i o u r a l  d i f f i c u l t i e s  d id  you have w i th  
t h e s e  c h i l d r e n ?  (p rob ing )
19. What s o r t  o f  e x p e c t a t i o n s  th e n  would you say th e  p a r e n t s  have o f  th e  
school?
20. What do you t h i n k  about  th e  s u g g e s t io n  t h a t  e t h n i c  m i n o r i t y  c h i l d r e n  
have  s p e c i a l  e d u c a t i o n a l  needs? (p rob ing )
21. What i s  t h i s  s c h o o l ’s p o l i c y  towards  m u l t i - e t h n i c  e d u c a t io n ? (p r o b i n g )
22.  What a r e  your  p e r s o n a l  th ough t s  on m u l t i - e t h n i c  ed u c a t io n ?  (p ro b in g )
23.  How do you o p e r a t i o n a l i z e  t h e s e  i n  your t e ach in g ?  (p ro b in g )
24.  Oh! by th e  way how many y e a r s  t e a c h i n g  e x p e r i e n c e  have you?
Do you mind t e l l i n g  me how o ld  you a re?
25. What do you t h i n k  th e  aims and o b j e c t i v e s  o f  t h i s  schoo l  a re?
(p rob ing)
26.  What about  th e  way the  school  i s  run? (p rob ing)
27. Would you l i k e  t o  see  any changes i n  t h e  school?  (p ro b in g )
28.  Are t h e r e  any q u e s t i o n s  t h a t  you would l i k e  t o  ask  me o r  any p o i n t s  
you would l i k e  t o  make?
Thanks v e ry  much f o r  making t ime a v a i l a b l e  f o r  t h i s  i n t e r v i e w . . .  When I 
p l a y  back th e  i n t e r v i e w  t h e r e  may be some p o i n t s  t h a t  need c l a r i f i c a t i o n .  
I s  i t  okay i f  I  g e t  back i n  touch  w i th  y o u ? . . .  Thanks v e ry  much.
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KEY
A -  Asian o r i g i n  
E -  European o r i g i n  
N -  E i t h e r  o r  both  p a r e n t s  N ig e r i a n  
W -  West I n d ia n  o r i g i n  
T -  Teacher  
— Empty s p a c e  
R “  R e s e a r c h e r
Notebook e x t r a c t  
. . . c h i l d r e n  c a r r i e d  
on w i th  t h e i r  work 
. . . ’ top  g r o u p ' .
Most ly  a t t e n t i v e  -  
s l i g h t  b i t  o f  
c h a t t e r i n g ,  b u t  not  
enough t o  be d e f i n e d  
a s  d i s t r a c t i n g
a t t e n t i o n .  C h a t t e r  
main ly  p u r p o s e f u l  t o  
t a s k  a t  hand.
Notebook e x t r a c t  
Talk  ma in ly  i n i t i a t e d  
by t e a c h e r .  Ta lk  t o  
t e a c h e r  a t  s t a r t  o f  
r e s e a r c h  r e v e a l e d  
s / h e  pro grammar 
schoo l  e d u c a t i o n .
Teacher  comment 
"you (E) a r e  no t
expec ted  t o  make
m is t a k e s  l i k e  t h a t
which (A) makes.
(A) = Asian  p u p i l
j u s t  promoted from 
’middle band '  t o
’ t o p ’ band.
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T.D.Q.
P. 1
E
P . 2
P . 3 & 4
E
E
E
E
W
A
E
E
A
NI
E
E
E
C.V.A,
E
E
E
E
chorus
E
chorus
C.A.E. /R .  TACKQ 
(SP) 
MATHS LESSON
TACKQ
(N-SP)
T.N.Q.
E (e )
E (e)
A ( r )
E (e)
E (e )
E (e)
E (e )
A (e )
E (e)
FRENCH LESSON
/ / 
/
/  / 
/  /
Reading /  Comprehension
/  / 
/ / 
/  / 
/ /
KEY
T.D.Q.
C.V.A.
C.A.E/R.
TACKQ( SP) 
TACKQ(N-SP) 
T.N.Q.
Teacher  asks  p u p i l  d i r e c t  q u e s t i o n
Child  v o l u n t e e r s  answer
C hi ld  asks  f o r  e x p l a n a t i o n  (e )
C h i ld  makes a r e q u e s t  ( r )
Teacher  asks  a s p e c i f i c  c h i l d  t o  keep q u i e t  
Teacher asks  th e  c l a s s  as  a whole t o  keep q u i e t  
T o t a l  number o f  q u e s t i o n s  asked  by t e a c h e r s
The above t a b l e  shows t h a t  du r ing  th e  f i r s t  two l e s s o n  p e r i o d s  ( P . 1 and 
P. 2) the  t e a c h e r  asked a t o t a l  number o f  t e n  q u e s t i o n s  t o  which answers  
were e x p ec ted .  Seven o f  t h e s e  q u e s t i o n s  were asked  i n  t h e  f i r s t  p e r i o d .
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Three p u p i l s  v o lu n t e e r e d  answers t o  t h e s e  q u e s t i o n s  and th e  t e a c h e r  
d i r e c t l y  asked  one o f  th e  p u p i l s  t o  answer one o f  th e  q u e s t i o n s .  During 
th e  second p e r io d  th e  t e a c h e r  asked only  t h r e e  q u e s t i o n s  and two p u p i l s  
v o l u n t e e r e d  answers t o  t h e s e  q u e s t i o n s .  However, the  second was d i f f e r e n t  
in  a c t i v i t y  from th e  f i r s t  because  n in e  p u p i l s  i n i t i a t e d  communication w i th  
the  t e a c h e r ;  e i g h t  o f  t h e s e  were t o  c l e a r  m isu n d e r s t an d in g s  and one was a 
f a c i l i t a t i n g  r e q u e s t ,  f o r  example,  "can I  have a p e n c i l ? "
The Maths Lesson can be compared wi th  th e  French Lesson (P ;3  and P . 4) 
where th e  t e a c h e r  i n i t i a t e d  a l l  th e  communication w i th  the  p u p i l s .  In  14 
in s t a n c e s  ou t  o f  18 th e s e  q u e s t i o n s  were d i r e c t e d  a t  s p e c i f i c  p u p i l s .  Two 
q u e s t i o n s  were answered in  chorus  ( t h r e e  o r  more p u p i l s  a t  a t ime)  and two 
p u p i l s  v o lu n t e e r e d  answers.  As the  Keys t o  F ig u re s  4 . 7  and 4 . 8  (Appendix
11) show p u p i l s  i n  Appendix 12 a r e  a l s o  i d e n t i f i e d  by t h e i r  p e r c e i v a b l e
e t h n i c  o r i g i n s .  Th is  was p r i m a r i l y  t o  f a c i l i t a t e  subsequen t  a n a l y s i s  o f  th e  
d a t a  s in c e  th e  r e s e a r c h  focus i s  on c h i l d r e n  from a p a r t i c u l a r  e t h n i c  
g roup .  Appendix 12 a l s o  shows t h a t  d u r in g  the  French Lesson t h e  N ig e r i a n  
p u p i l  made one formal v e r b a l  c o n t r i b u t i o n  t o  th e  l e s s o n ,  even though t h i s  
was i n i t i a t e d  by th e  t e a c h e r .  During th e  Maths l e s s o n  th e  N ig e r i a n  p u p i l  
was no t  asked  nor d id  the  p u p i l  v o l u n t e e r  t o  make a v e r b a l  c o n t r i b u t i o n  t o  
the  l e s s o n .  This  does n o t  n e c e s s a r i l y  mean t h a t  the  p u p i l  d id  no t  p a r t a k e  
in  th e  l e s s o n .  I f  t h i s  was observed  t o  be th e  c a s e ,  a n o te  was r e c o rd e d  t o
t h a t  e f f e c t  bu t  on a s e p a r a t e  s h e e t  o f  pape r  which was l a t e r  a t t a c h e d  t o
th e  o b s e r v a t i o n  s c h e d u le .
The o b s e r v a t i o n  s chedu le s  were used  as  reminders  o f  C l a s s r o o m  
i n t e r a c t i o n 1. A d d i t i o n a l l y ,  th ey  were p a r t i c u l a r l y  u s e f u l  i n  c l a r i f y i n g  
and v e r i f y i n g  th e  accoun ts  o f  a c t i o n s  made by N ig e r i a n  p u p i l s  and t h e i r  
t e a c h e r s  i n  r e s p e c t  o f  c l a ss room  b e h a v io u r .
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The fo l low ing  account  g iv e s  a d e t a i l e d  d e s c r i p t i o n  o f  t h e  f i r s t  
t h r e e  days in  each s c h o o l .
S en ta r  G ar lz  School
Day One
With th e  h e lp  o f  d i r e c t i o n s  from a p u p i l  I  found my way t o  the  school  
s e c r e t a r y ' s  o f f i c e  and w a i t ed  t o  meet th e  depu ty  head (TM:18G) w i th  whom I  
had  a 9.30  a.m. appo in tm en t .  TM:18G s a i d  s / h e  was i n t e r e s t e d  t o  h e a r  about  
the  r e s e a r c h ,  b u t  s / h e  had been c a u t io u s  enough t o  t e l e p h o n e  th e  ILEA t o  
v e r i f y  th e  app rova l  even though a copy o f  th e  approva l  had been a t t a c h e d  t o  
my f i r s t  communication w i th  h im /h e r .  The nex t  h a l f  an hour was sp e n t  on a 
' f a m i l i a r i z a t i o n '  t o u r  o f  t h e  s c h o o l .  We i n t e r r u p t e d  a few c l a s s e s  o f  
t e a c h e r s  whom TM:18G thought might  have some in fo rm a t io n  on N ig e r i a n  
c h i l d r e n .  This  r e s u l t e d  in  an i n t r o d u c t i o n  t o  a f o u r t h  y e a r  N ig e r i a n  p u p i l  
(Yemis i)  i n  an E ng l i sh  l e s s o n .  The E n g l i sh  t e a c h e r ,  PT:39G su g g e s te d  t h a t  
I  would ' l i k e  Y e m i s i ' ,  b u t  b e f o r e  s / h e  could  say why TM:18G i n t e r r u p t e d  
w i th  'we d o n ' t  have many N ig e r i a n  p u p i l s  do we?'  PT:39G d id  n o t  have  any 
id e a  how many and TM:18G e s t i m a t e d  t h a t  th e  school  p ro b ab ly  had about  
' t w e l v e ,  perhaps  f i f t e e n ' .  PT:39G smiled  and nodded. At t h i s  p o i n t  TM: 18G 
though t  i t  might  be s e n s i b l e  t o  t r y  and f i n d  ou t  th e  number o f  N i g e r i a n  
p u p i l s  a t  th e  schoo l  i n  a more s t r u c t u r e d  manner.  S/he was n o t  q u i t e  su re  
how t h i s  was t o  be done,  b eca u se ,  acc o rd in g  t o  h im /h e r  t h e  s choo l  d id  no t  
keep r e c o r d s  o f  p u p i l s '  e t h n i c  o r i g i n s .  I  su g g es ted  look ing  a t  the
r e g i s t e r  o f  p u p i l s '  names and t h a t  i t  might  be p o s s i b l e  t o  i d e n t i f y  some
N ig e r i a n  p u p i l s  by t h e i r  f i r s t  o r  surnames.  TM:18G s u g g es ted  we do t h i s  
a f t e r  b r e a k .  In  the  meantime we walked round th e  schoo l  and met t h r e e  
o t h e r  t e a c h e r s  w i th  whom we had a c o f f e e  b r e a k .  TM:18G n o t i c e d  one o f  the  
s o c i a l  s c i e n c e  t e a c h e r s  (PT:37G) and i n v i t e d  th e  t e a c h e r  o v e r .  We had a 
g e n e r a l  d i s c u s s i o n  on how t h i s  p r e s e n t  r e s e a r c h  was t o  be  c a r r i e d  o u t  in  
th e  s c h o o l .
The d i s c u s s i o n  touched on the  numbers o f  N ig e r i a n  p u p i l s  i n  t h e  s c h o o l .  
PT:37G d id  n o t  know and d id  not  wish t o  h aza rd  a guess and TM: 18G adm i t t e d  
t h a t  i t  was something s / h e  had never  r e a l l y  though t  a b o u t .  I  sensed  t h a t  
TM:18G d id  no t  f e e l  com fo r tab le  about  t h i s  adm iss ion  and t h e r e f o r e  tw ice  
sought  r e a s s u r a n c e  from th e  o t h e r  t e a c h e r s  a t  t h e  t a b l e  about  t h e
non-keeping  o f  e t h n i c  r e c o r d s .  Comments were m u t t e r e d ,  b u t  n o th i n g  was
s a i d  fo r  o r  a g a i n s t .  Two o f  th e  t e a c h e r s  go t  up and l e f t .  An appoin tment 
was made wi th  PT:37G f o r  the  coming F r i d a y .  TM: 18G went t o  r e t u r n  our  
t r a y s ,  b u t  go t  caught  in  a s h o r t  c o n v e r s a t i o n .  One o f  th e  t e a c h e r s  a t  the  
t a b l e  s e i z e d  t h i s  o p p o r tu n i ty  t o  inform me t h a t  s / h e  was a l r e a d y  aware o f  
t h i s  p r e s e n t  r e s e a r c h  from one o f  th e  t e a c h e r s  a t  MB. TM:18G came back  and 
we went t o  h i s / h e r  o f f i c e  t o  look through th e  form l i s t s .
D e f i n i t e l y  i d e n t i f i a b l e  N ig e r i a n  names were w r i t t e n  down ( t o g e t h e r  
w i th  s u sp e c ted  N ig e r i a n  names) and l i s t e d  a c c o rd in g  t o  t h e i r  y e a r .  At th e  
end o f  the  hour 31 names were on th e  l i s t .  I  sugges ted  m e e t ing  each form 
t e a c h e r  and going th rough  t h e i r  form l i s t s  t o  a s c e r t a i n  i f  t h e s e  were a l l  
t h e  N ig e r i a n  p u p i l s  in  the  s c h o o l .  TM: 18G d id  n o t  seem t o  approve  o f  t h i s  
id e a  and observed  t h a t  t h e r e  were enough names on t h e  l i s t  t o  g e t  on w i t h .  
As s / h e  saw me t o  the  door TM: 18G s p o t t e d  a n o th e r  top  management t e a c h e r  
(TM:3G) who d e f i n i t e l y  knew t h a t  t h e r e  were t h r e e  N ig e r i a n  s i s t e r s  i n  one 
p a r t i c u l a r  y e a r  and p o s s i b l y  t h r e e  o r  fo u r  o t h e r s .  An appoin tment  was made 
w i th  h im /her  fo r  the  very  nex t  day and I  l e f t  t o  keep an appo in tm en t  a t  
MB.
Day Two
I  a r r i v e d  j u s t  b e f o r e  1 1 a.m. and even w i th  th e  h e l p  o f  two p u p i l s  got  
' l o s t 1. F i n a l l y  I  managed t o  g e t  t o  TM:3G w i th  th e  a i d  o f  th e  c a r e e r s
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t e a c h e r  who ex p re s sed  i n t e r e s t  i n  t h i s  p r e s e n t  r e s e a r c h .  S /he  d e s c r ib e d  
where h i s / h e r  o f f i c e  was and i n v i t e d  me t o  come and see  h im /he r  whenever 
p o s s i b l e .  TM:3G and I  spen t  about  an hour  go ing  th rough  the  s t r e n g t h s  and 
weaknesses o f  t h r e e  s i s t e r s  and one o t h e r  N ig e r i a n  p u p i l .  There were s t i l l  
seven o t h e r  g i r l s  t o  t a l k  about  dand a second appointment  was made f o r  the  
nex t  day .  A f t e r  t h i s  I  wandered around the  school  and went i n t o  the
c a f e t e r i a  fo r  lunch .  One o f  th e  t e a c h e r s  I  had met th e  p r e v io u s  day asked
how the  r e s e a r c h  was go ing .  The o t h e r  t e a c h e r s  a t  t h e  t a b l e  p o in t e d  out  
t h a t  they  d id  no t  know t h a t  a r e s e a r c h e r  was i n  the  s c h o o l .  A f t e r  lunch  I  
went t o  in fo rm TM:18G o f  my p re s e n c e  i n  t h e  schoo l  s i n c e  I  had been 
conduc t ing  an i n t e r v i e w  a l l  morning.  I  then  went and s a t  down i n  the  
s t a f f ro o m  f o r  about  one and a h a l f  h o u r s .  During t h a t  t ime  e i g h t  t e a c h e r s  
came i n  and ou t  o f  th e  s t a f f ro o m .  Two v e n tu re d  h a l f - a - s m i l e  and none s a i d  
a word t o  me. I  though t  o f  i n t r o d u c i n g  m y s e l f ,  b u t  t h o s e  who d id  s t a y  in  
th e  s t a f f r o o m  were i n  groups o f  two o r  t h r e e .  I  h e s i t a t e d  t o  i n t e r r u p t  and 
dec ided  t o  l e av e  j u s t  a f t e r  2 .30  p.m.
Day Three
On a r r i v a l  h e r e  a t  9 a . m . ,  TM: 18G informed me t h a t  s / h e  had an
’ i n t e r e s t i n g  b i t  o f  i n f o r m a t i o n '  f o r  me. A t e a c h e r  had s e n t  h im /h e r  a
n o te  which s a i d ,  ’an i n t e r e s t i n g  o b s e r v a t i o n  -  t h e r e  has  been one N ig e r i a n  
on each o f  t h e  l a s t  t h r e e  school  com m it tees ’ . I t  was agreed  t h a t  t h i s  was 
indeed i n t e r e s t i n g .  P e rm iss ion  was sought  t o  t a k e  a n o t h e r  look  a t  t h e  form 
l i s t s .  I t  had o ccu r red  t o  me t h a t  some N ig e r i a n  p u p i l s  might  have  E ng l i sh  
surnames,  the  most common o f  which I  guessed  (from p e r s o n a l  knowledge) were 
surnames such as  J o n e s ,  David,  Smith and Johnson .  The names o f  c h i l d r e n  
wi th  N ig e r i a n  Muslim sounding names were a l s o  n o te d .  There were now 23 
o t h e r  names t o  v e r i f y  i n  a d d i t i o n  t o  t h e  o r i g i n a l  l i s t  o f  31.  A l i s t  o f  
t h e s e  names t o g e t h e r  w i th  the  names o f  t h e i r  form t u t o r s  needed t o  be 
compiled fo r  easy  r e f e r e n c e .  Meanwhile,  I  l e f t  t o  keep an 11 a.m. 
appointment  w i th  PT:37G. We had a t h i r t y  minu te  d i s c u s s i o n  which c e n t r e d  
on th e  p ros  and cons o f  q u a l i t a t i v e  and q u a n t i t a t i v e  r e s e a r c h .  Looking 
th rough  the  l i s t  o f  ’N i g e r i a n ’ names, he  d i s c o v e re d  t h a t  he  had p a s t o r a l  
r e s p o n s i b i l i t i e s  fo r  two and was b u r r e n t l y  t e a c h i n g  a n o th e r  one o f  the  
g i r l s .  He p o in t e d  ou t  t h a t  he  had s u sp e c te d  t h a t  one o f  th e  g i r l s  was no t  
West I n d ia n  because  o f  h e r  surname which he had guessed  must  be A f r i c a n .  
He c a u t io n e d  t h a t  I  should  no t  be s u r p r i s e d  a t  h i s  ig n o ra n c e ,  because  most 
o f  them ( t e a c h e r s )  ' d i d  n o t  have  a c l u e '  and he  went on t o  a p o l o g iz e  fo r  
any embarassment caused  by TM:18G’ s l a c k  o f  knowledge on Day One. A f t e r  
t h i s  mee ting  I  went i n t o  th e  s t a f f r o o m  which was empty and q u i c k l y  made 
n o te s  on the  r e c e n t  d i s c u s s i o n  w i th  PT:37G. At 1.40 p.m. TM:3G and I  
con t inued  our  d i s c u s s i o n  o f  th e  N ig e r i a n  p u p i l s  i n  th e  s i x t h  form. In  
d e s c r i b i n g  th e  non-academic a s p e c t s  o f  the  N ig e r i a n  g i r l s  under  d i s c u s s i o n  
TM:3G used  such a d j e c t i v e s  as ’ f r i e n d l y ’ , ’w e l l - l i k e d ’ , ' v e r y  p o p u l a r ’ , 
’q u i t e  d e l i g h t f u l ' ,  ’ ou tspoken ’ , ' v e r y  q u i e t ’ , ' h e l p f u l ' ,  ' t r e m e n d o u s ly  
p o p u l a r ’ , ' a b i t  o f  a d e v i l ' ,  ’always on th e  d e f e n s i v e ' ,  'good l e a d e r s h i p  
q u a l i t y ' ,  ’d r e s s e s  in  amazing a t t i r e ’ , ' s e d u c e s  peop le  -  e s p e c i a l l y  me’ , 
' v e r y  keen on s p o r t s '  and ' g r e a t  c h a r a c t e r ' . Academic d e s c r i p t i o n s  o f  the  
g i r l s  were l e s s  c o l o u r f u l :  ’b o rd e r  l i n e  ' 0 '  Level  m a t e r i a l ' ,  ’ l i m i t e d
a b i l i t y ' ,  ' s e r i o u s  language  p ro b le m ' ,  ' u n r e a l i s t i c  about  h e r  a b i l i t y ' ,  
' h i g h  h o p e s ' ,  ' a c a d e m ic a l ly  b r i g h t ' ,  ' v e r y  i n t e l l i g e n t ' ,  'works h a rd  -  i s  
f r i g h t e n e d  o f  ( h e r )  f a t h e r '  and 'good a b i l i t y ' .  I t  was n o te d  t h a t  TM:3G 
seemed t o  have q u i t e  a f r i e n d l y  r e l a t i o n s h i p  w i th  th e  g i r l s .  I t  was 
a r r anged  t o  meet as  many N ig e r i a n  g i r l s  ( i n  a p a r t i c u l a r  y e a r )  a s  came in  
on Monday. I  the n  l e f t  fo r  MB t o  keep an appo in tm en t .
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Meedool Boiz School 
Day One
Although t h i s  was the  f i r s t  v i s i t  t o  th e  s c h o o l ,  one o f  the  t e a c h e r s  
had been met in fo rm a l ly  t o  d i s c u s s  th e  r e s e a r c h  p r o p o s a l s .  I t  had been 
a r ranged  t o  meet MM:37B who f i r s t  in t ro d u c e d  me t o  th e  head  o f  th e  school  
(TM:36B) and then  t o  one o f  t h e  deputy  heads (TM:41B). TM:36B spoke very  
b r i e f l y  and wished me w e l l .  I t  soon became obvious  t h a t  TM:4IB had o v e r a l l  
r e s p o n s i b i l i t y  f o r  my p resence  and a c t i o n s  i n  t h e  s c h o o l ,  b u t  t h a t  MM:37B 
was in  cha rge  o f  o r g a n i z a t i o n a l  m a t t e r s  i n  r e s p e c t  o f  t h i s  p r e s e n t  
r e s e a r c h .  Thus MM:37B a c t e d  a s  a t e s t i n g  ground f o r  my i d e a s  b e f o r e  they  
were p r e s e n t e d  t o  TM:41B f o r  a p p ro v a l .  A l l  th e  f i v e  t e a c h e r s  ( f o u r  o f  them 
were midd le  management t e a c h e r s )  I  met t h a t  a f t e r n o o n  had d i r e c t  t e a c h in g  
r e s p o n s i b i l i t i e s  f o r  some N ig e r i a n  p u p i l s .  This  was more by a c c i d e n t  tha n  
d e s ig n .  One o f  th e  t e a c h e r s  commented t h a t  he d id  no t  w ish  t o  be t a p e  
reco rded  u n l e s s  he had a copy o f  th e  t a p e .  He s a i d  something about  no t  
w ish ing  t o  be m isquoted .  He a l s o  was ' n q t  im pres sed '  w i th  c u r r e n t  
e d u c a t i o n a l  r e s e a r c h  and ex p re s sed  r e s e r v a t i o n s  about  r e s e a r c h  i n t o  th e  
sch o o l in g  o f  e t h n i c  m i n o r i ty  c h i l d r e n .
Here,  as  i n  SG no one was q u i t e  s u re  o f  the  number o f  N ig e r i a n  p u p i l s  
i n  t h e  s c h o o l .  F ig u re s  from f i v e  t o  t e n  were sugges ted  and MM:37B was 
reminded by a middle  management t e a c h e r  o f  the  language survey  th e  schoo l  
had under taken  th e  p rev io u s  y e a r .  The r e s u l t s  were r e t r i e v e d  fromMM:37B's 
f i l e .  The r e s u l t s  o f  the  survey  had i n d i c a t e d  t h a t  e i g h t  boys spoke a t  
l e a s t  one N ig e r i a n  language .  We th u s  began w i th  th e  assum pt ion  t h a t  t h e r e  
may be up t o  e i g h t  N ig e r i a n  boys i n  t h e  s c h o o l .  Two appo in tm en ts  were made 
t o  have in fo rm a l  d i s c u s s i o n s  w i th  t e a c h e r s  on t h e  r e s e a r c h  conce rn .  
Another one o f  th e  t e a c h e r s  wanted t o  t a l k  about  one o f  th e  boys he was 
hav ing  problems w i th ,  bu t  he wanted t o  do t h i s  b e f o r e  we had what he  termed 
as a ' p r o p e r  i n t e r v i e w ' . This  was ag reed  t o  and i t  was hoped t h a t  t h i s  
might  b eg in  t o  y i e l d  in fo rm a t io n  about  t h e  p a r t i c u l a r  conce rns  o f  MB as  i t  
r e l a t e d  t o  N ig e r i a n  p u p i l s .
Day Two
At 9 a.m. t h e r e  was a b r i e f  d i s c u s s i o n  w i th  MM:22B who wanted t o  know 
more about  th e  r e s e a r c h .  He e s p e c i a l l y  wanted t o  know what I  was e x p e c t in g  
t o  f i n d .  He was informed t h a t  t h i s  p r e s e n t  r e s e a r c h  was n o t  t e s t i n g  
h y p o th e s e s .  R a t h e r ,  by u s in g  t h e  method o f  d i s c o v e r y ,  t h e  d a t a  was t o  be 
a l low ed ,  as  i t  were,  t o  speak f o r  i t s e l f .  The e x p r e s s io n  on h i s  f ace  
sugges ted  t h a t  he  was used t o  r e s e a r c h  w i th  more s p e c i f i c  h y p o t h e s e s .  His 
v e r b a l  r e sp o n se  was 'Humph!' A f t e r  th e  d i s c u s s i o n ,  I  wandered around  the  
schoo l  i n  o rd e r  t o  become b e t t e r  a c q u a in te d  w i th  i t s  geography.  I  no ted  
t h a t  i t  was q u i t e  w e l l  spaced  w i th  a sm a l l  p layg round .  O lder  s t y l e  
b u i l d i n g s  over looked  a d e s e r t e d  q u a d ra n g le .  I  l e f t  t h e  s choo l  j u s t  a f t e r  
10.15 a.m. i n  o r d e r  t o  keep an appoin tment a t  SG.
Day Three
A f t e r  spending  th e  whole day i n  SG I  a r r i v e d  a t  MB a t  3 .30  p.m. t o  
keep an appointment w i th  MM: 14B. This was t o  be an i n t r o d u c t o r y  m e e t in g ,  
b u t  a s  the  d i s c u s s i o n  went i n t o  more d e t a i l  than  o r i g i n a l l y  a r r a n g e d ,  he  
acc ep ted  t h e  use  o f  the  t a p e  r e c o r d e r .  He used  the  fo l l o w in g  te rm s  t o  
d e s c r i b e  t h r e e  boys and the  schoo l  s i t u a t i o n :  ' l i m i t e d  s p e e c h ' ,  ' c a s u a l
ap p ea rance ,  b u t  n e a t ' ,  ' s low  re s p o n s e  t o  q u e s t i o n s ' ,  ' o c c a s i o n a l l y
d i s r u p t i v e ' ,  ' t o o k  long t o  s e t t l e  down' ,  ' g e n t l e  g i a n t ' ,  ' s t r o n g ' ,  
' c h a r m i n g ' ,  ' c a r i n g  home ' ,  'A f r i c a n s  and Asians  a r e  t h e  s t a b l e  g r o u p s ' ,  
' I r i s h  and e s p e c i a l l y  Jamaicans  a r e  most u n s t a b l e  ( i n  s c h o o l ) ' ,  ' h a s  made 
c o n s i d e r a b l e  p r o g r e s s ' ,  ' h ig h  a b i l i t y ' ,  ' n eeds  t o  be pushed '  and ' c a n  do 
b e t t e r ' . This  d i s c u s s i o n  l a s t e d  j u s t  over  an hour  and a n o t h e r  appoin tm ent 
was made t o  complete th e  i n t e r v i e w .  A f t e r  t h i s  I  went i n t o  t h e  s t a f f r o o m
and was s u r p r i s e d  t o  see  f i v e  t e a c h e r s  i n  t h e  s t a f f r o o m .  I  had  assumed
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t h a t  a t  4 .45  p.m. a l l  t e a c h e r s  would have l e f t  th e  s c h o o l .  This  was 
e x p re s sed  t o  two o f  th e  t e a c h e r s  who p o in t e d  out  t h a t  t e a c h e r s  were not  
always c r e d i t e d  f o r  the  amount o f  t ime the y  spen t  in  the  s c h o o l .  I t  was 
l a t e r  d i s c o v e re d  t h a t  a l th o u g h  a h an d fu l  o f  t e a c h e r s  d id  s t a y  beh ind  a f t e r  
school  i t  was more a p ro c e s s  o f  unwinding b e f o r e  th e y  went home r a t h e r  tha n  
a commitment t o  th e  s c h o o l .  This  exc ludes  y e a r ,  s t a f f ,  d e p a r tm e n ta l  and 
o t h e r  ' s c h o o l 1 mee tings  which were u s u a l l y  h e l d  a f t e r  th e  p u p i l s  had gone 
home.
I n t e r i m  R e f l e c t i o n s
Comparisons were made between th e  in t e r v i e w s  and d i s c u s s i o n s  w i th  
MM:14B and TM:3G and th e  s h o r t  d i s c u s s i o n s  w i th  t h r e e  o t h e r  t e a c h e r s .  
MM: 14B appeared  a t  ease  when d i s c u s s i n g  N ig e r i a n  c h i l d r e n  and th e  concept  
o f  e t h n i c  m i n o r i t i e s  w i t h i n  an E ng l i sh  comprehensive s e t t i n g .  He a l s o  
seemed t o  a c c e p t  t h e  need f o r  r e s e a r c h  i n t o  t h e  e d u c a t io n  o f  e t h n i c  
m i n o r i t y  c h i l d r e n  and s t a t e d  t h a t  he was ' k e e n '  t o  h e l p .  The o t h e r  t e a c h e r  
spoken t o  MM:22B s t r u c k  me a s  " th e  s o r t  o f  p e rson  who would t r y  h i s  b e s t  t o  
g ive  what he thought was th e  ' r i g h t  an s w e r ' "  ( f rom my f i e l d  n o t e s ) .  He had 
p o in t e d  ou t  t h a t  he  d id  no t  have  any p e r s o n a l  v ie w p o in t s  about  m u l t i - e t h n i c  
e d u c a t io n ,  b u t  t h a t  he  unders tood  t h a t  ILEA was ' d o in g  something about  
i t ' .
The e d u c a t i o n a l  exp e r i e n c e  o f  N ig e r i a n  c h i l d r e n  was no t  a s u b j e c t  
m a t t e r  t h a t  th e  t e a c h e r s  I  spoke t o  i n  b o th  schoo ls  had g iv e n  much thought 
t o .  They had though t  about  e t h n i c  m i n o r i t y  c h i l d r e n ,  b u t  acc o rd in g  t o
MM:37B they  had n o t  been ' t h a t  s p e c i f i c ' .  I t  was f e l t  t h a t  MM:37B might  
t u r n  ou t  t o  be a pr im ary  in fo rm a n t .  He appeared  v e r y  open and a
c o n s id e r a b l e  amount o f  background knowledge about  th e  schoo l  had been 
g a ined .  C onve rse ly ,  t h e r e  was no p r i o r  knowledge o f  any t e a c h e r  i n  SG. 
Although TM:18G made me f e e l  welcome, i n t ro d u c e d  me t o  v a r i o u s  t e a c h e r s  and 
took me round th e  s c h o o l ,  t h e r e  was a more formal atmosphere th a n  when 
'd o in g  th e  ro u n d s '  w i th  MM:37B. Thus f a r  TM: 18G had t a k e n  cha rge  o f  the  
o r g a n i z a t i o n a l  d e t a i l s  o f  c a r r y i n g  ou t  t h i s  p r e s e n t  r e s e a r c h  in  h i s / h e r  
s chool  and i t  was assumed t h a t  s / h e  would c o n t in u e  t o  do s o .  The most 
unexpec ted happening had been th e  d i s c o v e r y  o f  over  50 p o s s i b l e  N ig e r i a n  
g i r l s  i n  SG. This  was indeed  a w i n d f a l l ,  b u t  i t  a l s o  meant t h a t  t h e  t ime
s c a l e  o f  th e  r e s e a r c h  had t o  be a d j u s t e d  t o  t a k e  i n  t h e  e x t r a  number o f
p u p i l s .
As my th o u g h t s  moved on from th e  p u p i l s  back t o  th e  t e a c h e r s  i t  was 
observed  t h a t  th e  meeting  w i th  th e  head o f  MB had l a s t e d  on ly  a co u p le  o f  
minu tes  and t h a t  a l though  TM:18G had ta ken  me t o  meet t h e  head  o f  SG 
s c h o o l ,  t h e r e  had been no v e r b a l  exchanges between us because  a t e l e p h o n e  
c o n v e r s a t io n  was b e in g  conducted .  I  had expec ted  t o  speak  t o  bo th  heads  
fo r  l e n g t h i e r  and more d e t a i l e d  d i s c u s s i o n  about  t h i s  p r e s e n t  r e s e a r c h ,  b u t  
a f t e r  t h r e e  days i n  each schoo l  i t  seemed t h a t  the  deputy  heads  were t o  
hand le  the  o r g a n i z a t i o n a l  a s p e c t s  o f  the  r e s e a r c h .
The f i e l d  work in  th e  s ch o o ls  had begun and I  looked forward  t o  
speak ing  t o  the  c h i l d r e n  and e l i c i t i n g  t h e i r  p e r c e p t i o n s  and u n d e r s t a n d i n g s  
o f  s c h o o l i n g .
Appendix 14: N igerian  Languages in  ILEA
TABLE 14.1 : NIGERIAN BASED LANGUAGES
LANGUAGE NO. OF 
1981
CHILDREN
1983
Yoruba 757 863
Igbo ( Ibo ) 525 514
E f i k 69 24
Hausa 50 49
Urhobo 23 75
F u la n i 1 1 5
I j o 5 9
Edo 2 21
Ishan - 2
Nzema - 3
Tiv 2
U n c l a s s i f i e d 160 51
T o ta l 1602 1618
Edo/Bin i
Source :  ILEA Language Census,  1981: p . 24,  1983 : Appendix I
In  D i v i s i o n  10 where t h i s  p r e s e n t  r e s e a r c h  was c a r r i e d  o u t ,  t h e r e  were 
89 Yoruba and 85 Igbo speakers  i n  1983. In  1981, t h e r e  were 105 and 81 
r e s p e c t i v e l y .  Only t h e s e  two N ig e r i a n  based  languages  were s p e c i f i e d .
Although th e  1981 Survey was a b l e  t o  c a t e g o r i z e  most N ig e r i a n  based  
languages  i t  r e c e iv e d  i n s u f f i c i e n t  i n fo rm a t io n  f o r  160 N ig e r i a n  c h i l d r e n  
who m a in ta in ed  th ey  spoke ' N i g e r i a n '  -  a n o n - e x i s t e n t  language  (Table  
14 .1 ) .  However, t h i s  was an improvement on th e  ILEA 1978 Language Survey 
where 580 c h i l d r e n  made a s i m i l a r  type  o f  i d e n t i f i c a t i o n .  The g u i d e l i n e s  
t o  t h e  1981 and 1983 surveys  had emphasized t h a t  t e a c h e r s  shou ld  probe 
f u r t h e r  i f  c h i l d r e n  named t h e i r  co u n t ry  o f  o r i g i n  i n s t e a d  o f  a s p e c i f i c  
language .  Thus the  1983 Census showed t h a t  on ly  51 N ig e r i a n  languages  were 
u n c l a s s i f i e d  (Table  14 .1 ) .  This  i s  r a t h e r  w orry ing  as  a s u b s t a n t i a l  number 
o f  c h i l d r e n  a r e  s t i l l  no t  making p r e c i s e  i d e n t i f i c a t i o n s .
The ILEA Language Census (1983) r eco rd ed  a t o t a l  o f  147 (13 1 i n  198 1) 
d i f f e r e n t  languages  spoken by ILEA c h i l d r e n .  These 147 were r e p r e s e n t e d  by 
16% (50,353 p u p i l s  compared t o  13.9% o r  44 ,925 p u p i l s  i n  1981) o f  th e  t o t a l  
ILEA school  p o p u l a t i o n .  The census  found t h a t  th e  l e v e l  o f  competence in  
Eng l i sh  v a r i e d  between d i f f e r e n t  languages  and age g roups .  Thus ,  a t  f i v e  
y e a r s  o f  age only  20% (22.2% in  1981) o f  EAL sp eak e r s  were r a t e d  a s  f u l l y  
competent  i n  E n g l i s h  w h i l e  70% (71.4% i n  1981) o f  15 y e a r  o ld s  were so 
r a t e d .  In  1981, 78.4% o f  German s p eak e r s  a s  compared t o  17.1% o f  B e n g a l i
and 8.9% o f  Vietnamese s peakers  were c l a s s i f i e d  as  f u l l y  competent  in  
E n g l i s h .
The 1983 Census showed t h a t  Benga l i  and Vietnamese s p e a k e r s  s t i l l  had 
th e  lowes t  p r o p o r t i o n  o f  f l u e n t  E ng l i sh  s p eak e r s  and su g g es ted  t h a t  t h i s  
may be due t o  t h e i r  r e l a t i v e l y  r e c e n t  im mingra t ion .
Although the  1983 Census c la imed  t o  use th e  same coding  sys tem a s  t h a t  
o f  1981, t o  f a c i l i t a t e  compari sons,  t h e r e  was no t  a b r e a k  down o f  E n g l i s h  
language p r o f i c i e n c y  fo r  A f r i c a n  based  languages .  In  1983 language 
p r o f i c i e n c y  was c l a s s i f i e d  by D iv i s io n  and shown in  a h i s t o g r a m  ( p . 13) 
Table 14.2 shows th e  1981 survey  breakdown w h i le  Table  14.3 shows t h a t  83% 
o f  EAL speake r s  were r e p r e s e n t e d  by only  12 languagues ( p . 7) .
In  a s m a l l e r  s c a l e  language s tudy  Rosen and Burgess (1980:76) found 
t h a t  97% o f  German and 94% o f  Yoruba s p e a k e r s ,  in  t h e i r  r e s e a r c h  sample o f  
28 schoo ls  ( i n n e r  and Outer  London a r e a s ) ,  were f l u e n t  i n  E n g l i s h .  The 
only  West A f r i c a n  based  language Rosen and Burgess s p e c i f i e d  was Yoruba.
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TABLE 14.2 : NIGERIAN BASED LANGUAGE PROFICIENCY IN ENGLISH BY PERCENTAGE
Language
Yoruba
Igbo (Ibo)
Other North 
African
Other West 
African 
(excluding 
TWI & FANTE)
^includes 50 
Source: ILEA
TABLE 14.
Beginners 2nd Stage 3rd Stage Fluent Total in Lang. Group
5.9 11.1 23.6 59 .3 757
7.6 16.2 22.9 53.3 525
21.7 25.9 24.3 28.0 189*
8.4 20.9 24.3 46.4 580
speakers of Hausa - ,a northern Nigerian based language.
Language Survey, 1981:27
t : SPEAKERS OF ENGLISH AS AN ADDITIONAL LANGUAGE IN ILEA
Languag^ Number Percentage
Bengali 9098 18. 1
Turkish 4316 8.6
Gujerat i 3632 7.2
Spanish 3466 6.9
Greek 3410 6.8
Urdu 3326 6.6
Punjabi 3022 6.0
Chinese 2825 5.6
Italian 2421 4.8
Arabic 2345 4.7
French 2167 4.3
Portuguese 1861 3.7
Other 8464 16.7
Total 50353 100.0
Source: ILEA Language Census, 1983:7
Appendix 15
International migration: United Kingdom
Commonwealth country of last or next residence, England and Wales
1973 to 1982 ehousantfs
Year A ll
Coaaon-
v e a l t h
c o u n t r i e s
Australia Canada New Zealand African
Common­
wealth
Bangladesh,
India,
Sri Lanka
Caribbean Other
Common­
wealth
Old Commonwealth 
as a percentage 
of all Common­
wealth countries
UNITED KINGDOM
I s a l g r a n t s
1973 1 0 2 .4 31 .5 1 1 .4 7 . 0 2 2 .7 1 0 .9 5 . 3 13 .7 4 8 .7
1974 9 1 . 3 2 2 . 8 7 . 2 9 . 8 18 .7 1 1 .0 3 .9 1 7 .9 4 3 . 6
1975 1 02 .6 2 6 .2 7 . 3 9 . 7 2 1 .5 13 .7 5 .1 1 9 .0 4 2 .1
1976 9 4 . 8 2 4 . 6 7 .4 8 . 1 18.1 15 .3 3 .6 1 7 .6 4 2 . 3
1977 7 6 . 7 2 0 .1 6 . 8 7 .9 15 .2 1 0 .9 4 .1 1 1 .7 4 5 .4
1978 8 3 . 8 18.3 6 . 7 8 . 9 13 .2 19 .3 4 . 6 1 2 .8 4 0 . 5
1979 9 1 .9 16 .1 6 . 0 8 . 6 17.1 18 .9 5 . 3 2 0 .0 3 3 .4
1980 7 1 .2 11 .6 5 .2 6 . 3 11 .4 13 .8 5 .2 17 .7 32 .5
1981 6 7 . 8 10.2 5 . 6 4 . 6 11.7 1 8 .0 3 .2 14 .3 3 0 .2
1982 6 7 . 8 10 .3 5 . 6 4 . 4 14 .7 17 .3 2 .2 1 3 .4 2 9 .9
Emigrants
1973 1 4 1 .1 5 6 .0 2 8 .8 2 5 .5 12 .2 4 .7 7 . 5 6 . 4 7 8 .2
1974 1 5 8 .8 6 3 . 8 3 6 .9 2 8 .4 13 .2 3 .6 6 .2 6 . 6 8 1 . 3
1975 10 9 .7 2 9 .3 3 7 .3 1 4 . 4 ' 12 .9 3 .4 4 . 2 8 . 3 7 3 .8
1976 9 1 .2 3 1 .7 2 2 .7 9 . 0 11 .0 3 .6 3 .5 9 . 9 6 9 . 4
1977 9 3 .1 3 2 .2 18 .7 7 . 9 16 .2 4 . 4 3 .3 10 .5 6 3 .1
1978 7 5 .6 2 5 .4 1 4 .6 9 . 4 9 . 8 3 .9 2 . 4 10 .0 6 5 . 4
1979 7 6 .2 2 3 .4 19 .0 7 .8 9 .1 4 . 0 2 . 9 10 .0 6 5 .9
1980 9 9 . 3 3 5 .7 19 .4 10 .3 11 .9 4 . 5 3 .0 14 .5 6 5 . 9
1981 1 0 6 .8 4 6 .0 2 2 .8 9 . 8 10 .4 2 .4 2 .7 1 2 .8 7 3 .6
1982 1 1 3 .4 4 5 .7 18 .9 10 .6 11 .3 4 .7 5 . 0 17 .4 6 6 .2
Bala nce
1973 - 3 8 . 7 - 2 4 . 6 - 1 7 . 5 - 1 8 . 4 + 10 .5 + 6 . 2 - 2 . 2 + 7 .2
1974 - 6 7 . 4 - 4 1 . 0 - 2 9 . 7 - 1 8 . 5 + 5 . 5 + 7 . 4 - 2 . 3 + 11 .2
1975 -  7 . 1 -  3 . 0 - 3 0 . 0 -  4 . 7 + 8 . 7 + 10 .4 + 0 .9 + 10 .7
1976 ♦ 3 . 6 -  7 . 0 - 1 5 . 3 -  0 . 9 + 7 . 2 +11 .8 +0.1 + 7 . 7
1977 - 1 6 . 4 - 1 2 . 1 - 1 1 . 8 - -  1 .0 + 6 . 5 + 0 .8 + 1 .2
1978 ♦ 8 . 2 -  7 .1 -  7 . 9 -  0 . 5 + 3 .3 + 15 .4 +2; 1 + 2 . 8
1979 ♦ 1 5 .7 -  7 . 3 - 1 3 . 0 ♦ 0 . 8 ♦ 8 .0 + 14 .9 + 2 .4 + 1 0 .0
1980 - 2 8 . 1 - 2 4 . 1 - 1 4 . 3 -  3 .9 -  0 . 5 + 9 . 3 + 2 .2 + 3 .2 -* .
1981 - 3 9 . 3 - 3 5 . 8 - 1 7 . 2 -  5 .2 + 1 .3 +15.6 + 0 .6 ♦ 1 .5
1982 - 4 5 . 6 - 3 5 . 3 - 1 3 . 3 -  6 .1 ♦ 3 .4 +12 .6 - 2 . 8 -  4 . 0
ENGLAND AND WALES
I a a lg r a n t a
1973 9 4 . 4 2 8 .2 10 .2 6 . 7 2 1 .2 1 0 .6 5 . 0 12 .6 4 7 .7
1974 8 4 .4 2 0 .7 6 . 0 9 . 4 17 .4 10 .5 3 .7 16 .7 4 2 .7
1975 9 5 .6 2 4 .6 6 . 0 8 . 4 2 0 .6 ‘ 13 .5 5 . 0 17 .5 4 0 .9
1976 8 7 .8 2 3 .2 6 . 2 7 .5 16 .9 14 .3 3 .3 16 .5 4 1 . 9
1977 6 9 . 7 1 7 .8 5 . 3 7 . 2 14 .0 10 .6 4 . 0 10 .8 4 3 .4
1978 7 8 . 4 16 .4 S . 6 8 .S 12 .5 19.1 4 . 5 1 1 .8 3 9 .0
1979 8 5 .3 14 .6 5 .3 8 .2 15.4 18 .3 5 .1 18 .4 3 3 .0
1980 6 6 . 5 10 .1 4 . 6 5 . 9 1 0 .8 1 3 .6 4 . 9 16 .6 3 1 .0
1981 6 3 .0 9 . 4 4 . 0 4 .5 10 .8 17.7 3 .2 13 .3 2 8 .4
1982 6 5 . 0 1 0 .1 4 . 9 4 . 3 14 .0 17 .1 2 .1 12 .4 2 9 .6
Emigrants
1973 1 2 3 .9 5 0 .3 2 1 .5 2 3 .7 11 .0 4 . 6 7 . 1 5 .7 77 .1
1974 1 3 8 .7 5 7 .7 2 7 .0 2 6 .7 12.1 3 .3 5 . 9 6 . 0 8 0 . 3
1975 9 7 . 3 2 6 .9 3 0 .8 13 .2 11 .2 3 .3 4 .1 7 . 8 7 2 .9
1976 8 0 .8 2 8 .3 1 8 .8 7 . 9 10.1 3 .4 3 .2 8 . 9 6 8 .2
1977 8 1 .2 2 8 .3 14 .3 7 .3 14.7 3 .9 3 . 0 9 . 5 6 1 . 6
1978 -  6 6 . 4 2 2 .7 11.1 8 .5 9 . 3 3 .9 2 . 2 8 .7 6 3 . 8
1979 6 8 . 2 2 1 .8 15.1 7 .2 8 .2 3 .9 2 . 6 9 . 4 6 4 .7
1980 8 6 .0 30 .3 15 .5 9 . 4 11.1 4 .2 2 . 8 1 2 .7 6 4 .2
1981 9 2 . 3 38 .2 19 .0 9 . 5 9 . 0 2 . 0 2 .6 1 1 .9 7 2 .3
1982 1 0 1 .6 4 0 .4 16 .4 9 . 8 10.4 4 . 4 4 . 8 15 .5 6S .S
Bala nce 4
1973 - 2 9 . 5 - 2 2 . 1 - 1 1 . 3 - 1 7 . 1 ♦ 10 .2 + 6 . 0 - 2 . 1 + 6 . 9
1974 - 5 4 . 4 - 3 7 . 0 - 2 1 . 0 - 1 7 . 4 ♦ 5 .2 + 7 .2 - 2 . 2 ♦ 10 .8
1975 -  1 . 6  . -  2 .2 - 2 4 . 8 -  4 . 8 + 9 .4 +10 .2 + 1 .0 ♦ 9 . 7
1976 ♦ 7 . 3 -  5 .1 - 1 2 . 6 -  0 . 4 ♦ 6 . 8 + 10 .9 +0.1 + 7 . 6
1977 - 1 1 . 4 - 1 0 . 5 -  9 . 0 -  0 . 2 -  0 . 7 + 6 . 7 + 1 .0 ♦ 1 .3
1978 ♦ 12 .0 -  6 . 3 -  5 . 5 - + 3 .3 +15 .2 +2.2 ♦ 3 .1
1979 ♦ 1 7 .1 -  7 .2 -  9 . 8 ♦ 1 .0 + 7 .2 + 14 .4 +2 .6 ♦ 9 . 0
1980 - 1 9 . 6 - 2 0 . 2 - 1 0 . 8 -  3 .5 -  0 . 3 + 9 . 4 +2.1 ♦ 3 .9
1981 - 2 9 . 3 - 2 8 . 8 - 1 5 . 0  . -  5 . 0 ♦ 1.8 +15.7 +0 .7 + 1 .4
1982 - 3 6 . 7 - 3 0 . 3 - 1 1 . 5 -  5 . 5 ♦ 3 .6 +12 .8 - 2 . 6 -  3 .1
Source:  OPCS (1982) International Migration, Series MN, No. 9, p. 6, London, HMSO.
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